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PROFESSIONAL IDENTITY AND VALUE ORIENTATIONS OF A NEW UKRAINIAN
SCHOOL TEACHER

Amnoraiisi. B ymoBax pedopMyBaHHS 3araapHOI cepeIHbO1 OCBITH B YKpaiHi, peasizallii KOHISI i
HoBoi Vkpaincekoi Ilkomn (HVYIL) Ta BUKIMKIB BOEHHOTO 4Yacy mpoOiema (OpMyBaHHS CTiiKOT
npodeciitHol IICHTUYHOCTI BYMTENS SK HOCIS 1 TpaHCIATOpa TYMaHICTUIHHX IIIHHOCTEH HaOyBae
MEpUIOYEProBOTO 3HAYCHHS. Y CTAaTTi PO3TISIHYTO MOHATTS, SKi B3a€MOIOB'A3aHi 1 JOMOBHIOIOTH OJHE
OJTHOTO, PO3IIUPIOIOYN Ta TOTIHOIIOIOYN 3MICT (PEHOMEHY iIEHTUIHOCTI, POTE OMHCYIOTHCS JCIKUMH
aBTOPaMHU SIK CHHOHIMIYHi: iIGHTHYHICTh BUMTENS, MI€AaroriyHa iIeHTUYHICTD 1 podeciiiHa iIeHTHYHICTD
Buntensl. [lemaroridda iIeHTUIHICTh € CHCTEMHOIO IIHHICTIO cydacHOi ocBith. B xonTekeri HYII 3pina
[earoriyHa IJCHTUYHICTh 3a0e3ledye peai3aiilo IeJaroTiKd IMapTHEePCTBa, CIYTYE PECypcoM
TICUXOJIOTIYHOI CTIMKOCTI BUMTEINIB 1 YYHIB B YMOBaX BOEHHOTO Yacy Ta € MepeIyMOBOIO (OpMyBaHHS
HaI[IOHAIBHOI IJEHTUYHOCTI y4HiB. Po3MuTa memaroriyHa ieHTHYHICTh NPU3BOAWTH 0 3HIDKEHHS
ABTOPUTETY BUUTENS, BIATBOPEHHA aBTOPUTAPHUX MOJEJEH B3aeMOIIi Ta miApUBa€e IiHHICHUN MMOTEHIIal
OCBITH. Y CTaTTi pO3KPUBAETHCS CYyTHICTh IPOQECIHHOT IICHTUIHOCT] BUNUTENS K IUHAMIYHOTO, IIHHICHO
3YMOBJICHOTO KOHCTPYKTY, IO 3afiMa€e MPOMIDKHE MiCIle Mi’K OCOOHCTICHOIO Ta COIIAJIbHOO 1IEHTHYHICTIO.
[IpencraBneHO YOTUPUKOMIOHEHTHY CTPYKTYPY IE€AAaroriqHoi iAeHTUIHOCTI (KOTHITUBHO-Pe(ICKCUBHU,
I[IHHICHO-CMHCJIOBUH, €MOILIHHO-a)eKTUBHUN Ta MOBEIIHKOBO-IISUIbHICHUN KOMIIOHEHTH), BU3HAYCHO 11
KpHTepii (peexcHBHO-TTII3HABAILHHAMA, IIHHICHO-CMHCITOBH, EMOITIIHO-1IeHTU (KA THIIH,
MOBEIIHKOBO-aBTEHTUYHUI1), @ TAKOXK TPH PiBHI CHOPMOBAHOCTI 1IeHTUYHOCTI (An(y3HHUH, HOPMYBaTbHUHA
i 3pimit). OOrpyHTOBaHO, moO 1M00pe chopmMoBaHa TpodeciiiHa iAeHTUYHICTh BUCTYINAE YUHHUKOM
MICUXOJIOT1YHOI TOTOBHOCTI BUUTEINS 10 TBOPUOI AiSUTBHOCTI, CIIPHsI€ BUILHOMY BUKOHAHHIO MPOdeciifHuX
(yHKIi#, TiABHUIY€E piBeHb JOMaraHb, PO3BHBAE IHAWBIAYaTbHUM CTHIJIb 1 YMOJJIHBIIOE aBTEHTHYHY
Cy0'eKT-Cy0'€eKTHY B3a€MOMII0 B CHCTEMI «BUHTENb—Yy4eHb». [IepCreKTHBH MOJANbIINX JOCTIIKEHb
BOAYarOTHCSA y po3poOdIn Ta ampoodariii mporpaM ICHXOJIOTITHOTO CYNpoBoay (GopMyBaHHS TpodeciiHol
IIGHTUYHOCT] BYUTEINIB y CUCTEMI HEMlepepBHOI OCBITH.

KarwuoBi cioBa: npodeciiina iIeHTUYHICTh BUMTENs, IiHHICHI opieHTamii, HoBa YkpaiHchka
[Ikona, akcioNOTiYHUM MiAXiA, eAaroriyHa B3a€MoIisl, TBOPYHMHA MOTEHMiaN, TOTOBHICTD 10 MpodeciiHoi
IISITTBHOCTI.

Abstract. In the context of reforming general secondary education in Ukraine, implementing the
New Ukrainian School (NUS) concept, and facing the challenges of wartime, the problem of forming a
stable professional identity of the teacher as a bearer and transmitter of humanistic values becomes
paramount. The article focuses on concepts that are interrelated and complement one another, broadening
and deepening the content of the identity phenomenon, yet described by some authors as synonymous:
teacher identity, pedagogical identity, and professional identity of the teacher. Pedagogical identity is a
systemic value of modern education. In the context of the NUS, a mature pedagogical identity ensures the
implementation of partnership pedagogy, serves as a resource for the psychological resilience of teachers
and students in wartime conditions, and is a prerequisite for the formation of students' national identity. A
blurred pedagogical identity leads to a decline in the teacher's authority, the reproduction of authoritarian
interaction models, and undermines the value potential of education. The article reveals the essence of the
teacher's professional identity as a dynamic, value-driven construct occupying an intermediate position
between personal and social identity. A four-component structure of pedagogical identity is presented
(cognitive-reflective, value-semantic, emotional-affective, and behavioral-activity components), its criteria
are defined (reflective-cognitive, value-semantic, emotional-identificatory, behavioral-authentic), along

11


mailto:o22002233@gmail.com
https://orcid.org/0000-0003-0728-2090

Personality and Environmental Issues, 2026. Volume 5, Issue 2.

with three levels of identity formation (diffuse, forming, and mature). It is substantiated that a well-formed
professional identity acts as a factor of the teacher's psychological readiness for creative activity, facilitates
the free performance of professional functions, raises the level of aspirations, develops an individual style,
and enables authentic subject-to-subject interaction within the ‘teacher—student’ system. Prospects for
further research are seen in the development and testing of psychological support programs for the
formation of teachers' professional identity within the continuing education system.

Keywords: professional identity of the teacher, value orientations, New Ukrainian School,
axiological approach, pedagogical interaction, creative potential, readiness for professional activity.

Statement of the Problem and Its Connection with Important Scientific or Practical Tasks

In the current context of Ukrainian education reform — driven by European integration processes,
implementation of the New Ukrainian School (NUS) concept, and the extreme challenges of wartime — a
number of contradictions in teachers' professional activity have become sharper. On one hand, society
demands a teacher who is a humanist, a creator, a leader, capable of subject-to-subject interaction and able
to develop in students a value-based attitude toward themselves, others, and their country. On the other
hand, a decline in the prestige of the teaching profession, the erosion of professional self-awareness, and a
rise in professional burnout are all being observed — factors that directly affect the quality of the educational
process [1].

As noted in earlier research, students' choice of a pedagogical university is often driven not by a
vocation, but by the desire to acquire higher education as such — a situation that precludes the formation of
an authentic professional identity during the stage of professional training [10]. Under martial law, this
problem takes on a critical weight, since it is precisely the teacher who serves as an existential anchor for
the child, a bearer of cultural memory and national identity. Hence an urgent scientific-practical problem
arises: identifying the factors that form the teacher's professional identity as a prerequisite for their readiness
for creative, value-oriented pedagogical activity within the 'teacher—student' system.

Analysis of Recent Research and Publications

The problem of identity has an interdisciplinary character and is explored across psychology,
pedagogy, philosophy, and sociology. The theoretical foundations of identity research were laid by E.
Erikson, who viewed it as a central psychosocial structure that forms over a lifetime [13]. The social-
psychological aspects of identity are revealed in the works of H. Tajfel and J. Turner [15].

Of particular significance for pedagogical science and practice are the axiological approaches of I.
Bekh, I. Ziaziun, and H. Ball, which substantiate the value dimension of education as the foundation of
humanistic pedagogy [1; 3]. The problem of creative self-realization of the teacher was studied by V.
Andrieiev, D. Bohoiavlenska, V. Kan-Kalik, V. Rybalka, Ya. Ponomarov, and others. Also important for
our research are the contributions of foreign colleagues (C. Day, J. Nias, S. Feiman-Nemser), who
demonstrate the dynamic, narrative, and value-conditioned nature of pedagogical identity [12; 14].

At the same time, despite a substantial body of scholarly work, a coherent conception of the
teacher's professional identity specifically within the context of the NUS and considering contemporary
socio-cultural challenges remains underdeveloped. Approaches to the structure of identity, the criteria for
its formation, and the mechanisms by which identity influences the teacher's readiness for creative
interaction with students all require systematization. These unresolved aspects constitute the problem field
of the present article.

Purpose of the article — to conduct a theoretical-pedagogical analysis of the phenomenon of the
NUS teacher's professional identity as an axiological category; to define the structure, criteria, and levels
of pedagogical identity formation; and to substantiate its role as a factor of the teacher's psychological
readiness for creative professional activity and effective interaction within the 'teacher—student' system.

Presentation of the Main Research Material

The teacher's professional identity is understood here as a dynamic, multidimensional, personal-
value construct that arises in the process of professional development, provides the individual with integrity,
self-sameness, and definiteness in professional activity, and occupies an intermediate position between
personal and social identity. Unlike professional competence, which can be formed directly through
instruction, identity is built through experience, reflection, value choices, and sense-making. This is
precisely why it is a deep determinant of pedagogical behavior — more stable than individual knowledge or
skills.

Drawing on scholarly approaches, we propose a four-component structure of the NUS teacher's
professional identity:
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Cognitive-Reflective Component — awareness of oneself as a subject of pedagogical activity,
knowledge of one's strengths and weaknesses, capacity for pedagogical reflection, and critical
comprehension of one's own experience.

Value-Semantic Component — the core component, encompassing the system of pedagogical
values (love for the child, dedication to the profession, justice, respect for dignity) and understanding of the
meaning of pedagogical work as a socially significant mission. Through this component, identity acquires
an axiological character.

Emotional-Affective Component — a sense of pride in belonging to the pedagogical community,
job satisfaction, pedagogical optimism, emotional resilience.

Behavioral-Activity Component — the ability to act in accordance with one's identity, to choose
strategies, methods, and forms of work that correspond to one's internal value convictions.

The criteria for pedagogical identity formation are: reflective-cognitive (depth of self-awareness),
value-semantic (presence of a stable value system), emotional-identificatory (strength of emotional
connection with the teacher role), and behavioral-authentic (alignment between convictions and practices).
According to the degree of expression of these criteria, three levels are distinguished: diffuse (blurred
identity, contradictory values, low reflection), forming (sufficiently conscious identification, positive
attitude toward the profession, but non-systematic reflection), and mature (stable, coherent identity, organic
correspondence between values and practices, authenticity) [1; 2; 10].

An important theoretical position is that a well-formed professional identity directly acts as a factor
of the teacher's readiness for creative professional activity. As shown in research by V. Rybalka and V.
Moliako, creativity is a property of professionals who work effectively in their respective field. Moreover,
'in the case of the unity of the specialist's personality [and] formed identity, their activity will be a flow of
creativity where nothing is superfluous' [10]. Conversely, a teacher with an unstable, diffuse identity tends
to reproduce reproductive, authoritarian, or manipulative interaction models — a tendency that negates any
creative potential.

Table 1 Structure of the Teacher's Personality with Formed Professional Identity

_ _ Motivational Informa_ti_onal- Goa_l- Operational- Emotio_nal-
Dimension Component Cognitive Forming Result Affective
Component Component = Component | Component
Communication  Need and Use of Understanding Effective Acceptance
Ability motivation to professional partners; interaction; of fellow
communicate  terminology; accepting recognizing professionals
with students, perception and community-  the partner's and student;
parents, discussion  of developed value; ability to
colleagues; ideas; ability to decisions; establishing  evoke
need for objectively understanding = contacts; high positive
psychological- perceive the causes of speech culture emotions;
pedagogical another another's tolerance and
information person's behavior sensitivity
and experience personality
sharing
Orientation Humanistic Broad Awareness of Overcoming  Job
pedagogical cognitive activity goals; obstacles; satisfaction;
orientation; interests in formation of identification sense of love
striving for pedagogy and plans for with the and respect
creative  self- psychology; further growth professional  for the
realization and creative community; student
a positive self- processing of career growth
image as information;
teacher interest in
spiritual values
Character Initiative, Curiosity, Goal- Perseverance, Sense of
responsibility, diligence, directedness,  discipline, dignity, tact,
activity, independence, humor; pride,
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_ _ Motivational Informa_ti_onal- Goa_l- Operational- Emotio_nal-
Dimension Component Cognitive Forming Result Affective
Component Component = Component = Component
organization,  avoidance of critical self-control,  satisfaction
demandingness templates thinking, independence from the
toward oneself decisiveness profession
and students
Self-Awareness  Awareness of Development  Goal-setting;  Objective Positive self-
oneself as a of reflection; possession of self- attitude;
professional; ability for self- professional assessment; sense of
need for self- observationand ideals and self- self- dignity;
knowledge and comparison of improvement | regulation and ability to
self- 'real self' and programs self-control in manage
improvement  'ideal self' activity emotions
Experience Readiness to Deep Ability to Developed Satisfaction
act according knowledge of resolve skills; from acquired
to ideals; need professional complex pedagogical  experience
to disseminate content; situations; technique; and level of
one's own reflection on development  ability to mastery
mastery one's own of creative mobilize all
capabilities activity experience
strategy
Intellect Orientation Adequate Logical Ability  for Sustained
toward attention span; thinking, 'lateral attention
concentration;  sensory- creativity; thinking'; under
motivation for perceptive ability to creative pressure;
intellectual abilities; independently imagination;  inspiration;
development;  'openness' to formulate developing resilience to
need for new knowledge hypotheses ideas in failures and
creative search intensive criticism
work
Psychophysiology Orienting- Average level Average  or High  work Average level
exploratory of sensitivity; high level of capacity; of
reflex high or average plasticity; balance of emotionality
reactions; level of nervous emotional excitation and
formation  of system ergicity stability and inhibition
stable creative self-regulation processes
activity
dispositions

In the context of the NUS, special significance attaches to the teacher's capacity for subject-to-
subject interaction grounded in the recognition of the value of the other and of oneself. Partnership
pedagogy — one of the key principles of the NUS — requires from the teacher not merely methodological
preparation but, above all, value-semantic clarity. A teacher with a blurred identity cannot become an equal
partner: they inevitably revert to authoritarian or laissez-faire models, often without realizing it. A mature
professional identity, by contrast, generates the corresponding communicative, characterological, and
reflexive properties: initiative, responsibility, goal-directedness, capacity for reflection, self-acceptance,
and empathy [10].

In wartime conditions, the role of the teacher's identity becomes even more pressing. The teacher
today is not only an educational agent but also a bearer of national identity and psychological resilience —
a symbol of safety for the child. One's own mature pedagogical identity allows the teacher to endure high
psycho-emotional demands, find resources for creativity, flexibly adapt work formats (for example, to
distance learning), and simultaneously remain authentic [2; 5].
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The professional community plays an important role in the development of professional identity,
serving as a reference group and acting for the individual as a source of behavioral norms and value
orientations, as well as a standard for comparison (T. Newcomb, M. Sherif, H. Kelley). The reflection of
group values leads to the formation of value-semantic orientations in the individual, and the achievement
of professional identity is associated with the person's adoption of value positions sanctioned by the
professional community.

L. Roberts and J. Dutton identify four directions in the formation of professional identity: the moral
direction (the content of identity includes moral qualities distinguishing 'good' from 'bad' people), the
evaluative direction (the group to which the person belongs is positively assessed by members of their own
and other groups), the developmental direction (change of identity over time), and the structural direction
(characterizing the various ways individuals organize and structure their multiple identities, including
professional identity) [4].

At the same time, the process of forming professional identity is not completed at the stage of
professional training. It continues throughout the entire professional life of the teacher and depends on
many factors: professional reflection, interaction with the professional community, experience of
pedagogical activity, the continuing education system, and social recognition of the profession. For this
reason, an important task of contemporary pedagogical education is to create conditions for supporting the
teacher's professional self-determination, developing their reflective culture, and fostering awareness of
their own professional mission [8].

In wartime conditions, the teacher's professional identity also fulfills a stabilizing function. The
teacher's capacity to remain psychologically resilient, to support students, to demonstrate humanistic values
and civic responsibility becomes a vital resource of the educational system [11]. The teacher is often the
figure who helps the child preserve a sense of security, trust, and a vision of the future. This underscores
the need to strengthen psychological support for teachers, to develop programs for professional self-
preservation, and to support the pedagogical community.

Thus, the professional identity of the New Ukrainian School teacher is not merely an individual
characteristic of the teacher's personality but a strategic resource for the development of contemporary
education. Its formation must become one of the priority areas of the system of pedagogical and continuing
education, since it is precisely a mature professional identity that ensures the teacher's readiness for creative
activity, effective pedagogical interaction, and the realization of education's humanistic values in the face
of societal challenges [16; 17].

Digital Transformation and the Teacher’s Professional Identity in the Context of Continuing
Education

Contemporary processes of digital transformation in education introduce an additional dimension
to the problem of the teacher’s professional identity formation. The rapid transition to distance and blended
learning formats, which was catalysed by the COVID-19 pandemic and further deepened by the full-scale
war, has posed qualitatively new demands on the teacher’s professional self-determination. Research
evidence confirms that teachers who possess a stable professional identity demonstrate greater adaptability
in the face of technological and organisational changes — they perceive digital tools not as an existential
threat to their professional role, but as an extension of their pedagogical capabilities [18; 19].

In this context, continuing professional education acquires a special significance. It is not merely a
mechanism for the acquisition of new competencies, but a space for the “recollection” and reconsolidation
of professional identity under conditions of constant change. Recent systematic reviews of the literature
devoted to teacher identity demonstrate that the very process of professional learning — particularly when
it is collaborative, reflective, and oriented towards practice — is one of the most potent tools for identity
formation and stabilisation throughout the career trajectory [20]. The community of practice (J. Lave, E.
Wenger) fulfils a function of “identity scaffolding”: it provides the teacher with recognition, value
feedback, and a shared professional narrative. For the NUS teacher, such communities — methodological
associations, school teams, online professional networks — constitute resources of identity support, the
significance of which is particularly pronounced under martial law, when standard institutional structures
may be disrupted.

A separate aspect meriting attention is the relationship between a teacher’s professional identity
and their psychological well-being. Studies conducted during the years of the full-scale war in Ukraine
confirm that among the key predictors of emotional resilience and resistance to professional burnout in
educators is precisely the presence of a clear and stable professional self-concept. Teachers who clearly
articulate the meaning of their activity, identify strongly with the teaching profession, and perceive
themselves as agents of change demonstrate significantly higher indicators of job satisfaction and coping
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capacity under conditions of chronic stress [21]. Conversely, a blurred professional identity, accompanied
by value ambivalence and a deficit of professional self-respect, creates preconditions for emotional
exhaustion, the adoption of depersonalisation strategies, and ultimately for departure from the profession —
a trend that has intensified considerably in the conditions of wartime dislocations [22].

The gender dimension of professional identity deserves special mention in the Ukrainian context,
given that the pedagogical profession in Ukraine remains predominantly female. For women teachers,
professional identity is often interwoven with family-role identity, which creates additional complexity
under martial law: the need to simultaneously fulfil roles as educator, mother, carer, and psychological
support figure generates a specific “identity overload.” This circumstance is particularly important for the
design of psychological support programmes for teachers, which must take into account the multi-
dimensionality and dynamic nature of their identity.

Regarding the methodological instruments for studying and supporting professional identity, it is
important to note the growing interest in narrative approaches. The teacher’s professional narrative — the
story they tell about themselves as a professional — is at once a diagnostic tool and an instrument of identity
construction. Research demonstrates that participation in reflective biographical seminars and narrative
writing practices significantly enhances self-awareness and strengthens the value-semantic component of
identity [23]. These approaches are promising for inclusion in the continuing education system for NUS
teachers, particularly at a time when the war has disrupted conventional biographical scenarios and
compelled many teachers to reconstruct their professional self-image in fundamentally new contexts.

A further direction in the scholarly discussion concerns the relationship between the professional
identity of the teacher and students’ national identity. In the conditions of the Russian-UKkrainian war, this
relationship is becoming especially significant: the teacher acts not only as a transmitter of knowledge, but
also as a bearer of cultural memory and civic values. A teacher who is personally immersed in a mature
professional identity grounded in humanistic and patriotic values becomes a natural model for students’
civic and national self-determination. International data confirm that teachers with a clear axiological
identity exert a statistically significant influence on the civic engagement and national identification of their
pupils [24]. This provides an additional argument for prioritising the systematic support of teacher identity
formation at the institutional level — as a strategic investment not merely in the quality of education, but in
national resilience as a whole.

Thus, the problem of the teacher’s professional identity in the NUS context extends far beyond the
scope of individual-psychological formation and constitutes a systemic pedagogical and socio-cultural
phenomenon. The theoretical analysis conducted confirms the need for an integrated approach to its study,
which combines psychological and pedagogical, axiological, biographical, and socio-cultural perspectives.
The development of corresponding programmes for the support of teacher identity formation within the
system of continuing education is a priority task of contemporary Ukrainian pedagogical science and
practice, which acquires particular urgency in the conditions of wartime and post-war recovery of the
educational system.

Conclusions and Prospects for Further Research

The analysis conducted allows for the following conclusions. The teacher's professional identity is
an axiological category reflecting the teacher's value-semantic self-determination and constituting a
systemic value of modern education. It has a complex structure encompassing cognitive-reflective, value-
semantic, emotional-affective, and behavioral-activity components; its formation is assessed by means of
four criteria (reflective-cognitive, value-semantic, emotional-identificatory, and behavioral-authentic) at
three levels (diffuse, forming, mature).

A well-formed professional identity is a key factor of the teacher's psychological readiness for
creative professional activity, ensures the free performance of functions, an elevated level of aspirations,
and the development of an individual style — and is a necessary prerequisite for authentic subject-to-subject
interaction within the ‘'teacher—student' system in the NUS context. In wartime conditions, a mature
pedagogical identity becomes a resource of psychological resilience for all participants in the educational
process.

Prospects for further scholarly investigation are seen in empirical research into the levels of
professional identity formation among NUS teachers, in the development and testing of a psycho-
pedagogical support program for building mature teacher identity within the continuing education system,
and in researching the relationship between the teacher's professional identity and students' national identity
under wartime conditions.
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THE PROFESSIONAL PRACTICE OF HEALTHCARE WORKERS: TODAY’S
PSYCHOLOGICAL CHALLENGES

Amnotauis. [IpodeciiiHe BUropaHHs MEINYHOTO MEPCOHATY B YMOBaX BilfHU, MaHJEMil 1 CHCTEMHHX
pedopM OxXopoHH 3740pOB’S HAOYJIO O3HAK XPOHIYHOTO CTaHy, IO TIMOOKO BKOPIHIOETHCS V KIIHIYHY
NPAKTHKY, KOTHITHBHI IpOLECH Ta MOpANbHY CBiOMicTh Hikaps. Mmerbcs He nuime mpo emoliliHe
BHCHA)XEHHS, a PO KOMIUIEKCHE IOPYIIEHHS BHY TPIIIHBOTO ()YHKIIOHAIFHOTO OaTaHCy, KOJIH 3MIHIOETHCS
MOTHUBAIIiHA CTPYKTYPA, PEAYKY€ETHCS 30aTHICTh 10 eMIIaTii, a TOIEPaHTHICTh 10 HEBU3HAYEHOCTI CTPIMKO
3HMKYEThCS. B yMoBax moBHomaciiTabHOI BifiHM B YKpaiHi 1l CHMOTOMHU HaOyJIM HOBOi IHTEHCHBHOCTI:
JKapi MpamorTh y MOCTIHHIA 3arpo3i JUIs KUTTS, IPU MiHIMAIBHHUX pecypcax, 4acTo 0e3 ajeKBaTHOTO
BimHOBIEHHS uu miaTpuMKu. lle dopmye cuctemHy 3arpoly He numie A NCUXIYHOTO 3I0pPOB’S
MIPaIiBHUKIB, a ¥ 15 CTa01ILHOCTI MEAMYHOI JOTIOMOTH B IILJIOMY.

MerTo10 CTaTTI € JOCTIKEHHS 3MiH Y CTPYKTYPi podeciitHOro BUTOpaHHSI MEJUYHOTO ITEPCOHATY B
yMOBax BiifHM, maHaemii 1 TpaHcopmamiii MeIWYHOI CHCTEMH, 3 aKIEHTOM Ha 3pyIIeHHS B
MOTHBAIIHHOMY, EMOI[ITHOMY Ta KOTHITABHOMY KOMITOHEHTaX, a TAKOX Ha MOTPeOy B HOBUX MIAX0J1aX JI0
TICUXOJIOT1YHOI MiATPUMKH.

VY cTarTi npencTaBIeHo KOMIUIEKCHUI aHalli3 MeXaHi3MiB Mpo(eCciiiHOr0 BUTOPaHHS Yepe3 MPU3MY
HaI3BUYAafHUX yMOB: OOWOBMX [iii, €MiJIeMiONOTIYHUX BUKIHKIB, peOopM yMHpaBIiHCHKUX CTPYKTYD.
Omnucano TpanchOopMaIlito KIIACUYHOT MOJIEIi BUTOPAHHS B HOBY, KOHTEKCTYaIbHO-00yMOBJICHY (hOpMYy, Jie
KIIFOYOBVIMH CTAlOTh JeceHcuOim3amia, ¢pycTpamiiiHa BTpata MpodeciiHOro ceHCy Ta 3HIKEHHS
KOTHITUBHOT THYYKOCTi. PO3IIIsIHYyTO AaHi KIIHIYHUX CIIOCTEPEKEHb, OMHUTYBaHb 1 cTaTucTukn MO3, 110
JIEMOHCTPYIOTh MacmTad mpobiemu. BuokpemiieHo MOEemi MCUXOJIOTiYHOI MATPUMKH, K1 JOBEIH CBOIO
eeKTUBHICTh: TeIeMEeIUYHI KOHCYJIbTallil, MOOLIbHI OpUraan KpU30BUX MICUXOJIOTIB, CYNEepBi3iliHi rpynu
JUTSI METMIHUX KoMaHz. Harosomeno Ha moTpebi mepeocMUCIICHHS HE JIMIE METONUK iHTEPBEHIIT, a i
opranizaniiiHoi ¢inocodii 3akiaaiB OXOPOHHU 310POB’S, e MPOQiaKTHKa EMOILIMHOT0 BUCHAXEHHS Ma€
OyTH BOYZIOBaHa B IIIOJICHHY ITPAKTHKY.

OTtpumani pe3ynbTaTH MalOTh MIPUKJIaIHE 3HAYEHHS 17151 GOpPMyBaHHS HOBOI MapaJurMu MiATPUMKH
MEJIMYHOTO MEPCOHATy B YMOBAX TPHBAIHMX KpHU3, 10 3a0e3MeuuTh 30epekeHHs IXHBOI (YHKIIIOHAIEHOT
CIPOMO’KHOCTI Ta CTiliKoCTi 10 npodeciiHux nedopmariii.

Kuarouori cioBa: npodeciitne Buropanss, MEANYHAN MEPCOHAN, BiffHa B YKpaiHi, IICHXO0JIOTIYHA
miaTpuMKa, eMmoliiine BucHaxxenss, [ITCP

Burnout among healthcare staff, in the context of war, pandemics and systemic healthcare reforms,
has taken on the characteristics of a chronic condition that is becoming deeply ingrained in clinical practice,
cognitive processes and the moral consciousness of healthcare professionals. This is not merely a matter of
emotional exhaustion, but a complex disruption of internal functional balance, where the motivational
structure shifts, the capacity for empathy diminishes, and tolerance for uncertainty rapidly declines. In the
context of full-scale war in Ukraine, these symptoms have taken on a new intensity: doctors work under
constant threat to their lives, with minimal resources, often without adequate rest or support. This poses a
systemic threat not only to the mental health of staff but also to the stability of healthcare provision as a
whole.

The aim of this article is to investigate changes in the structure of professional burnout among
medical staff in the context of war, pandemics and transformations of the healthcare system, with a focus
on shifts in the motivational, emotional and cognitive components, as well as on the need for new
approaches to psychological support.

The article presents a comprehensive analysis of the mechanisms of professional burnout through the
prism of extraordinary conditions: combat operations, epidemiological challenges and reforms of
management structures. It describes the transformation of the classical burnout model into a new, context-
dependent form, where desensitisation, frustration-induced loss of professional meaning, and reduced
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cognitive flexibility become key factors. Data from clinical observations, surveys and Ministry of Health
statistics are examined, demonstrating the scale of the problem. Models of psychological support that have
proven their effectiveness are highlighted: telemedicine consultations, mobile teams of crisis psychologists,
and supervision groups for medical teams. The need to rethink not only intervention methods but also the
organisational philosophy of healthcare institutions is emphasised, where the prevention of emotional
exhaustion must be embedded in daily practice.

The findings have practical implications for the development of a new paradigm for supporting
medical staff during prolonged crises, which will ensure the preservation of their functional capacity and
resilience to occupational burnout.

Key words: professional burnout, medical personnel, war in Ukraine, psychological support,
emotional exhaustion, PTSD

Formulation of the problem In the current climate of a multi-faceted crisis caused by full-scale
war, pandemics and reforms, the psychological strain on healthcare workers has reached unprecedented
levels. From interns and general practitioners to surgeons working in frontline conditions, everyone faces
multi-faceted pressure — emotional, operational and moral. Traditional training does not always take these
challenges into account, which is why there is a rise in burnout, anxiety disorders and PTSD. Professional
burnout is no longer limited to isolated cases — it is becoming systemic. This is precisely why a detailed
study of the structure of professional burnout in emergency situations must form the basis for developing
modern support mechanisms that are adapted to the new reality of clinical practice in Ukraine.

The purpose of this article is to analyze the transformation of professional burnout among
healthcare workers during war, pandemics, and systemic healthcare reforms, with a focus on motivational
decline, reduced tolerance for uncertainty, and the urgent need for sustainable psychological support
mechanisms.

Outline of the main material The professional activities of healthcare workers in the modern
healthcare system are increasingly accompanied by multi-layered psycho-emotional stresses, which are
chronic in nature and linked to constant interaction with patients experiencing physical and mental stress.
A characteristic feature is the cumulative effect of emotional burnout, which develops against a backdrop
of high responsibility, conflicting expectations between patients and staff, and the need to make decisions
in situations of high uncertainty. Working under strict regulations, limited resources and time constraints,
healthcare professionals are forced to constantly adapt their responses and adjust their communication
behaviour, transforming individual patterns to comply with the requirements of professional etiquette and
medical protocols. This creates the basis for persistent neuropsychological stress, in which cognitive
fatigue, sensory overload, emotional exhaustion and a state of constant readiness for emergencies converge.
At the heart of daily practice lies the confrontation with complex diagnoses, incurable diseases and
palliative care, which inevitably leads to traumatic experiences, including the phenomenon of secondary
traumatisation. This is compounded by frequent changes to the regulatory framework, the ongoing
digitisation of processes, and an increasing administrative burden, which distances the doctor from direct
contact with the patient, shifting the focus towards bureaucratic functionality. Faced with a constant lack
of time and the need to balance a multitude of roles, healthcare professionals experience psycho-emotional
pressure that manifests as sleep disturbances, psychovegetative disorders, anxiety, and symptoms of
depression. As noted by Zhdan V. M., in collaboration with Rudenko Yu. O. and Kolisnyk A. A., modern
medical education must take these dynamic stresses into account, developing the individual’s internal
resources as early as the training stage [2].

Chronic emotional stress in the medical environment is not an exceptional individual phenomenon,
but a structural characteristic of professional activity, which is actively encoded in neuropsychological
structures through the constant activation of the sympathetic-adrenal system. Emotional stress accumulates
due to the inability to complete the stress response — doctors are often forced to suppress natural emotional
expression due to social prohibitions and the ethical imperatives of the profession. The result is a delayed
psychological reaction, manifesting as increased irritability, somatic symptoms and affective instability,
which over time creates the conditions for professional burnout. The absence of appropriate mental hygiene
mechanisms leads to frustration and tension escalating into chronic demotivation and an apathetic attitude
towards patients. Y. V. Gorbokon emphasises that effective professional training must include modules on
developing psycho-emotional self-regulation skills, enabling future doctors to adapt to the high emotional
turbulence of the working environment [1]. The ability to withstand repeated psychological blows — from
the loss of a patient to moral dilemmas — is becoming no less a significant competence than clinical
reasoning or mastery of modern treatment protocols. At the same time, the development of resilience to
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destabilising factors depends to a large extent not only on an individual’s psychological constitution, but
also on the level of support from the team, the presence of a clear hierarchy, and conditions for continuous
professional development.

Constant exposure to serious diagnoses triggers psychological defence mechanisms that are not
always adaptive. The clinical setting is dominated by cases that go beyond routine practice: complex
operations, terminal conditions, and therapeutic helplessness in the face of progressive cancer or chronic
renal failure. The psyche internalises a recurring pattern of helplessness, triggering syndromes of loss of
professional identity and causing crises of meaning in one’s work. In a series of publications, Lazurenko
O. emphasises that a healthcare professional’s professional development must integrate experience of
extreme situations as a fundamental training model with reflective reinforcement [3][4][5]. Processing such
experiences emotionally without proper preparation leads to a loss of cognitive flexibility, a reduction in
empathic mechanisms, and a tendency to formalise relationships with patients. The sense of a living ethical
interaction disappears, replaced by the functional performance of duties without emotional involvement,
which in turn creates an internal conflict between ethical vocation and professional reality. This confirms
the need to introduce a psychotherapeutic element into training programmes — not merely as an optional
module, but as a compulsory component for developing the skills to deal with difficult topics such as death,
loss, hopelessness, and the limits of medical care.

Time constraints in medical practice become a constant background stressor which, combined with
an excessive workload, triggers a state of multi-tasking overload. The essence of this phenomenon lies in
the fact that the doctor simultaneously performs diagnostic, therapeutic, administrative and communicative
functions, without sufficient time for cognitive recovery. This leads to impaired ability to concentrate
deeply, errors in record-keeping, and emotional breakdowns in high-pressure situations. At the same time,
multitasking has become the norm, a situation not addressed by organisational policy. Smila N. V. and
Lazurenko O. highlight that the training of future doctors must incorporate not only clinical but also
organisational competence, teaching future specialists to independently structure their working hours and
avoid psychological overload [4]. The lack of distinction between work and private time, particularly in the
context of night shifts, on-call duties and emergency calls, leads to disruption of circadian rhythms, reduced
cognitive performance and a chronic decrease in dopamine levels. This has consequences not only in
physiological terms but also in terms of moral motivation, as the doctor begins to lose a sense of
productivity, which translates into a feeling of professional helplessness.

Limited resources, particularly shortages of medicines, equipment or support staff, lead to a
disconnect between professional ideals and actual practice. Although aware of the optimal course of action,
doctors are often unable to implement it due to a lack of basic conditions. This creates a state of cognitive
dissonance, which is extremely psychologically draining. Faced daily with compromises between what is
right and what is possible, the doctor gradually loses a sense of effectiveness, and responsibility begins to
weigh heavily, a burden not offset by any external rewards. As Lazurenko O. emphasises, to bridge this
gap, elements of psychological support, reflective analysis and the development of internal self-regulation
skills are essential [6]. It is self-regulation in the face of stressors that allows one to maintain a balance
between the humanistic values of the profession and the realities of clinical practice. An increase in the
level of professional self-awareness occurs not through abstract ideals, but through the ability to bridge the
gap between normative expectations and actual resource capabilities without undermining one’s personal
structure.

Modern medical practice operates within a constantly changing social and operational environment,
in which professional burnout is not a temporary condition but takes on the characteristics of a chronic
syndrome with distinct dynamics and phases. Pandemics, large-scale military conflicts and cyclical
healthcare reforms create multi-structural stress-inducing systems, where external threats, institutional
transformations and internal cognitive-emotional dichotomies are simultaneously activated. In such
conditions, healthcare workers lose their footing in familiar models of professional fulfilment: the stability
of routine protocols disappears, the structures of interaction between colleagues change, and the boundary
between personal and professional life becomes blurred. The motivational foundation, previously built on
humanistic ideals of care, gradually shifts towards survival, resource conservation and the avoidance of
overload, leading to a reduction in professional identity. Tolerance for uncertainty, which was previously a
relatively stable competence, diminishes in emergency situations due to constant cognitive conflicts caused
by a lack of clear information, contradictory instructions and the absence of a definitive prognosis. Within
the pandemic regime, healthcare professionals are forced to operate in a state of constant mobilisation:
changing protocols, temporary patient routes, restricted access to protective equipment, and a shortage of
specialists — all of this creates a high level of emotional strain, which over time leads to professional
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burnout. Depersonalisation syndrome is particularly acute when a doctor, in an attempt to conserve their
remaining energy, automatises their interaction with the patient, reduces their empathetic engagement and
projects detachment as a self-defence mechanism [6].

With the onset of full-scale military operations, the burden on the healthcare system—as the
organisational and functional framework for the population’s survival—increases. In such conditions,
burnout takes on a mixed character — it involves both the classic symptoms described in clinical
classifications and new phenomena associated with combat trauma, rapid decision-making in an unstable
environment, and constant exposure to life-threatening situations. Doctors working in frontline hospitals or
mobile teams face a total lack of time, resources and even the right to a full psycho-emotional response.
Such conditions lead to the development of persistent forms of desensitisation, where the psyche cuts off
access to emotions, leaving only cognitive function. This is useful for survival, but catastrophically
dangerous in the long term: the lack of emotional processing of loss, aggression and helplessness
accumulates and turns into a background psychological pressure that cannot be relieved. In the context of
the medical front line, the very concept of motivation changes: instead of a desire to help, an internal
imperative arises to function despite pain, fatigue and a loss of meaning. This transformation of the
motivational core creates a risk of professional involution, where the healthcare worker performs actions
without engagement in the process, feeling neither gratitude, nor a sense of achievement, nor a need for
further fulfilment.

One of the most paradoxical consequences of systemic transformations is that internal reforms in
healthcare, designed to optimise processes, in many cases merely complicate staff adaptation. Changes in
management structure, digitalisation, deregulation or increased control are often not accompanied by
appropriate psychological support. As a result, doctors are forced to spend a significant amount of energy
mastering new administrative functions, rather than concentrating on the clinical process. A decline in
tolerance for uncertainty under such conditions becomes a widespread phenomenon, as the system fails to
provide answers to basic questions regarding stability, roles and the rules of the game. Uncertainty about
how long a particular funding policy will remain in place, what regulatory changes are in the pipeline, and
what the workflow and scope of responsibilities will be tomorrow — erodes inner confidence, which is a
key stabilising factor in a high-stress profession. Strategic thinking is lost, there is a shift towards short-
term tasks, and the motivational structure is dominated by the avoidance of negativity rather than the pursuit
of positivity. This fundamentally alters behavioural patterns: instead of initiative, we see increased
reactivity; instead of openness to change, we see defensive avoidance of new formats [3].

The growing need for new mechanisms of psychological support is a logical consequence of the
intensification of crisis factors. Traditional approaches to psychological support, focused on individual
counselling or training sessions, no longer meet the scale of demand, as the need extends beyond emotional
stabilisation to include organisational, motivational and existential support. A multi-tiered system is
required: ranging from daily self-regulation protocols embedded in the workflow to integrated programmes
of psychosocial recovery involving the entire clinical team. Such an approach demands a shift in the very
paradigm of human resources management within healthcare institutions — from a focus on control to a
priority on support. Mechanisms for emotional relief must become a standard part of medical routine, rather
than an exception or a privilege. It is advisable to create spaces for psychological reframing, where staff
can discuss their experiences, process events, and reframe their own reactions without fear of judgement or
administrative punishment. In this context, it is not clinical psychotherapy that comes to the fore, but
preventive psychology, which focuses on maintaining work capacity, fostering resilience and supporting
self-identity within stressful systems.

New forms of support must take institutional dynamics into account: if the environment is unstable,
support must be mobile, adaptable and accessible in various formats — from online consultations to group
supervision. It is advisable to establish multidisciplinary mental health support teams that collaborate with
management to identify areas of psychological risk and implement recovery-oriented practices. This could
involve both the introduction of daily mindfulness micro-practices and the development of internal support
protocols for crisis situations — protocols where healthcare professionals are not left to cope with trauma
alone, but have guaranteed support from colleagues, mentors and qualified specialists. Thus, the
transformation of psychological support mechanisms must take place not only at the level of individual
programmes, but also through a systemic rethinking of the role of psychological well-being in healthcare
management policy. Without this, no reform, no equipment, and no protocols will be able to ensure the full
functioning of a system that relies on human resources — vulnerable, yet capable of regeneration, provided
they are not ignored [10].
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Since 24 February 2022, the psychological landscape of the Ukrainian healthcare system has become
extremely complex. Medical staff, particularly in frontline areas, are working in a state of constant
operational mobilisation, where clinical care is intertwined with military logistics, life-threatening risks and
unpredictability. Amid regular shelling, evacuations, unstable energy supplies and periodic shortages of
medicines, doctors are forced to work with maximum concentration and minimal rest. The pattern of
professional burnout, which until 2022 was largely driven by overwork, has now been compounded by a
shift in the motivational framework. In the first months of the full-scale invasion, a phase of hyperactive
altruism was observed: medical staff often volunteered for extra shifts, set up mobile clinics, and voluntarily
accompanied the evacuation of patients. However, by early 2023, many were already showing signs of
accumulated emotional exhaustion: according to the Centre for Public Health, 60% of healthcare workers
are showing signs of chronic burnout, 25% require specialist psychological support, and over 30% have
symptoms comparable to PTSD. The prevalence of sleep disorders among healthcare workers exceeded
80%, depressive symptoms 60%, and anxiety and concentration disorders over 50%. These findings were
confirmed by studies conducted as part of a programme by the Ministry of Health in collaboration with
international partners (WHO, 2023), which revealed a clear link between the duration of shifts in high-risk
areas and an increase in symptom severity.

In the clinical structure of burnout in wartime conditions, a transformation can be observed not only
at the motivational level but also at the cognitive level. Whereas until 2022 the main stressor was
multitasking, it is now unpredictability and the lack of reflective stabilisation. The doctor is unable to
conduct a post-event analysis of the clinical situation, as they immediately switch to a new source of risk.
After treating injured civilians or military personnel, the medic is forced to switch to attending to families
in a bomb shelter or the urgent evacuation of a premature infant without an incubator available. Such
operational overload triggers the phenomenon of professional decongruence, where consciousness ceases
to recognise the integrity of the professional mission, focusing solely on tactical responses. This deepens
depersonalisation — the doctor loses contact not only with patients but also with themselves as a practitioner
of a humanistic profession. Instead of satisfaction from helping, a neutral reaction or even alienation sets
in, which is the mind’s natural response to chronic danger. This phenomenon is exacerbated by the lack of
access to qualified psychological support. As of mid-2024, according to data from the Mister-Blister
platform, there are around 120 specialised centres for psycho-emotional support officially operating in
Ukraine; however, the actual need is three times this number.

The number of requests for psychological help in Ukraine’s healthcare sector rose from 8,000 in
2020 to over 40,000 in 2024, indicating an unprecedented increase in psychological strain. In particular,
there has been a rise in requests for short-term crisis intervention, as most workers are unable to undergo
full-scale psychotherapy due to their irregular schedules. In frontline regions, such as the Kharkiv, Donetsk
and Zaporizhzhia regions, a telemedicine support model is in use, allowing consultations to be conducted
online. However, with limited access to a stable internet connection, this model loses its effectiveness. That
is why, from 2023, mobile teams of psychologists have been actively introduced, working on a rota basis
alongside medical facilities, particularly in military hospitals and rehabilitation centres. These teams consist
of a psychotherapist, a crisis psychologist and a support coordinator, enabling the rapid identification of
PTSD symptoms and the implementation of stabilisation techniques even before clinical decompensation
occurs. The brief-focus CBT method, adapted to the conditions of combat medicine and time constraints,
has been found to be particularly effective. According to estimates by the PZMOZ clinical group, its
effectiveness when working with medical personnel reaches 80% in the first three weeks following the
traumatic event [11].

In the context of contemporary social and civilizational challenges, the issue of the successful
professional integration of future medical professionals has become particularly relevant, as it is directly
determined by the level of their psychological resilience. This resilience emerges as a complex, multi-
component construct that integrates the emotional, volitional, motivational, and cognitive aspects of an
individual’s life. As substantiated in the study by O. Palamarchuk and I. Gaba , it is precisely this integral
resource that ensures an individual’s effective adaptation to conditions of high uncertainty, allowing them
to maintain internal homeostasis, high performance, and constructive communication in a professional
environment [12]. Through the lens of the conceptual model proposed by these authors, psychological
resilience transforms into a powerful tool for professional development through a series of interrelated
mechanisms. In particular, emotional stability serves as a fundamental factor in counteracting destructive
psychological reactions, minimizing the risks of developing professional burnout syndrome or panic states
in crisis clinical and organizational situations. At the same time, volitional tension ensures the ability to
consciously maintain the chosen course of action and fulfill professional duties under the intense moral and
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psychological pressure inherent in medical practice. The motivational component, based on an internal
orientation toward the profession’s social mission, continuous self-improvement, and individual
responsibility, supports long-term work capacity in a stressful environment. Finally, cognitive flexibility
and analytical thinking determine the ability to quickly solve complex clinical problems and make informed
decisions in the face of a lack of or conflicting relevant information.

Within the framework of higher medical education, this resilience functions not merely as a static
safety margin, but rather as a dynamic platform for the development of a future physician’s professional
identity. During the learning process, students with a high level of psychological resilience find it
significantly easier to manage distress during simulation sessions, clinical rotations, and direct interaction
with patients; they demonstrate greater self-confidence, the ability for deep self-analysis, and constructive
reflection. This, in turn, determines their integration as agents who proactively respond to environmental
challenges rather than merely reacting to them. According to the research by O. Palamarchuk and I. Gaba
(2024), the development of psychological resilience is closely correlated with the development of agency
(subjectivity)—a conscious internal stance through which a professional does not merely reproduce a
prescribed social role, but autonomously and meaningfully constructs their own professional mission and
development trajectory [12]. In this way, resilience transforms from a purely individual psychological
resource into a fundamental basis for self-determination in the professional sphere, upholding deontological
norms, collegiality, and maintaining stable, long-term motivation.

From a practical standpoint, the empirical and theoretical findings obtained justify the need to
modernize current educational and professional programs at medical higher education institutions. The
emphasis must shift from the purely academic development of clinical competencies (hard skills) to the
targeted development of students’ psychological resilience and resistance. Effective implementation of this
approach is possible through the systematic integration into the educational process of training in emotional
self-regulation, psychological supervision practices, and reflective analysis, as well as through the
incorporation of controlled, high-intensity stressors into simulation-based training. The implementation of
this strategy will not only optimize graduates’ readiness for initial adaptation in the workplace but also lay
a solid foundation for their long-term personal and professional viability in a changing sociocultural
context.

Given the scale of the traumatic stress, the duration of the war and the strain on the healthcare
system’s resources, we should expect to see symptoms becoming chronic among medical staff in the
coming years. This requires not only an expansion of emergency care but also the strategic implementation
of a policy of long-term psychological recovery, focused on preserving the specialist’s core sense of self.
Integrated support models that simultaneously take into account emotional, ethical, motivational and
organisational components — with an emphasis on autonomy, flexibility and institutional accountability —
could provide a solution. Without such solutions, even the most dedicated professionals face the threat of
emotional breakdown, whilst the system itself faces the risk of losing human resources, the recovery of
which will take not months, but years.

Conclusions Thus, the full range of contemporary challenges faced by medical staff — from
pandemic-related overload to the existential strain of martial law — forms a new picture of psychological
strain, in which the boundaries between clinical, moral and cognitive fatigue are blurring. Burnout is no
longer a reaction to overload, but rather an integrated symptom complex of systemic destabilisation.
Profound shifts are occurring within the professional structure: tolerance for uncertainty is declining,
empathic engagement is diminishing, and motivation is shifting from a sense of vocation to the mechanical
performance of duties. The psyche of healthcare professionals, constantly immersed in multifactorial stress,
loses its ability to regenerate without external support. As evidenced by survey data and clinical monitoring,
over 60% of Ukrainian healthcare professionals exhibit symptoms of chronic exhaustion, with one in four
requiring specialised psychotherapeutic assistance. These circumstances necessitate a rethinking of
organisational models towards the introduction of comprehensive psychological support systems — ones
that are adaptive, mobile and integrated into daily routines. Without such a strategic shift, it will be
impossible to maintain either the quality of care or the human resources upon which the entire healthcare
system relies.
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PSYCHOLOGICAL RESILIENCE RESOURCES OF PERSONNEL OF THE STATE
EMERGENCY SERVICE OF UKRAINE UNDER CONDITIONS OF WARTIME
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AHoTamist. Y CTaTTi NPEIACTABICHO TEOPETHKO-aHATITHIHUHA aHali3 MPoOJeMH TICHXOJIOTITHOL
CTiiKoCTI mepcoHany [epxaBHoi ciry>kOn YKpaiHu 3 HaI3BHUYalHUX CUTYyalliii B yMOBaX BOEHHOTO 4acy.
AKTyaJbHICTh JOCITIDKEHHSI 3yMOBJIEHa CYTTEBHM 3POCTAHHAM ICHXOEMOLINHOTO HABaHTAXKEHHS Ha
npaniBaukie JICHC BHaciiok NOBHOMACINTa0HOI BiiHM B YKpaiHi, HEOOXIJHICTIO BHKOHAHHS
npodeciitHnx 00O0B’SA3KiB B YMOBax ITOCTIHHOI 3arpo3W JKHTTIO, BHCOKOTO pIiBHSA HEBH3HAYCHOCTI,
BiJNOBIAAIBHOCTI 3@ JKUTTS JIIOEH Ta CUCTEMaTHYHOTO KOHTAKTY 3 HACHiJKaMHU PyHHYBaHb, JIOICBKUX
BTpaT 1 TpaBMAaTWYHHX NOJiHA. 3a TakMX yMOB MpoOieMa 30epeXeHHS ICHUXOJIOTIYHOTO 370pOB’S,
npodeciiHoi e)eKTUBHOCTI Ta 3AAaTHOCTI A0 MICJISACTPECOBOTO BiAHOBICHHS HaOyBae 0COOIHMBOTO
HAYKOBOTO ¥ MPaKTUYHOTO 3HAYCHHSI.

[lcuxomoriuHa CTIMKICT PO3TISAAETHCS K CKIAJIHUN OaraTopiBHEBUI NCUXOJOTIYHUN (DEHOMEH,
SIKMi 3a0e31edye miATpUMaHHs e)eKTUBHOTO (DYHKIIOHYBaHHS OCOOMCTOCTI B yMOBaX TPUBAJIOTO BILIUBY
CTPECOBHUX, KPU30BHX Ta EKCTPEMalIbHUX YMHHUKIB. OcOoONMBY yBary HpHUALIEHO CYyYaCHUM HAyKOBUM
MiIX0/aM 10 BUBYCHHS IICHXOJIOTIYHOI CTIMKOCTi, Cepel SIKUX KOHIICHINS PE3WIHEHTHOCTI, TEopis
KUTTECTIMKOCTI, PECYpPCHUH MiAXiJ Ta CydYacHi JOCHIHKEHHS ITICUXOJOTIYHOTO 3I0POB’S OCOOHCTOCTI.
[okazano, 1m0 37aTHICTH JIOAWHHU YCIIIIHO JAOJIATH HACHIAKK CTPECY BH3HAYAETHCA HE OKPEMUMH
TICUXOJIOTTYHUMH SKOCTSIMH, a I1JIICHO) CHCTEMOIO BHYTPIIIHIX 1 30BHIIIHIX PECYPCIB.

TeopeTHuHy OCHOBY JOCIHIJPKCHHSI CTAHOBJATH Mpalli 3apyODKHHX 1 BITYM3HSHHX HAYKOBIIB,
TIPUCBSTICHI TIpoOIeMaM amanTariii 0COOMCTOCTI A0 HECTPHUATINBUX JKUTTEBUX OOCTaBUH, 30€peKCHHS
MICUXOJIOTIYHOTO 370pOB’s, TMOAOJNAHHA NpOQeciiHOTO cTpecy Ta 3a0e3MEUYeHHS IMCHXOJIOTIYHOTO
OJlaromoaydydss B yMOBaX KPH30BUX TOJIHA. Y3araJbHEHHS CYYaCHHX HAyKOBHX ITIIXOIIB O3BOJIIIIO
PO3KPUTH 3MICT TICHUXOJIOTIYHOI CTIMKOCTI K pe3yJbTaTy B3aEMOJil OCOOMCTICHMX, HpodeciiHuX Ta
COINATEHO-TICXOJIOTITHHIX PECYPCIB.

OOIpyHTOBAaHO aBTOPCBHKY CTPYKTYpHO-(QYHKIIOHaJbHY MOJENb DPECYpPCHOro 3abe3ledeHHs
ricuxoJiorignoi critikocti nepconany JICHC Ykpaiau B yMoBax BOEHHOTO 4Yacy. BcTaHOBIIEHO, IITO OCHOBY
MOJIETIi CTaHOBIISATH TPU B3a€MOIIOB’s13aHi OJIOKU PECYPCIiB: OCOOMCTICHI caMOpEryJIsITOPHI, MPogeciiiHO-
EK3UCTCHITIIHI Ta COIiaTbHO-TICHXOJIOTIdHI. JI0 0COOHCTICHUX CaMOPETYISATOPHUX PECypCiB BiHECEHO
KHUTTECTINKICTH, CTPECOCTIHKICTh, EMOIIIITHY CaMOPETYJIAIIII0, aanTUBHI KOMIHT -CTPaTeTii, TOJEPaHTHICTh
JI0 HEBH3HAYCHOCTI, KOTHITUBHY THYYKICTh 1 camMoe(eKTHBHICTh. [IpodeciiHO-eK3UCTEHIIIHHI pecypcu
OXOIUTIOIOTh MPOQeciiHy iAeHTUYHICTh, BHYTPINIHIO MOTHBAIiIO, TNPOQECiiiHy KOMIETSHTHICTb,
CMUCJIOKUTTEBI Opi€HTAIlil, MIHHOCTI Ta BigmaHICTh Micii cimyx0u. CoIlianbHO-TICUXOJIOTIYHI pecypcH
MIPEJICTaBJICHI COMLIaIbHOI MIATPUMKOIO, 3TYPTOBAHICTIO MiIPO3iTy, OpraHi3alifHOI MiJITPUMKOI Ta
MICUXOJIOTTYHOI0 0E3MEeKOr0 MPO(ECiHHOrO CepeIOBHIIA.
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Oco0iBa yBara MpUAUIIETHECS aHATI3Y MEXaHi3MIB B3aEMOJIIi 3a3HAYEHUX PECypCiB Ta iX poii y
MiATPUMaHHI TICUXOJIOTIYHOTO 370pOB’s, TpodeciiiHoi edeKTUBHOCTI, mpodimakTuil mpodeciiHOTo
BUTOpaHHA Ta 3a0e3ledyeHHi mnocrcTpecoBoro BimHorieHHs mnpaiieHukiB JICHC. Ilokaszano, 1o
[ICUXOJIOTIYHA CTIMKICTh (POPMYETHCSI BHACHTIJOK CHHEPTiYHOI B3aEMOJII BCIX CKIIQOBHUX pPECypCHOL
CHUCTEMH, a HEJIOCTATHIN PO3BUTOK OKPEMHX 11 KOMIIOHEHTIB MOKE HETaTUBHO BIUIMBATH Ha aJianTalliiHUN
TTOTEHITIA)I 0COOMCTOCTI Ta eheKTHBHICTH TIPOdeCiHHOT AiSITBHOCTI.

Knwouoei cnoea: TCHXOJOTiYHA  CTIHKICTh, IICMXOJIOTi4YHI PECYpCH, PE3UIbEHTHICTD,
KHUTTECTINKICTH, ICHXOJIOTiHHE 310poB’s1, nepconan JJCHC, Boennuit wac, npodeciitHuii crpec, pecypcHuit
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Abstract. Abstract. The article presents a theoretical and analytical examination of the problem of
psychological resilience among personnel of the State Emergency Service of Ukraine (SESU) under
wartime conditions. The relevance of the study is determined by the significant increase in the psycho-
emotional burden placed on SESU personnel as a consequence of the full-scale war in Ukraine, the necessity
of performing professional duties under constant threat to life, a high level of uncertainty, responsibility for
human lives, and systematic exposure to the consequences of destruction, human losses, and traumatic
events. Under such circumstances, the preservation of psychological health, professional effectiveness, and
the capacity for post-stress recovery acquires particular scientific and practical significance.

Psychological resilience is considered a complex, multilevel psychological phenomenon that
ensures the maintenance of effective individual functioning under conditions of prolonged exposure to
stressful, crisis-related, and extreme factors. Particular attention is paid to contemporary scientific
approaches to the study of psychological resilience, including the concept of resilience, hardiness theory,
the resource-based approach, and modern studies of individual psychological health. It is demonstrated that
an individual's ability to successfully overcome the consequences of stress is determined not by isolated
psychological characteristics but by an integrated system of internal and external resources.

The theoretical foundation of the study is based on the works of both international and Ukrainian
scholars devoted to issues of adaptation to adverse life circumstances, preservation of psychological health,
coping with occupational stress, and ensuring psychological well-being during crisis events. The synthesis
of contemporary scientific approaches made it possible to reveal the essence of psychological resilience as
a result of the interaction of personal, professional, and socio-psychological resources.

The authors substantiate a structural-functional model of resource support for the psychological
resilience of SESU personnel under wartime conditions. It was established that the model is based on three
interrelated resource domains: personal self-regulatory resources, professional-existential resources, and
socio-psychological resources. Personal self-regulatory resources include hardiness, stress resistance,
emotional self-regulation, adaptive coping strategies, tolerance for uncertainty, cognitive flexibility, and
self-efficacy. Professional-existential resources encompass professional identity, intrinsic motivation,
professional competence, life-meaning orientations, values, and commitment to the mission of service.
Socio-psychological resources are represented by social support, unit cohesion, organizational support, and
psychological safety within the professional environment.

Particular attention is devoted to analyzing the mechanisms of interaction among these resources
and their role in maintaining psychological health, professional effectiveness, preventing occupational
burnout, and facilitating post-stress recovery among SESU personnel. It is demonstrated that psychological
resilience is formed through the synergistic interaction of all components of the resource system, whereas
insufficient development of individual components may negatively affect an individual's adaptive potential
and professional performance.

Keywords: psychological resilience, psychological resources, resilience, hardiness, psychological
health, SESU personnel, wartime conditions, occupational stress, resource-based approach, post-stress
recovery.

Problem statement. The full-scale war in Ukraine has substantially transformed the operating
conditions of all services within the security and civil protection sector, imposing new tasks and an
increased level of responsibility on personnel of the State Emergency Service of Ukraine (SESU). SESU
personnel are involved daily in responding to the consequences of missile and artillery attacks, conducting
emergency rescue operations in areas of destruction, evacuating civilians, clearing debris, searching for
victims, and performing other tasks related to ensuring public safety. These activities are carried out under
conditions of constant threat to life, a high degree of uncertainty, and the necessity for rapid decision-
making, which significantly increases the psycho-emotional burden on specialists.
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A distinctive feature of SESU personnel's professional activity is their systematic exposure to the
consequences of human losses, severe injuries, and the destruction of housing and infrastructure, creating
conditions for the accumulation of occupational stress and secondary traumatization. Unlike short-term
emergency situations in peacetime, wartime events are characterized by prolonged duration, recurrence,
and high-intensity exposure to stressogenic factors. Under such circumstances, SESU personnel are
required to perform their professional duties while simultaneously experiencing personal concerns related
to family safety, uncertainty about the future, and the broader consequences of war.

Prolonged exposure to these factors creates preconditions for emotional exhaustion, chronic
occupational stress, anxiety and depressive states, maladjustment, occupational burnout, and other
manifestations of psychological distress. Recent studies indicate that the accumulation of psycho-emotional
strain may negatively affect not only the psychological health of personnel but also the quality of
professional performance, the speed of decision-making, the effectiveness of teamwork, and overall
readiness to carry out official duties. Consequently, the problem of preserving the psychological health of
SESU personnel has acquired particular scientific and practical significance.

At the same time, contemporary research in the psychology of extreme activities demonstrates that
even under conditions of intense stress and constant threat, some specialists maintain a high level of
professional effectiveness, adaptability, psychological recovery, and personal well-being. This indicates the
existence of certain internal and external resources that support psychological resilience and enable
successful functioning in extreme conditions. Therefore, increasing attention is being directed toward
shifting the focus from studying exclusively the negative consequences of stress to investigating the
resources that facilitate effective coping and the maintenance of psychological health.

In contemporary psychological science, psychological resilience is regarded as one of the leading
areas of research concerning the adaptive capacities of individuals under conditions of uncertainty, risk,
and crisis situations. Particular prominence has been given to the resource-based approach, according to
which psychological resilience is formed through the interaction of personal, socio-psychological, and
professional resources. Within this framework, attention is focused not only on an individual's capacity to
withstand stress but also on the ability to preserve psychological health, restore internal balance, and
maintain effective functioning following crisis events.

Despite the considerable number of studies devoted to occupational stress, burnout, and
psychological adaptation among representatives of high-risk professions, the issue of a comprehensive
analysis of the resources of psychological resilience among SESU personnel under wartime challenges
remains insufficiently explored. Further scientific investigation is needed regarding the structure of
psychological resilience resources, the mechanisms of their interaction, and their role in ensuring
psychological health, professional effectiveness, and the capacity for post-stress recovery among SESU
personnel. This determines the relevance of the present study and defines its theoretical and practical
significance.

The aim of this article is to provide a theoretical substantiation of the significance of psychological
resources in the formation and maintenance of psychological resilience among personnel of the State
Emergency Service of Ukraine under wartime challenges and to develop an original structural-functional
model for supporting psychological resilience.

Outline of the main material. The problem of psychological resilience is among the key areas of
contemporary psychological science, as it is associated with the study of mechanisms of individual
adaptation to stressful, crisis-related, and extreme life conditions. It becomes particularly relevant in the
context of wartime challenges, when the effectiveness of professional activity largely depends on an
individual's ability to maintain psychological balance, sustain professional performance, and recover
following exposure to psychologically traumatic events.

In international psychology, the development of scientific concepts of psychological resilience has
occurred primarily within the framework of resilience theory, which explains the mechanisms of successful
adaptation to adverse life circumstances. A significant contribution to this field was made by A. Masten,
who viewed resilience as a universal human capacity for adaptation and effective functioning under
conditions of risk, stress, and crisis. She argued that psychological resilience is not an exceptional
characteristic of certain individuals but is formed through the operation of basic adaptive mechanisms of
personality and the supportive resources of the social environment [12].

Further development of research on psychological resilience is associated with the work of
G. Bonanno, who demonstrated that experiencing traumatic events does not necessarily result in persistent
maladaptive outcomes. Bonanno substantiated the phenomenon of natural resilience, according to which a
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substantial proportion of individuals are capable of maintaining a relatively stable level of psychological
functioning and social adaptation even after exposure to highly stressful events [4].

A substantial contribution to the study of psychological resilience was also made by S. Southwick
and D. Charney. Based on many years of research involving representatives of high-risk professions,
military personnel, and individuals who had experienced extreme events, they identified the principal
determinants of resilience. These factors include optimism, emotional self-regulation, social support, moral
and value orientations, cognitive flexibility, and a sense of meaning in life, all of which facilitate effective
coping with stress and the maintenance of psychological well-being [16].

An important direction in resilience research emerged through the concept of hardiness developed
by S. Maddi. Within this framework, hardiness is understood as an integrated system of personality attitudes
that promotes constructive coping with stress and adaptation to difficult life circumstances. Maddi
identified three interrelated components of hardiness—commitment, control, and challenge—which foster
an active stance toward life difficulties and contribute to personal development [10].

The further evolution of scientific views on psychological resilience led to the development of the
resource-based approach, which received its most comprehensive substantiation in the works of S. Hobfoll.
According to the Conservation of Resources Theory, the effectiveness of adaptation to stress is determined
by the availability, accumulation, and rational use of personal, social, and professional resources. Within
this framework, resources are regarded as the primary condition for maintaining psychological well-being,
whereas their loss or the threat of loss constitutes a major source of stress, psychological exhaustion, and
maladjustment [7].

In contemporary psychological science, increasing attention is being devoted not only to the
mechanisms of coping with stress but also to the factors that promote personal growth following crisis
experiences. In this context, the scientific approaches of M. Seligman and M. Ungar are of particular
importance. Within the framework of positive psychology, Seligman substantiated the role of optimism,
psychological well-being, personal strengths, and life-meaning orientations as important determinants of
psychological resilience. Ungar significantly expanded the understanding of resilience by emphasizing the
interaction between the individual and the social environment, as well as the availability of external
resources necessary for successful adaptation under adverse life circumstances [15].

In Ukrainian psychology, the problem of psychological resilience has been investigated within the
context of psychological health, personal development, life construction, and coping with crisis situations.
S. Maksymenko substantiated the decisive role of internal personal resources in the processes of self-
development, self-realization, and overcoming life difficulties [11]. T. Tytarenko viewed psychological
resilience as an individual’s ability to preserve agency, life meanings, and prospects for personal
development under conditions of social crises and traumatic events [17]. N. Chepelieva emphasized the
role of meaning-making mechanisms of self-regulation, personal experience, and the interpretation of life
events in ensuring psychological adaptation. In the works of L. Karamushka, psychological resilience is
examined through the lens of psychological health, professional well-being, and resources for coping with
occupational stress across various professional groups [8].

The conducted theoretical analysis of contemporary scientific approaches to understanding
psychological resilience demonstrated that its maintenance is based not on isolated personality traits but on
an integrated system of internal and external resources that interact with one another and ensure effective
functioning under conditions of elevated stress. Such a system is of particular importance for personnel of
the State Emergency Service of Ukraine, whose professional activity is associated with continuous exposure
to risk, uncertainty, responsibility for the lives of others, and the necessity of making decisions under
extreme wartime conditions.

The synthesis of the principles of resilience theory, hardiness theory, the resource-based approach,
and contemporary studies of psychological health makes it possible to view the psychological resilience of
SESU personnel as the result of integrating personal self-regulatory resources, socio-psychological support,
and professional-existential factors. The interaction of these components ensures the maintenance of
psychological well-being, professional effectiveness, and the capacity for recovery following exposure to
traumatic events.

To systematize the identified theoretical provisions and to represent the structure of resource
support for the psychological resilience of SESU personnel under wartime challenges, the authors
developed a structural-functional model (Figure 1). The model reflects the main groups of resources, the
mechanisms of their interaction, and the outcomes of the functioning of the resource system that ensure the
preservation of psychological health, professional effectiveness, prevention of occupational burnout, and
successful post-stress recovery among SESU personnel.
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Figure 1. Structural-Functional Model of Resource Support for the Psychological Resilience
of Personnel of the State Emergency Service of Ukraine under Wartime Conditions

The first structural component of the proposed model consists of personal self-regulatory resources,
which reflect the individual's internal psychological potential necessary for maintaining effective
functioning under the extreme demands of wartime conditions. This component encompasses a set of
individual psychological characteristics that enable SESU personnel to consciously regulate their emotional
state, behavior, cognitive processes, and adaptive responses in accordance with the requirements of their
professional duties.

As the foundational level of resource support for the psychological resilience of SESU personnel
under wartime conditions, personal self-regulatory resources include hardiness, stress resistance, emotional
self-regulation, adaptive coping strategies, tolerance for uncertainty, cognitive flexibility, and self-efficacy.
The selection of these specific resources is based on contemporary theories of resilience, the resource-based
approach to stress coping, and studies on the psychological support of professionals in high-risk
occupations. Under wartime conditions, these resources function as internal psychological mechanisms that
sustain psycho-emotional balance, facilitate effective adaptation to extreme stressors, preserve professional
performance, and support the fulfillment of official duties under conditions of heightened risk and
uncertainty. Their interaction forms an individual's resource potential, which serves as an essential
prerequisite for the development and maintenance of psychological resilience among SESU personnel,
enabling them to function effectively in situations involving threats to life, high levels of responsibility,
and substantial psycho-emotional strain.

The fundamental component of this resource domain is hardiness, which is regarded as an integral
personality characteristic determining an individual's readiness to actively overcome difficulties, accept
challenges, and maintain a sense of personal agency under difficult life circumstances. In wartime
conditions, hardiness contributes to sustaining professional engagement, responsibility, and commitment
to fulfilling official duties despite considerable psycho-emotional demands.

The realization of hardiness largely depends on an individual's ability to effectively withstand
stress-inducing influences, highlighting the importance of stress resistance as a critical resource. Stress
resistance supports effective functioning under intense stress, preserves cognitive performance,
concentration, response speed, and the adequacy of decision-making in emergency situations.
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At the same time, successful resistance to stress is impossible without the capacity to control one's
emotional reactions. Therefore, emotional self-regulation occupies an important place within the structure
of self-regulatory resources. It involves the ability to recognize, monitor, and constructively manage one's
emotional experiences. Through mechanisms of emotional self-regulation, the risk of emotional exhaustion,
anxiety reactions, and other manifestations of psychological maladjustment is significantly reduced.

However, effective management of emotional states alone does not guarantee successful coping
with difficult life circumstances. To achieve this, individuals must possess appropriate behavioral response
mechanisms implemented through adaptive coping strategies. These strategies facilitate constructive
management of complex and uncertain situations through active problem-solving, mobilization of internal
and external resources, and the seeking of social support. Their effective use reduces the negative impact
of stressors and enhances an individual's adaptive capacities.

The specific nature of SESU personnel's professional activity during wartime is characterized by
constant uncertainty, which underscores the importance of tolerance for uncertainty as a distinct
psychological resource. This characteristic reflects an individual's capacity to function effectively in
situations marked by insufficient information, unpredictability of events, and the absence of clear forecasts
regarding future developments. Tolerance for uncertainty contributes to reducing anxiety levels and
preserving the ability to make decisions under complex operational conditions.

The ability to act constructively under uncertain conditions is closely related to the flexibility of
cognitive processes; therefore, cognitive flexibility represents another important component of this resource
domain. Cognitive flexibility enables individuals to rapidly modify their patterns of thinking and behavior
in response to changing circumstances. Through cognitive flexibility, SESU personnel can quickly adapt
to new situations, identify alternative solutions to problems, and respond effectively to dynamic changes in
the operational environment.

The integration of these resources creates the foundation for the development of self-efficacy,
which serves as the integrative component of the personal self-regulatory resource system. Self-efficacy
reflects an individual's confidence in their ability to successfully perform professional tasks and overcome
difficulties. A high level of self-efficacy supports intrinsic motivation, responsibility, and an active
professional position, which is particularly important under conditions of elevated risk, uncertainty, and
significant responsibility for the outcomes of professional activities.

Thus, personal self-regulatory resources constitute the fundamental level of resource support for
the psychological resilience of SESU personnel. Through their interaction, they create the necessary
conditions for maintaining psychological balance, adaptability, and effective performance of professional
duties under wartime conditions.

At the same time, personal self-regulatory resources do not function in isolation and cannot fully
ensure the maintenance of psychological resilience among SESU personnel during wartime. Their effective
realization largely depends on the availability of professionally determined and existential resources, which
shape motivational orientation, the meaning of professional self-realization, and the individual's value
system. For this reason, professional and existential resources constitute an important structural component
of the proposed model, providing the meaning-based foundation of psychological resilience and supporting
SESU personnel's readiness to perform their duties under the prolonged influence of wartime challenges.

Professional and existential resources reflect a system of personal meanings, values, professional
beliefs, and motivational factors that ensure not only effective performance of official duties but also the
maintenance of psychological resilience under prolonged exposure to extreme demands. Unlike personal
self-regulatory resources, which primarily facilitate adaptation to stress through mechanisms of emotional
and behavioral regulation, professional and existential resources perform the function of meaning-based
integration of professional experience and contribute to preserving the individual's inner integrity in the
face of wartime challenges.

A central element of this domain is professional identity, which provides awareness of one's
belonging to a professional community and acceptance of the values of rescue work as part of personal self-
identification. It forms the basis of intrinsic motivation for service, supporting readiness to fulfill
professional duties even under conditions of substantial risk, uncertainty, and threat to life. Moreover,
SESU personnel's professional activity acquires particular psychological significance through the
recognition of its social importance, which fosters the development of life-meaning orientations and
promotes the perception of professional activity as a socially significant mission.

An important factor in the functioning of this resource complex is professional competence, which
provides a foundation for confidence in one's abilities and a sense of control over professional situations.
The possession of the necessary knowledge, skills, and abilities reduces subjective uncertainty, enhances
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decision-making effectiveness, and supports confidence in the correctness of professional actions. In turn,
psychological well-being serves as an indicator of the successful functioning of professional and existential
resources, reflecting the degree of harmonization between personal needs, professional goals, and life
meanings.

Particularly important under wartime conditions are values and moral principles, which function as
internal regulators of professional behavior and determine the nature of decision-making in complex and
morally ambiguous situations. They ensure the preservation of professional ethics, responsibility, and the
humanistic orientation of professional activity even under conditions of intense psycho-emotional strain.
The integration of professional identity, intrinsic motivation, life-meaning orientations, competence, and
value-based moral principles finds its most comprehensive expression in commitment to the mission of
service, which serves as the system-forming factor of this resource domain and ensures the stability of
professional activity under the prolonged influence of wartime challenges.

Professional and existential resources constitute the meaning- and value-based foundation of the
psychological resilience of SESU personnel. They ensure the maintenance of professional motivation,
preservation of psychological well-being, awareness of the social significance of one's work, and readiness
to perform official duties under conditions of heightened risk, uncertainty, and responsibility, which are
essential prerequisites for effective functioning in extreme wartime conditions.

A distinctive feature of SESU personnel's professional activity is that it is carried out primarily
through team-based interaction, where the successful accomplishment of official tasks depends not only on
the qualities of individual employees but also on the effectiveness of the group as a whole. In situations
involving elevated risk, time pressure, and the need for rapid response to emergencies, psychological
resilience becomes not only an individual phenomenon but also a collective one.

For this reason, social and psychological resources constitute an important component of the
resource support system for psychological resilience, as they create the environment necessary for
maintaining an individual’s adaptive potential under wartime conditions.

From the perspective of the socio-psychological approach, an individual's ability to cope effectively
with stress largely depends on the quality of interaction with their immediate social environment. The
presence of supportive interpersonal relationships, trusting relations within a team, a sense of belonging to
a professional group, and confidence in the availability of assistance during critical situations significantly
reduce the intensity of stress experiences and enhance adaptive capacity. For SESU personnel, such
resources are of particular importance, as their professional activity is often associated with life-threatening
situations, physical exhaustion, and emotionally intense events.

An important role in ensuring psychological resilience is played by the level of unit cohesion, which
fosters an atmosphere of mutual trust, responsibility, and readiness to overcome difficulties collectively.
Under such conditions, an individual employee perceives themselves not as an isolated actor but as part of
a professional community capable of providing support in difficult situations. This contributes to reducing
psychological tension, increasing confidence in one’s actions, and creating conditions for the more effective
utilization of personal and professional resources.

Another significant factor is organizational support, which reflects the extent to which the
organization cares for the psychological well-being of its personnel, ensures access to professional
assistance, provides effective managerial decision-making, and maintains efficient internal communication.
In the context of wartime conditions, organizational support becomes an important resource for preventing
occupational burnout, as it fosters a sense of security, predictability, and fairness within the professional
environment.

A special place within the structure of socio-psychological resources is occupied by psychological
safety, which creates conditions for the open discussion of difficulties, emotional experiences, and the
consequences of exposure to traumatic events. The opportunity to seek help, share personal experiences,
and receive support from colleagues or supervisors contributes to reducing the risk of accumulated psycho-
emotional strain and the development of maladaptive consequences of occupational stress.

Social and psychological resources provide the level of interpersonal and organizational support
that enables SESU personnel not only to perform their professional duties effectively but also to maintain
psychological health under prolonged exposure to wartime challenges. Unlike personal and professional-
existential resources, which are primarily located at the individual level, social and psychological resources
function at the level of the professional environment, creating conditions for the realization and
enhancement of all other components of psychological resilience.

The personal self-regulatory, professional-existential, and socio-psychological resources identified
within the model do not exist independently but form an integrated, multilevel system of resource support
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for the psychological resilience of SESU personnel under wartime conditions. Each of these resource
domains performs specific functions; however, only their interaction ensures an adequate level of
adaptation to the extreme conditions of professional activity. The loss or insufficient development of any
component inevitably reduces the effectiveness of the entire psychological resilience system.

Personal self-regulatory resources create the individual's internal adaptive potential by enabling the
regulation of psycho-emotional states, behavior, and constructive responses to stress. However, the capacity
for self-regulation alone does not determine the direction of professional activity or ensure its sustained
maintenance under extreme demands. This function is performed by professional-existential resources,
which imbue professional activity with personal meaning, support motivation for service, foster awareness
of the social significance of one’s work, and contribute to preserving the individual's value-meaning
integrity. It is precisely through the combination of internal self-regulatory mechanisms and professional
meaning orientations that the stability of SESU personnel’s professional activity is ensured under wartime
conditions.

At the same time, the realization of personal and professional potential does not occur in isolation
but within a system of continuous interpersonal and professional interactions. The effectiveness of personal
self-regulatory and professional-existential resources largely depends on the socio-psychological
environment in which professional activity is carried out. Socio-psychological resources provide the
external conditions that support psychological resilience through systems of social support, trusting
relationships, team cohesion, and organizational interaction.

Under such circumstances, the socio-psychological environment serves not merely as a background
for professional activity but as an active factor in the resource support of psychological resilience. Through
mechanisms of support, mutual assistance, and professional solidarity, individuals’ internal resources are
strengthened, the negative effects of stressors are reduced, and personnel’s ability to cope effectively with
complex and crisis situations is enhanced. The presence of a psychologically safe environment also creates
conditions for the timely restoration of resources following professionally traumatic experiences.

Thus, personal self-regulatory, professional-existential, and socio-psychological resources form an
interconnected system in which each component strengthens and complements the others. Their integration
ensures the development of a holistic personal resource potential that serves as the direct foundation for the
formation and maintenance of psychological resilience among SESU personnel under wartime conditions.

The psychological resilience of SESU personnel under wartime conditions is not the result of the
isolated influence of any single group of resources but rather of the synergistic interaction of personal,
professional-existential, and socio-psychological factors. Their integration ensures the formation of a
comprehensive resource support system that enables SESU personnel to maintain psychological health,
professional effectiveness, and the capacity for productive functioning under prolonged exposure to
wartime threats and extreme demands.

The proposed system of personal self-regulatory, professional-existential, and socio-psychological
resources is not merely a collection of isolated characteristics but functions as an integrated mechanism for
maintaining the psychological resilience of SESU personnel under wartime conditions. The interaction of
these resources ensures not only adaptation to the impact of extreme occupational stressors but also creates
conditions for preserving professional potential, psychological well-being, and the capacity for further
development. Therefore, an important element of the proposed model is the outcomes block, which reflects
the principal psychological and professional consequences of the effective utilization of an individual's
resource potential.

From the perspective of the resource-based approach, psychological resilience is manifested not
only in the ability to withstand stress but also in maintaining an optimal level of functioning under
conditions of prolonged psycho-emotional strain. Accordingly, one outcome of the effective interaction of
resources is the preservation of psychological health, characterized by emotional stability, reduced anxiety,
self-regulatory capacity, and the maintenance of internal balance in the face of wartime challenges.

In addition, a well-developed resource system ensures a high level of professional effectiveness,
manifested in readiness to perform official duties, the ability to make well-founded decisions under
conditions of uncertainty, and the preservation of productivity even in the presence of considerable physical
and psycho-emotional strain. At the same time, sufficient resource potential serves as an important factor
in the prevention of occupational burnout, as it contributes to the preservation of personal resources,
prevents emotional exhaustion, and reduces the risk of depersonalization and professional maladjustment.

Particularly important under wartime conditions is an individual’s capacity for recovery following
exposure to traumatic events. Therefore, one of the key outcomes of the functioning of the resource system
is post-stress recovery, which involves not only returning to a previous level of functioning but also
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developing new adaptive capacities, personal growth, and an enhanced ability to respond effectively to
future challenges. Taken together, these outcomes reflect the effectiveness of the resource support system
for the psychological resilience of SESU personnel and confirm its importance for maintaining
psychological health and professional reliability under wartime conditions.

The proposed structural-functional model expands scientific understanding of the psychological
resilience of SESU personnel as a multilevel psychological phenomenon determined by the simultaneous
influence of internal and external personal resources. Unlike approaches that conceptualize psychological
resilience primarily as a set of individual psychological characteristics, the proposed model emphasizes the
systemic nature of its formation and maintenance under wartime conditions. Such an approach makes it
possible to view psychological resilience as a dynamic process supported by the interaction of personal
characteristics, professional meaning orientations, and resources of the social environment.

The model is particularly significant in the context of SESU personnel, whose professional activity
is carried out under conditions of constant uncertainty, elevated risk, and substantial psycho-emotional
strain. Under such circumstances, psychological resilience functions not only as a factor of professional
reliability but also as an essential condition for preserving psychological health and ensuring the long-term
sustainability of professional functioning.

Conclusions. The theoretical analysis of contemporary scientific approaches to the study of
psychological resilience demonstrated that this phenomenon is regarded as a complex multidimensional
construct that ensures the maintenance of effective functioning under conditions of stress, uncertainty, and
extreme influences. The synthesis of the principles of resilience theory, hardiness theory, the resource-
based approach, and contemporary research on psychological health made it possible to establish that
psychological resilience is formed through the interaction of personal, professional, and social resources
that support adaptation, the preservation of psychological well-being, and the capacity for recovery
following traumatic experiences. Under wartime conditions, the issue of psychological resilience acquires
particular importance for personnel of the State Emergency Service of Ukraine (SESU), whose professional
activity is characterized by a high level of risk, constant uncertainty, significant responsibility, and the
necessity of making decisions in extreme circumstances. Under such conditions, psychological resilience
serves as an essential prerequisite for maintaining psychological health, professional reliability, and the
effective performance of official duties.

As a result of the theoretical synthesis of existing scientific approaches, the authors substantiated a
structural-functional model of resource support for the psychological resilience of SESU personnel under
wartime conditions. It was established that the model is based on three interrelated groups of resources:
personal self-regulatory resources, professional-existential resources, and socio-psychological resources.
Personal self-regulatory resources provide the internal mechanisms of adaptation and self-regulation;
professional-existential resources form the meaning- and value-based foundation of professional activity;
and socio-psychological resources create the external conditions necessary for the realization and
maintenance of an individual's resource potential.

The psychological resilience of SESU personnel is the result of the synergistic interaction of all
components of the resource system. The effectiveness of this system is manifested in the preservation of
psychological health, the maintenance of a high level of professional effectiveness, the prevention of
occupational burnout, and the facilitation of successful post-stress recovery. At the same time, insufficient
development or depletion of individual resources may negatively affect the stability of the entire system of
psychological support for professional activity.

Prospects for Further Research. Future studies may be directed toward the empirical validation
of the proposed structural-functional model of resource support for the psychological resilience of SESU
personnel under wartime conditions. It would be advisable to identify both quantitative and qualitative
indicators of individual resource groups, as well as to determine the nature of their relationships with
indicators of psychological health, professional effectiveness, occupational burnout, and post-stress
recovery. Such research would make it possible to clarify the role of specific resource components in
maintaining the psychological resilience of SESU personnel and to determine their contribution to effective
functioning under conditions of heightened occupational risk.

A separate area of scientific inquiry may involve investigating the functioning of personal self-
regulatory, professional-existential, and socio-psychological resources at different stages of SESU
personnel’s professional careers. Examining the influence of length of service, the specific nature of
professional tasks, the level of involvement in emergency response operations, and the intensity of wartime
stressors would deepen understanding of the mechanisms underlying the development of psychological
resilience and its dynamics across different categories of personnel. In addition, analyzing the relationships
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between an individual's resource potential, characteristics of the professional environment, and indicators
of psychological well-being among SESU personnel appears to be a promising direction for future research.

Another important avenue for further investigation is the development and evaluation of
comprehensive psychological support programs aimed at enhancing the psychological resilience of SESU
personnel. Particular attention should be devoted to designing interventions focused on the development of
hardiness, self-regulation skills, psychological safety, team interaction, and the prevention of occupational
burnout. Long-term monitoring of the effectiveness of such interventions in preserving psychological
health, improving professional effectiveness, and facilitating post-stress recovery among SESU personnel
would also be valuable. Such efforts would contribute to the improvement of the psychological support
system for SESU activities under wartime conditions.
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PSYCHOLOGICAL FEATURES OF THE INFLUENCE OF EMOTIONAL
INTELLIGENCE ON THE EFFECTIVENESS OF PROFESSIONAL INTERACTION IN THE
DIGITAL ENVIRONMENT

AHoTalist. Y CTaTTi po3risIIal0ThCS ICHXOJIOTIYHI 0COOIUBOCTI BINTUBY €MOITIHOTO 1HTEIEKTY Ha
edexkTuBHICTh TpodeciiiHoi B3aeMonii B HU(pPoBOMY cepeldoBuILi. AHATI3Y€EThCS CYTHICTh €MOLIHHOTO
IHTENIEKTy SIK IHTErpaTHBHOI OCOOMCTICHOI XapaKTepUCTHKH, IO 3a0e3redye 3[aTHICTh pPO3Ii3HaBaTH,
pO3yMiTH Ta peryjroBaTd emolii B mpoueci mnpodeciiiHOi KoMyHikamii. BusHaueHo ocoOmuBocTi
IUPPOBOTO CEPeIOBUIIA SIK MTPOCTOPY MPOodEciiftHOT B3aEMOIT, 0 XapaKTePU3YEThCs OTIOCEPEIKOBAHOO
KOMYHIKAI[i€f0, BUCOKOI 1HTEHCUBHICTIO iH(QOpPMAIiHHUX TOTOKIB Ta 3HIKEHHM pPIBHEM eMOIHHOI
BUPA3HOCTI B MI>XOCOOMCTICHUX KOHTAKTaX.

Y crarTi IOCHiIKYETbCS B3a€EMO3B’S30K MK EMOIIMHUM IHTEIEKTOM Ta e(eKTUBHICTIO
npodeciiHoi KoMyHikamii, KOMaHAHOI POOOTH Ta TICHUXOJIOTIYHOI ajanTtamii (axiBIiB y KOHTEKCTI
nmdposizarii mpodeciiiHoi AisubHOCTI. BeTaHOBIIEHO, 1110 BUCOKHN PiBEHb €MOIIIMHOTO 1HTEIEKTY CIIPHUSE
PO3BHUTKY eMIIaTii, EMOLIIHOT caMOpeTyJIsiiii, KOHCTPYKTHBHOTO BHUpilIEHHsI KOH(]IIIKTIB Ta hopMyBaHHIO
MTO3UTHBHOTO TICHXOJIOTIYHOTO KJIiMary B TpodeciifHOMY cepefoBHili. BU3HaueHO poibh e€MOIiiHOTO
1HTEJIeKTY Yy HiIBUILEHHI MPOAYKTUBHOCTI AMCTaHLIHHOI B3a€EMOIl, 3HIKEHHI MpogeciiHOro cTpecy Ta
3ano0iraHHi eMOIIHHOMY BUTOPaHHIO.

ExcrniepuMeHTanbpHe AOCHTIIKEHHS MATBEPANIO €PEKTUBHICTh MICUXOJIOTTYHIX METOMIB PO3BUTKY
EMOIIIITHOTO 1HTENEKTY, 30KpeMa TPEHIHTOBHUX TEXHOJIOTiH, pe(IeKCHBHUX METOMIB Ta KOMYHIKAaTUBHUX
MPaKTHUK, Y MMOKpaIIeHH] SKOCTi mpodeciiftnoi B3aemoii B udpoBomMy cepenoBuili. Po3surok emouiitHoro
iHTeNeKTy 3abe3neduye (popMyBaHHS e(DEKTUBHUX KOMYHIKATHBHUX HaBUYOK, €MOIIITHOI KOMITETEHTHOCTI
Ta MCUXOJIOTTYHOI CTIHKOCTI (paxiBLiB B yMOBaxX Cy4acHUX U(POBUX TpaHCHOpMALIii.

KuarouoBi cjoBa: emoriiiHuiA iHTENeKT, mnpodeciiina B3aemMomis, IMGPOBE CEPEIOBHIIE,
npodeciiiHa KOMyHIKaIlis, eMOIiiHA CaMOPEeTYJIIAIisl, eMmaTisi, nudpoBi3allisi, IMCUXOJOTIYHA CTIHKICTh,
eMOIIilfHe BUTOpaHHs, KOMaHIHa PoOoTa.

Abstract. The article examines the psychological features of the influence of emotional intelligence
on the effectiveness of professional interaction in the digital environment. The essence of emotional
intelligence is analyzed as an integrative personal characteristic that ensures the ability to recognize,
understand, and regulate emotions in the process of professional communication. The specifics of the digital
environment as a space for professional interaction are identified, characterized by mediated
communication, a high intensity of information flows, and a reduced level of emotional expressiveness in
interpersonal contacts.

The article investigates the relationship between emotional intelligence and the effectiveness of
professional communication, teamwork, and psychological adaptation of specialists in the context of the
digitalization of professional activity. It has been established that a high level of emotional intelligence
contributes to the development of empathy, emotional self-regulation, constructive conflict resolution, and
the formation of a positive psychological climate in the professional environment. The role of emotional
intelligence in increasing the productivity of remote interaction, reducing professional stress, and
preventing emotional burnout is outlined.

The experimental study confirmed the effectiveness of psychological methods for developing
emotional intelligence, including training technologies, reflective methods, and communicative practices,
in improving the quality of professional interaction in the digital environment. The development of
emotional intelligence ensures the formation of effective communication skills, emotional competence, and
psychological resilience of specialists under conditions of modern digital transformations.
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Introduction. The modern stage of societal development is characterized by the rapid digitalization
of professional activity, which significantly transforms the ways of interpersonal interaction, professional
communication, and work organization. The use of digital platforms, remote forms of cooperation, and
online communication creates new requirements for the personal and professional qualities of specialists.
In conditions of reduced direct emotional contact, emotional intelligence acquires particular importance as
the ability to recognize, understand, and regulate one’s own emotions and the emotional states of others. It
is the level of emotional intelligence development that largely determines the effectiveness of professional
interaction, the productivity of teamwork, the ability to resolve conflicts constructively, and psychological
adaptation in the digital environment.

The problem of emotional intelligence is one of the most relevant issues in modern psychological
science. The theoretical foundations of emotional intelligence research were established in the works of
John Mayer and Peter Salovey, who considered it as a set of cognitive abilities related to understanding and
regulating emotions. A significant contribution to the popularization of the concept was made by Daniel
Goleman, who substantiated the role of emotional intelligence in professional success and leadership. The
model of emotional-social intelligence was developed by Reuven Bar-On, emphasizing the adaptive
capabilities of the individual. The peculiarities of emotional regulation and interpersonal interaction were
also investigated by Howard Gardner in the theory of multiple intelligences and by Susan David in the
context of emotional agility and psychological resilience.

In Ukrainian psychological science, the problem of emotional intelligence and related phenomena
has been examined in the works of E. Nosenko, N. Kovryha, S. Derevianko, O. Vlasova, and T. Kyrylenko.
Researchers emphasize the importance of emotional competence, empathy, self-regulation, and
communicative culture as significant factors of effective professional interaction [1-5].

Despite the considerable number of studies, the problem of the influence of emotional intelligence
on the effectiveness of professional interaction in the digital environment requires further investigation.
This issue becomes especially relevant in the context of remote work, increasing professional stress, and
the need to maintain effective communication in the online space, which determines the necessity of
studying the psychological mechanisms of emotional intelligence development as an important resource
for professional effectiveness and the psychological well-being of the individual.

The purpose of the study is to provide a theoretical substantiation and empirical investigation of
the psychological features of the influence of emotional intelligence on the effectiveness of professional
interaction in the digital environment, as well as to determine the role of emotional self-regulation, empathy,
and communication skills in ensuring productive professional communication under conditions of
digitalization.

The modern development of digital technologies and the transformation of the professional
environment significantly change the nature of interpersonal interaction and professional communication.
The spread of remote work, online communication, and digital platforms actualizes the problem of effective
professional interaction under conditions of limited direct emotional contact. Under such circumstances,
emotional intelligence acquires particular importance as an individual’s ability to recognize, understand,
and regulate one’s own emotions and the emotional states of others.

The theoretical foundations of emotional intelligence research were established in the works of
John Mayer and Peter Salovey, who considered it as a system of cognitive abilities related to understanding
and regulating emotions. A significant contribution to the development of the concept was made by Daniel
Goleman, who substantiated the role of emotional intelligence in professional success and leadership. The
model of emotional-social intelligence was developed by Reuven Bar-On, who emphasized the adaptive
capabilities of the individual. The peculiarities of emotional regulation and interpersonal interaction were
also investigated by Howard Gardner and Susan David [1, 3].

In the works of John Mayer and Peter Salovey, emotional intelligence is considered within the
framework of the cognitive concept of emotional intelligence, according to which it is a set of intellectual
abilities related to the recognition, understanding, analysis, and regulation of emotions. The researchers
defined emotional intelligence as an individual’s ability to recognize their own emotions and the emotions
of others, to use emotional information for thinking and decision-making, and to effectively manage
emotional states in the process of interpersonal interaction. The theoretical approaches to the study of the
influence of emotional intelligence on the effectiveness of professional interaction in the digital
environment, according to the scientific perspectives of these authors, are presented in Table 1.
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A significant contribution to the development and popularization of the concept of emotional
intelligence was made by Daniel Goleman within the framework of the mixed model of emotional
intelligence, which combines cognitive abilities with personal and social competencies. The researcher
substantiated that emotional intelligence is an important factor of professional success, effective leadership,
interpersonal interaction, and an individual’s ability to emotional self-regulation in the context of
professional activity.

The model of emotional-social intelligence was developed by Reuven Bar-On within the
framework of the non-cognitive (mixed) concept of emotional intelligence, which emphasizes the adaptive
capabilities of the individual. The researcher considered emotional-social intelligence as a set of emotional,
personal, and social competencies that ensure a person’s ability to effectively understand themselves and
others, manage emotions, cope with stressful situations, and successfully adapt to the demands of the social
and professional environment [1, 4].

The peculiarities of emotional regulation and interpersonal interaction were also studied by Howard
Gardner and Susan David. Within the framework of the theory of multiple intelligences, Howard Gardner
identified interpersonal and intrapersonal intelligence, which are associated with a person’s ability to
understand their own emotional states, motives, and the experiences of others, as well as to effectively build
social interaction. Within the concept of emotional agility, Susan David considered an individual’s ability
to recognize, accept, and constructively regulate their own emotions as an important condition for
psychological resilience, adaptive behavior, and effective professional communication in conditions of
change [2, 3].

In Ukrainian psychological science, emotional intelligence is considered an important factor of
personal development, emotional self-regulation, and effective interaction of an individual with the social
environment. Researchers emphasize its connection with behavioral adaptability, communication abilities,
emotional competence, and professional success of the individual. The analysis of these concepts makes it
possible to more deeply reveal the psychological mechanisms of the influence of emaotional intelligence on
the quality of professional interaction in the digital environment [3, 4].

Among Ukrainian scholars, the problem of emotional intelligence and related phenomena was
examined in the works of E. Nosenko, N. Kovryha, S. Derevianko, O. Vlasova, and T. Kyrylenko, in
particular [1, 2, 5]:

E. Nosenko and N. Kovryha considered emotional intelligence as a personal resource that ensures
the awareness, understanding, and regulation of emotions and influences the adaptability of an individual’s
behavior.

S. Derevianko studied the phenomenology of emotional intelligence, emphasizing its structure,
functions, and role in interpersonal interaction.

O. Vlasova investigated the social abilities of the individual, particularly communicative and
emotional components that influence the effectiveness of social and professional interaction.

T. Kyrylenko explored the emotional sphere of personality, the peculiarities of emotional regulation,
and the significance of emotions in human behavior and communication, among other aspects.

Therefore, emotional intelligence acts as an important factor of successful professional activity, as
it ensures the development of empathy, communicative competence, emotional self-regulation, and the
ability to resolve conflicts constructively. A high level of emotional intelligence contributes to the
formation of a positive psychological climate, increases the effectiveness of team interaction, and facilitates
an individual’s adaptation to the conditions of the digital professional environment. In contrast, an
insufficient level of emotional competence development may complicate professional communication,
provoke emotional burnout, and reduce professional productivity. Ultimately, researchers consider
emotional intelligence an important resource for emotional self-regulation, adaptive behavior,
communicative effectiveness, and professional development of the individual. The analysis of
contemporary scientific approaches confirms the relevance of studying the psychological characteristics of
the influence of emotional intelligence on the effectiveness of professional interaction in the digital
environment..
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Table 1

Theoretical Approaches to the Study of the Influence of Emotional Intelligence on the
Effectiveness of Professional Interaction in the Digital Environment

Author
1

John Mayer,
Peter Salovey

Daniel Goleman

Reuven
Bar-On

Howard
Gardner

Susan David

E. Nosenko, N.
Kovryha

S. Derevianko

0. Vlasova

T. Kyrylenko

Concept / Approach

Main Provisions
2 3

Emotional intelligence is
understood as a set of cognitive
abilities related to recognizing,
understanding, analyzing, and

regulating emotions

Cognitive model of
emotional
intelligence

Combines cognitive abilities
with personal and social
competencies, including

empathy, motivation, and self-

regulation

Mixed model of
emotional
intelligence

Emotional intelligence is viewed
as a complex of emotional,
personal, and social
competencies ensuring
adaptability and stress
resistance

Emotional-social
intelligence model

Distinguished interpersonal and

Theory of multiple intrapersonal intelligence

intelligences associated with understanding
oneself and others
Focuses on the ability to
Concept of recognize, accept, and flexibly

regulate emotions under
conditions of change and stress

emotional agility

Emotional intelligence is
considered a factor of
behavioral adaptability and
emotional self-regulati
Studies the structure, functions,
and manifestations of
emotional intelligence in
interpersonal interaction

Emotional
intelligence as a
personal resource

Phenomenology of
emotional intelligence

skl Gt Investigates emotional and
communicative g_ :
abilities of communicative components of
. social interaction.
personality

Examines emotional processes,

emotional regulation, and the
role of emotions in

communication and behavior

Emotional sphere
and emotional
regulation

Significance for the Research
Topic
4
Explains the role of emotional
awareness and emotional
regulation in effective
professional communication
and interpersonal interaction
in the digital environment
Substantiates the importance of
emotional intelligence for
professional success,
leadership, teamwork, and
conflict resolution in online
interaction
Reveals the importance of
emotional adaptability and
stress management in
conditions of digital
communication and remote
professional activity
Emphasizes the significance of
communicative competence,
empathy, and social
interaction in professional
communication
Highlights the role of
emotional flexibility and
psychological resilience in
maintaining effective
professional interaction in the
digital environment
Demonstrates the importance
of emotional competence for
adaptation to the digital
professional environment
Explains the psychological
mechanisms of emotional
interaction in professional
communication
Reveals the importance of
communicative competence
for effective online
professional cooperation
Confirms the significance of
emotional self-regulation for
effective professional interaction
in the digital space

The relevance of analyzing contemporary concepts of emotional intelligence is determined by the
rapid digitalization of professional activity, the spread of remote communication, and the transformation of
interpersonal interaction in the online space. Under conditions of information overload, professional stress,
and reduced direct emotional contact, an individual’s ability to emotional self-regulation, empathy,
constructive communication, and psychological adaptation becomes particularly important. Therefore, the
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study of scientific approaches to understanding emotional intelligence makes it possible to determine its
role as an important resource for ensuring effective professional interaction and psychological resilience of
specialists in the modern digital environment.

The empirical study of the psychological features of the influence of emotional intelligence on the
effectiveness of professional interaction in the digital environment is aimed at examining the relationship
between the level of emotional intelligence development and specialists’ ability to communicate
effectively, cooperate, and regulate emotional states in online interaction. Emotional intelligence is
considered an important factor of professional communication that affects an individual’s ability to
understand their own emotions, take into account the emotional reactions of others, prevent conflicts, and
maintain constructive interaction in a digital format.

The study used a comprehensive approach to examining the influence of emotional intelligence on
the effectiveness of professional interaction. The sample consisted of 30 fourth-year students majoring in
Psychology at Vinnytsia Mykhailo Kotsiubynskyi State Pedagogical University, aged 20 to 22. The
participants voluntarily took part in the study and provided the necessary data for further analysis.

The choice of psychology students is justified, as their future professional activity is directly related
to communication, emotional self-regulation, empathy, and the ability to build effective interaction with
other people, including in an online format. The digital environment imposes additional requirements on
professional communication, as it limits nonverbal cues, complicates emotional recognition, and requires a
high level of awareness in expressing one’s thoughts and feelings.

The following psychodiagnostic methods were used to collect empirical data:

1. D. Lyusin’s Emotional Intelligence Questionnaire was used to determine the level of emotional
intelligence development, particularly the ability to understand and manage one’s own emotions and the
emotions of others.

2. The Methodology for Assessing the Effectiveness of Professional Communication in the Digital
Environment (S. Lee, B. Quigley) was used to identify the features of online interaction, communicative
flexibility, the ability to cooperate, emotional self-regulation, and constructive resolution of communication
difficulties in a digital format.

In the course of the study, the results of testing using D. Lyusin’s Emotional Intelligence
Questionnaire were analyzed. This made it possible to determine the level of students’ ability to understand
their own and others’ emotions, manage emotional states, and use emotional information to build
constructive professional interaction in the digital environment. The obtained results indicate an uneven
level of emotional intelligence development among psychology students, which directly affects the
effectiveness of their professional interaction in the digital environment. According to the study results,
39.96% of respondents have an average level of emaotional intelligence, 33.4% have a low level, 16.65%
have a high level, and 9.99% have a very low level.

The predominance of the average level of emotional intelligence indicates that most students
possess basic skills of emotional self-regulation and understanding of their own emotions and the emotions
of others. Such students are able to maintain professional communication and adapt to the conditions of
digital interaction; however, they may experience difficulties in stressful or conflict situations of online
communication.At the same time, the significant proportion of students with low and very low levels of
emotional intelligence (43.39%) indicates insufficient development of emotional control, empathy, and
effective communication skills. In the digital environment, this may manifest itself in difficulties in
understanding the emotional context of messages, a decrease in the quality of interpersonal interaction,
increased communicative tension, and professional stress.

Only 16.65% of respondents demonstrated a high level of emotional intelligence, which is
characterized by the ability to emotional flexibility, constructive conflict resolution, effective self-
regulation, and maintenance of productive professional interaction in online communication. These
indicators are the most favorable for successful professional activity under conditions of digitalization.

The Self-Presentation Tactics Scale by S. Lee and B. Quigley makes it possible to identify the
features of behavioral strategies that students use in the process of professional and interpersonal
interaction, particularly in the digital environment. In online communication, self-presentation acquires
special importance, since it is through messages, communication style, reactions, and digital behavior that
individuals form an impression of themselves as future specialists.

The obtained results show that the most prevalent tactic among students is “the desire to be liked”
— 30%, which indicates their tendency to establish positive contact, maintain a friendly atmosphere, and
be accepted in a professional group. The tactic of “disclaimer” accounts for 23.3%, which may indicate a
tendency to avoid responsibility or distance oneself from possible mistakes in communication. The tactics
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of “apology” and “exemplification” have equal indicators — 16.7% each, demonstrating a combination of
defensive and constructive forms of self-presentation. The least pronounced tactic is “self-handicapping”
— 13.3%, which may manifest itself in reduced confidence or in justifying possible difficulties in
interaction.

In the context of professional interaction in the digital environment, these results indicate that
students use both assertive and defensive communication strategies. Assertive tactics contribute to
establishing productive online interaction, maintaining a positive image, and ensuring effective teamwork.
In contrast, the predominance of defensive tactics may complicate open communication, reduce confidence
in professional communication, and increase emotional tension.

Thus, the results confirm that emotional intelligence is an important factor in regulating self-
presentation and professional communication. The better individuals understand their own emotions,
control their reactions, and recognize the emotional states of others, the more effectively they choose
interaction strategies in the digital environment. Therefore, the importance of developing emotional
intelligence as a psychological resource for ensuring effective professional interaction in the digital
environment is confirmed, which actualizes the need to implement training programs aimed at developing
the emotional competence of future specialists.

Correlation analysis revealed a relationship between the level of emotional intelligence and
students’ choice of self-presentation tactics: 16.65% of respondents with a high level of emotional
intelligence more often use assertive tactics, particularly “the desire to be liked” — 30% and
“exemplification” — 16.7%. At the same time, students with low and very low levels of emotional
intelligence (33.4% and 9.99%) are more inclined to use defensive self-presentation strategies: “disclaimer”
— 23.3%, “apology” — 16.7%, and “self-handicapping” — 13.3%.

Thus, the obtained data indicate that a higher level of emotional intelligence is associated with more
constructive self-presentation and more effective professional interaction in the digital environment.

Pearson correlation analysis made it possible to establish statistically significant relationships
between the level of emotional intelligence and students’ tactics of professional interaction in the digital
environment. In particular, a positive correlation was found between a high level of emotional intelligence
and the use of the assertive tactic “the desire to be liked” (r = 0.62; p < 0.05), which indicates that students
with developed emotional competence are more capable of building positive professional communication.
A positive correlation was also established between the level of emotional intelligence and the tactic
“exemplification” (r = 0.54; p < 0.05), indicating the tendency of emotionally competent students to
demonstrate constructive models of behavior in digital interaction.

In contrast, negative correlations were found between a low level of emotional intelligence and
defensive self-presentation tactics: “disclaimer” (r = -0.48; p < 0.05) and “self-handicapping” (r = -0.51; p
< 0.05). These tendencies indicate that insufficient development of emotional intelligence may complicate
effective professional interaction and contribute to the use of less adaptive behavioral strategies in the
digital environment..

Conclusion. The obtained results confirmed that emotional intelligence is an important
psychological factor in effective professional interaction in the digital environment. It was established that
students with a higher level of emotional intelligence more often use constructive and assertive
communication strategies, particularly the tactics of “the desire to be liked” and “exemplification,” which
contribute to the formation of a positive professional image and productive online interaction. The
correlation analysis revealed positive relationships between emotional intelligence and assertive self-
presentation tactics, as well as negative relationships with defensive strategies such as “disclaimer” and
“self-handicapping.” These tendencies indicate that developed emotional self-regulation, empathy, and
communication skills increase an individual’s ability to interact effectively under conditions of
digitalization, reduce the risk of communication difficulties, and contribute to the psychological adaptation
of future specialists.
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RESILIENCE AS A PROFESSIONALLY IMPORTANT QUALITY OF PRACTICAL
PSYCHOLOGISTS: A CONTEMPORARY SCIENTIFIC PERSPECTIVE

VY crarTi 3O1HCHEHO TEOPEeTHMYHHMI aHalli3 PE3WIBEHTHOCTI SIK MpodeciiHO BaXJIUBOi SKOCTI
MIPaKTHYHUX IICUXOJIOTiB. PO3TIsSTHYTO Cy4yacHi HaAyKOBI MiAXOAN O pO3yMiHHS (PEHOMEHY PE3WIILEHTHOCTI,
30KpeMa JAWCHO3MLIMHMN, NpouecyalbHHH Ta coLiabHO-eKoJoriunuid migxomu. OcobimBy yBary
NPUIIIEHO pOJIi  PE3WITBEHTHOCTI y 3abe3neueHHi npodeciiiHol eQEeKTUBHOCTI, TICHXOJIOTIYHOTO
Omarononyydst Ta mpodeciiiHoi CTIHKOCTI MpakTUYHUX TcuxoJoriB. [IpoaHami3oBaHO B3a€MO3B 30K
PE3UIBEHTHOCTI 3 TPO(ECiiHUM CTPECOM, BTOPHHHOIO TPaBMATH3alli€l0, BTOMOKO BiJ CIIBYYTTS Ta
npodeciiHuM BuropanssaM. [lokazano, mo pe3nIbEHTHICTD € OaraTOBUMIPHUM IICUXOJIOTYHUM PECYPCOM,
SIKMIA BKJTFOYA€ EMOIIMHUHN, KOTHITUBHUAN, TIOBEIHKOBHIA 1 COLliaIbHUIM KOMIIOHEHTH. TEOPETHUHUI aHai3
CBITYUTH, IO PE3WILEHTHICTH CIpHUAE amanTarii, TpodeciifHiii KOMITETEHTHOCTI Ta 30epeKeHHIO
TICUXIYHOTO 3/I0POB’s (haxiBIliB JoNOMaratouux mpogecii.

Kuaro4uoBi ciioBa: pe3mIbeHTHICTh, MPAKTUYHI TICHXOJIOTH, MpodeciitHuii cTpec, mpodirakTrka
BUTOpaHHS, podeciiiHa KOMIIETEHTHICTh, ICUXOJIOTIYHE OJIaromoITydysl.

Abstract. The article presents a theoretical analysis of resilience as a professionally important
quality of practical psychologists. Contemporary scientific approaches to understanding resilience are
examined, including trait-oriented, process-oriented, and socio-ecological perspectives. Particular attention
is devoted to the role of resilience in maintaining professional effectiveness, psychological well-being, and
occupational sustainability among practical psychologists. The relationship between resilience and
occupational stress, secondary traumatic stress, compassion fatigue, and professional burnout is analyzed.
Contemporary research demonstrates that resilience functions as a multidimensional psychological
resource incorporating emotional, cognitive, behavioral, and social components. Theoretical evidence
indicates that resilience contributes to adaptive functioning, professional competence, and maintenance of
psychological health among helping professionals. The significance of resilience for psychologists working
under conditions of social instability and military conflict is substantiated. The necessity of developing
resilience through professional education, supervision, and continuing professional development is
emphasized.

Keywords: resilience, practical psychologists, occupational stress, burnout prevention,
professional competence, psychological well-being.

The aim of the article. The aim of the article is to analyze resilience as a professionally important
guality of practical psychologists and to determine its significance for maintaining professional
effectiveness, psychological well-being, and successful adaptation to occupational challenges.

Problem statement. Contemporary psychological practice is characterized by increasing
emotional demands, responsibility for clients” well-being, and exposure to various forms of psychological
suffering. Practical psychologists regularly interact with individuals experiencing anxiety, depression,
traumatic stress, interpersonal conflicts, and crisis situations. Such professional activity requires not only
specialized knowledge and counseling skills but also personal psychological resources that enable
specialists to maintain emotional stability and professional effectiveness over time.

The growing prevalence of social crises, economic instability, and military conflicts has intensified
the demand for psychological services worldwide. In Ukraine, the consequences of war have significantly
increased the number of individuals requiring psychological support, thereby placing additional emotional
and professional demands on psychologists. Under such conditions, the ability to maintain effective
functioning despite chronic stress becomes one of the most important characteristics of professional
competence.

The concept of resilience has emerged as a key construct for understanding successful adaptation
under adverse circumstances. Werner and Smith demonstrated that many children raised under conditions
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of social disadvantage achieved positive developmental outcomes in adulthood [13]. Their findings
challenged deficit-oriented approaches and stimulated scientific interest in protective factors that facilitate
successful adaptation.

A substantial contribution to resilience theory was made by Masten A., who conceptualized
resilience as «ordinary magic» and emphasized the operation of normative adaptive systems supporting
healthy development [6]. Expanding resilience theory, Bonanno G., argued that resilience reflects the
capacity to maintain relatively stable psychological functioning following potentially traumatic events [1].

Contemporary socio-ecological approaches emphasize the importance of environmental influences.
According to Ungar M., resilience should be understood as a dynamic process emerging through
interactions between individuals and social resources [12]. Connor K. and Davidson J. highlighted
emotional regulation, self-efficacy, persistence, and adaptability as central characteristics of resilient
functioning [2].

For practical psychologists, resilience acquires particular significance because professional activity
requires continuous engagement with emotionally demanding situations. Psychologists regularly work with
clients experiencing anxiety disorders, depression, trauma-related difficulties, grief, interpersonal conflicts,
crisis situations, and other forms of psychological distress. Effective professional functioning under such
conditions requires not only technical competence but also the ability to preserve emotional balance,
psychological stability, and occupational effectiveness over extended periods of time.

Presentation of the main material (continuation). The significance of resilience for practical
psychologists becomes particularly evident when considering the specific characteristics of professional
psychological activity. Unlike many other occupations, psychological practice requires continuous
emotional involvement, intensive interpersonal communication, and responsibility for the psychological
well-being of clients. The effectiveness of psychological assistance depends not only on professional
knowledge and technical competence but also on the specialist’s ability to maintain emotional stability
while working with individuals experiencing distress, trauma, and crisis situations.

Contemporary scholars increasingly emphasize that practical psychologists belong to the broader
category of helping professionals whose occupational functioning is characterized by substantial emotional
demands. According to Skovholt T., and Trotter-Mathison M., helping professionals are regularly exposed
to emotionally charged interactions that require empathy, compassion, and sustained psychological
engagement [11]. Such occupational characteristics create conditions under which personal psychological
resources become critically important for maintaining professional effectiveness and preventing emotional
exhaustion.

One of the defining features of psychological practice is emotional labor. The concept of emotional
labor, initially introduced by Hochschild, refers to the management of emotions in accordance with
professional expectations and organizational requirements. In the context of psychological counseling,
emotional labor involves the ability to remain empathic, supportive, and professionally engaged even when
working with highly distressing client experiences. Practical psychologists are expected to regulate their
emotional responses while simultaneously maintaining authentic therapeutic relationships. This
requirement creates a considerable psychological burden and increases the importance of resilience as a
professional resource.

The relationship between resilience and professional competence has received increasing attention
within contemporary psychological research. According to Grant L. and Kinman G., resilience contributes
significantly to professional effectiveness among helping professionals because it supports adaptive coping,
emotional regulation, and occupational engagement [4]. Their research demonstrated that resilient
specialists are more capable of managing professional stressors and maintaining psychological well-being
despite challenging working conditions. These findings suggest that resilience should be regarded as an
integral component of professional competence rather than merely a desirable personal characteristic.

Professional identity represents another important factor associated with resilience. A strong
professional identity provides psychologists with a sense of purpose, coherence, and commitment to
professional values. Contemporary research indicates that specialists possessing well-developed
professional identities are generally more resilient when confronted with occupational challenges.
Professional identity facilitates meaning-making processes, enhances motivation, and supports persistence
during periods of stress and uncertainty.

The importance of meaning-making has been repeatedly emphasized in resilience research.
According to Southwick S., et al., resilient individuals often demonstrate an ability to identify meaning and
purpose within adverse experiences [10]. Such cognitive processes contribute to adaptive functioning and
facilitate psychological recovery following stressful events. For practical psychologists, professional
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meaning may emerge through helping others, contributing to societal well-being, and supporting clients in
overcoming psychological difficulties. Consequently, professional purpose functions as a significant
protective factor supporting resilience and occupational sustainability.

Another essential aspect of resilience among practical psychologists involves adaptive coping
strategies. Coping refers to cognitive and behavioral efforts aimed at managing internal and external
demands perceived as stressful. Richardson G., emphasized that resilient functioning is closely associated
with the ability to mobilize effective coping resources when confronted with adversity [9]. Research
consistently demonstrates that psychologists who utilize active coping strategies report lower levels of
occupational stress and greater professional satisfaction than those who rely primarily on avoidance-based
approaches.

The effectiveness of coping strategies is particularly important within contemporary professional
environments characterized by increasing complexity and uncertainty. Practical psychologists frequently
encounter situations involving ethical dilemmas, conflicting professional demands, limited resources, and
emotionally demanding cases. Under such circumstances, resilience facilitates flexible adaptation and
enables specialists to respond constructively to occupational challenges. Rather than perceiving difficulties
as overwhelming threats, resilient psychologists are more likely to view them as manageable problems
requiring appropriate professional responses.

A growing body of research also highlights the role of psychological flexibility in resilient
functioning. Psychological flexibility refers to the capacity to adapt behavior and cognition in response to
changing situational demands while remaining committed to personally meaningful goals and values.
Contemporary studies indicate that psychological flexibility contributes significantly to emotional
regulation, adaptive coping, and psychological well-being. For practical psychologists, flexibility is
essential because professional practice often requires rapid adaptation to diverse client needs and
unpredictable circumstances.

The importance of resilience becomes even more evident when considering occupational hazards
associated with psychological practice. Among the most frequently discussed challenges are secondary
traumatic stress, vicarious traumatization, compassion fatigue, and professional burnout. These phenomena
have received considerable scientific attention because of their potential impact on both professional
effectiveness and psychological health.

McCann 1., and Pearlman L., were among the first researchers to systematically investigate the
psychological consequences of indirect trauma exposure among helping professionals [7]. Their theory of
vicarious traumatization suggests that continuous exposure to clients’ traumatic experiences may alter
therapists’ cognitive schemas concerning safety, trust, control, intimacy, and meaning. Such changes may
negatively affect both personal well-being and professional functioning. The authors argued that therapists
working with traumatized populations constitute a particularly vulnerable professional group requiring
effective protective resources.

The concept of compassion fatigue was subsequently elaborated by Figley C., who described it as
a state of emotional and physical exhaustion resulting from prolonged empathic engagement with
individuals experiencing trauma and suffering [3]. According to Figley C., compassion fatigue emerges
when helping professionals repeatedly absorb clients’ emotional pain without sufficient opportunities for
recovery and emotional processing. Practical psychologists frequently encounter such risks because
empathic engagement constitutes a central element of therapeutic work.

Contemporary studies indicate that resilience serves as an important protective factor against both
vicarious traumatization and compassion fatigue. Newell J., and MacNeil G., found that helping
professionals possessing higher levels of resilience demonstrated lower susceptibility to secondary
traumatic stress and greater psychological well-being [8]. Their findings suggest that resilience contributes
to effective emotional processing and facilitates recovery following exposure to emotionally demanding
professional experiences.

The protective function of resilience can be explained through several psychological mechanisms.
First, resilient individuals generally demonstrate more effective emotional regulation skills. Second, they
tend to utilize adaptive coping strategies and maintain stronger social support networks. Third, resilient
professionals often possess greater psychological flexibility and stronger self-efficacy beliefs. Together,
these factors reduce vulnerability to occupational stressors and support sustainable professional
functioning.

An important direction of contemporary resilience research concerns the relationship between
resilience and professional well-being. During the last decade, professional well-being has become one of
the central constructs in occupational psychology because of its direct association with professional
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effectiveness, career sustainability, and quality of services provided by helping professionals. Researchers
increasingly emphasize that successful professional functioning cannot be reduced solely to the absence of
burnout or psychological distress. Instead, effective professional activity requires the presence of positive
psychological resources that facilitate engagement, satisfaction, and personal growth.

Grant L. and Kinman G. argue that emotional resilience represents one of the key determinants of
professional well-being among helping professionals [4]. According to their findings, specialists possessing
higher levels of resilience demonstrate greater occupational engagement, stronger professional
commitment, and higher levels of job satisfaction. Furthermore, resilience contributes to effective
management of occupational stressors and supports maintenance of positive psychological functioning
despite challenging working conditions.

The relationship between resilience and professional burnout represents one of the most extensively
investigated areas within contemporary occupational psychology. Researchers increasingly recognize that
helping professionals constitute a group particularly vulnerable to chronic occupational stress due to
continuous emotional involvement, responsibility for clients” well-being, and exposure to psychologically
demanding situations. Within this context, resilience is viewed as a significant protective resource that
facilitates adaptation and supports occupational sustainability.

According to Maslach C. and Leiter M., burnout is a multidimensional syndrome consisting of
emotional exhaustion, depersonalization, and reduced personal accomplishment [5]. Emotional exhaustion
reflects feelings of being emotionally overextended and depleted of psychological resources.
Depersonalization manifests through detached or cynical attitudes toward clients, whereas reduced personal
accomplishment is associated with diminished professional efficacy and satisfaction. The authors
emphasize that burnout develops gradually as a consequence of chronic occupational stress and may
negatively affect both professional performance and psychological health [5].

Practical psychologists are particularly vulnerable to burnout because their professional activity
requires continuous empathic engagement and emaotional responsiveness. Unlike many other professions,
psychological practice involves sustained exposure to clients’ distress, traumatic experiences, and
emotional suffering. Consequently, psychologists often encounter situations requiring significant emotional
investment while simultaneously maintaining professional objectivity and therapeutic effectiveness. Such
demands may gradually contribute to emotional exhaustion if sufficient psychological resources are
unavailable.

Contemporary studies indicate that resilience significantly reduces vulnerability to burnout.
Southwick S. et al. argue that resilience facilitates successful adaptation to adversity through emotional
regulation, cognitive flexibility, social support, and adaptive coping strategies [10]. Individuals possessing
higher levels of resilience demonstrate greater ability to recover following stressful experiences and
maintain psychological stability despite adverse circumstances. These characteristics contribute directly to
burnout prevention and occupational sustainability.

The protective role of resilience can be explained through several psychological mechanisms. First,
resilience facilitates emotional regulation, enabling specialists to manage intense emotional experiences
without becoming overwhelmed. Second, resilient individuals generally demonstrate greater cognitive
flexibility and are more likely to perceive difficulties as manageable challenges rather than insurmountable
threats. Third, resilience contributes to the development and maintenance of supportive interpersonal
relationships that provide emotional and practical assistance during periods of stress [10; 12].

Another important issue associated with professional functioning is psychological well-being.
Contemporary researchers increasingly emphasize that effective professional practice requires not only the
absence of psychological dysfunction but also the presence of positive psychological functioning.
Psychological well-being encompasses life satisfaction, positive interpersonal relationships, personal
growth, autonomy, environmental mastery, and a sense of purpose. These dimensions are particularly
relevant for practical psychologists because professional effectiveness is closely connected with personal
psychological health.

Research consistently demonstrates a positive relationship between resilience and psychological
well-being. According to Bonanno G., resilience should be understood not merely as recovery following
adversity but also as the ability to maintain relatively stable psychological functioning despite exposure to
potentially traumatic experiences [1]. This perspective suggests that resilience contributes to well-being by
preserving adaptive functioning and reducing vulnerability to psychological distress.

The significance of resilience becomes especially evident in relation to occupational engagement
and professional satisfaction. Resilient psychologists are more likely to perceive their professional activity
as meaningful and rewarding. They demonstrate greater confidence in their professional abilities, maintain
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stronger motivation, and experience a greater sense of personal accomplishment. Such characteristics
contribute to long-term career sustainability and reduce the likelihood of occupational withdrawal.

An additional aspect of resilience involves post-traumatic growth. Contemporary scholars
emphasize that exposure to adversity does not necessarily result in negative outcomes. In some cases,
challenging experiences may stimulate personal development, increased self-awareness, strengthened
interpersonal relationships, and enhanced professional competence. This perspective is particularly relevant
for psychologists working in contexts characterized by trauma and social crisis. Resilience facilitates not
only recovery from adversity but also the possibility of positive transformation and growth.

The relevance of resilience has become especially pronounced in Ukraine under conditions of
prolonged military conflict. Psychologists working with military personnel, veterans, displaced individuals,
and civilians affected by war encounter unique professional challenges associated with trauma, grief, loss,
uncertainty, and chronic stress. Such circumstances create unprecedented demands upon psychological
professionals and increase the necessity for effective resilience resources.

Recent studies indicate that psychologists working in crisis contexts require advanced emotional
regulation skills, flexible coping strategies, strong professional identities, and access to supportive
professional networks. Resilience enables specialists to maintain therapeutic effectiveness while preserving
their own psychological health. Consequently, resilience should be viewed not only as an individual
resource but also as a strategic component of professional preparedness in contexts characterized by social
instability and collective trauma.

The socio-ecological perspective proposed by Ungar M. is particularly relevant in this context
because it emphasizes the interaction between personal capacities and environmental resources [12].
Psychologists working under conditions of military conflict require access to professional support systems,
supervision, collegial cooperation, and organizational resources that facilitate resilience development.
Consequently, resilience should be viewed as a systemic phenomenon influenced by both individual and
contextual factors.

Professional supervision occupies a central position within resilience development. According to
contemporary research, supervision provides emotional support, professional guidance, opportunities for
reflection, and assistance in managing occupational challenges. Regular supervision enables psychologists
to discuss difficult cases, process emotional reactions, and receive constructive feedback concerning their
professional practice. Such experiences contribute significantly to psychological well-being and reduce
vulnerability to burnout.

The importance of supervision is particularly evident when working with traumatized populations.
McCann I. and Pearlman L. emphasized that helping professionals exposed to clients’ traumatic
experiences require adequate support systems to prevent adverse psychological consequences [7].
Supervision functions as one of the most effective mechanisms for addressing these needs because it
facilitates emotional processing and promotes adaptive coping.

Theoretical analysis of contemporary scientific literature therefore supports the conclusion that
resilience represents a multidimensional psychological resource that contributes significantly to
professional effectiveness, occupational sustainability, psychological well-being, and mental health among
practical psychologists. Emotional regulation, cognitive flexibility, professional self-efficacy, adaptive
coping strategies, social support, and professional supervision constitute central factors supporting resilient
functioning. The development of these capacities should become one of the primary objectives of
professional education and continuing professional development programs for psychologists.

Contemporary scientific literature increasingly emphasizes that resilience should be viewed not
only as a mechanism of adaptation but also as a developmental capacity that can be intentionally
strengthened throughout the professional lifespan. This perspective is particularly important in relation to
practical psychologists because their professional effectiveness depends on the continuous development of
personal and professional resources. Unlike traditional trait-oriented approaches that conceptualized
resilience as a relatively stable personality characteristic, contemporary scholars argue that resilience
develops through ongoing interactions among personal experiences, environmental influences, and
professional learning opportunities.

One of the most significant implications of this perspective concerns the role of professional
education. According to Masten A., resilience emerges through the successful functioning of adaptive
systems that can be strengthened through supportive developmental experiences [6]. Applied to the
education of psychologists, this approach suggests that resilience should be considered an important
learning outcome alongside professional knowledge and practical competencies. Educational programs
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may contribute to resilience development by promoting emotional awareness, reflective skills, stress-
management abilities, and adaptive coping strategies.

Research indicates that resilience-oriented educational interventions can improve students’
psychological well-being and increase preparedness for professional challenges. Training activities focused
on emotional regulation, mindfulness, self-reflection, and interpersonal competence have demonstrated
positive effects on resilience development among helping professionals. Such findings support the idea that
resilience should be integrated systematically into professional preparation programs rather than treated as
a secondary personal characteristic.

Another important issue concerns the relationship between resilience and self-care. Contemporary
scholars increasingly recognize self-care as an essential component of professional competence.
Historically, self-care was often perceived as a personal responsibility unrelated to professional
effectiveness. However, recent evidence suggests that the maintenance of psychological well-being directly
influences therapeutic effectiveness, ethical decision-making, and occupational sustainability.

Skovholt T. and Trotter-Mathison M. emphasize that helping professionals frequently prioritize
clients’ needs while neglecting their own psychological resources [11]. Such tendencies may increase
vulnerability to emotional exhaustion and burnout. Resilience contributes to the recognition of personal
limitations and encourages engagement in behaviors that support physical and psychological well-being.
These behaviors may include regular physical activity, adequate rest, participation in leisure activities,
maintenance of social relationships, and engagement in reflective practices.

The concept of self-care is particularly relevant for practical psychologists because professional
activity requires continuous emotional availability. Effective psychological support depends upon the
specialist’s ability to remain emotionally present and professionally engaged. Consequently, self-care
should be viewed not as a personal luxury but as an ethical and professional obligation that contributes to
the quality of psychological services.

Recent investigations have also highlighted the role of positive psychological resources in
resilience development. Optimism, hope, gratitude, and psychological capital have been identified as
factors associated with resilient functioning and professional well-being. According to Southwick S. et al.,
resilient individuals often demonstrate an optimistic yet realistic orientation toward future challenges [8].
Such attitudes facilitate adaptive coping and enhance motivation during periods of adversity.

The importance of positive psychological resources becomes particularly evident within contexts
characterized by prolonged uncertainty. Practical psychologists frequently work under conditions where
outcomes remain unpredictable and progress may occur gradually. Optimism and hope enable professionals
to maintain motivation and commitment despite challenges, thereby contributing to occupational
sustainability and professional effectiveness.

Furthermore, contemporary resilience research increasingly emphasizes the importance of
balancing professional engagement with personal well-being. Sustainable professional functioning requires
the ability to maintain commitment to occupational responsibilities while simultaneously preserving
personal psychological resources. Resilience facilitates this balance by promoting adaptive self-regulation,
realistic expectations, and healthy professional boundaries.

Taken together, these findings indicate that resilience should be understood as a developmental and
multidimensional resource that can be intentionally strengthened through education, supervision, self-care,
reflective practice, and supportive professional environments. For practical psychologists, resilience
represents not only a protective factor against occupational stress but also a foundation for professional
growth, ethical practice, and long-term career sustainability. Consequently, resilience development should
occupy a central position within contemporary models of psychologist education and professional
development.

Conclusions

The conducted theoretical analysis demonstrates that resilience should be regarded as a
professionally important quality of practical psychologists and an essential resource supporting successful
occupational functioning. Contemporary scientific perspectives conceptualize resilience as a
multidimensional construct incorporating emotional, cognitive, behavioral, and social components. These
components collectively facilitate adaptation to professional challenges, maintenance of psychological
well-being, prevention of burnout, and preservation of professional effectiveness.

The findings indicate that resilience contributes significantly to emotional stability, occupational
sustainability, professional engagement, and psychological health. Furthermore, resilience functions as a
protective factor against secondary traumatic stress, compassion fatigue, and professional burnout. The
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importance of resilience becomes particularly evident under conditions of social instability, military
conflict, and increasing psychological demands placed upon helping professionals.

Theoretical evidence supports the conclusion that resilience is not a fixed personality trait but a
dynamic psychological resource that can be developed through professional education, supervision,
reflective practice, and supportive professional environments. Consequently, resilience development
should become an integral component of psychologist training and continuing professional development.
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A THEORETICAL MODEL OF SELF-CONFIDENCE FORMATION AS AN
INTEGRATIVE INDICATOR OF THE PSYCHOLOGICAL ECOLOGY OF THE
PERSONALITY OF A FUTURE PSYCHOLOGIST

VY crarTi npeAcTaBIeHo TeOPETUIHY MOJIeNb ()OpMyBaHHS BIIEBHEHOCTI y CO0i SIK iHTErpPaTUBHOTO
NOKAa3HWKA TICHXOJIOTIYHOT eKOJOTiYHOCTI O0COOMCTOCTI MaiOyTHBOIO TMCHXOJOra. AKTYallbHICTh
JIOCITIIHKCHHS 3yMOBJICHa HEOOXIAHICTIO IMiATOTOBKHU ICHUXOJIOTIB, 3JaTHUX N0 e(heKTHUBHOI TpodeciiiHol
JISUTBHOCTI, caMOperyJsiuii, npodeciiiHoro caMOpo3BUTKY Ta MiATPUMAHHS BJIACHOTO MCHXOJOTIYHOTO
OJraromoydydss B yMOBaxX CYYacHMX CYCHUIBHMX BHKJIHMKIB. Ha OCHOBI aHamizy CyYacHHX HayKOBUX
MiAXO/IB PO3KPUTO MCHXOJIOTTYHHUN 3MicT eHOMEHIB BIIEBHEHOCTI Y c00i, caMOCTaBIICHHS, CAMOOIIIHKHY,
S-xonmenii, mpodecitinoi S-koHmemnrii Ta mpodeciiHOl iICHTHIHOCTI.

OOTrpyHTOBAHO TEOPETHYHI 3acaay PO3pOOICHHS MOl Ta BU3HAUEHO ii CTPYKTYPHI KOMIIOHEHTH.
Mogens moOymoBaHa Ha TOJIOKEHHSIX CHCTEMHOTO, IiSUTBHICHOTO, TYMaHICTHYHOTO, OCOOHCTICHO
OpIEHTOBAHOTO, EKOJIOTIYHOrO Ta pe(IeKCMBHOrO MiAxoAiB. BcTraHOBIEHO, WO caMOCTaBIICHHS,
camMooIliHKa, S-konmemnmis, mpodeciitna fA-koHmentiis Ta mpodeciiiHa 1TEHTHYHICT, BHCTYIAIOTH
B3a€MOIIOB’I3aHUMH YMHHUKaMH (OpMyBaHHS BIIEBHEHOCTI Yy €001 Mai0yTHBOro IICHXOJOra.
LleHnTpasbHUM €JIEMEHTOM MOJIENI BH3HAUYEHO BIICBHEHICTH y COOI, KA IHTErpye KOTHITHUBHI, €MOIIiiiHI,
LiHHICHI Ta TOBEAIHKOBI XapakTEPUCTHKH OCOOMCTOCTI Ta BHUCTYNAE€ MOKA3HUKOM ii MCHUXOJOTi4HOL
€KOJIOTIYHOCTI.

JloBenieHo, 1110 BUCOKHI PiBEHB BIIEBHEHOCTI y CO01 CIIpHsi€ PO3BUTKY CAMOIPUHHSATTS, EMOIIHHOT
CTIMKOCTI, pe(IeKCUBHOCTI, BIAMOBINAIBHOCTI, TpodeciiiHol 3pilocTi Ta 34aTHOCTI A0 TapMOHIHHOI
B3a€EMO/II i3 COMiaJbHUM cepeloBHUINeM. Pe3ynbraToM pearizallii 3ampornoHoBaHoi Mojieni € GopMyBaHHS
TICUXOJIOTIYHO €KOJIOTTYHOT 0COOMCTOCTI Mai0yTHBOTO IICUXO0JIOTa, TOTOBOI 10 e(eKTHBHOI MpodeciiHOi
TISUTBHOCTI Ta POQECiifHOTO caMOpO3BUTKY. IIpakTiHuHe 3HaYSHHS AOCHTIHKEHHS MOJIATAE Y MOXIINBOCTI
BUKOPUCTAaHHS MOJENi SK KOHLENTyaJlbHOI OCHOBHM IS BJOCKOHAJICHHS MNPO(deciiHHOI MiArOTOBKH
MaWOyTHIX IICHXOJIOTIB Ta PO3POOJICHHS ITPOTPaM PO3BUTKY IXHBOT IICHXOJIOTIYHOT €KOJIOT1IHOCTI.

KarouoBi cioBa: BIeBHEHICTh y CO0i, NCUXOJIOTIYHA EKOJIOTIYHICTh, MalOYTHIH ICHUXOJIOT,
CaMOCTaBIICHHS, CaMOOIIiHKa, S-KoHmemnis, npodeciitaa S-xkoHmenis, mpodeciiina i1IeHTHIHICTb.

The article presents a theoretical model of self-confidence formation as an integrative indicator of
the psychological ecology of the personality of a future psychologist. The relevance of the study is
determined by the need to train psychologists capable of effective professional activity, self-regulation,
professional self-development, and maintaining their own psychological well-being in the context of
contemporary social challenges. Based on the analysis of contemporary scientific approaches, the
psychological essence of the phenomena of self-confidence, self-attitude, self-esteem, self-concept,
professional self-concept, and professional identity is revealed.

The theoretical foundations for the development of the model are substantiated, and its structural
components are identified. The model is based on the principles of the systemic, activity-based, humanistic,
personality-oriented, ecological, and reflective approaches. It has been established that self-attitude, self-
esteem, self-concept, professional self-concept, and professional identity function as interconnected factors
in the formation of self-confidence in future psychologists. Self-confidence is defined as the central element
of the model, integrating the cognitive, emotional, value-based, and behavioral characteristics of personality
and serving as an indicator of its psychological ecology.

It is demonstrated that a high level of self-confidence contributes to the development of self-
acceptance, emotional stability, reflexivity, responsibility, professional maturity, and the ability to interact
harmoniously with the social environment. The outcome of the proposed model is the formation of a
psychologically ecological personality of a future psychologist who is prepared for effective professional
activity and continuous professional self-development. The practical significance of the study lies in the
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possibility of using the model as a conceptual framework for improving the professional training of future
psychologists and developing programs aimed at enhancing their psychological ecology.

Key words: self-confidence, psychological ecology, future psychologist, self-attitude, self-esteem,
self-concept, professional self-concept, professional identity.

Problem statement. In the contemporary context of social development, the issue of preserving
psychological well-being and fostering the psychological ecology of the individual has become increasingly
important. Continuous social transformations, a high level of uncertainty, information overload, the
consequences of military conflicts, and growing psycho-emotional demands highlight the need to develop
internal personal resources that ensure adaptation, resilience, and harmonious interaction with the social
environment. In this regard, particular attention should be paid to the professional training of future
psychologists whose activities are directly related to providing psychological assistance and support to
others.

The professional activity of a psychologist requires not only a high level of professional
competence but also the development of personal qualities that ensure effective interaction with clients, the
ability for self-regulation, reflection, and continuous professional growth. One of these important
characteristics is self-confidence, which serves as a significant factor in professional development and
psychological well-being. Self-confidence enables future psychologists to make responsible decisions, cope
constructively with professional challenges, maintain internal balance, and effectively realize their personal
and professional potential [4].

In contemporary psychological science, self-confidence is considered a complex integrative
construct associated with self-esteem, self-attitude, self-acceptance, professional identity, and self-concept.
At the same time, an analysis of scientific literature indicates that the role of self-confidence within the
structure of the psychological ecology of the future psychologist's personality remains insufficiently
explored. Despite a considerable number of studies devoted to self-awareness, professional development,
and psychological well-being, the relationship between self-confidence and the components of
psychological ecology requires further theoretical clarification.

This issue becomes particularly relevant in the process of training future psychologists, as it is
during higher education that professional self-awareness, professional self-concept, and the value system
of future specialists are actively formed. The level of self-confidence largely determines the success of
professional adaptation, readiness for professional activity, effectiveness of interpersonal interaction, and
the ability to provide psychological assistance [8].

Therefore, there is a need to develop a theoretical model of self-confidence formation as an
integrative indicator of the psychological ecology of the future psychologist's personality. The development
of such a model will make it possible to systematize scientific knowledge regarding the psychological
mechanisms underlying the development of self-confidence, determine its place within the personality
structure of future psychologists, and identify promising directions for psychological support during their
professional development.

Analysis of recent studies and publications. Analysis of Recent Research and Publications. The
issue of developing self-confidence in future psychologists is interdisciplinary in nature and encompasses
studies on self-awareness, self-esteem, self-attitude, self-concept, professional identity, and the
psychological ecology of personality. In contemporary psychological science, self-confidence is viewed
not merely as a separate personality trait but as a complex integrative construct that determines an
individual's capacity for self-regulation, self-realization, constructive interaction, and professional
development.

The first attempts to conceptualize self-confidence are associated with the works of A. Salter, who
considered it in terms of the predominance of excitation processes over inhibition processes. J. Wolpe
explained insecurity through the influence of social fears, whereas A. Lazarus linked it to a deficit of
behavioral skills. Within the framework of Gestalt psychology, F. Perls emphasized personality maturity
and the ability to take responsibility for oneself. In humanistic psychology, C. Rogers interpreted self-
confidence as an individual's trust in their own life experience, considering it a necessary condition for self-
actualization [9].

An important contribution to the study of self-confidence was made by V. Romek, who defined it
as a stable positive cognitive-emotional attitude toward one's own abilities and capabilities. According to
this approach, self-confidence includes a cognitive component related to belief in one's effectiveness and
an emotional component manifested through social courage, initiative, and reduced shyness.
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A considerable body of research has been devoted to the study of self-esteem as a central
component of self-consciousness. In the works of I. Kon, V. Stolin, S. Pantileev, and R. Burns, self-esteem
is regarded as an important mechanism of self-regulation that determines the level of aspirations, behavioral
patterns, attitudes toward personal capabilities, and the capacity for self-development. Self-esteem is
considered not only a result of self-knowledge but also an active factor in personal growth.

Particular significance for understanding the development of self-confidence belongs to the
phenomenon of self-attitude. In psychological literature, self-attitude is interpreted as an emotional and
value-based attitude toward oneself that encompasses self-respect, self-worth, self-acceptance, self-liking,
and self-confidence. Positive self-attitude serves as the foundation for the development of internal stability,
psychological maturity, and the ability to engage in ecologically balanced interactions with oneself and
others.

Within the framework of humanistic psychology, A. Maslow and C. Rogers emphasized the role
of self-acceptance, unconditional positive regard, and self-actualization in the development of a
psychologically healthy personality. According to these approaches, self-confidence develops when
individuals accept their own experiences, recognize their intrinsic value, and are capable of acting in
accordance with their internal beliefs rather than relying solely on external evaluations.

The issue of the professional development of future psychologists has been explored in the works
of N. Chepeleva, I. Andriichuk, Ye. Chornyi, Z. Stanovskykh, and other scholars. Researchers emphasize
that the professional training of psychologists involves not only the acquisition of theoretical knowledge
and practical skills but also the development of professional self-awareness, professional self-concept,
reflection, empathy, and personal maturity .

The professional self-concept of a future psychologist includes an individual's perceptions of

themselves as a future professional, an assessment of their professional qualities, an ideal image of a
professional, and expected attitudes from the professional community. The level of its development largely
determines professional identity, readiness for professional activity, and the ability for continuous
professional self-improvement.
Special attention should be paid to the concept of the psychological ecology of personality. In the context
of training future psychologists, psychological ecology may be understood as an individual's ability to
maintain harmonious relationships with oneself, other people, and the professional environment without
violating personal boundaries or the boundaries of others. It encompasses self-acceptance, emotional self-
regulation, responsibility, ethical behavior, reflexivity, and the capacity for non-violent professional
interaction.

Thus, the analysis of scientific research indicates that self-confidence in future psychologists
develops at the intersection of several important psychological phenomena, including self-esteem, self-
attitude, self-concept, professional identity, and psychological ecology. At the same time, the issue of
developing a comprehensive theoretical model of self-confidence as an integrative indicator of the
psychological ecology of the future psychologist's personality remains insufficiently explored. This
determines the necessity for further theoretical reflection and investigation of the problem.

The purpose of the article. The issue of self-confidence formation occupies an important place in

contemporary psychological science, as it is directly related to the processes of self-awareness, self-
regulation, personal growth, and professional development. This problem becomes especially relevant in
the context of training future psychologists, whose professional activity requires a high level of
psychological maturity, reflexivity, emotional stability, and the ability to engage in constructive interaction
with others.
The first scientific approaches to understanding self-confidence were presented in the works of A. Salter,
who considered it as a result of the predominance of excitation processes over inhibition processes and
associated it with an individual's ability to openly express thoughts, emotions, and needs. The issue was
further developed in the studies of J. Wolpe, who explained insecurity through the influence of social fears
and anxiety, and A. Lazarus, who linked it to insufficiently developed behavioral and communication skills
[12].

Within the framework of humanistic psychology, self-confidence was examined through the lens
of self-realization and personal growth. C. Rogers emphasized that the foundation of self-confidence lies
in positive self-attitude, self-acceptance, and trust in one’s own experience. The scholar argued that
congruence between the real self and the ideal self contributes to inner harmony and the development of a
positive self-concept (Rogers, 2001). A. Maslow emphasized that self-confidence is an essential
characteristic of a self-actualized individual who recognizes personal worth, demonstrates autonomy, and
is capable of responsible decision-making (Maslow, 2019).
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A significant contribution to the study of self-confidence was made by V. Romek, who defined it
as a stable positive cognitive-emotional attitude toward one’s own abilities and achievements. According
to the author, the structure of self-confidence includes a cognitive component reflecting belief in personal
effectiveness and an emotional component manifested through social courage, initiative, and readiness for
independent action (Romek, 2008).

The concept of self-esteem is closely related to the issue of self-confidence. The theoretical
foundations of self-esteem research were laid by W. James, who was among the first to view self-esteem
as the relationship between personal achievements and the level of aspirations. These ideas were further
developed in the works of I. Kon, R. Burns, V. Stolin, and S. Pantileev. These scholars considered self-
esteem to be a central component of self-consciousness that determines an individual’s attitude toward
oneself, level of activity, and patterns of social behavior [1].

Particular importance for the development of self-confidence belongs to the phenomenon of self-
attitude. In the works of V. Stolin and S. Pantileev, self-attitude is defined as an emotional and value-based
system of attitudes toward oneself, including self-respect, self-acceptance, self-worth, self-guidance, and
self-liking [2]. The researchers emphasize that positive self-attitude serves as the basis for psychological
resilience, internal coherence, and harmonious personality development.

The issue of self-concept has been extensively explored in the works of R. Burns, 1. Kon, C. Rogers,
T. Tytarenko, S. Maksymenko, and other scholars. Self-concept is regarded as a complex system of an
individual’s perceptions about oneself, encompassing cognitive, emotional, and behavioral components.
The formation of a positive self-concept contributes to the development of self-confidence, self-acceptance,
and the capacity for personal self-development [6].

In the context of professional development, studies on professional self-awareness and professional
identity are of particular importance. This issue is reflected in the works of N. Chepeleva, A. Rean, Ye.
Chornyi, 1. Andriichuk, Z. Stanovskykh, and other scholars. Researchers note that the professional
development of psychologists involves not only acquiring professional knowledge and skills but also
forming a professional self-concept, professional reflection, and readiness for responsible interaction with
clients (Chepeleva, 2017).

In recent years, increasing attention has been paid to the issue of the psychological ecology of
personality. Contemporary studies define psychological ecology as an individual's ability to maintain
harmonious relationships with oneself, other people, and the environment without violating personal
boundaries or the boundaries of others. Psychological ecology encompasses self-acceptance, responsibility,
emotional self-regulation, reflexivity, empathy, and mindfulness. Therefore, it is directly related to the
development of self-confidence and psychological maturity in future psychologists.

The analysis of contemporary scientific literature demonstrates the existence of a substantial body
of research devoted to individual aspects of self-confidence, self-esteem, self-attitude, self-concept, and
professional development. However, the issue of comprehensively examining self-confidence as an
integrative indicator of the psychological ecology of the future psychologist’s personality remains
insufficiently explored. The limited theoretical elaboration of this problem necessitates the development of
a holistic theoretical model that would reflect the interrelationships among self-attitude, self-esteem, self-
concept, professional identity, and self-confidence within the structure of the psychological ecology of
future psychologists.

The development of a theoretical model of self-confidence formation as an integrative indicator of
the psychological ecology of the personality of a future psychologist is determined by the need for a
theoretical understanding and systematization of scientific knowledge concerning the psychological
mechanisms underlying the professional development of future specialists in the field of psychology. In
contemporary society, the professional activity of psychologists is associated with a high level of
professional responsibility, emotional workload, continuous interaction with diverse categories of clients,
and decision-making in complex life situations. In this regard, the issue of developing a psychologist’s
personality capable of maintaining psychological well-being and carrying out professional activities in
accordance with the principles of psychological ecology becomes particularly significant.

An analysis of contemporary scientific literature has shown that self-confidence is one of the key
factors in an individual’s personal and professional development. At the same time, most studies focus on
examining particular aspects of this phenomenon, including self-esteem, self-attitude, self-acceptance, self-
concept, and professional identity. Despite the considerable number of scientific works devoted to these
issues, the comprehensive examination of self-confidence as an integrative indicator of the psychological
ecology of the future psychologist’s personality remains insufficiently explored [11].
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The need to develop such a model is also determined by current trends in psychological education,
which emphasize not only the formation of professional competencies but also the development of personal
maturity, reflexivity, emotional resilience, responsibility, and the ability to interact harmoniously with the
surrounding environment. These characteristics constitute the foundation of the psychological ecology of
personality and ensure the effectiveness of a psychologist’s future professional activity.

The theoretical foundation of the model is based on the principles of the systemic, activity-based,
humanistic, personality-oriented, ecological, and reflective approaches. The systemic approach makes it
possible to consider self-confidence as the result of the interaction of interrelated personal components. The
activity-based approach emphasizes the active role of the individual in the process of personal development.
The humanistic approach highlights the importance of self-acceptance, self-actualization, and personal
growth. The personality-oriented approach facilitates an understanding of the uniqueness of an individual’s
inner world. The ecological approach considers the individual as a subject of harmonious interaction with
oneself and the social environment, while the reflective approach emphasizes the role of self-knowledge
and self-awareness in the development of self-confidence.

The proposed model reflects the logic of self-confidence formation through the successive
development of self-attitude, self-esteem, self-concept, professional self-concept, and professional identity
of the future psychologist. The central element of the model is self-confidence, which integrates the
outcomes of the development of these components and serves as an indicator of the psychological ecology
of personality.

Theoretical Model of Self-Confidence Formation
as an Integrative Indicator of the Psychological Ecology of the Personality of a Future Psychologist

GOAL GOAL: to form self-confidence
BLOCK as an integrative indicator of the psychological ecology of the personality of a future psychologist
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AND METHODOLOGICAL Systemic Activity-based Personality-oriented Humanistic Ecological Reflective
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RESULT: a psychologically mature, self-confident, and ecologically responsible future psychologist
who is ready for effective professional activity and constructive interaction in the social environment.

Figure 1. A Theoretical Model of Self-Confidence Formation as an Integrative Indicator of
the Psychological Ecology of the Personality of a Future Psychologist

The proposed theoretical model reflects a holistic process of self-confidence formation in future
psychologists and demonstrates its place within the structure of the psychological ecology of personality.
The model is based on the principles of the systems approach and considers self-confidence as the result of
the interaction of personal, professional, and socio-psychological factors.

The starting point of the model is the goal-oriented block, aimed at developing self-confidence as
an integrative indicator of the psychological ecology of the future psychologist’s personality. In this
context, self-confidence is viewed not merely as a separate personality trait but as a generalized indicator
of psychological maturity, internal harmony, and readiness for professional activity.

The theoretical and methodological block integrates a system of scientific approaches that
constitute the conceptual foundation of the model. The systems approach enables the consideration of
personality as a holistic structure of interconnected components. The activity-based approach emphasizes

55



Personality and Environmental Issues, 2026. Volume 5, Issue 2.

the active role of the individual in personal development. The humanistic approach focuses on self-
realization, self-actualization, and personal potential. The personality-oriented approach takes into account
the uniqueness of the individual, while the ecological and reflective approaches explain the mechanisms of
harmonious interaction with oneself and the surrounding environment.

The content block reveals the main structural components that contribute to the formation of self-
confidence. The fundamental element is self-attitude, which reflects an individual’s emotional and value-
based attitude toward oneself. Self-respect, self-worth, self-acceptance, and self-liking create the
psychological basis for a positive perception of one’s personality.

On the basis of self-attitude, self-esteem is formed, enabling the evaluation of personal abilities,
achievements, and prospects for development. Adequate self-esteem allows future psychologists to
realistically assess their strengths and weaknesses while maintaining a positive attitude toward themselves.
The next structural component is the self-concept, which integrates the system of an individual’s
perceptions about oneself. The self-concept ensures congruence between the real self and the ideal self,
promotes internal harmony, and contributes to a coherent understanding of one’s personality.

A special place within the model belongs to the professional self-concept, which reflects students’
perceptions of themselves as future psychologists. It develops through professional education, practical
experience, and awareness of one’s professional role. A well-developed professional self-concept creates
the foundation for the formation of professional identity.

Professional identity represents the final component of the content block and characterizes the
degree to which an individual identifies with the profession of psychology. It involves the acceptance of
professional values, norms of professional activity, and awareness of belonging to the professional
community.

The processual block reflects the psychological mechanisms and conditions underlying the
formation of self-confidence. These include the development of reflection, the formation of positive self-
attitude, the enhancement of adequate self-esteem, professional training, acquisition of professional
experience, psychological support, and personal growth. Through the implementation of these mechanisms,
the gradual development of all structural components of the model is ensured.

The central element of the model is self-confidence as an integrative indicator of the
psychological ecology of personality. It is the result of the harmonious development of all preceding
components and reflects an individual's trust in their own abilities, readiness to make decisions,
responsibility for personal actions, and capacity for effective interaction with others.

Within the model, self-confidence performs several important functions: regulatory, motivational,
adaptive, protective, and developmental. Through these functions, it ensures psychological resilience,
facilitates professional self-realization, and enhances the effectiveness of future psychologists’ professional
activities.

The outcome block of the model is represented by the psychological ecology of the future
psychologist’s personality. It manifests itself in the ability to maintain harmonious relationships with
oneself and others, demonstrate self-acceptance, emotional maturity, responsibility, empathy, reflexivity,
and professional ethics. A psychologically ecological personality is capable not only of effectively
performing professional duties but also of maintaining personal psychological well-being.

Thus, the proposed model demonstrates that self-confidence is formed as a result of the consistent
development of self-attitude, self-esteem, self-concept, professional self-concept, and professional identity.
At the same time, it serves as an integrative indicator of the psychological ecology of the future
psychologist’s personality, reflecting the level of personal maturity, professional readiness, and the ability
to interact harmoniously with the social environment.

Conclusions. As a result of the theoretical study, a model of self-confidence formation as an
integrative indicator of the psychological ecology of the personality of a future psychologist was developed.
The construction of the model is based on the principles of the systemic, activity-based, humanistic,
personality-oriented, ecological, and reflective approaches, which made it possible to consider self-
confidence as a complex, multilevel personal construct.

The proposed model integrates interconnected structural components, namely self-attitude, self-
esteem, self-concept, professional self-concept, and professional identity. It was established that the
consistent development of these components ensures the formation of self-confidence, which serves as the
central element of the model and integrates the cognitive, emotional, value-based, and behavioral
characteristics of the future psychologist’s personality.

It has been theoretically substantiated that self-confidence is one of the key indicators of the
psychological ecology of personality, as it promotes self-acceptance, emotional stability, reflexivity,
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responsibility, professional maturity, and the ability to interact harmoniously with the social environment.
The outcome of the model implementation is the formation of a psychologically ecological personality of
a future psychologist who is prepared for effective professional activity, professional self-development, and
constructive interaction with clients.

Prospects for further research involve the empirical verification of the proposed model and the

investigation of the relationships among its structural components in the process of professional training of
future psychologists.
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PSYCHOLOGICAL REHABILITATION OF PERSONS RELEASED FROM CAPTIVITY
AS A FUNDAMENTAL COMPONENT OF THE STATE REINTEGRATION SYSTEM:
REGULATORY GUARANTEES

AHoTanis. Y craTTi 3MIHCHEHO KOMITICKCHE JOCIIHKSHHSI TICUXOJIOTIIHOI peadimiTaiii 3BiTbHEHUX
3 ITOJIOHY 0Ci0 K 0a30BOi CKJIa0BOI AepPKaBHOT CHCTEMH PEIHTErpallii B yMOBaX OBHOMAcCIITaOHOI BiiftHH
Ta MICISBOEHHOTO BiTHOBJIEHHS Y KpaiHu. OOIpyHTOBAHO, IO NepeOyBaHHs y TIOJIOHI € OJHI€I0 3 HAHO1IbII
TSDKKUX (OPM €KCTpeMallbHO1 ICHXOTpaBMaTH3alil, sIka CyNpPOBOMKYETHCA TPUBAIUM IICHXOJIOTIIHUM
THUCKOM, 130JIAI1i€10, (PI3UUHUM 1 ICUXIYHUM HACHJILCTBOM Ta CHPUYHMHSIE KOMIUIEKCHI HEraTUBHI HACIIIKU
JUTSI TICHXI9HOTO 370pOB’S 0ocoOW. BCTaHOBIEHO, IO HACTIAKH ITOJIOHY TPOSBISIOTHCS y BHIJIAML
MMOCTTPAaBMATUYHHUX CTPECOBHUX PO3JaJliB, TPUBOXKHUX 1 JCTPECUBHUX CTaHIB, €MOIIAHOI Jie3aanTariii,
MOPYIIEHHS COLIaThbHOTO (PYHKIIOHYBaHHS Ta KPU3W IJEHTUYHOCTI, IO OOYMOBIIOE HEOOXiIHICTH
JOBIOTPUBAIIOTO IICUXOJIOTTYHOTO CYIPOBOJY Ta MOCTI30JSIIHHOT MATPHUMKH.

IIpoananizoBaHoO cydacHe HOPMAaTHBHO-TIPABOBE 3a0€3IEUCHHS TpaBa 0Ci0, 3BIILHEHUX 3 IOJIOHY,
Ha TICUXOJIOTIYHY JIOMIOMOTY Ta ICUXOJIOTiUHy peadinmiTanito. JocmimkeHo monoxeHHss 3akoHy YKpaiHu
«IIpo cucremy OXOPOHH TCHXIYHOTO 370pOB’sh», 3aKkoHy YKpainu «IIpo corianbHUIA i TPaBOBUI 3aXUCT
0Ci0, CTOCOBHO SIKMX BCTaHOBJICHO (pakT mo30aBieHHsS OCOOMCTOT CBOOOJM BHACHINIOK 30pOifHOI arpecii
poTH YKpaiHW, Ta WIEHIB iXHIX ciMeil», a TaKOX MiJ3aKOHHUX HOPMAaTHBHO-TIPaBOBHX akTiB KaOiHery
MinictpiB Ykpainu, MinictepcTBa o0opoHn Ykpainu Ta MiHicTepcTBa BHYTPILIHIX clpaB YKpaiHH Y
cepi peirTerparii 3BUTbHEHUX 0CI0.

Oco0nuBY yBary NpUAIEHO aHali3y JaeKomnpecii (MOCTi30NAIiiHOI) sAK TepBUHHOI (hopmu
TICHXOJIOTIYHOT peabiyiTartii, CrIpsAMOBaHOI Ha CTaOLTI3aIlif0 TICHXOEMOIIIMHOTO CTaHy, BiTHOBICHHS
BiUyTTsl O€3MEKH Ta MOCTYINOBE ONPALIOBAHHS TPAaBMAaTUYHOTO AOCBiLy. OOIPYyHTOBaHO AOLIIBHICTH
BIPOBAKEHHSI JIFOJMHOLECHTPUYHOTO, TPaBMOIH(QOPMOBAHOTO Ta PECYpCHO OPIEHTOBAHOTO IiJXOJIB Y
CHCTEMI IICUXOJIOTI9HOT pealdiniTallii 3BUThHEHNX 3 TI0JI0HY. BcTaHOBIIEHO, IO CyYacHa iep KaBHa MOJIITHKA
y chepi NCUXIYHOTO 37I0POB’SI MOCTYIIOBO TPAHC(HOPMYETHCS BiI MEIUYHOI Ta KOMIICHCATOPHOT MOJIEN JI0
MOJIeTi TIOCTTPaBMaTHYHOTO 3POCTaHHS, CIPSMOBAHOI Ha BIAHOBJICHHS aJalTallifHOTO TOTEHINATy
0coOHUCTOCTI Ta il collianbHOT peiHTerparii.

KarouoBi cioBa: moJOH; TICHMXOJOTIYHA peadiTiTallis; ICHXOJIOTIYHA JOIOMOTa; IEKOMIIPECis
(mocrizossiiitaa); [ITCP; 3BinbHEH] HUBUIBHI 0COOM; 3BiIbHEHI 000POHI YKpaiHu; HOpMATUBHI TapaHTii;
Jiep’kaBHA CHCTEMa peiHTerpartii.
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Abstract. The article provides a comprehensive study of the psychological rehabilitation of persons
released from captivity as a fundamental component of the state reintegration system under conditions of
the full-scale war and the post-war recovery of Ukraine. It is substantiated that captivity constitutes one of
the most severe forms of extreme psychological traumatization, accompanied by prolonged psychological
pressure, isolation, physical and psychological violence, and resulting in complex adverse consequences
for an individual’s mental health. It has been established that the consequences of captivity manifest
themselves in the form of post-traumatic stress disorder, anxiety and depressive conditions, emotional
maladjustment, impaired social functioning, and identity crisis, thereby necessitating long-term
psychological support and post-isolation assistance.

The article analyzes the contemporary regulatory and legal framework governing the right of persons
released from captivity to psychological assistance and psychological rehabilitation. Particular attention is
paid to the provisions of the Law of Ukraine «On the Mental Health Care System», the Law of Ukraine
«On Social and Legal Protection of Persons Recognized as Having Been Deprived of Personal Liberty as
a Result of Armed Aggression against Ukraine, and Their Family Members», as well as subordinate legal
acts of the Cabinet of Ministers of Ukraine, the Ministry of Defense of Ukraine, and the Ministry of Internal
Affairs of Ukraine in the field of reintegration of released persons.

Special attention is devoted to the analysis of post-isolation decompression as the primary form of
psychological rehabilitation aimed at stabilizing the psycho-emotional state, restoring a sense of safety, and
facilitating the gradual processing of traumatic experiences. The expediency of implementing person-
centered, trauma-informed, and resource-oriented approaches within the system of psychological
rehabilitation for persons released from captivity is substantiated. It is established that contemporary state
policy in the field of mental health is gradually transforming from a predominantly medical and
compensatory model toward a post-traumatic growth model focused on restoring the adaptive potential of
the individual and ensuring their social reintegration.

Keywords: captivity; psychological rehabilitation; psychological assistance; post-isolation
decompression; PTSD; released civilians; released defenders of Ukraine; regulatory guarantees; state
reintegration system.

Problem Statement. The unprecedented scale of the armed aggression of the Russian Federation
against Ukraine, accompanied by systematic violations of international humanitarian law, mass cases of
unlawful detention of Ukrainian defenders and civilians in captivity, the use of physical and psychological
violence, torture, information and psychological pressure, and prolonged isolation, determines the
relevance of this issue. Return from captivity is associated with complex psycho-emotional consequences,
including PTSD, anxiety and depressive disorders, impaired social adaptation, identity crisis, difficulties in
communication and reintegration into family and civilian environments. Currently, a significant number of
released persons require comprehensive psychological recovery, psychosocial support, and long-term post-
isolation assistance.

Contemporary Ukrainian scholarly studies (V. Apalkov, V. Bosniuk, M. Halych, V. Dotsenko, N.
Zaretska, S. Pashkovskyi, V. Chorna, Yu. Shyrobokov, O. Shportun, N. Yavorska, and others) demonstrate
that captivity is regarded as one of the most severe forms of extreme traumatic experience affecting not
only an individual’s mental state but also their social functioning and ability to restore full-fledged life
activity. The interdisciplinary nature of the issue requires a comprehensive approach to the formation and
implementation of state policy regarding the reintegration of such a sensitive category as persons released
from captivity.

The issue becomes particularly relevant in the context of the increasing number of Ukrainian
defenders returning from captivity (according to official data from the Coordination Headquarters [1]) and
the necessity of establishing an effective state reintegration system. As of 2025-2026, Ukraine has been
gradually developing a comprehensive system of medical, psychological, rehabilitative, and social
assistance for released persons, including specialized reintegration centers, psychosocial support,
decompression measures, crisis counseling, and interagency cooperation.

At the same time, there remains a need for further scientific substantiation of the mechanisms of
psychological rehabilitation as a fundamental component of reintegration into civilian life. Particular
attention should be paid to the standardization of post-isolation support, interdisciplinary cooperation,
psychological support for family members of released persons, and the development of long-term models
of socio-psychological adaptation.

Thus, the study of psychological rehabilitation of persons released from captivity has important
scientific, social, and practical significance, as it aims to develop effective mechanisms for restoring mental
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health, social adaptation, and full reintegration of individuals who have experienced the traumatic
experience of captivity into civilian life and society.

Main Body. Captivity is accompanied not only by physical and psychological violence, but also by
prolonged isolation, sensory deprivation, constant threat to life, loss of control over one’s existence, forced
submission, and destruction of the basic sense of safety, which forms a specific complex of psychotraumatic
consequences.

Leading specialists in military and crisis psychology substantiate that the experience of captivity
belongs to the most severe forms of extreme psychological traumatization and is characterized by a complex
and long-term impact on an individual’s mental health. At the same time, contemporary military psychology
emphasizes that combat psychological trauma and captivity trauma differ in their nature, mechanisms of
formation, and psychological consequences. While combat stress is mainly associated with experiencing
danger during active hostilities, the experience of captivity is characterized by a prolonged state of total
helplessness, dependence on the aggressor, psychological pressure, and systematic destruction of personal
autonomy. Therefore, the consequences of captivity are more prolonged and complex and may manifest
themselves in the form of post-traumatic stress disorders, anxiety and depressive conditions, impaired
interpersonal interaction, identity crisis, emotional maladjustment, loss of trust in the social environment,
and other profound psychological changes even long after release [2].

Therefore, the experience of captivity requires a separate comprehensive approach to psychological
rehabilitation and post-isolation support, since its consequences differ significantly from other types of
combat-related psychological trauma.

The analysis of regulatory guarantees of the right to psychological rehabilitation for persons released
from captivity requires distinguishing between the categories of «psychological assistance» and
«psychological rehabilitation». For persons released from captivity, psychological assistance may be
provided immediately after release as crisis support, whereas psychological rehabilitation constitutes the
subsequent, more comprehensive, and long-term stage of recovery. The analysis of the regulatory definition
of the concept of «psychological assistance» provided in paragraph 1, part 1, article 1 of the basic Law of
Ukraine «On the Mental Health Care System» dated 15 January 2025 [3] gives grounds to conclude that
among the actions constituting such assistance are also actions aimed at restoring mental health, that is,
directly psychological rehabilitation. Therefore, in the contemporary reintegration system, the phrase
«psychological assistance and psychological rehabilitation of persons released from captivity» is frequently
used.

Within the framework of this study, psychological assistance is considered as a general category,
whereas psychological rehabilitation is viewed as a separate complex of restorative measures in the field
of healthcare and mental health care. Such an understanding also corresponds to the regulatory approach.

The Resolution of the Cabinet of Ministers of Ukraine dated 29 November 2022 «Certain Issues of
Providing Psychological Assistance to War Veterans, Their Family Members, and Certain Other Categories
of Persons» formulates the legal definition according to which «psychological rehabilitation is an activity
aimed at restoring and supporting an individual’s functioning in the physical, emotional, intellectual, social,
and spiritual spheres through the use of methods of psychological and psychotherapeutic assistance in the
form of psychotherapy, psychological counseling, first psychological aid, crisis psychological
intervention...» [4].

Thus, psychological rehabilitation is one of the forms of assistance in the field of mental health aimed
at restoring mental health, social functioning, and adaptive capabilities of an individual after the impact of
psychotraumatic factors, in this case - captivity.

The right of persons released from captivity to psychological rehabilitation is guaranteed by the
special Law of Ukraine «On Social and Legal Protection of Persons Recognized as Having Been Deprived
of Personal Liberty as a Result of Armed Aggression against Ukraine, and Their Family Members» dated
26 January 2022, namely: «Persons recognized as having been deprived of personal liberty as a result of
armed aggression against Ukraine shall, after their release, be provided with: 1) medical and rehabilitative
assistance, including psychological assistance, as well as social and professional adaptation in accordance
with the procedure established by the Cabinet of Ministers of Ukraine...» [5].

The procedure, forms, and peculiarities of psychological rehabilitation for such categories of persons
(released civilians and released defenders of Ukraine) are primarily regulated by Resolution of the Cabinet
of Ministers of Ukraine No. 296 dated 15 March 2024 [6], which provides for primary psychodiagnostic
assessment, development of an individual psychological support plan, post-isolation decompression,
preparation for return to family life, and comprehensive psychosocial recovery, while defining
decompression (post-isolation) as the primary form of psychological rehabilitation.
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The primary form of psychological rehabilitation of released persons is aimed at stabilizing the
psycho-emotional and physiological condition after the experience of forced isolation, restoring a sense of
safety, predictability, and control over one’s environment. This set of measures involves creating conditions
for gradual and safe processing of traumatic experiences, including repeated reconstruction of personal
history in a constructive and resource-oriented context, individually controlled recollection of the
circumstances of captivity, and the formation of further adaptive strategies. Important components of this
process include preparing the individual for interaction with the media, restoring family and social ties,
reintegration into professional and military environments, ensuring access to social, legal, psychological,
and spiritual support according to the individual needs of the released person, as well as determining further
measures of long-term support after completion of the reintegration period.

Further detailed regulation by the Cabinet of Ministers of Ukraine, the Ministry of Defense of
Ukraine, and the Ministry of Internal Affairs of Ukraine was provided regarding the procedures for
reintegration measures specifically for released defenders of Ukraine, including approved procedures for
organizing reintegration measures and standard protocols for reintegration and post-isolation
decompression [7-9].

Post-isolation decompression for a released defender of Ukraine consists of mandatory and variable
components.

Mandatory decompression measures conducted with all released defenders of Ukraine primarily
include assessment of their mental state and identification of persons requiring urgent (crisis) psychological
assistance. Subsequently, psychodiagnostic examination using valid psychometric methods and ICT
technologies is conducted. The next stage of psychological rehabilitation includes group psychoeducational
sessions and individual psychological consultations aimed at resolving individual psychological and/or
socio-psychological problems and identifying resources for post-traumatic growth. Final screening is
conducted at the last stage.

Depending on the identified psycho-emotional condition, rehabilitation requests, and individual
needs of released defenders, variable post-isolation decompression measures are implemented, involving
phased application of psychological, psychotherapeutic, socio-communicative, and adaptive interventions.
In particular, at the initial stage (first day), first psychological aid is provided to stabilize the psycho-
emotional state, restore a sense of safety, and minimize acute stress reactions.

Work is also carried out with family members of released defenders of Ukraine (with their consent),
including establishing communication with close relatives, informing them about the peculiarities of the
reintegration process, defining the role of the family in the recovery process, and obtaining additional
information regarding the individual psychological characteristics of released persons.

Variable measures also include group trainings on psychological relief and emotional stabilization
aimed at reducing psycho-emotional tension, normalizing emotional reactions, and creating a supportive
social environment. Individual and/or group low-intensity psychological interventions are implemented
with the aim of safely processing traumatic experiences, restoring emotional and cognitive well-being, and
providing counseling support to overcome behavioral practices posing risks to mental health, including
alcohol or psychoactive substance use, and promoting healthy lifestyle skills.

Psychological interventions of medium and high intensity are conducted using recommended
psychotherapeutic methods aimed at overcoming stress-associated mental and behavioral disorders caused
by participation in hostilities, captivity, traumatic injuries, or other extreme circumstances. At the final
stage (days 14-20), post-traumatic growth trainings are conducted, along with preparation of released
defenders of Ukraine for further military service, return to family and social environments, interaction with
media representatives, and further social reintegration.

Upon discharge of a released defender of Ukraine from a reintegration center or healthcare
institution, the psychologist who provided psychological support during the reintegration measures
formulates and provides recommendations regarding further post-isolation support or, where appropriate,
referral for specialized psychological assistance of a higher level.

Within the framework of this study, it is also advisable to analyze recent changes in special
legislation regarding the regulation of the primary purpose of providing psychological assistance to war
veterans, their family members, and certain other categories of persons. In particular, in 2025 amendments
were introduced supplementing the purpose of psychological assistance with the category of «post-
traumatic growth of the individual» and excluding the provision regarding «prevention of disability».

In our opinion, such changes indicate a significant transformation of the contemporary state approach
to mental health and psychological rehabilitation, particularly under conditions of martial law and large-
scale psychological traumatization of the population.
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First and foremost, this change reflects a transition from a predominantly medical and compensatory
model of psychological assistance toward a person-centered and resource-oriented model of mental health
support. Whereas the previous version of the norm focused mainly on minimizing negative consequences
of psychological trauma, preventing mental disorders, and avoiding disability, the new version substantially
expands the substantive understanding of psychological assistance, orienting it not only toward restoration
of impaired functions but also toward the development of the individual’s adaptive potential.

The inclusion of the category of «post-traumatic growth» in the regulatory framework of
psychological rehabilitation is consistent with contemporary international approaches in the field of mental
health, according to which traumatic experience is regarded not only as a factor of destruction but also as a
potential source of positive personal transformation provided that adequate psychological support and
assistance are ensured.

The fundamental provisions of the concept of Post-Traumatic Growth (PTG), developed by Richard
Tedeschi and Lawrence Calhoun, consist in positive psychological transformation of personality resulting
from experiencing and overcoming an extreme life crisis or traumatic event. In this context, post-traumatic
growth should be understood as a process of positive personal changes following traumatic experience of
forced isolation, manifested through increased psychological resilience, reconsideration of life values,
restoration of subjectivity, enhanced capacity for social adaptation, formation of new meaning-oriented life
perspectives, and development of crisis coping skills.

This concept acquires particular relevance under conditions of full-scale war when a significant
number of individuals experience prolonged psychotraumatic influence. In the context of reintegration of
persons released from captivity, such regulatory transformation is of special importance because it orients
the system of psychological assistance not only toward stabilization of the psycho-emotional condition of
the individual but also toward restoration of life activity, social functioning, adaptive resources, and the
ability for further personal development.

Lorna Collier, while studying post-traumatic growth as one of the effective approaches in
psychological rehabilitation of American veterans seeking recovery after combat stress, rightly notes that
it should not be equated with resilience, since these are different categories [10]. A person who is already
resilient to trauma will not experience post-traumatic growth because a resilient individual is not deeply
shaken by the event and does not require the search for a new system of beliefs. Less resilient individuals,
by contrast, may experience suffering and confusion while trying to understand why such a terrible event
happened to them and what it means for their worldview.

To assess whether a person has achieved post-traumatic growth and to what extent, the Post-
Traumatic Growth Inventory developed by Tedeschi and Calhoun is most commonly used. According to
its developers, positive reactions should be examined in five areas:

— Appreciation of life;

— Relationships with others;

— New possibilities in life;

— Personal strength;
Spiritual change [11].

Con3|der|ng the above, we believe that post-traumatic growth should be regarded as a potentially
possible outcome of rehabilitation rather than a guaranteed or mandatory consequence of trauma.

Under contemporary conditions, psychological rehabilitation should be regarded as a comprehensive
multi-level process aimed at restoring mental health, social functioning, adaptive potential, and personal
subjectivity after traumatic experience. In the context of persons released from captivity, psychological
rehabilitation acquires particular specificity because the consequences of forced isolation are characterized
by a high level of psychological traumatization, prolonged stress impact, and complexity of post-traumatic
manifestations.

Accordingly, the state reintegration system must ensure an individualized and person-centered
approach to each person released from captivity.

The system of psychological rehabilitation for persons released from captivity should include:

—crisis psychological assistance;

—psychological decompression;

—psychodiagnostics;

—psychotherapeutic support;

—socio-psychological adaptation;

—family counseling;
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—long-term psychosocial support;

—measures for prevention of PTSD and suicidal behavior.

Conclusions and Prospects for Further Research. Psychological rehabilitation of persons released
from captivity constitutes a fundamental component of the contemporary state reintegration system and an
important element of ensuring national security, social stability, and restoration of the human potential of
the state.

It has been established that captivity is accompanied by significant psychotraumatic impact, which
determines the necessity for comprehensive, long-term, and interagency psychological support for released
persons.

The contemporary regulatory framework in the field of psychological rehabilitation is gradually
forming a systematic mechanism of post-isolation recovery; however, it still requires further improvement
regarding interagency coordination, standardization of psychological assistance, ensuring accessibility of
services, and development of a network of specialized rehabilitation centers.

Effective state reintegration policy should be based on the principles of person-centeredness,
continuity of assistance, trauma-informed approach, multidisciplinary interaction, and long-term
psychosocial support.

A promising direction for further scholarly research involves developing models of institutional
support for psychological rehabilitation of persons released from captivity, mechanisms for evaluating the
effectiveness of rehabilitation programs, and adaptation of international experience in post-isolation support
to the conditions of Ukraine.
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PSYCHOLOGICAL SUPPORT FOR A CHILD EXPERIENCING THE LOSS OF A
CLOSE PERSON

AHoTanis. Y cTaTTi miIHIMAEThCSA BXIMBA MpoOiieMa JOMIOMOTH JIITSAM, SIKi IEPEeKUBAIOTh BTPATy
OJIM3BKOI JFOAMHU. 3IIHCHEHO TCOPSTUYHHMH aHai3 MPOOJEMH IICUXOJOTIYHOT JOMOMOTH JITSIM, SIKi
MIEPEXUBAIOTh BaXXKy BTPaTy, B yMOBaxX Cy4YacHHX COLIAJTbHUX BUKIHUKIB Ta BOEHHHX IMOMIA B YKpaiHi.
AKTyaJbHICTh JOCHIIKEHHS 3yMOBJIEHA DPi3KMM 3POCTaHHSAM KIIBKOCTI JiTeH, AKi BTpaTHIM OaTbKiB,
poandgiB abo py3iB yHACTIIOK BIMHH, IO CIIPUYMHSIE TITMOOKI IICHXOEMOIIiiHI MEepeXUBaHHS Ta TOTpeldye
npogeciiHOro IMCHXOJOTIYHOrO cympoBoAy. HaromomeHo, mo cMmepTh ONM3BKOI JIOJUHH € OJHIEI0 3
HaWOIBIIT TPAaBMATHYHUX TTOIH y )KUTTI TUTHHH, STKa MOKE MaTH JOBTOTPHUBAJI HACIIIKH JIJISI TICHXIIHOTO,
€MOIIIHHOTO Ta COLIATBEHOTO PO3BUTKY OCOOUCTOCTI.

Y poOOTi BHCBITICHO OCHOBHI TEOPETHYHI MIAXOIHM JO PO3YMIHHS IHUTSYOTO TOPIOBAHHS Ta
ncuxotpaBMu. [IpoananizoBaHO HAyKOBI MOTIIAAN 3aKOPJOHHHX 1 BITYM3HSHHUX JOCHTITHUKIB.

Bu3HaveHo, 10 JWTSAYE TOPIOBaHHA MAa€ IHAMBIAyAILHUA XapakTep 1 MOXe HPOSIBISTHCS depes
€MOIIilHI, TIOBEJIHKOBi, KOTHITHBHI Ta COMaTH4Hi cuMOTOMHU. OCOOJMBY yBary NpuIiieHO (eHOMEHY
JUTSYOTO TPABMAaTHYHOTO TOpPs, TMPH SKOMY CHMIITOMH MOCTTPAaBMAaTHYHOTO CTPECOBOTO PO3JaLy
OJIOKYIOTh IPUPOAHUI MTPOLIEC TPOKUBAHHS BTPATH.

Po3kpHTO CYTHICTH MOHATH «TOPIOBAHHS, MEPEIKUBAHHD» Ta «CKOPOOTa», 0XapaKTEpU30BaHO iX
CITiTHHI Ta BIIMIHHI O3HAKH. BCTaHOBIICHO, 110 TOPIOBAHHS € TUHAMIYHHAM ITPOIIECOM aIamTallii 10 BTPaTH,
SIKMH CYNPOBOJUKYETBCS 3MiHAMHU y TOBENiHI, MUCIEHHI, (i3MYHOMY Ta €MOLIHHOMY CTaHi JUTHHHU.
OrmrcaHo OCHOBHI CHMIITOMH HOPMaJILHOTO TOPIOBAHHS y NiTEeH Pi3HOTO BiKY, Cepell IKUX TPUBOTA, CTPax,
JeTIPeCUBHI peaklii, arpecis, COMaTH4Hi MOPYLICHHS, TPYIHOII Y HAaBYaHHI Ta COLIaNbHIl B3a€MOJII.
ITimkpecneHo, MO BiACYTHICTh CBOE€YACHOI ICHXOJIOTIYHOI TOTIOMOTH MOJKE MPHU3BOIUTH JO PO3BUTKY
XPOHIYHO1 JAemnpecii, TPUBOKHUX PpO3JIaJAiB, MOCTTPABMATHYHOTO CTPECOBOTO PpO3JIaAy Ta COLIalbHOI
Je3ajanrarii.

VY crarTi 0OIPYHTOBaHO 3HAYEHHs MCHUXOJIOTIYHOTO CYNPOBOIY AWTHHH, SIKA NEPEKHUBAE BTPATY
Oy3bKo1 MoauHU. [IcHXOoMOoTiuHNH CYTIPOBiT BU3HAUEHO SK KOMITICKC IICHXOJIOTIYHUX, TIEAaroTidHuX Ta
COLIiaJTIbHO-EMOLIMHUX 3aXO0/iB, CIPSIMOBAaHUX HA CTBOPEHHS OE3MIEYHOr0 CEPef0BHINA AT MPOKUBAHHS
rops, crabiiizalio eMOI[IHHOTO CTaHy, PO3BUTOK PECYpCiB JUTHUHH Ta MATPUMKY i1 ajanTarii 10 HOBUX
KHUTTEBUX YMOB. OKpeciieHO e()eKTHBHI METOIU IICUXOJIOTIYHOT JOTIOMOTH JiTSIM, Cepell AKUX apTTeparis,
irpoBa Teparmis, HAaNWCaHHS JUCTIB IIOMEPJIOMY, CTBOPEHHS KHUT Mam’ATi, TPYNH TCHUXOJOTIIHOT
MiATPUMKH Ta PUTYaIH BIIAHYBaHHS I1aM’STi. AKIICHTOBAaHO yBary Ha HEOOXiHOCTiI BpaXyBaHHS BIKOBHX
0co0IMBOCTEH JiTel Ta BAXKIIMBOCTI y4acTi IOPOCIUX Y MPOLECi MATPUMKA AUTHHU.
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Bu3HaueHO NepCleKTHBH MOJANBIIMX JIOCHTIHKEHb, MOB’S3aHUX i3 BUBYEHHAM BIUIMBY PaHHBOI
BTpaTH Ha OPMYBaHHS OCOOUCTOCTI JUTHHHU, PO3BUTOK MPUB’I3aHOCTI, CAMOOIIHKH, PE3MITLEHTHOCTI Ta
M1)KOCOOHCTICHUX CTOCYHKIB. [lepClIeKTHBHUM HaNPSIMOM € TAKOXK JOCTIKEHHs €()EeKTHBHOCTI CyYacHUX
MICUXOTEPANIeBTHYHMX MIPOTPaM i METOMIB MCHXOJIOTIYHOI JOTIOMOTH JITSM, SIKi MEPEeKUBAIOTH BTPATy B
yMOBax BilfHU.

Kuro4oBi ciioBa: BTpara, ckop00Ta, FOPIOBAHHS, AUTSYa ICHXOTPaBMa, ICHXOJIOTTYHHI CYTIPOBII.

Abstract. The article addresses the important issue of providing assistance to children experiencing
the loss of a loved one. A theoretical analysis of the problem of psychological support for children
undergoing severe loss in the context of contemporary social challenges and wartime events in Ukraine has
been carried out. The relevance of the study is o6ycnosnena the sharp increase in the number of children
who have lost parents, relatives, or friends as a result of the war, which causes profound psycho-emotional
experiences and requires professional psychological support. It is emphasized that the death of a loved one
is one of the most traumatic events in a child’s life and may have long-term consequences for the
individual’s mental, emotional, and social development.

The paper highlights the main theoretical approaches to understanding children’s grief and
psychological trauma. Scientific views of both foreign and Ukrainian researchers are analyzed.

It has been determined that children’s grief is individual in nature and may manifest through
emotional, behavioral, cognitive, and somatic symptoms. Particular attention is paid to the phenomenon of
childhood traumatic grief, in which symptoms of post-traumatic stress disorder block the natural process
of coping with loss.

The essence of the concepts of “grief,” “experiencing,” and “mourning” is revealed, and their
common and distinctive features are characterized. It has been established that grief is a dynamic process
of adaptation to loss accompanied by changes in the child’s behavior, thinking, physical, and emotional
state. The main symptoms of normal grief in children of different ages are described, including anxiety,
fear, depressive reactions, aggression, somatic disorders, difficulties in learning, and social interaction. It
is emphasized that the absence of timely psychological assistance may lead to chronic depression, anxiety
disorders, post-traumatic stress disorder, and social maladaptation.

The article substantiates the importance of psychological support for a child experiencing the loss of
a loved one. Psychological support is defined as a complex of psychological, pedagogical, and socio-
emotional measures aimed at creating a safe environment for experiencing grief, stabilizing the emotional
state, developing the child’s internal resources, and supporting adaptation to new life conditions. Effective
methods of psychological assistance for children are outlined, including art therapy, play therapy, writing
letters to the deceased, creating memory books, psychological support groups, and remembrance rituals.
Attention is focused on the need to consider children’s age characteristics and the importance of adult
participation in the process of supporting the child.

Prospects for further research related to the study of the impact of early loss on the formation of a
child’s personality, the development of attachment, self-esteem, resilience, and interpersonal relationships
are identified. Another promising direction is the study of the effectiveness of modern psychotherapeutic
programs and methods of psychological assistance for children experiencing loss in wartime conditions.

Key words: loss, bereavement, grieving, childhood psychological trauma, psychological support.

Introduction. The relevance of studying psychological assistance for children who are experiencing
the loss of a close person is determined by profound socio-psychological changes and current challenges.
The war in Ukraine has caused a sharp increase in the number of orphans and children who have lost
parents, relatives, or friends. The death of a close person is considered one of the most stressful events in a
child’s life and requires support from specialists, as well as from family members and loved ones, in order
to cope with this experience of loss.

Analysis of the problem and the essence of the study. Children perceive and express loss
differently from adults, often through behavioral disturbances, somatic symptoms, or aggression. Without
timely support, a severe loss may develop into chronic depression, post-traumatic stress disorder (PTSD),
or anxiety conditions. Trauma of loss without appropriate therapy disrupts the cognitive, emotional, and
social development of the forming personality. At the same time, there is a lack of Ukrainian-language,
validated grief therapy programs that take into account the realities of the contemporary wartime
experience.

Theoretical foundations of the study. The issues of psychological trauma and children’s experience
of loss (grief) have been extensively studied by a large number of international and Ukrainian scholars.
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John Bowlby, the founder of attachment theory, thoroughly described how the disruption of the bond
with a mother or close caregiver undermines a child’s basic sense of security and causes deep psychological
trauma. In his work “Mourning and Melancholia”, Sigmund Freud laid the theoretical foundation for
understanding the mechanisms of psychological processing of loss. Anna Freud studied children’s reactions
to separation from parents and loss of home during World War II, focusing on children’s defense
mechanisms.

In the 1980s, international researchers of childhood trauma and complicated grief, Robert S. Pynoos
and Spencer Eth, were among the first to comprehensively describe the phenomenon of traumatic grief in
children, where PTSD symptoms block the normal grieving process. Christopher Lane is known for his
research on trauma and grief in adolescents who experienced war (particularly in Bosnia). Judith Cohen,
Anthony Mannarino, and Esther Deblinger developed the widely recognized evidence-based TF-CBT
(Trauma-Focused Cognitive Behavioral Therapy), specifically adapted for children who have experienced
traumatic loss. William Worden proposed the concept of the “four tasks of mourning,” which is widely
used in child psychotherapy to support adaptation after the death of a loved one.

David Brent and Nadine Melhem conducted extensive longitudinal studies on the impact of sudden
parental loss on the development of depression and PTSD in children [6].

In Ukrainian psychology, the concept of childhood psychological trauma is currently studied by Oleh
Romanchuk, Viktoriia Horbunova, Vitalii Klymchuk, Viktoriia Nazarevych, Olena Voznesenska,
Mykhailo Tomchuk, and Mariia Yatsiuk.

Psychiatrist and psychotherapist Oleh Romanchuk, director of the Institute of Cognitive-Behavioral
Therapy, notes that life experience does not always allow individuals to understand how to cope with their
own grief or support others in experiencing loss. In contemporary psychology, grief is viewed as a natural
human response to loss, manifested on both emotional and physical levels. Awareness and understanding
of these manifestations contribute to a more adaptive processing of grief and help individuals pass through
this difficult state without serious consequences for mental and physical health [4].

Vitalii Klymchuk and Viktoriia Horbunova are actively involved in developing and adapting
evidence-based methods of psychological assistance and mental health management for children in wartime
conditions.

Liudmyla Tsarenko focuses on childhood psychological trauma, crisis counseling, and psychological
support for families in acute grief.

Olena Voznesenska researches the use of art therapy methods for overcoming childhood trauma
caused by war and loss.

Viktoriia Nazarevych develops art therapy techniques for assisting children experiencing
psychological trauma.

Mykhailo Tomchuk and Mariia Yatsiuk are authors of a model of socio-psychological support for
children

experiencing parental loss.

Numerous studies on childhood trauma related to the loss of a loved one show that children
experience grief in a complex way and require the presence of a reliable adult who can provide emotional
support, a sense of safety, and psychological stability.

Presentation of the main material. Psychological support for a child experiencing the loss of a
close person is a complex system of professional psychological, pedagogical, and socio-emotional
interventions aimed at supporting the child in the process of grieving, adapting to changed life
circumstances, preserving mental health, and restoring a sense of safety, stability, and emotional balance.

Psychological support involves creating a safe environment for expressing feelings, assisting in
understanding and accepting the loss, developing effective coping strategies for emotional stress, as well
as strengthening the child’s personal resources and social connections. Its goal is to prevent long-term
psychological disturbances and to promote gradual adaptation to life after loss.

In a child’s psyche, deep emotional pain related to the experience of loss is often preserved and
accompanied by fear and a sense of loneliness.

Irvin Yalom refers to the death of a parent as a catastrophe in a child’s life.

Edith Mayes noted that “when a person you love dies, feelings of numbness, sadness, and inner
protest arise. It feels as if part of oneself has been lost; the person feels disoriented and often cries.”.

American psychotherapist Linda Goldman, author of the book “Life and Loss: A Guide to Help
Grieving Children,” emphasizes that children should be able to enjoy life, dream, believe, and make plans
for the future. However, in order to move forward, they must work through the burden of grief and loss [2,
P. 11].
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The concepts of “grieving,” “mourning,” and “bereavement” are closely interconnected, yet they
carry different meanings.

Grieving is a natural psychological, emotional, and physical process of experiencing the loss of a
significant person, relationship, important life values, or a familiar way of life. It is accompanied by a wide
range of emotions: sadness, pain, anxiety, fear, anger, loneliness, and helplessness. Grieving is a dynamic
process of adaptation to the loss of a loved one, meaningful relationships, safety, or a previously stable
lifestyle.

In psychology, grieving is understood as a process of adaptation to loss during which a person
gradually accepts a new life reality. The experience of grief may manifest not only emotionally but also
through changes in behavior, thinking patterns, and physical condition.

For both children and adults, grieving is an individual process: its duration, intensity, and forms of
expression depend on personality traits, age, the nature of the loss, and the availability of social support.

“Experience” is a broader concept referring to an internal emotional state or the process of a person’s
interpretation of a particular event. Experiences can be both negative and positive and are not necessarily
related to loss.

“Bereavement” refers to deep sadness, sorrow, and emotional pain that arise as a result of loss.
Bereavement is primarily an emotional manifestation of grieving and is often externally expressed through
crying, mourning, and a depressed mood.

Thus, summarizing the key concepts related to loss, it should be noted that grieving is an emotional
response to the loss of a close person, an object, or an idea. The experience of severe loss is a state, while
bereavement is what we do—it is the external expression of our grieving in actions [1, P. 15].

A child experiencing bereavement expends a significant amount of energy and therefore depletes
their emotional and psychological resources. Sandra Fox identified four key tasks for children of any age
related to loss: 1) understanding, 2) grieving, 3) commemorating, and 4) continuing life [2, P. 81].

Within the grieving process, Eberling proposes the following phases: 1) shock and disbelief,
2) searching and longing, 3) disorganization and despair, 4) reorganization and healing. According to Oleh
Romanchuk, research on the processual nature of traumatic experiences is very important, and the current
scientific consensus suggests that there are no strict sequential stages or phases; instead, grieving is a highly
individual journey [4].

Symptoms of grief in children can take various forms and manifest differently in each child (see
Table 1).

Table 1
Symptoms of normal grieving (according to L. Goldman)
Behaviour
insomnia Lack of apitite poor grades at school
weeping nigtmare dreams about the deceased
person
sighing lethargy absent-mindedness
heckling excessive activity social withdrawal
verbal attacks fighting excessive calmness
bedwetting excessive touching excessive huggings
Thinking characteristics
inability to concentrate difficulties ~ with  decision | self-destructive thoughts
making
low self-esteem preoccupation confusion
despair
Feelings
anger guilt sadness
mood swings anger depression
panic relief helplessness
fear intense feelings loneliness
enxiety feeling of unreality

Physical symptoms
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headache fatigue 3aIMIIKA
dry mouth dizziness rapid heartbeat
hot or cold flashes heaviness in the body skin sensitivity

increased  susceptibility  to | feeling of emptiness in the body | chest tightness
illness
muscle weakness lump in the throat abdominal pain

In younger school-age children, psychopathological symptoms are often masked by pronounced
manifestations of autonomic dysfunction, such as headaches, pain in the heart region, breathing
disturbances, discomfort in the epigastric area, enuresis, encopresis, and others. Such manifestations are
frequently accompanied by behavioral disorders.

An adolescent, like a younger child, requires socio-psychological support in the process of grieving.
Given age-specific characteristics, adolescence is a transitional stage in which behavioral reactions may
develop along either adaptive or maladaptive trajectories. Negative consequences of experienced loss may
include social maladaptation, increased deviant behavior, worsening depressive states, and the development
of psychopathological disorders.

Mykhailo Tomchuk and Mariia Yatsiuk note that after a severe psychotraumatic experience, a child
may externally appear indifferent to the event. Parents often mistakenly believe that the child quickly
forgets the experienced grief; however, this is not the case. In reality, children return to the traumatic
situation in conversations, drawings, and other forms of self-expression, thereby attempting to cope with
the emotions resulting from the experience. Traumatic experience is also reflected in role-play games,
where the child symbolically reenacts the event and processes their experience. In this context, play serves
an important function of reducing psychological tension. At the same time, a pathological pattern may be
indicated by the compulsive repetition of the same unchanging game scenario [5].

An important role in children’s grieving process is also played by toys and personal belongings. The
loss of a close person as a significant attachment figure often leads to the formation of an attachment to a
so-called transitional object-such as a toy, a gifted item, or a personal belonging of the deceased. An
indicator of gradual recovery from the loss is the emergence of new attachments connected with the child’s
current relationships and environment.

During grief, children become especially sensitive to the emotional state of the surviving parent.
They tend to “absorb” their feelings, emotions, and attitudes toward the world and themselves, as if being
emotionally “contaminated” by them. Unusual or strange behavior in this period often serves as a way of
expressing internal pain and lived experience.

Methods of psychological assistance in cases of childhood loss of a close person. Psychological
support for children experiencing the loss of a close person is based on creating a sense of safety, emotional
stabilization, and sensitive processing of difficult feelings. A child’s psyche differs from that of an adult;
therefore, therapeutic methods are adapted to the child’s specific age.

An important step in supporting children is that adults should first help themselves, as children
inevitably adopt role models and are influenced by the extent to which adults are able to genuinely recognize
and process their own losses and grief.

In addition, adults should be informed about ways to support the child and should be helped to dispel
myths about loss and grieving. Such myths include: “grief and bereavement are the same experience,”
“infants and young children are too small to grieve,” “grief has clear stages,” “adults should avoid topics
that make a child cry,” “a child who is actively playing is not a grieving child,” “it is better for children not
to attend funerals,” and others [2, P. 67].

An important task in grieving is commemorating the deceased. Linda Goldman distinguishes
between formal and informal commemoration. Formal commemoration may take place in schools, camps,
and communities that organize memorial events, create memorial boards, or include remembrance activities
in yearbooks. Scholarship funds may be established, donations to charities organized, or memorial gardens
planted. Informal commemoration may include children creating memorial videos about the deceased
person, releasing balloons in their memory, baking cookies and bringing them to grieving friends, or staging
performances and using the collected funds to establish a memorial fund in honor of a beloved teacher or
classmate.

Projective diagnostic methods are often used to assess the intensity and complexity of emotional
experiences. One such method is the “Person in the Rain” technique, which is aimed at assessing the
strength of the ego, the individual’s ability to cope with difficulties and withstand adverse circumstances.
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It also allows for the identification of personal resources and the functioning of psychological defense
mechanisms.

The purpose of the projective technique “Person in the Rain” is to determine a person’s behavioral
characteristics in difficult life situations, their level of readiness to overcome difficulties, as well as to
identify their characteristic psychological defense mechanisms. The research procedure involves asking the
respondent to draw a person on a blank vertically oriented A4 sheet, and on another similar sheet to draw
a person in the rain. The comparison of the two drawings makes it possible to identify the individual’s
patterns of response to stressful and adverse circumstances, as well as to understand their emotional state
and experiences in difficult life situations. The psychologist conducts an interview with the child, asking a
series of questions, such as describing the person, their feelings and emotional state, whether the person
feels comfortable in this situation, what mood they have, what they most want to do at that moment, and
how they can be helped.

One effective way of grieving is a creative ritual through writing a letter to the deceased. The child
should be encouraged to express their feelings. Adults should also talk about their own emotions. When we
are able to talk about our feelings, they become less overwhelming, less oppressive, and not as frightening.
People we trust in such an important conversation can help us realize that we are not alone.

Adults should understand that they must not dictate to children how they should grieve; instead, we
should allow them to tell us where they are in this process. Adults who are grieving should not emotionally
distance themselves from the child, as the child may perceive this situation as a secondary loss. When we
allow ourselves to grieve, we are helping the child who is experiencing a difficult loss. It is a myth that
adults should avoid topics that make a child cry. In fact, crying is a way of connecting with one’s pain and
a means of alleviating it.

In supporting a child through loss, age-specific characteristics must be taken into account when
determining forms of psychological assistance. In this regard, Wolfelt noted that if a child is old enough to
love, they are old enough to grieve. Any child who is capable of loving is also capable of grieving,
regardless of whether they can fully understand the loss cognitively.

It is important to tell children the truth about the death of loved ones and to allow them to attend
funerals. Otherwise, it creates an environment of denial that prevents them from actively participating in
the grieving process. Funerals, writing letters, and placing personal belongings into the coffin during the
ceremony are very concrete ways through which children can contribute to the process of saying goodbye.

Psychologists recommend that adults build a library of resources with information about prevention,
support during traumatic events, and post-crisis assistance, in order to have ready responses to the many
questions that may arise in children as a result of loss and grief.

One method of support is the creation of a photo album, collage (Fig. 1), or memorial mural about
the loved one and the time spent together, as children often like to express their memories through art. [3,
P. 39].

Figure 1. Memory collage of Eva (8 years old) about her father.

Y =

Even young children can take part in a memorial project. Making a simple heart, a decorated box or
photo frame, or even a festive ornament, or releasing a balloon with a note can help them express memories.
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A memory book is a very useful tool that allows children to express their feelings and share what remains
unspoken.

It is important for children to have a “resource shelf” at home or at school. It should include age-
appropriate children’s literature on grief and childhood trauma.

Children should be taught to identify their feelings—for example, by drawing their emotions, keeping
a feelings journal, writing and drawing in it, completing emotion-based tasks, making lists of what makes
them angry, sad, afraid, or disappointed, and expressing feelings through sand, clay, or puppets.

Significant practical experience was presented by American specialists K. Andersen, E. G.
Raeckholt, and M. Rise, who worked at the Center for Psychological Support for People Who Have
Experienced Bereavement at the University Clinic of Akershus County. They developed an eight-step
psychological support program for adults, children, and adolescents who have experienced the death of a
loved one. The researchers emphasized the importance of organizing support groups according to
participants’ age characteristics.

This approach is also used in Ukraine, in particular at the Institute of Health Psychology, where
Ukrainian psychologists provide training in this methodology and offer psychological assistance to people
experiencing loss. The program for children includes eight group sessions for children and adolescents,
eight meetings for their parents, and one joint session for children and parents. The core principles of the
method are coping with loss through active engagement and awareness of emotional experiences, using
family resources, and the ability to continue life despite changed circumstances [1, P. 11].

The aim of such groups is to create a sense of safety, provide knowledge about grief, support each
participant in emotionally processing the loss and developing self-control; preserve meaningful memories
that become the foundation for the future; and help the child’s close environment better understand the
grieving process so that significant adults can more effectively support the child. Thus, adults need to create
a supportive space for children’s grieving and help them experience the loss together.

An important final psychological task for children experiencing loss is not simply to move forward,
but to continue living.

Understanding, grieving, commemorating, and continuing life are essential parts of a child’s
experience of loss, change, and growth.

Psychological support and psycho-pedagogical assistance are aimed at creating conditions that help
the child understand and accept the loss of parents or close people, maintain a continued emotional bond
through memories and love, honor their memory, and move forward in life by developing and realizing
their potential.

Prospects for further research. Our interest in studying the issue of childhood loss includes various
grief reactions, particularly how early loss affects personality development, attachment, self-esteem,
resilience, and interpersonal relationships.

Another relevant direction is the study of the effectiveness of psychological interventions: different
forms of support, therapeutic programs, support groups, art therapy, and play-based methods. It is important
to determine which interventions are most effective for different age groups.
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EMPIRICAL STUDY OF EMOTIONAL BURNOUT AMONG
PSYCHOLOGISTS IN CRISIS CONDITIONS

Y crarTi TpencTaBieHO pPE3yJbTAaTH EMITIPUYHOTO JOCHTIMKEHHS EMOIIIHOIO0 BUTOpPaHHS
MICUXOJIOTIB B YMOBaX Cy4YacHOI COLalbHOI HEBH3HAYEHOCTi. AKTyaJbHICTh JOCIIIKCHHS 3yMOBIICHA
3poCTaHHAM TIpo(deciHHOTO HaBaHTaXEHHS Ha (axiBIliB ICHXOJIOTIYHOTO TPOodifo B yMOBax BIHHH,
COIIIATbHOT HECTAOUIBHOCTI, 30LIBIICHHSM KUIBKOCTI KPU30BUX 3alHTIB Ta HEOOXIIHICTIO HaJaHHS
TICUXOJIOTIYHOT TOTIOMOTH 0C00aM i3 TpaBMaTHYHHM JOCBiAOM. METOI0 JOCTIIKEHHS CTajl0 BUBYCHHS
0c00IMBOCTEH MPOSBY €MOLIIHOTO BUTOpaHHSA NCHXOJIOTiB, BU3HAYCHHS! OCHOBHUX (DaKTOPIB PHU3HKY Ta
pecypciB HOTO TTOA0IaHHS.

VY nmochimkeHHi B3sM ydacTb 130 mpakTHKyHOUMX NCHXOJIOTiB BikoM Big 21 mo 60 pokis, siki
3IIACHIOIOTE TpodeciiiHy MisUTBHICTh y JEPKaBHUX YCTaHOBAX, MPUBATHIM TPAKTHI Ta 3MIMIAHOMY
¢dopmari podotu. g 3060py eMIipuIHUX JaHUX BUKOPHCTAHO aBTOPCHKHUI ONMUTYBAIBHUK, COPSIMOBAaHUH
Ha BUSBJICHHS PIiBHA EMOIIWHOTO BHCHRXEHHS, MNPO(MECIHHOrO TIepeBaHTAKEHHS, TPHBOXKHOCTI,
MICUXOJIOT1YHOI CTIHKOCTI Ta pecypciB NpogeciiHOro BiAHOBICHHS.

Pesysnbratu nociiKeHHs 3aCBIUMIN, 110 3HAYHA YACTUHA IICUXOJIOTIB JIEMOHCTPYE CEPe/IHiii Ta
BHCOKHI piBHI EMOIIfHOTO BUCHAXXEHHS, MPOdeciifHOro epeBaHTaXeHHS i TPUBOXKHOCTI. BcTaHoBNEHO,
110 MPOBITHUMH YHUHHUKAMH PO3BUTKY €MOIIIMHOTO BUTOPAHHS BUCTYMAIOTh EMIIaTiiiHE IepeBaHTaKEHHS,
repQeKIlioHi3M, TPYIHOII BCTAaHOBJICHHS MPOQECIHHUX MeX, XPOHIYHHH CTpec Ta BIUIMB COLIaIbHOT
HEBU3HAa4YeHOCTi. BogHOYAC BaXKIMBHMHU pecypcamu Npo]iIaKTHKA BUTOpPaHHS € CyNepBi3is, ocobucra
rcuxoTepanisi, npodeciiiHa miATpUMKa, (i3MYHA AaKTHBHICTH, BiANMOYMHOK Ta YCBIIOMJICHHS CEHCY
npodeciiHOi AiSIBHOCTI.

[IpoBenennii KOpENAIIHHIN aHaIi3 MATBEPINB HASBHICTh CTATUCTHYHO 3HAUYIIINX B3a€MO3B’ A3KiB
MDK IOKa3HHKaMHd EMOLIHHOTO BHCHaXKEHHS, Npo(deciiiHOro nepeBaHTaKEHHSA, TPUBOKHOCTI Ta
IICUXOJIOTIYHOT CTifikocTi. Ha OCHOBI OTpuUMaHUX pe3yJbTaTiB OOIPYHTOBAHO aBTOPCHKY MOJETh
Mpo¢iNaKTUKH €MOLIIHHOTO BUTOPAaHHS MICUXOJIOTIB, SIKa BKIIFOUAE PO3BUTOK CaMOpeETyJisiii, GopMyBaHHS
npogeciitHux MeX, pecypcHe BiTHOBIIEHHS Ta MiABUIIEHHS PiBHA npodeciitHoi pedexcii.

[lpakTuuHe 3HAYEHHS JOCHIIPKEHHS TOJSATa€ y MOXIUBOCTI BUKOPUCTAHHS OTPHUMAHHX
pe3ynbTaTiB MmiJ Yac po3poOKM IporpaMm IMCHXOJIOTIYHOTO CYHpPOBOIY, CYNEpBi3iiHOT MIATPUMKH Ta
npo¢iIaKTHKN eMOLIHHOTO BUrOpaHHs (axiBIiB JOMOMDXHUX MPOQeECii.

KawuoBi ciioBa: emoriiiHe BHTOpaHHS, IICHUXOJIOTH, IMpodeciiHuil cTpec, HEeBU3HAYCHICTH,
eMIariiiHe epeBaHTaKEHHS, ICHXOJIOTIYHA CTIMKICTh, CYIIepBi3is, mpodeciitHi pecypcu.

The article presents the results of an empirical study of emotional burnout among psychologists
under conditions of contemporary social uncertainty. The relevance of the study is determined by the
increasing professional workload of mental health specialists caused by war, social instability, the growing
number of crisis-related requests, and the necessity to provide psychological assistance to individuals with
traumatic experiences. The purpose of the study was to investigate the characteristics of emotional burnout
among psychologists, identify the main risk factors, and determine the resources that facilitate its prevention
and overcoming.

The study involved 130 practicing psychologists aged 21 to 60 years who worked in public
institutions, private practice, and mixed professional settings. An author-designed questionnaire was used
to assess the levels of emotional exhaustion, professional overload, anxiety, psychological resilience, and
resources for professional recovery.

The findings revealed that a significant proportion of psychologists demonstrated moderate and
high levels of emotional exhaustion, professional overload, and anxiety. The leading factors contributing
to emotional burnout were identified as empathic overload, perfectionism, difficulties in establishing
professional boundaries, chronic stress, and the impact of social uncertainty. At the same time, supervision,
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personal psychotherapy, professional support, physical activity, rest, and a strong sense of professional
meaning were found to be important protective resources against burnout.

The correlation analysis confirmed statistically significant relationships between emotional
exhaustion, professional overload, anxiety, and psychological resilience. Based on the obtained results, an
authorial model for the prevention of emotional burnout among psychologists was proposed. The model
includes the development of self-regulation skills, the establishment of professional boundaries, systematic
resource recovery, and the enhancement of professional reflection.

The practical significance of the study lies in the possibility of applying its findings to the
development of psychological support programs, supervision practices, and burnout prevention
interventions for helping professionals.

Key words: emotional burnout, psychologists, professional stress, uncertainty, empathic overload,
psychological resilience, supervision, professional resources

Problem statement. In the context of contemporary social transformations caused by the full-scale
war in Ukraine, socio-economic instability, and a high level of uncertainty, the workload of helping
professionals, particularly psychologists, has increased significantly. Continuous work with crisis
situations, traumatic experiences, loss, forced displacement, and the consequences of military actions
requires psychologists to maintain a high level of professional involvement, emotional resilience, and
psychological resources.

At the same time, prolonged emotional tension, a high degree of professional responsibility,

constant empathic engagement, and insufficient opportunities for recovery create conditions that contribute
to the development of emotional burnout. This phenomenon negatively affects not only the psychological
well-being of specialists but also the quality of psychological services they provide, their professional
effectiveness, and their ability to establish constructive relationships with clients.
The issue of emotional burnout becomes especially relevant under conditions of ongoing uncertainty, where
psychologists experience the consequences of crisis events both as professionals and as direct participants
in social processes. Under such circumstances, the risk of secondary traumatization, empathic overload,
professional exhaustion, and a decline in psychological resilience increases substantially.

Despite the considerable number of scientific studies devoted to emotional burnout, the specific
features of its manifestation among practicing psychologists working in conditions of war and social
instability remain insufficiently explored. Furthermore, the role of psychological resources in preventing
and overcoming burnout requires further empirical investigation. This creates a need for research aimed at
identifying risk factors, mechanisms of burnout development, and effective resources for its prevention and
management.

Therefore, the relevance of this study is determined by the necessity to preserve the psychological
well-being of mental health professionals, enhance the effectiveness of their professional activities, and
develop evidence-based programs for the prevention of emotional burnout under contemporary social
challenges.

Analysis of recent studies and publications. The issue of emotional burnout is one of the most
extensively studied topics in contemporary psychological science and is considered a complex
multidimensional phenomenon resulting from prolonged occupational stress. This problem is particularly
relevant for helping professionals whose work involves intensive interpersonal interaction, a high level of
emotional involvement, and responsibility for the psychological well-being of others.

The first scientific approaches to studying emotional burnout are associated with the work of the
American psychiatrist Herbert Freudenberger, who in 1974 introduced the term burnout to describe a state
of emotional exhaustion among professionals working in social services. Freudenberger viewed burnout as
a consequence of prolonged occupational overload accompanied by a loss of energy, motivation, and
emotional engagement in professional activities [4].

The further development of the burnout concept is linked to the studies of Christina Maslach and
Susan Jackson, who proposed the three-component model of burnout consisting of emotional exhaustion,
depersonalization, and reduced personal accomplishment. This model has become the most widely used
framework in contemporary empirical research and serves as the basis for the majority of burnout
assessment instruments. In the works of C. Maslach, W. Schaufeli, and M. Leiter, emotional burnout is
interpreted as a consequence of a prolonged imbalance between occupational demands and personal
resources.

A significant contribution to the development of stress theory was made by Hans Selye, who
substantiated the concept of the General Adaptation Syndrome and demonstrated that prolonged exposure
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to stressors gradually depletes the adaptive resources of the organism. His resource-based approach became
one of the theoretical foundations for contemporary burnout research.

In modern psychology, burnout is increasingly examined through the lens of resource-based
theories. Particular attention should be paid to the work of Stevan Hobfoll, the author of the Conservation
of Resources Theory, according to which psychological exhaustion results from the loss of personal,
emotional, and social resources or from the threat of such losses. Within this framework, insufficient
resource recovery is considered one of the key mechanisms underlying emotional burnout.

Special attention in contemporary research is devoted to the phenomena of secondary
traumatization and empathic exhaustion among psychologists. Charles Figley was among the first scholars
to describe the concept of compassion fatigue as a state of emotional exhaustion resulting from continuous
exposure to clients’ traumatic experiences. According to Figley, mental health professionals face not only
occupational stress but also the accumulation of secondary traumatic experiences that gradually deplete
their psychological resources [6].

Within the framework of humanistic psychology, the works of Carl Rogers are of particular
importance. Rogers considered empathy to be the central mechanism of psychological assistance. However,
contemporary studies indicate that excessive empathic involvement without adequate recovery may become
a significant risk factor for professional burnout.

Among contemporary international scholars who have contributed substantially to burnout research
are W. Schaufeli, M. Leiter, A. Pines, R. Burke, J. Greenberg, and T. Jackson. These researchers
conceptualize burnout as the result of interactions among personal, organizational, and social factors. They
emphasize that professional exhaustion cannot be explained solely by individual characteristics, as working
conditions, organizational support, and broader social contexts play a crucial role in its development [1; 4].

In Ukrainian psychological science, the issue of emotional burnout has been investigated by T.
Tytarenko, O. Melnyk, S. Rusanovskyi, I. Shakhov, I. Zhdanevych, N. Holovko, O. Tsarkova, O.
Prokofieva, and others [3; 8; 9; 10]. Their studies focus on the impact of prolonged social instability,
professional uncertainty, crisis situations, and war on the psychological well-being of helping professionals.
Particular attention is paid to professional identity, psychological resilience, professional adaptation, and
burnout prevention [7].

Recent studies indicate that during the full-scale war in Ukraine, psychologists experience a dual
burden: they simultaneously provide psychological assistance to individuals affected by war and remain
direct participants in the same social reality characterized by anxiety, uncertainty, loss, and chronic stress.
Such circumstances significantly increase the risk of secondary traumatization, moral distress, and
emotional burnout.

Thus, the analysis of scientific literature demonstrates that emotional burnout among psychologists
is a complex multifactorial phenomenon shaped by occupational stress, empathic overload, resource
depletion, and social uncertainty. At the same time, the specific manifestations of emotional burnout among
practicing psychologists in contemporary Ukraine remain insufficiently explored, highlighting the need for
further empirical research on this issue [9].

The purpose of the article. In order to investigate the characteristics of emotional burnout among
psychologists under conditions of contemporary social uncertainty, an empirical study was conducted
involving 130 practicing psychologists. The study aimed to identify the levels of emotional exhaustion,
professional overload, anxiety, psychological resilience, as well as the resources and risk factors associated
with emotional burnout. The professional activity of psychologists belongs to the category of “person-to-
person” professions, which are characterized by intensive interpersonal interaction, the necessity of
emotional involvement, constant decision-making, and the ability to cope with significant psychological
demands. Under conditions of war and social instability, these requirements become even more
pronounced, creating additional risks for the psychological well-being of professionals.

The first stage of the study focused on examining emotional exhaustion as the core component of
burnout syndrome. The results showed that the mean score for emotional exhaustion was M = 3,07. Only
2,3% of respondents reported no signs of emotional exhaustion, whereas 35,4% demonstrated a moderate
level, 27,7% a high level, and 6,2% a very high level of exhaustion.
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Figure 1. Level of Emotional Exhaustion
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Figure 1. Level of Emotional Exhaustion Among Psychologists

Figure 1 presents the distribution of respondents according to their level of emotional exhaustion,
which is considered one of the central components of burnout syndrome. The results indicate that the largest
proportion of psychologists demonstrated a moderate level of emotional exhaustion (35,4%), suggesting
that emotional fatigue has become a common experience for many professionals working under conditions
of prolonged stress and uncertainty.

A considerable percentage of respondents reported a low level of emotional exhaustion (28,4%),
indicating that these psychologists still possess sufficient emotional resources and coping capacities to
manage professional demands effectively. However, a similarly large proportion of participants (27,7%)
demonstrated a high level of emotional exhaustion, while an additional 6,2% reported a very high level.
Consequently, a total of 33,9% of respondents can be classified as experiencing severe manifestations of
emotional exhaustion.

Particular attention should be paid to the fact that only 2,3% of psychologists reported a very low
level of emotional exhaustion. This finding suggests that emotional strain has become a widespread
phenomenon among mental health professionals, regardless of their professional experience or work
setting.

The obtained results may be explained by the specific nature of psychological practice, which
requires continuous emotional involvement, empathy, active listening, and responsibility for supporting
clients experiencing psychological distress. In the context of war, social instability, and increasing numbers
of trauma-related cases, psychologists are frequently exposed to emotionally demanding situations that
gradually deplete their psychological resources.

From the perspective of Maslach’s burnout theory, emotional exhaustion represents the first and
most significant stage in the development of burnout syndrome. If prolonged emotional strain remains
unresolved, it may lead to depersonalization, reduced professional effectiveness, and decreased job
satisfaction. Therefore, the relatively high proportion of respondents with elevated emotional exhaustion
indicates the need for preventive interventions aimed at protecting psychologists’ mental health.

The findings presented in Figure 1 emphasize the importance of implementing strategies that
support emotional recovery and professional well-being. Such strategies may include regular supervision,
personal psychotherapy, peer support, workload management, self-care practices, and the development of
psychological resilience. These measures can contribute to maintaining emotional balance, preventing
burnout, and ensuring the long-term effectiveness of psychological practice [12].

Overall, the data suggest that emotional exhaustion is a prevalent issue among psychologists and
represents one of the primary indicators of professional burnout in contemporary conditions. The results
highlight the necessity of systematic prevention programs designed to strengthen personal resources and
support sustainable professional functioning.
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Figure 2. Level of Professional Overload
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Figure 2. Level of Professional Overload Among Psychologists

Figure 2 presents the distribution of respondents according to their level of professional overload.
The largest proportion of psychologists demonstrated a moderate level of professional overload (34,6%),
indicating the presence of a stable but still manageable workload. At the same time, 33.1% of respondents
reported a low level of overload, which may reflect the availability of sufficient self-regulation resources,
well-established professional boundaries, or a less intensive work schedule.

Particular attention should be paid to the fact that 20,8% of psychologists reported a high level of
professional overload, while 11,5% demonstrated a very high level. Therefore, a total of 32,3% of
respondents can be considered at increased risk of developing emotional burnout. This finding suggests
that nearly one in three psychologists experiences excessive professional demands that may manifest
through chronic fatigue, reduced concentration, difficulties in recovering after work, and emotional
exhaustion.

The obtained results indicate that professional overload is one of the key risk factors contributing
to emotional burnout among psychologists. It may be associated not only with the number of clients or
working hours but also with the intensity of clients’ problems, continuous exposure to traumatic
experiences, a high level of responsibility for therapeutic outcomes, and difficulties in maintaining
emotional distance after counseling sessions.

Thus, the data presented in Figure 2 emphasize the need for targeted prevention of professional
overload among psychologists. Effective preventive measures may include regular supervision, the
establishment of clear professional boundaries, systematic recovery planning, limiting excessive client-
contact hours, and the development of self-regulation skills. These strategies can help maintain
psychological well-being, professional effectiveness, and long-term resilience among mental health
professionals [13].
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Figure 3. Level of Anxiety
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Figure 3. Anxiety Levels Among Psychologists

Figure 3 illustrates the distribution of respondents according to their level of anxiety. Anxiety is
considered one of the most important psychological indicators of emotional well-being and professional
functioning, particularly among helping professionals who work in emotionally demanding environments.
The obtained results provide valuable insights into the psychological condition of practicing psychologists
operating under conditions of prolonged social uncertainty and stress.

The analysis revealed that the largest proportion of respondents (42,3%) demonstrated a low level
of anxiety. This finding suggests that a considerable number of psychologists possess effective coping
strategies, sufficient emotional self-regulation skills, and psychological resources that enable them to
manage professional challenges successfully. Such individuals are more likely to maintain emotional
stability and adapt effectively to stressful situations.

At the same time, 38,5% of respondents reported a moderate level of anxiety. Although moderate
anxiety may be considered a normal reaction to challenging circumstances, its persistence over a prolonged
period can negatively affect psychological well-being and professional performance. This result indicates
that a substantial proportion of psychologists experience regular emotional tension associated with
occupational responsibilities and the broader social context.

Particular attention should be paid to the respondents who demonstrated elevated anxiety levels.
Specifically, 14, 6% of psychologists reported a high level of anxiety, while an additional 4,6% showed a
very high level. Consequently, approximately 19,2% of respondents, or nearly one in five psychologists,
experience clinically significant anxiety symptoms that may interfere with their emotional well-being and
professional effectiveness.

The findings suggest that anxiety among psychologists may be influenced by several interrelated
factors. These include continuous exposure to clients’ traumatic experiences, high professional
responsibility, uncertainty regarding social and economic conditions, and the psychological consequences
of living and working in a society affected by war and instability. Psychologists often face the challenge of
supporting clients while simultaneously coping with their own emotional reactions to the same stressful
circumstances.

From the perspective of stress and coping theories, elevated anxiety may contribute to the depletion
of psychological resources and increase vulnerability to emotional burnout. Individuals experiencing
persistent anxiety often report difficulties with concentration, emotional regulation, sleep quality, decision-
making, and recovery after work. Over time, these difficulties may lead to emotional exhaustion and
reduced professional effectiveness.

The results also demonstrate the importance of preventive interventions aimed at supporting
psychologists’ mental health. Strategies such as supervision, personal psychotherapy, mindfulness
practices, stress-management techniques, peer support, and regular psychological self-care may help reduce
anxiety levels and strengthen psychological resilience.

Overall, the findings presented in Figure 3 indicate that although the majority of psychologists
demonstrate low or moderate levels of anxiety, a considerable proportion experience elevated anxiety
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symptoms. These results highlight the importance of developing comprehensive psychological support
programs that enhance emotional well-being, strengthen coping resources, and prevent the progression of
anxiety into more severe manifestations of professional burnout.

Figure 4. Sense of Professional Meaning
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Figure 4. Sense of Professional Meaning

Figure 4 presents the distribution of respondents according to their perceived sense of
professional meaning. This indicator reflects the extent to which psychologists view their
professional activities as valuable, purposeful, and personally significant. In contemporary
psychological research, a strong sense of meaning is considered one of the key protective factors
against occupational stress and emotional burnout.

The results demonstrate that the largest proportion of respondents (43,8%) strongly agreed
that their professional activity is meaningful and significant. In addition, 29,2% of participants
agreed with this statement. Therefore, a total of 73,0% of psychologists expressed a positive
perception of the meaning and value of their professional work.

These findings indicate that despite considerable professional challenges, emotional
demands, and exposure to clients’ psychological difficulties, most psychologists maintain a strong
commitment to their profession. They continue to perceive their work as socially important and
personally fulfilling. Such attitudes contribute to professional engagement, motivation, and
resilience when facing occupational stressors.

At the same time, 18,5% of respondents reported disagreement with the statement
regarding the meaningfulness of their professional activity, while 8,5% strongly disagreed.
Consequently, approximately 27,0% of participants demonstrated a reduced sense of professional
meaning. This finding may indicate emotional fatigue, professional disappointment, decreased job
satisfaction, or difficulties in maintaining motivation under prolonged stressful conditions.

From the perspective of Viktor Frankl’s theory of meaning, individuals who perceive their
activities as purposeful and valuable are more likely to demonstrate resilience in the face of
adversity and stress. A strong sense of meaning enables professionals to interpret challenges as
opportunities for growth rather than as threats, thereby reducing the negative psychological
consequences of occupational demands.

The obtained results suggest that professional meaning functions as an important
psychological resource that helps psychologists cope with stress and maintain emotional stability.
Individuals who experience a high level of meaning in their work are generally more capable of
sustaining professional motivation, preserving psychological well-being, and preventing the
development of burnout symptoms.

Furthermore, the findings support contemporary models of occupational well-being, which
emphasize that burnout prevention involves not only reducing professional stressors but also
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strengthening positive psychological resources. A strong sense of purpose, professional identity,
and commitment to helping others may significantly contribute to maintaining long-term
professional effectiveness.

Overall, the data presented in Figure 4 indicate that most psychologists continue to perceive
their profession as meaningful and socially valuable despite working in highly demanding
conditions. This finding highlights the protective role of professional meaning as a factor that
enhances resilience, supports psychological well-being, and reduces vulnerability to emotional
burnout.

Figure 5. Psychological Resilience
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Figure 5. Psychological Resilience Among Psychologists

Figure 5 presents the distribution of respondents according to their level of psychological resilience.
Psychological resilience is generally defined as an individual’s capacity to adapt successfully to adversity,
maintain emotional stability under stress, and recover effectively following challenging life circumstances.
Within the context of psychological practice, resilience serves as a crucial protective factor that supports
professional functioning and reduces vulnerability to emotional burnout.

The results indicate that the largest proportion of respondents (41.5%) demonstrated a high level
of psychological resilience. In addition, 18,5% of psychologists reported a very high level of resilience.
Therefore, a total of 60,0% of participants can be characterized as possessing strong adaptive capacities
and substantial psychological resources for coping with occupational stress and uncertainty.

These findings suggest that the majority of psychologists participating in the study are able to
maintain emotional balance despite demanding professional responsibilities and prolonged exposure to
stressful situations. Such individuals are likely to demonstrate greater flexibility in coping with challenges,
more effective emotional regulation, and a higher capacity for psychological recovery after difficult
professional experiences.

At the same time, 27,0% of respondents reported a moderate level of resilience. Although these
individuals possess some adaptive resources, they may be more vulnerable to prolonged occupational stress
and may require additional support to maintain their psychological well-being under highly demanding
conditions.

Particular attention should be paid to the group of psychologists who demonstrated a low level of
psychological resilience (13,1%). This subgroup may be at increased risk of emotional exhaustion, anxiety,
secondary traumatization, and burnout. Lower resilience levels may limit an individual’s ability to cope
effectively with professional stressors and recover from emotionally challenging situations.

The obtained results are particularly significant considering the contemporary social context
characterized by war, uncertainty, economic instability, and increased psychological demands. Under such
circumstances, resilience becomes a key factor enabling psychologists to continue providing effective
support to clients while preserving their own mental health.

From the perspective of positive psychology, resilience is not merely a stable personality trait but
a dynamic psychological resource that can be developed and strengthened over time. Research suggests
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that resilience is associated with optimism, emotional self-regulation, adaptive coping strategies, social
support, and a strong sense of purpose. Therefore, interventions aimed at enhancing resilience may
significantly contribute to burnout prevention and professional well-being.

The findings also indicate that psychological resilience may function as a protective mechanism
against the negative effects of professional overload and anxiety. This conclusion is supported by the
correlation analysis, which revealed a negative relationship between resilience and burnout indicators.
Psychologists with higher resilience levels tend to demonstrate lower emotional exhaustion and greater
resistance to occupational stress.

Overall, the data presented in Figure 5 demonstrate that the majority of psychologists possess
substantial psychological resources that support adaptation and professional functioning in challenging
circumstances. Nevertheless, the presence of a subgroup with low resilience highlights the need for targeted
preventive interventions, including supervision, personal psychotherapy, resilience training, stress-
management programs, and the development of self-regulation skills. Strengthening these resources may
contribute to improved psychological well-being, greater professional effectiveness, and long-term
protection against emotional burnout.

Table 1.
Correlations Between Burnout, Anxiety, Depersonalization, Risk Factors, and Coping
Resources.
1 2 3 4 5
1. Burnout 1,00
2. Anxiety 0,64 1,00
3. Depersonalization 0,67 0,57 1,00
4. Risk Factors 0,44 0,47 0,49 1,00
5. Coping Resources -0,49 -0,47 -0,59 -0,36 1,00

Table 1 presents the correlation matrix describing the relationships among the main variables of
the study: burnout, anxiety, depersonalization, risk factors, and coping resources. Correlation analysis was
conducted to identify the strength and direction of associations between the investigated psychological
indicators and to gain a deeper understanding of the mechanisms underlying emotional burnout among
psychologists.

The strongest positive correlation was found between burnout and depersonalization (r = 0,67).
This result indicates that as emotional burnout increases, psychologists become more likely to experience
depersonalization, which manifests as emotional distancing, reduced empathy, cynicism, and a detached
attitude toward clients. The obtained finding is consistent with Maslach’s burnout model, according to
which depersonalization develops as a psychological defense mechanism against prolonged emotional
overload.

A strong positive relationship was also identified between burnout and anxiety (r = 0,64). This
finding suggests that psychologists who experience higher levels of anxiety are more likely to demonstrate
symptoms of emotional exhaustion and professional burnout. Persistent anxiety may contribute to
emotional strain, reduce recovery capacity, and increase vulnerability to chronic occupational stress.

The analysis further revealed a moderate positive correlation between anxiety and
depersonalization (r = 0,57). This relationship indicates that heightened anxiety is associated with a greater
tendency toward emotional withdrawal and reduced emotional involvement in professional interactions.
Such a pattern may reflect attempts to protect oneself from excessive emotional demands.

Moderate positive correlations were observed between risk factors and burnout (r = 0.44), risk
factors and anxiety (r = 0,47), and risk factors and depersonalization (r = 0,49). These findings suggest
that the accumulation of risk factors-including empathic overload, chronic stress, perfectionism, difficulties
establishing professional boundaries, and excessive responsibility-contributes significantly to the
development of burnout-related symptoms.

Particular attention should be paid to the negative correlations involving coping resources. The
strongest negative relationship was found between coping resources and depersonalization (r = -0,59).
This result indicates that psychologists who possess greater personal and professional resources are less
likely to experience emotional detachment and cynical attitudes toward clients.

Similarly, negative correlations were found between coping resources and burnout (r = -0,49) as
well as coping resources and anxiety (r = -0,47). These findings demonstrate the protective role of coping
resources in maintaining psychological well-being. Resources such as supervision, personal psychotherapy,
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social support, self-regulation skills, professional reflection, physical activity, and adequate recovery
appear to reduce the impact of occupational stress and emotional exhaustion.

A weaker but still meaningful negative correlation was identified between coping resources and
risk factors (r = —0,36). This result suggests that psychologists with stronger coping resources tend to
experience fewer negative effects of occupational stressors and are more capable of managing professional
challenges effectively.

Overall, the correlation analysis confirms that emotional burnout among psychologists is not an
isolated phenomenon but rather a multidimensional process influenced by anxiety, depersonalization,
occupational risk factors, and the availability of coping resources. The results support the assumption that
burnout develops through the interaction of psychological vulnerability factors and protective resources.

The findings highlight the importance of strengthening coping resources and psychological
resilience as key components of burnout prevention programs. Regular supervision, professional support,
personal psychotherapy, and the development of adaptive coping strategies may play a crucial role in
reducing emotional exhaustion, preventing depersonalization, and maintaining long-term professional
effectiveness among psychologists.

Conclusions. The conducted empirical study revealed that emotional burnout is a significant issue
among practicing psychologists working under conditions of social instability and uncertainty. The findings
indicate a considerable prevalence of emotional exhaustion, professional overload, and elevated anxiety
levels among mental health professionals. The results demonstrated that more than one-third of the
respondents experienced high levels of emotional exhaustion, while nearly one-third reported substantial
professional overload. Furthermore, a significant proportion of psychologists exhibited elevated anxiety
levels, highlighting the negative impact of contemporary social challenges associated with war, uncertainty,
and continuous emotional strain.

One of the most important findings of the study was the identification of the phenomenon of
empathic overload, which manifests itself through excessive emotional involvement in clients’
experiences, difficulties in maintaining psychological distance after counseling sessions, and persistent
internal tension. The obtained data suggest that empathic overload may be considered one of the primary
mechanisms contributing to the development of emotional burnout among psychologists.

At the same time, the study revealed the presence of considerable personal and professional
resources among most respondents. High levels of perceived professional meaning and psychological
resilience indicate that psychologists retain strong professional motivation, demonstrate adaptability to
challenging working conditions, and maintain the effectiveness of professional interactions.

The correlation analysis confirmed the existence of statistically significant relationships between
the main variables of the study. It was found that increases in professional overload and anxiety were
associated with higher levels of emotional exhaustion. Conversely, psychological resilience and coping
resources demonstrated a protective effect against the development of burnout symptoms.

The findings suggest that emotional burnout among psychologists is a complex multidimensional
phenomenon influenced by a combination of professional, personal, and socio-psychological factors. The
major risk factors include empathic overload, chronic stress, excessive professional demands, and
heightened anxiety. In contrast, the primary protective resources include supervision, personal
psychotherapy, professional support, self-regulation skills, psychological resilience, and a strong sense of
professional meaning.

Therefore, the results of the study emphasize the necessity of developing and implementing
comprehensive burnout prevention programs aimed at preserving psychologists’ psychological well-being,
professional effectiveness, and personal resources in the context of contemporary social challenges.

References

[1]. Melnyk, O.€. (2024). Osoblyvosti emotsiinoho vyhorannia psykholohiv-volonteriv v umovakh
suspilnoi kryzy. Naukovyi visnyk KHPU: Psykholohichni nauky, 78(3), 42—-49.

[2]. Rusanovskyi, S.M. (2023). Profesijna identychnist psykholoha yak chynnyk yogo adaptatsii do
profesijnoho stresu. Psykholohiia i osobystist, 2(16), 55-63.

[3]. Shakhov, I.A. (2022). Kryza profesiinoi identychnosti u studentiv-psykholohiv:
psykholohichni zasady podolannia. Visnyk VSPU. Ser.: Psykholohiia, 21(1), 70-78.

[4]. Maslach, C., & Leiter, M.P. (2016). Burnout: The Cost of Caring. Cambridge: Malor Books.
[5]. Marcia, J.E. (1980). Identity in adolescence. In: J. Adelson (Ed.), Handbook of Adolescent Psychology
(pp. 159-187). New York: Wiley.

82



Personality and Environmental Issues, 2026. Volume 5, Issue 2.

[6]. Liashch, O., Liashch, Y. (2024). Group psychological and therapeutic assistance in the context
of contemporary challenges. Personality and Environmental Problems, 3 (3), 88-95.

[7]. Figley, C.R. (1995). Compassion Fatigue: Coping with Secondary Traumatic Stress Disorder
in Those Who Treat the Traumatized. New York: Brunner/Mazel.

[8]. Van den Berg, T.1.J., Bakker, A.B., Ten Cate, T.J. (2006). Professional identity and burnout
among medical residents. Medical Education, 40(6), 594-600.

[9]. Peeples, A.D. (2001). Psychological empowerment, professional identity, and burnout among
human service professionals. Journal of Human Behavior in the Social Environment, 3(4), 39-57.

[10]. Zhdanevych, 1.V., Holovko, N.M. (2022). Kryza profesiinoi identychnosti psykholohiv v
umovakh sotsialnoi nestabilnosti. Problemy suchasnoi psykholohii, 59, 115-123.

[11]. Kozak, Y., & Lytvynenko, O. (2023). Profesijna identychnist yak resurs znyzhennia
emotsiinoho vyhorannia u praktykuiuchykh psykholohiv. Psykholohichnyi zhurnal, 3(10), 92-100.

[12]. Freudenberger, H.J. (1974). Staff burn-out. Journal of Social Issues, 30(1), 159-165.

[13]. Savickas, M.L. (2005). The theory and practice of career construction. In S.D. Brown & R.W.
Lent (Eds.), Career Development and Counseling: Putting Theory and Research to Work (pp. 42-70).
Hoboken: John Wiley & Sons.

The article has been submitted to the editorial board 26.03.2026
The article has been recommended for publication 27.05.2026

83



Personality and Environmental Issues, 2026. Volume 5, Issue 2.
UDC 159.942:615.851.8:378.091.212 DOI: 10.31652/2786-6033-2026-5(2)-84-91

Yulia Litvin,

a graduate of the third (educational and scientific) level of higher education at the lvan Zyazyun
Institute of Pedagogical and Adult Education of the National Academy of Sciences of Ukraine, a teacher
of psychological and pedagogical disciplines at the Belotserkiv Humanitarian and Pedagogical
Professional College
litvinkayulya@gmail.com
https://orcid.org/0009-0004-2569-1167

EFFECTIVENESS OF THE USE OF ART THERAPEUTIC TECHNIQUES IN
FORMING EMOTIONAL COMPETENCE OF STUDENTS OF A PEDAGOGICAL
EDUCATIONAL INSTITUTION

AHoOTamisi. Y cTaTTi 34IHCHEHO TEOPETWYHHH aHami3 mpobiemu (HOpMyBaHHS €MOLIHHOI
KOMITETEHTHOCTI 3/100yBaviB OCBITH ()aXxOBOTO MEJAroriyHOr0 3aKjaxy 3 BUKOPUCTAHHSIM Pi3HOMaHITHUX
apT-TEPaneBTUYHUX TEXHIK. AKTyaJbHICTh OKpEclIeHOi MpoOieMH 3yMOBJIE€Ha 3MiHAMH Y CydacHid
OCBITHIl cucTeMi YKpaiHHu, B TOMY YHCIi BaXJIHBICTIO CTBOPEHHS O€3MIEYHOT0 OCBITHROTO CEPEIOBHUIIA B
YMOBaX BHCOKOTO IICHXOCMOLIWHOTO HAalpyXeHHS Ta MOCTIHHUX 3MiH Yy CYCHUIBCTBI. Y cTaTTi
OOIPYHTOBAHO CYTHICTh IOHSITh «EMOIlIHHA KOMIIETEHTHICTBY» Ta «apT-Tepamis», BaXKIHMBICTh PO3BHUTKY
€MOIIIHHOT KOMIIETEeHTHOCTI MaHOyTHIX BYHTENIB MOYAaTKOBHX KJAciB SK BaKJIMBOI CKJIaIOBOi ix
npodeciiiHoi miarotoBku. OOIPyHTOBaHO NOUUTBHICTH BUKOPUCTAHHS apT-TEPAaNeBTHYHUX METOJIB Y
npodeciiiHiil miaroToBmi MaliOyTHIX BYUTETIB OYATKOBHX KJIACiB.

Y po0oTi mpencTaBiIeHo pe3yIbTaTH JOCTIIHUIBLKOT poOOTH, IpoBeaeHOT Ha 0a31 KoMmyHanbHOTO
3aknmany KwuiBcekoi obmacHoi pamn «bimonepkiBcbKuil TyMaHITapHO-TIEAAroTiYHHNA (PaxOBUH KOJIEIK»
cepen 3700yBauiB ocBiTH crenianbHOCTI «IlodyaTtkoBa oOcCBiTa». 3 METOK PO3BUTKY EMOIHOT
KOMIIETEHTHOCTI1 OyJ10 BIIPOBAAKEHO CUCTEMY TPEHIHIOBHX 3aHATh 3 BUKOPUCTAHHAM apT-TEParieBTUIHUX
TeXHIK : i30Tepamii, My3HWKOTepamii, Ka3KoTepalmii, KOJaXyBaHHS, BIOpaB 13 MeTaQOpUIHUMHU
acoIllaTUBHUMH KapTKaMH, POJILOBHUMH irpaMHu Ta TBOPYHUMH HPOEKTaMH. Y TIPOIIECi 3aHATH 3700yBadi
OCBITH BUWJIMCS PO3IMi3HABAaTH €MOILIii, KePyBaTH BIACHUMHU CTaHaMH, PO3BHBATH €MIIaTiio, mMpodeciiny
pednekci. Ta HaBuuky komyHikarii. [1ix 9ac TpeHIHTOBHX 3aHATH Y4aCHUKAM MPOTIOHYBAIMCS pO3po0IIeHi
anpoOauiiiHi pobodi apKy1Ii, 110 JaBajiu MOXKIIMBICTh Bi3yalli3yBaTu MaTepiajl, 0 BUBYAETHCS Ta 30€pertu
SIK TIaM ’SITKy OCHOBHY 1H(OpMaIIito.

AHami3 pe3ynbTaTiB BIPOBAPKEHOT NPOrpaMHu MiATBEPAWB BAXKIIMBICTh BUKOPUCTAHHA apT-
TEpaneBTUYHUX TEXHIK Uil (OPMYBaHHS €MOIIHHOT KOMIIETEHTHOCTI MaiOyTHIX IemaroriB, 30Kpema
emraTii, caMoperyJsiuii, pedekcii, KOMyHIKaTUBHOT KyJbTYPH Ta TOTOBHOCTI CTBOPIOBATH IICUXOJIOTIHHO
Oe3neyHe OCBITHE cepenoBHile. Y 3700yBadiB OCBITH TiJBHIIMBCS PIBEHb E€MOLIHHOTO IHTENIEKTY,
3HU3UBCS PIBEHb TPHBOXKHOCTI, MOKPAIIMINCS HABUYKH CaMOPEryssilii Ta e(peKTHUBHOI B3aeMOIIl.
JoBeneHo, o BUKOPUCTAHHS apT-TepPareBTHYHUX TEXHIK MO3UTUBHO BILTMBAE HA MPOQECiiiHy MiArOTOBKY
MaiOyTHIX YYHTENiB MOYATKOBOI IIKOJH, PO3BUTKY €MOIIIMHOI CTIMKOCTi, KOMyHIKATHBHOTO PiBHS Ta
TOTOBHOCTI CTBOPIOBATH TICHXOJIOTIYHO OE€3MeYHe OCBITHE CEpPEIOBHINE. 3a pe3ysibTaTaMH MPOBEIACHOTO
JOCITIIHKCHHS pO3p00ICHO METOMMIHUIN TOCIOHUK IIOI0 PO3BUTKY EMOIITHOTO 1HTEICKTY 3aco0aMHu-apT
Tepartii.

KuarouoBi cjoBa: emoliifHa KOMIIETEHTHICTh, apT-Teparis, IemaroridyHa OcCBiTa, €MOIIHHUN
IHTEJICKT, TPESHIHTOBI 3aHSTTS, METOJUKHU apT-Teparii.

Abstract. Abstract. The article provides a theoretical analysis of the problem of forming emotional
competence of students of a professional pedagogical institution using various art therapy techniques. The
relevance of the outlined problem is due to changes in the modern educational system of Ukraine, including
the importance of creating a safe educational environment in conditions of high psycho-emotional stress
and constant changes in society. The article substantiates the essence of the concepts of "emotional
competence™" and "art therapy", the importance of developing emotional competence of future primary
school teachers as an important component of their professional training. The feasibility of using art therapy
methods in the professional training of future primary school teachers is substantiated.

The paper presents the results of research conducted on the basis of the Municipal Institution of the
Kyiv Regional Council «Bila Tserkva Humanitarian and Pedagogical Professional College» among
students of the specialty "Primary Education”. In order to develop emotional competence, a system of
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training sessions using art therapy techniques was implemented: isotherapy, music therapy, fairy tale
therapy, collage, exercises with metaphorical associative cards, role-playing games and creative projects.
During the sessions, students learned to recognize emotions, manage their own states, develop empathy,
professional reflexes. And communication skills. During the training sessions, participants were offered
developed testing worksheets that made it possible to visualize the material being studied and save the basic
information as a souvenir.

Analysis of the results of the implemented program confirmed the importance of using art therapy
techniques for forming the emotional competence of future teachers, in particular empathy, self-regulation,
reflection, communicative culture and readiness to create a psychologically safe educational environment.
The level of emotional intelligence of the students increased, the level of anxiety decreased, the skills of
self-regulation and effective interaction improved. It has been proven that the use of art therapy techniques
has a positive effect on the professional training of future primary school teachers, the development of
emotional stability, communicative level and readiness to create a psychologically safe educational
environment. Based on the results of the study, a methodological manual was developed on the
development of emotional intelligence using art therapy.

Key words: emotional competence, art therapy, pedagogical education, emotional intelligence,
training classes, art therapy techniques.

Introduction. The system of modern education, especially in the conditions of martial law, needs
specialists who not only possess professional knowledge, are able to transfer it and form the necessary
competencies in pupils, but also possess a high level of emotional competence. Educators must be able to
manage not only their own emotions, but also interact effectively with other people and create a positive
educational environment. Professional pedagogical activity involves systematic and purposeful interaction
with students. Parents, colleagues and the administration, and therefore it is important to learn to manage
one's own emotions and the emotions of other people, understand the psychological state of others, maintain
a positive microclimate and create a safe educational environment. Therefore, it is especially important for
future primary school teachers to master emotional competence even during the period of study at an
institution of professional preliminary higher or higher education, so as not to establish an effective
connection with students in the first steps of their professional activity.

In the scientific study of 1. Sukhopara couples emotional competence is defined as an important
component of professional training that is related to motivation, creativity, partnership interaction and
humanization of the educational process [11].

The relevance of the study of this problem is further strengthened in connection with the situation
of uncertainty in Ukraine, constant air alarms, educational overload and general psycho-emotional stress.
In such conditions, the educational process needs to update approaches to the training of specialists in the
field of primary education. Future teachers should be ready to work in an emotionally stressful environment,
adapt to the individual needs of schoolchildren, effectively and quickly overcome professional challenges,
including those related to the consequences of military aggression against Ukraine.

However, analyzing the traditional system of training future teachers, we note that it is more
focused on the formation of theoretical knowledge and methodological skills than on the development of
the emotional sphere. This situation necessitates the use of new methods and technologies that will
contribute not only to the professional but also to the personal development of the future teacher.

Analysis of the problem and the essence of the study. One of the effective means of forming
emotional competence, including emotional intelligence, is art therapy techniques, which contribute to the
harmonization of the emotional state and the development of the creative potential of the individual, while
in no way harming either the emotional or mental state of the person.

As noted by O. Sova [9], art therapy has significant potential in the development of emotional self-
knowledge, empathy, social and communicative skills and the ability to self-regulation. The researcher
indicates that art therapy methods contribute to emotional self-expression, help a person better understand
their own experiences and develop internal resources. The use of drawing, fairy tale and sand therapy,
music, metaphorical maps, books, collage and other techniques creates conditions for safe expression of
emotions and improvement of a person’s internal state.

As noted by O. Bedichenko and Ya. Raevska [1], art therapy is a psychological method that makes
it possible to solve psychological problems, develop emotional intelligence and harmonize a person’s
internal state.
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It is also important that art therapy techniques do not require a high level of creative abilities and
are not evaluated, but are aimed primarily at self-expression, reflection and emotional relief. That is why
art therapy techniques can be useful in the educational process of pedagogical educational institutions.

Thus, the problem of using art therapy techniques in the formation of emotional competence of
future primary school teachers is relevant. Its solution will contribute to improving the quality of
professional training of future teachers in the formation of emotional stability, the development of empathy,
communicative culture and the ability to create a psychologically safe educational environment.

The problem of emotional intelligence was considered in the works of foreign researchers D.
Goleman, P. Salovey and J. Mayer, as well as native researchers L. Gilova, M. Zhuravlova, N. Kulyk, S.
Podofey, I. Sukhopara. The theoretical foundations of art therapy are highlighted in the works of 1. lichenko,
N. Kalka, A. Kopytina, Z. Kovalchuk, L. Lebedeva, G. Odintsova and others. Researchers prove that art
therapy has a positive effect on the development of emotional self-regulation, empathy and creative
thinking.

The development of emotional intelligence and emotional competence of future teachers is quite
actively considered in psychological and pedagogical literature and various studies. Researchers pay special
attention to the formation of emotional culture, the development of empathy, communication skills, the
ability to self-regulation and the creation of a safe educational environment.

However, the issue of the systematic use of art therapy techniques in the process of forming the
emotional competence of future primary school teachers remains insufficiently studied. It also requires
clarification of which art therapy methods are most appropriate for future teachers, how they affect the
development of emotional self-awareness, self-regulation and professional reflection.

No less important is the fact that in conditions of martial law, the search for safe, accessible and
non-violent methods of psychological assistance to both teachers and students becomes particularly
relevant. Yes, art therapy techniques have significant potential, but their use in the system of professional
training of future primary school teachers requires further scientific substantiation.

The purpose of this article is to substantiate the effectiveness of art therapy techniques in forming
the emotional competence of students of a pedagogical educational institution.

The methodological basis of the study is the provisions of personality psychology, pedagogical
psychology, the theory of emotional intelligence and the art therapeutic approach. The study is based on
the understanding of emotional competence as an important component of the professional training of a
future teacher, which provides the ability to self-knowledge, emotional self-regulation, interaction based
on empathy and constructive communication.

In the process of the study, theoretical and empirical research methods were used: analysis of
literature on the research problem, synthesis, generalization, comparison, systematization, pedagogical
experiment, testing, analysis of activity products. The chosen methodology makes it possible to
comprehensively consider the problem of the effectiveness of using art therapeutic techniques in the
formation of emotional competence of students of a pedagogical educational institution.

Theoretical foundations of the study. The essence of the concept of «emotional competence» in
modern psychological and pedagogical science is considered as an important component of the professional
competence of a teacher. Zh. Stelmashuk defines the emotional competence of a teacher as a dynamic
combination of knowledge about emotions, the ability to express, understand and manage one’s own
emotions and the emotional state of students, as well as personal qualities that ensure the organization of
the educational process on the principles of empathy, respect and cooperation [10].

In studies devoted to the emotional competence of a primary school teacher, two main components
are distinguished: personal, which includes the expression, understanding and management of one’s own
emotions, and interpersonal, which involves the ability to perceive, understand and influence the emotional
state of students.

M. Shpak emphasizes [12] that the emotional competence of a teacher is a necessary condition for
effective professional activity, as it ensures constructive interaction with students and a positive
psychological climate in the classroom.

J. Mayer, P. Salovey and D. Caruso [15] define emotional intelligence as the ability to perceive,
evaluate, understand emotions and manage them to promote thinking and personal development.

Based on the analysis of scientific approaches, the emotional competence of a future teacher can
be defined as an integrated professional and personal quality that provides the ability to be aware of one’s
own emotions, regulate them, understand the emotional states of other people, show empathy and build
constructive pedagogical interaction.
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The concept of «art therapy» is interpreted as the use of art and creative activity for the purpose of
emotional development, self-expression, psychological support and harmonization of the personality. The
American Art Therapy Association defines art therapy as a professional activity in the field of mental health
that combines active art creation, the creative process, psychological theory and human experience within
the framework of therapeutic relationships [14].

0. Voznesenska [2] notes that art therapy is a universal method of psychological assistance, which
allows a person to safely express emotions, experiences and internal conflicts through creativity. A. Kopytin
defines art therapy as a method of personality development that promotes self-knowledge, development of
creative potential and emotional harmonization [5].

The formation of emotional competence is especially important for future primary school teachers.
It is the primary school teacher who accompanies the child at the stage of adaptation to school life, helps
him build the first educational relationships, forms trust in the educational environment and supports
positive motivation for learning. At the younger school age, children are still actively learning to recognize
their own emotions, name them, control behavioral reactions and interact with peers. Therefore, a teacher
with developed emotional competence is able not only to transfer knowledge, but also to be an example of
emotionally mature behavior.

Experimental part. Professional training of future primary school teachers should include the
formation of their ability for emotional self-regulation, empathetic listening, reflection, non-violent
communication and the creation of a psychologically safe environment. The Bila Tserkva Humanitarian
and Pedagogical Vocational College trains students in the specialty A3 Primary Education, which in turn
creates the basis for the implementation of practice-oriented forms of work aimed at developing
professionally significant qualities, the so-called soft-skills of a future teacher.

At the first stage of the study, in order to determine the level of emotional competence, 210 students
- future teachers of the primary level were offered the Hall method, the analysis of the results of which
showed that 38 students (18.1%) have a high level of emotional intelligence, 112 students (53.3%) have an
average level of development, and 60 future teachers (28.6%) showed a low level of emotional intelligence.

The results shown in Figure 1 indicate that the majority of students demonstrated an average level
of emotional intelligence. Such indicators indicate that future teachers are able to recognize their own
emotions and the emotions of other people, but they are not always able to effectively manage emotional
manifestations, act thoughtfully and effectively in critical situations, and maintain emotionally safe
relationships.

Almost a third of students showed a low level of emotional intelligence, which indicates the need
for targeted work aimed at developing emotional regulation, empathy, reflection, and positive
communication skills. It should be noted that it is important for future primary school teachers to have a
high level of emotional competence, as they are constantly in close contact with children, parents, and
colleagues, and having highly developed emotional intelligence will help not only overcome, but also
proactively anticipate a large number of negative situations.

The level of emotional intelligence
development

28,6 ’

= high level middle level low level

Fig. 1. Results of the level of emotional intelligence development of future primary school
teachers

87



Personality and Environmental Issues, 2026. Volume 5, Issue 2.

On the basis of the Bila Tserkva Humanitarian and Pedagogical Vocational College, a system of
classes was introduced based on the use of training classes with art therapy techniques in order to develop
the emotional competence of students in the specialty Primary Education. The program was aimed at
developing emotional self-awareness, the ability to recognize and name one's own emotions, the formation
of self-regulation skills, empathy, group interaction and professional reflection.

Each session was clearly structured and included the following stages: introductory, main and
reflective. The introductory part included an exercise for getting to know each other, establishing group
rules and their acceptance, exercises for setting the tone for understanding the topic and motivation. The
main part covered the largest part of the session and included the perception of new material, various
exercises, and work with worksheets.

In Figure 2 you can see samples of worksheets for the training sessions.

\/ . WORKSHOP ACTIVITY No.3: Anaer Control Technique
Aﬁ“t Profile 9 kd:"wmn 1S THE BODY TALKING Asour?'fB 19 q
R = =' (f] <+
" LGOAL: Identify the emotion in the photo and name the specific J
1. My name is: body (nonverbal) signs that helped you understand it.

EXERCISE: “GUESS THE EMOTION AND ITS EXPRESSION"
Use the knowledge from the previous exercises.

Situation that caused anger

2. Three drawings that describe me:
1
2
3.

/ PANEL No, 1
] WRITE THE EMOTIN HERE
] WRITE THECLLES You NTICE:
1

PANEL No. 3

03 WRITE THE EMOTION FERE () WRITE THE EMOTON HERE.

0 WATE T oS Y0 NOTEED: | | ) WRITE THE CLUES Y0u NOmCED:
i

3. An emotion that often accompanies me:

wre

3
4. A symbol of my character: £
(draw it here)

'y

vy §

© What changed in your drawing?

4 bid

>x PANEL No. 4 PANEL No. § PANEL No. 6
L] WRITE THE EMOTN HERE T WAIE T EMOTION ERE ) WRITE THE EMOTION HERE.

1
2
3

| WATE LS Y TYED | | WATE T S o T | | W HE RS YoUNOTCT: @ How did your emotional state change?
1

2
3

e

i 5 ORI
DISCUSSION AND REFLECTION (Q o Is it possible to change your reactions in life?
<>> « Which emotion was the easiest for you to identify? Why?

Which signs (eyebrows, eyes, mouth, etc) did you pay
attention to first?

How does your own emotional state influence your
perception of other people’s emotions?

« How can this knowledge help you in communication?

-1 EMOTIONAL INTELLIGENCE IN ACTION ”

Fig. 2. Sample worksheets for training sessions 1,3,5.

The relaxation part was aimed at reducing activity, resting and summarizing.

The program included various art therapy techniques: isotherapy, collage, fairy tale therapy, music
therapy, work with metaphorical associative cards, exercises with color and images, group creation of
creative projects.

Isotherapy allowed students to visualize their own emotional states, better understand the causes of
tension, anxiety or uncertainty. Collage contributed to the formation of a positive image of "I am a future
teacher”, the understanding of professional goals and personal resources.

Fairy tale therapy exercises were aimed at developing empathy, the ability to see the situation from
another person's perspective, analyze the behavior of characters, and transfer these conclusions to
pedagogical situations.

Music therapy was used for emotional relief, developing the ability to self-regulate, and creating a
positive atmosphere in the group.

Working with metaphorical associative maps helped students verbalize complex experiences,
develop reflexivity, and find personal resources to overcome difficulties.

Group art therapy exercises were of particular value for the development of emotional competence,
as they contributed to the development of communication skills, mutual support, tolerance, and the ability
to work in a team. During the classes, students not only performed creative tasks, but also discussed their
own experiences, analyzed emotional reactions, learned to give feedback, and accept the opinions of other
group members.

During the training sessions, special attention was paid to the use of practical exercises, role-playing
games, art therapy methods and game situations that contributed to the development of emotional
competence of future primary school teachers. The sessions were structured in such a way that students
could not only get acquainted with the theoretical aspects of emotional intelligence, but also practically
practice the skills of emotional self-regulation, empathy, reflection and constructive interaction.

The session «Introduction to Emotions and Emotional Intelligence» used the exercise «Circle of
Emotionsy. Participants took turns naming the emotion they felt at the beginning of the session and briefly
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explained its cause. The exercise contributed to the development of emotional openness, the formation of
reflection skills and the creation of a trusting atmosphere in the group. Future teachers learned to be aware
of their own emotional states and voice them safely.

During the lesson «Recognition of emotions and nonverbal communication», the game «Guess the
emotion» was played. Students were shown photos with different emotional states or participants
independently showed a certain emotion using facial expressions and gestures. Other participants had to
identify the emotion and name the signs that helped them understand it. Using this game contributed to the
development of observation, the ability to analyze the child’s nonverbal behavior and better understand the
emotional manifestations of younger schoolchildren.

During the lesson «Emotional self-regulation of a teachery, the exercise «kEmotional thermometer»
was used. Participants assessed their own emotional state on a scale from 1 to 10, after which they discussed
ways to reduce emotional tension. Future teachers performed breathing exercises, relaxation exercises and
short self-soothing techniques. The exercise helped to form self-control skills, awareness of their own state
and prevention of emotional burnout.

During the lesson « Working with Negative Emotionsy, the art therapy exercise « Transform Anger»
was conducted. First, the participants depicted a situation that caused anger or irritation, and then created a
new, more positive drawing in which the situation was resolved peacefully. For example, a conflict between
students was transformed into a situation of cooperation or mutual assistance. This exercise helped future
teachers realize the possibility of controlling their own reactions, developing positive thinking and finding
constructive ways to resolve conflicts.

The lesson «Empathy in the professional activities of a teacher» used the role-playing game
«Teacher and student». One participant played the role of a child experiencing fear, insult or anxiety, and
the other - the role of a teacher who must support the student. After the situation was completed, the
participants analyzed the words of support, intonation, and the teacher's ways of responding. The game
contributed to the development of empathy, pedagogical tact and emotional support skills of younger
schoolchildren.

During the lesson «Emotions in the educational process of primary school», the game «Emotions
in situations» was used. The participants were offered pedagogical situations: the child was not accepted
into the game, the student received a low grade, the schoolboy is afraid to answer at the blackboard. Future
teachers determined the child’s possible emotions and suggested methods of pedagogical support. The
exercise helped to form the ability to analyze the emotional state of students and build humane interaction.

In the lesson «Art therapy as a means of emotional development», the exercise «Draw your mood»
was used. Students conveyed their own emotional state using colors, lines and images. After completing
the drawings, a discussion was held, during which the participants explained the meaning of colors and
images. The exercise contributed to the development of emotional self-expression, creativity and the ability
to better understand internal experiences.

In the lesson «Emotions and musicy, the exercise «Music and mood» was conducted. Participants
listened to various musical compositions and described the emotions they evoke. After that, they discussed
how music can affect the psycho-emotional state of children in primary school. Using this exercise helped
future teachers understand the possibilities of music therapy for creating a positive atmosphere in the lesson
and emotionally relieving students.

During the lesson «Pedagogical communication and team interaction», the exercise «Compliment
in a circle» was used. Each participant had to say a positive characteristic or words of support to another
group member. The exercise contributed to the formation of a friendly attitude, the development of
supportive communication skills and the creation of a positive psychological climate.

During the lesson «Professional reflection of a future teacher», the exercise «My resource» was
carried out. Participants created a collage or symbolic drawing of their own resources that help them
overcome difficulties and maintain emotional balance. This contributed to the development of reflection,
awareness of their own strengths and the formation of a positive attitude towards their future profession.

The program turned out to be effective and efficient, because after its implementation, there was a
noticeable positive dynamics in the development of emotional competence of students. Participants in the
classes began to better recognize their own emotions, used self-soothing techniques more often,
demonstrated greater openness in communication and readiness for cooperation. There was also a
noticeable increase in the level of empathy, self-confidence and the ability to analyze pedagogical situations
taking into account the emaotional state of the child.

In order to study changes in the development of emotional intelligence, after the implemented
program, Hall's diagnostics was repeated among the participants of the experimental group, which included

89



Personality and Environmental Issues, 2026. Volume 5, Issue 2.

22 students (students who attended the psychological studio). The diagnostic results showed that 10
students (45.5%) had a high level of development, 10 students (45.5%) also had an average level, but the
low level significantly decreased and was detected in 2 students (9%), which is shown in Figure 3.

The level of emotional intelligence
development of the experimental group

45,5

= high level middle level low level

Fig 3. Results of repeated diagnostics of the level of emotional intelligence development

Also, after completing the program, during the conversation, students noted a decrease in anxiety,
an improvement in their psychological well-being and an increase in interest in the future profession of a
teacher. They admitted that they were able to more actively use creative approaches during the
implementation of professional activities, for example, during various types of practice, better establish
contact with children and at this stage they demonstrated greater confidence in interacting with primary
school students.

Thus, the implemented system of training sessions using art therapy techniques has confirmed its
effectiveness in the professional training of future primary school teachers. Art therapy methods contribute
not only to the emotional relief of students, but also to the formation of important professional qualities:
empathy, self-regulation, reflection, communicative culture and readiness to create a psychologically safe
educational environment.

The conducted research and analysis of scientific literature confirms the assumption that art therapy
techniques are an effective means of forming emotional competence of students of a pedagogical
educational institution. They contribute to the development of emotional self-awareness, self-regulation,
creative thinking and communication skills.

Prospects for further research. Prospects for further research in this area consist in the
development and testing of a comprehensive program for the formation of emotional competence of future
primary school teachers using art therapy techniques. It is advisable to conduct an empirical study to
determine the levels of emotional competence of students before and after using such a program. The issue
of integrating art therapy methods into the content of professional training of teachers in institutions of
professional pre-higher and higher education also requires further study.
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HIERARCHY OF CONTEMPORARY PERSONAL MEANINGS IN UKRAINE:
A PSYCHOLOGICAL ANALYSIS

AHoTanis. MeTta poOOTH — TEOPETUYHO OOTPYHTYBATH Ta IICHUXOJIOTTYHO ITPOaHANi3yBaTH i€papXito
Cy4acHHX CMHCIIB OCOOHMCTOCTI B YKpaiHi, BUABUTH OCOOJIHMBOCTI TpaHcopmamii IIHHICHO-CMHCIOBOI
chepu B yMOBax CYCIUIBHHX 3MiH, BOEHHUX BHKIIMKIB 1 TIEPEOCMHUCICHHS XHTTEBUX OPIEHTHUPIB.
Mertopoorisi AOCHIIXEHHS IPYHTYETbCS Ha AKCIONCHXOJIOTIYHOMY, €K3UCTEHIIMHOMY Ta Cy0 €KTHO-
HIHHICHOMY MiIXOJax 0 BHBUYEHHsS CMHUCIOBOi cdepu ocodbucrocti. g peamizamii metn po3poOiieHO
aBTOPCHKY aHKeTy «lepapxis CydacHHMX CMHCIIIB OCOOMCTOCTi», CTPYKTypa SKOi MICTHUTH OIIHIOBAaHHS
Cy0’€KTHBHOI 3HAYYIIOCTI JKUTTEBUX CMUCIIB, PAH)KyBaHHS [[IHHICHO-CMHUCIIOBUX OpPi€HTAIIIH Ta BIIKPHUTI
3amuTaHHs  pe(ICKCHBHOTO XapakTepy. BHKOpHUCTaHO KOMIUIEKC TEOPETUYHUX, eMITIPUYHUX 1
CTaTUCTUYHUX METOJIB: aHali3, CHHTE3, y3araJlbHEHHs, aHKETyBaHHS, PaH)KyBaHHS, KOHTEHT-aHAJI3,
METOAM ONHUCOBOI CTATUCTHKH Ta MPOLEHTHHH aHani3. HaykoBa HOBH3HA poOOTH moJsrae y 3IiHCHEHHI
KOMIUIEKCHOTO TICHXOJIOTIYHOTO aHaNi3y iepapXii Cy4acHHX CMHUCIIB OCOOMCTOCTI YKpaiHChKOI MOJIOI B
YMOBaxX akTyalbHUX COLIAJbHO-ICTOPUYHUX TpaHcQopMaliil. Ymepiie eMIipudyHO BCTaHOBJICHO
TEH/ICHITIIO JI0 TIepEOpieHTallil CMUCIIOKUTTEBUX TMPIOPUTETIB i3 MaTepialbHO-CTaTyCHUX OPIEHTHPIB Ha
€K3UCTEHI[ITHO-TICUXOJIOTIYHI CMHCIH, TIOB’s3aHiI 3 TMCHXOJIOTIYHHM OJaromoiayddsM, BHYTPIIIHBOIO
CTallIbHICTIO, MI>KOCOOUCTICHOIO MIATPUMKOIO Ta camopealizaiicro. BHokpemIleHo TpoBiHI CMHCIOBI
JIOMIHAHTH, SKi BU3HAYAIOTh CTPYKTYPY KHUTTEBUX OPIEHTAIINA CydacHOI CTYACHTCHKOI MOJIOMI B yMOBaxX
CYCIIJIBHOT HECTaOUTLHOCTI Ta BOEHHUX BHUKJIWKIB. BHCHOBKH. BcCTaHOBJICHO, IO MPOBITHUMHU
CMUCIIO)KUTTEBUMH OPIEHTHPAMH CYYaCHOI CTYJACHTCHKOI MOJIOJI € TICHXOJIOTIYHE OJIaromnoyudsi, ciM’s,
eMolIiliHa MiATPUMKa OJM3bKUX, BHYTPIIHS CTa0lIbHICTh, CAMOPO3BUTOK 1 mpodeciiiHa camopeatizaltis.
BopHouac wmarepianpHHIl cTaryc, colianbHa MPECTIKHICTE 1 MyONiyHa YCHIMIHICTH TOCINAIOTH
nepudepiiiHi mo3uLii y CTPYKTYpi >KUTTEBUX mNpiopuTeTiB. KOHTEHT-aHaNi3 BiAMOBiNEH PECHOHAEHTIB
MiATBEPANB JTOMiHYBaHHS CMHCIIIB, TIOB’SI3aHUX 13 TICHXOJIOTIYHOIO PIBHOBAro, MOMTYKOM BHYTPIIIHEOTO
CEHCY WTTS, OCOOMCTICHOIO CTiHKICTIO Ta Bipor0 y Mail0yTHe Ykpainu. OTpuMmani pe3ynbTaTH
3aCBiTYYIOTh IWHAMIYHICTh i€papXii CydacCHUX CMHUCIIB OCOOMCTOCTI Ta il Yy TIUBICTH 0 COIIOKYIBTYPHUAX
TpaHCchOpMAIIiH.

KarouoBi ciioBa: BHyTpIlIHA cTaOUTBHICTD, JKUTTEBI MPIOPUTETH, TICHXOJIOTIYHE OJIArOnoIydys,
caMopeaizallis, CMHCJIOXHUTTEBI Opi€HTali{, CTYyAEHTCbKa MOJIOb, LIHHICHO-CMHCJIOBA cepa.

Abstract. The aim of this study is to theoretically substantiate and psychologically analyze the
hierarchy of contemporary meanings of the self in Ukraine, and to identify the characteristics of the
transformation of the value-meaning sphere amid social change, military challenges, and a reevaluation of
life’s guiding principles. The research methodology is based on axiopsychological, existential, and subject-
value approaches to the study of the personal sphere of meaning. To achieve this goal, the author developed
a questionnaire titled “Hierarchy of Contemporary Meanings of Personality,” whose structure includes an
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assessment of the subjective significance of life meanings, a ranking of value-semantic orientations, and
open-ended reflective questions. A range of theoretical, empirical, and statistical methods was employed:
analysis, synthesis, generalization, surveying, ranking, content analysis, descriptive statistics, and
percentage analysis. The scientific novelty of the work lies in conducting a comprehensive psychological
analysis of the hierarchy of contemporary life meanings among Ukrainian youth in the context of current
socio-historical transformations. For the first time, a trend has been empirically established toward a
reorientation of life-meaning priorities from material and status-based benchmarks to existential and
psychological meanings associated with psychological well-being, inner stability, interpersonal support,
and self-actualization. The leading meaning-oriented dominants that determine the structure of life
orientations among contemporary students in the context of social instability and military challenges have
been identified. Conclusions. It has been established that the leading life-meaningful orientations of
contemporary student youth are psychological well-being, family, emotional support from loved ones, inner
stability, self-development, and professional self-actualization. At the same time, material status, social
prestige, and public success occupy peripheral positions in the structure of life priorities. Content analysis
of the respondents’ answers confirmed the dominance of meanings related to psychological balance, the
search for inner meaning in life, personal resilience, and faith in Ukraine’s future. The results obtained
demonstrate the dynamism of the hierarchy of contemporary personal meanings and its sensitivity to
sociocultural transformations.

Key words: inner stability, life priorities, psychological well-being, self-actualization, life-
meaning orientations, college students, the sphere of values and meaning.

Introduction. Under conditions of profound social transformations, wartime challenges, the
digitalization of the life space, and the reconsideration of value orientations, the problem of the semantic
organization of personality acquires particular relevance. Changes in social realities lead individuals to
reassess their life priorities, ways of self-realization, and existential orientations, thereby actualizing the
need to study the hierarchy of contemporary personal meanings as a psychological phenomenon. The
semantic sphere serves as a constitutive component of the individual’s inner world, determining the
direction of personal activity, the characteristics of self-regulation, adaptive potential, and life-construction
strategies.

The scientific significance of the problem lies in the necessity to deepen psychological
understanding of the transformation of meaning-of-life orientations under conditions of social change,
whereas its practical importance is associated with the possibility of applying the obtained results in
psychological counseling, psychoeducational activities, psychological support of the individual, and the
development of programs aimed at promoting psychological well-being and resilience among the
population of Ukraine.

Analysis of the problem and the essence of the study. The problem of the semantic organization
of personality occupies an important place in contemporary psychological discourse, as it is associated with
the study of the internal determinants of human life realization, value orientations, existential self-
determination, and psychological resilience. The theoretical and methodological foundations for
understanding the phenomenon of meaning were laid in the works of representatives of existential and
humanistic psychology. In particular, V. Frankl [5] regarded the search for meaning as a fundamental
motivational tendency of the individual. A significant contribution to the development of the problem of
meaning-of-life orientations was also made by A. Maslow [8], C. Rogers [9], and other scholars who
emphasized the interconnection between the semantic sphere and the processes of self-realization, self-
actualization, and personal growth.

In contemporary Ukrainian psychology, the problem of the semantic regulation of human life
activity is studied within the frameworks of axiopsychology, the psychology of life creation, and subject-
oriented and existential approaches. Particular attention of researchers is devoted to the processes of
transformation of the value-semantic sphere of personality under conditions of social instability, wartime
challenges, and sociocultural changes. Despite a substantial body of research, issues related to the
hierarchization of contemporary personal meanings in the Ukrainian social context, their psychological
dynamics, and their influence on the construction of life strategies remain insufficiently explored. This
determines the need for further theoretical conceptualization and empirical investigation of the outlined
problem.

The aim of the article is to provide a theoretical substantiation and psychological analysis of the
hierarchy of contemporary personal meanings in Ukraine, as well as to identify the peculiarities of the
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transformation of the value-semantic sphere under conditions of social change, wartime challenges, and the
reconsideration of life orientations.

Theoretical foundations of the study. The hierarchy of contemporary personal meanings is
understood as a multi-level value-semantic system that reflects subjectively significant ways in which an
individual interprets their own existence, life prospects, interpersonal relations, and social purpose. The
formation of such a hierarchy is determined both by individual psychological characteristics and by the
influence of current socio-historical conditions, which stimulate the transformation of existential and
axiological priorities.

The theoretical foundation of the study is based on the provisions of existential, humanistic,
axiopsychological, and deed-based paradigmatic traditions, within which the semantic sphere of personality
is considered a central factor of life realization, self-creation, and spiritual self-determination. The
conceptual understanding of the phenomenon of meaning is grounded in the ideas of V. Frankl [5], who
defined the search for meaning as a fundamental motivational tendency of the individual and a key
condition for maintaining psychological integrity in crisis situations.

A significant contribution to the study is made by the scientific approaches of T. Tytarenko [4], in
whose works the life world of the individual is interpreted as a dynamic space of meaning-making, life
projection, and construction of life strategies. Methodologically important are also the principles of the
deed psychology of A. V. Furman [7], according to which the individual appears as an active subject of
meaning-making, capable of reflexive rethinking of their own existence and responsible life-creation.

The axiopsychological dimension of the problem is represented in the works of I. Hulias [1; 2], Z.
Karpenko [3], and A. A. Furman [6], where the value-semantic sphere of personality is considered as a
spiritual-axiological construct that determines the direction of personal development, the nature of life
choices, and the axiopsychological design of life realization. Also relevant for the study are the ideas of
humanistic psychology by A. Maslow [8] and C. Rogers [9], in which the semantic organization of
personality is associated with processes of self-actualization, self-acceptance, and personal growth.

The combination of the outlined theoretical and methodological approaches provides a foundation
for understanding the hierarchy of contemporary personal meanings as a complex multi-level system that
is sensitive to sociocultural transformations, wartime challenges, and changes in existential priorities within
contemporary UKkrainian society.

Experimental part. The empirical analysis was conducted on the basis of Yuriy Fedkovych
Chernivtsi National University. The survey involved 76 students enrolled in the Educational and
Professional Program “Practical Psychology,” aged 19—-20. The selection of student youth was determined
by the fact that adolescence and early adulthood represent a sensitive period for the formation of the value-
semantic sphere of personality, active professional self-determination, reconsideration of life priorities, and
the construction of an individual life perspective.

The study of the hierarchy of contemporary personal meanings was carried out in compliance with
the ethical principles of psychological research, including voluntary participation, informed consent,
confidentiality, and anonymity of the obtained data. All respondents were informed about the purpose of
the study, the specifics of the research procedures, and the possibility of withdrawing from participation at
any stage without negative consequences.

In order to comprehensively examine dominant meaning-of-life orientations of student youth, the
features of their value organization, and the subjective significance of current life priorities under conditions
of contemporary sociocultural transformations, the author developed the questionnaire “Hierarchy of
Contemporary Personal Meanings.” Its design was based on axiopsychological, existential, and subject-
value approaches to the study of the personality’s semantic sphere.

Structurally, the questionnaire consists of three interrelated blocks. The first block is aimed at
identifying dominant life meanings and includes a list of basic semantic orientations (security, family,
professional self-realization, psychological well-being, material stability, self-development, spirituality,
social activity, interpersonal relations, civic responsibility, etc.), the significance of which respondents rated
on a subjective importance scale. The second block involved ranking values and meanings according to
their degree of personal priority. Respondents arranged the proposed semantic constructs from the most to
the least significant, which made it possible to determine both individual and group hierarchies of
contemporary personal meanings. The third block contains open-ended reflective questions aimed at
identifying individual ways of interpreting life goals, experiencing current social changes, and
understanding one’s own life experience. The obtained responses served as the basis for content analysis
of semantic categories and thematic dominants.
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The mathematical foundation of the questionnaire was based on principles of ordinal scaling and
rank analysis. A five-point Likert scale was used to assess the subjective significance of meanings, where
values from 1 to 5 reflected the degree of expression of a given semantic orientation, from minimal to
maximal importance. The integral indicator of each semantic construct was calculated as the arithmetic
mean of respondents’ answers.

During the analysis of ranking results, mean rank positions of individual values and meanings were
determined: the lower the mean rank, the higher the subjective significance of the corresponding meaning
within the life priorities of student youth. Descriptive statistics, percentage analysis, and qualitative
psychological interpretation were used to summarize the empirical data.

The methodological design of the study also included a set of general scientific and psychological
methods, namely theoretical methods (analysis, synthesis, generalization, and interpretation of scientific
approaches to the problem of semantic organization of personality), empirical methods (questionnaire
survey, content analysis, and ranking), and methods of quantitative and qualitative data processing
(descriptive statistics, percentage analysis, and psychological interpretation of the obtained results). The
application of an integrated methodological approach ensured a multidimensional study of the hierarchy of
contemporary personal meanings under conditions of current sociocultural transformations. For a more in-
depth analysis of the semantic sphere, content analysis of life priorities was used, which made it possible
to systematize semantic constructs and identify key thematic categories within the structure of meaning-of-
life orientations of student youth. To determine the subjective significance of individual values and
meanings, the ranking method was applied, enabling the establishment of the hierarchical organization of
respondents’ current life priorities.

Results and Discussion. The results obtained using the author’s questionnaire “Hierarchy of
Contemporary Personal Meanings” revealed a pronounced transformation of meaning-of-life orientations
among student youth under conditions of contemporary sociocultural and existential instability. The
analysis of empirical data identified a tendency toward the reorientation of individual value systems in the
direction of safety-related, existential, and self-development meanings, reflecting a growing need for
internal psychological support, emotional resilience, and the preservation of a subjective sense of existential
wholeness. The observed semantic dynamics indicate a shift in emphasis from externally determined
criteria of success toward internally experienced values associated with psycho-emotional well-being,
interpersonal support, and self-realization (Fig. 1).

Search for inner harmony O 4,45

Preservation of mental health [ 4,63

Interpersonal support N 4,49
Self-development T 4,54
Professional self-realization [ 4,58
Personal security and stability I 47
Family and emotional support from. T 4,76

Psychological well-being T 4,82

42 43 44 45 46 47 48 49

Fig. 1. Hierarchy of Dominant Meaning-of-Life Priorities of Contemporary Student Youth
According to Mean Indicators of Subjective Significance (n = 76)

The analysis of mean indicators of the subjective significance of individual semantic constructs
made it possible to determine that the dominant positions in the hierarchy of contemporary meanings are
occupied by psychological well-being (M = 4.82), family and emotional support from significant others (M
= 4.76), personal security and stability (M = 4.71), professional self-realization (M = 4.58), and self-
development (M = 4.54). Such a configuration of semantic priorities indicates that, for contemporary
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student youth, not only the aspiration for professional success becomes important, but also the need to
preserve inner balance, psychological security, and emotional authenticity.

Particular attention should be paid to the fact that the highest ranking indicator was obtained by the
meaning of psychological well-being. This provides grounds for interpreting mental health not only as an
individually significant value but also as a leading existential resource of personality that ensures the
possibility of adaptive functioning, emotional self-regulation, and maintenance of a subjective sense of life
perspective. Under conditions of prolonged social tension and uncertainty, psychological well-being
emerges as an integrative semantic core around which other life orientations are consolidated.

High indicators on the scale “family and emotional support from significant others” indicate an
increased significance of interpersonal relationships as a source of emotional stabilization, acceptance, and
psychological resilience. For student youth, the family environment increasingly performs the function of
an emotionally secure space within which experiences of trust, support, and semantic belonging are
ensured. This is consistent with the principles of humanistic and existential psychology concerning the
fundamental role of intersubjective relationships in the process of constructing life meanings.

At the same time, the high level of significance attributed to personal security and stability indicates
the actualization of the individual’s basic existential needs. The aspiration for predictability, control over
one’s own life, and psychological certainty reflects the profound need of young people to restore a sense of
subjective security as a necessary condition for personal development. In this context, safety-related
meanings perform compensatory and stabilizing functions, contributing to the maintenance of inner
integrity under conditions of destabilized social reality.

Equally indicative are the high indicators of professional self-realization and self-development,
which represent students’ orientation toward active self-creation, expansion of personal potential, and
construction of an individual life trajectory. This demonstrates the preservation of the value of professional
identity and self-fulfillment even amid crisis-driven social transformations. At the same time, professional
self-realization is increasingly interpreted not merely as the achievement of external success, but as a
process of attaining inner congruence between personal values, abilities, and life goals.

High indicators were also recorded for meanings associated with interpersonal support (M = 4.49),
preservation of mental health (M = 4.63), and the search for inner harmony (M = 4.45). The obtained
guantitative data indicate an increase in the subjective significance of those semantic orientations that
ensure emotional stability, psychological security, and the experience of the individual’s inner integrity.
This provides grounds for asserting that contemporary student youth demonstrate a tendency toward the
humanization of their semantic space, within which emotional sensitivity, reflexivity, authenticity, and the
capacity for psychological self-preservation acquire particular importance.

Overall, the obtained results confirm that the structure of contemporary life meanings among young
people is characterized by the strengthening of the existential-value component oriented toward maintaining
psycho-emotional balance, personal resilience, and inner semantic integration. The identified hierarchy of
meanings reflects not only the adaptation of youth to conditions of social uncertainty, but also the activation
of internal psychological resources aimed at preserving subjective well-being and constructing a life
perspective.

In contrast, comparatively lower indicators of significance were found for material status (M =
3.41), social recognition (M = 3.18), and social prestige (M = 2.94), as shown in Fig. 2. Such a distribution
of semantic priorities indicates a gradual decline in the dominance of externally determined criteria of
success within the structure of life orientations of contemporary student youth. Whereas under conditions
of relative social stability material well-being, social prestige, or public recognition often functioned as
leading indicators of personal fulfillment, under current socio-historical conditions their subjective
significance is noticeably ycrymed to meanings associated with psychological security, emotional support,
and inner balance.

The obtained results provide grounds for identifying a tendency toward the strengthening of
internally oriented meanings grounded in the individual’s need to preserve psycho-emotional stability, a
sense of inner integrity, and existential certainty. This reflects a distinctive reconsideration by young people
of the criteria of life success, in which priority is given not primarily to external attributes of social status,
but rather to the ability to maintain psychological well-being, build authentic interpersonal relationships,
and preserve inner resilience under conditions of uncertainty.

96



Personality and Environmental Issues, 2026. Volume 5, Issue 2.

341

35
34
33
3.2
3.1

w

2,9
2,8

2,7
Material status Social recognition Social prestige

Fig. 2. Comparative Indicators of the Significance of Externally Oriented Semantic
Constructs in the Structure of Life Priorities of Student Youth (n = 76)

The decrease in the significance of social prestige and public recognition may also indicate a
transformation in the mechanisms of self-affirmation among young people. In the contemporary social
context, the source of subjective value is increasingly becoming not external evaluation or status position,
but the internal experience of personal congruence, meaningfulness of life, and emotional authenticity.
Such a tendency points to the strengthening of the reflective component of self-consciousness, an
orientation toward self-acceptance, and the predominance of intrapsychic criteria for evaluating one’s own
life realization.

At the same time, the obtained results may be interpreted as an adaptive response of youth to
conditions of social instability and wartime challenges. Under circumstances of prolonged stress,
uncertainty about the future, and constant informational tension, basic needs for security, psychological
protection, and emotional support become increasingly actualized. Therefore, meanings associated with
material success or social prestige recede to the periphery of the semantic structure, yielding priority to
more fundamental existential orientations.

Thus, the identified semantic configuration reflects not only a situational shift in value emphases,
but also deeper processes of transformation within the life world of contemporary youth, in which
psychological resilience, the capacity for inner self-preservation, and the search for personally meaningful
forms of life realization acquire central importance.

The results of the ranking of values and meanings confirmed the dominance of existential-personal
orientations within the structure of respondents’ life priorities (Fig. 3). The identified hierarchy of value-
semantic constructs demonstrated the predominance of those life orientations that ensure the maintenance
of psychological integrity, emotional balance, and inner congruence of the individual. The lowest mean
ranks, indicating the highest level of subjective significance, were obtained by the categories “mental
health” (mean rank = 1.9), “family” (2.3), “inner stability” (2.8), “self-realization” (3.4), and “support from
significant others” (3.9). Such a configuration of value priorities reflects the actualization of meanings
associated with the need for psychological security, the experience of emotional closeness, and the
preservation of subjective well-being.

The leading position of the category “mental health” indicates that for contemporary student youth
the psycho-emotional state is not only a condition of adaptive functioning, but also a fundamental existential
resource that determines the capacity for self-regulation, constructive coping with stressogenic influences,
and maintenance of a life perspective. The high significance of family relationships and support from
significant others testifies to the strengthening role of interpersonal interaction as a factor of emotional
stabilization and a source of the individual’s semantic integration. In this context, the close social
environment performs the function of a psychological space of security, trust, and acceptance, which
acquires particular importance under conditions of social instability.
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Fig. 3. Hierarchy of Value-Semantic Priorities of Student Youth According to the Results of
Ranking Life Meanings (n = 76)

At the same time, the high rank positions of inner stability and self-realization indicate young
people’s orientation toward preserving personal autonomy, inner congruence, and the aspiration to actualize
their own potential. In this context, self-realization appears primarily as a process of authentic self-
fulfillment grounded in the harmonization of personal needs, values, and life goals, rather than merely in
the achievement of external attributes of success. The identified tendency demonstrates a reorientation of
youth from competitive-status models of self-affirmation toward internally determined ways of
experiencing personal significance.

In contrast, such categories as “social status” (7.6), “material dominance” (8.1), and “public
success” (8.4) occupied peripheral positions in the hierarchy of contemporary meanings among student
youth. Such a distribution of rank indicators testifies to a decline in the subjective value of external markers
of prestige and social recognition. Under conditions of prolonged social tension, uncertainty about the
future, and heightened psychological vulnerability, young people are increasingly less oriented toward
status-competitive forms of self-confirmation, giving preference instead to meanings that ensure emotional
resilience and inner balance.

The obtained results encourage the interpretation of the contemporary semantic space of student
youth as characterized by an intensified humanistic-existential orientation. Within the structure of life
orientations, the dominant values are psychological self-preservation, emotional authenticity, interpersonal
support, and inner harmonization. This indicates the formation of a new configuration of life meanings in
which priority is given not to external success, but to the individual’s capacity to maintain psycho-emotional
integrity, adaptability, and semantic integration under complex sociocultural conditions.

The content analysis of responses to open-ended questions made it possible to identify several
leading thematic categories that represent the respondents’ current semantic dominants and reflect the
specific features of the transformation of their life world under contemporary social challenges. Through
the analysis of verbal representations, not only the substantive structure of dominant life orientations was
revealed, but also the emotional-existential emphases through which young people interpret their own
experiences, future, and prospects for personal development (Fig. 4).

The most widespread categories were “preservation of psychological balance” (68.4%), “support
from close people” (63.2%), “self-development and professional formation” (57.9%), “search for the inner
meaning of life” (51.3%), and “belief in the future of Ukraine” (46.1%). The obtained indicators
demonstrate that the semantic space of contemporary student youth is clearly oriented toward maintaining
psycho-emotional stability, preserving interpersonal closeness, and searching for internal adaptive
resources. The dominance of the category of psychological balance indicates the actualization of the need
for emotional self-preservation, inner stabilization, and restoration of a subjective sense of control over life
circumstances.
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Fig. 4. Leading Thematic Categories of Semantic Dominants Among Student Youth
According to the Results of Content Analysis of Open-Ended Responses (n = 76, %)

The high frequency of references to the theme of support from close people reflects the increasing
significance of emotionally rich relationships as a source of psychological support, a sense of security, and
semantic belonging. Respondents’ answers reveal a tendency to interpret the close social environment as
an important factor in overcoming anxiety, uncertainty, and emotional exhaustion. Such an orientation
indicates the growing role of intersubjective interaction in the processes of maintaining personal resilience
and psycho-emaotional adaptation.

The considerable prevalence of the category “self-development and professional formation”
indicates the preservation of young people’s orientation toward personal growth, realization of their own
potential, and construction of professional identity even under conditions of an unstable social environment.
At the same time, the professional perspective in respondents’ statements was often combined with the need
for semantic self-realization, inner congruence, and the search for activities corresponding to individual
values and life beliefs.

Particular attention should be paid to the category “search for the inner meaning of life,”
represented in more than half of the respondents’ answers. This indicates an intensification of reflective
processes associated with the reconsideration of life goals, value orientations, and one’s own place in the
world. The substantive content of the responses reveals motives of existential self-determination, aspiration
toward inner authenticity, and comprehension of life experience within the context of personal growth.

At the same time, the high frequency of the category “belief in the future of Ukraine” is particularly
indicative, reflecting the presence among young people of collectively significant meanings associated with
civic identity, the experience of social belonging, and hope for positive social transformations. The presence
of such semantic constructs demonstrates that the respondents’ individual semantic system integrates not
only personal orientations, but also sociocultural and nationally significant values.

A considerable proportion of the responses contained reflections on the experience of uncertainty,
the necessity of adapting to change, and the aspiration toward personal resilience. Respondents’ statements
revealed motives of emotional exhaustion, the search for internal resources for overcoming difficulties, and
the need to restore psychological balance. This provides grounds for considering the contemporary semantic
space of student youth as a dynamic system within which active reconsideration of life orientations,
formation of new existential meanings, and actualization of mechanisms of psychological self-regulation
take place.

The qualitative analysis of respondents’ semantic statements demonstrated that contemporary
student youth tend to interpret life success not only through the achievement of external results, but
primarily in relation to the ability to preserve psychological integrity, maintain significant relationships,
and realize their own potential under socially unstable conditions. Within the semantic structure of
personality, a tendency toward the integration of individual-personal and socio-humanistic values can be
observed, indicating the formation of a new configuration of life priorities among Ukrainian youth.
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The obtained empirical data provide grounds for asserting that the hierarchy of contemporary
personal meanings is characterized by dynamism, sensitivity to the socio-historical context, and a
reorientation from material-status priorities toward existential-psychological meanings associated with
security, psychological well-being, self-realization, and the value of interpersonal support.

The obtained research results actualize the need to develop practical recommendations aimed at
maintaining the mental well-being of student youth, fostering personal resilience, and forming constructive
meaning-of-life orientations under conditions of contemporary social challenges: 1. In the process of
professional training of student youth, it is advisable to strengthen psychological support aimed at
maintaining mental health, developing emotional resilience, and enhancing self-regulation skills. 2. It is
important to create conditions within the educational environment that promote the development of
reflection, meaning-of-life self-determination, and awareness of students’ personal values. 3. It is advisable
to implement psycho-developmental programs focused on fostering resilience, inner stability, and
constructive stress-coping strategies. 4. In work with student youth, greater emphasis should be placed on
interpersonal support, partnership-based interaction, and the creation of a psychologically safe educational
environment.

Conclusions. The empirically identified features demonstrated a reorientation of the meaning-of-
life priorities of student youth toward existential-psychological, safety-related, and self-development
meanings. The leading life orientations of the respondents were identified as psychological well-being,
family and interpersonal support, inner stability, self-realization, and self-development. The low
significance of material-status values indicates a weakening of young people’s orientation toward external
criteria of success and a strengthening of internally determined meanings. Content analysis of the responses
confirmed the actualization of meanings associated with psychological balance, personal resilience, support
from close people, and the search for the meaning of life. The hierarchy of contemporary personal meanings
is characterized by dynamism and sensitivity to socio-historical conditions, reflecting adaptive processes
under circumstances of social instability.

A promising direction for further scientific inquiry is seen in the study of the dynamics of
meaning-of-life orientations among youth under conditions of prolonged social transformations and
wartime challenges.
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CLASSIFICATION OF FACTORS SHAPING TRUST: FROM INTERPERSONAL
CENTRES TO INSTITUTIONAL LEGITIMACY

VY crarTi 34iiCHEHO PO3IIMpPEHE TEOPETUYHE y3aralbHeHHs (PeHOMEHY IOBIpH SK COILialbHO-
IHCTUTYIIHOTO pecypcy, IO 3a0e3ledye KOOTmeparlifo Ta CTa0UTBHICTh B3aEMOJIA 33 yMOB
HEBU3HAYEHOCTi, pu3uKy U iH(opmamiiinoi acumerpii. IlokazaHo, mo A0Bipa BHKOHY€E (YHKIIIO
«CKOPOYEHHSI CKJIATHOCTI» COIAIbHOTO CEPEIOBHUINA Ta 3HIKEHHS TPaH3aKIIHHAX BUTPAT, a 1 aedinut
CIPUYHUHSIE MOCUJICHHS KOHTPOJIIO, 3pOCTAHHS HENOBIPU SIK 3aXMCHOI YCTAHOBKH, 3BY)KEHHS TOPH30HTIB
cmiBmpami Ta MiAMiHY QopManbHUX TpaBwil HeOpMaTbHUMH TapaHTisMu. Ha oOcHOBi aHami3y
MDKIUCLHUIUTIHAPHUX MiAXO0iB OOIPYHTOBAHO IHTErpoBaHy Kiacupikamio YMHHUKIB (YOpMYyBaHHS JOBIpH,
10 OXOIUTIOE IHCTUTYIIHHO-TIOMITHYHI, HOPMaTUBHO-KYJIBTYPHI Ta COIialbHO-€KOHOMIYHI JeTepMiHAHTH,
YUHHUKH OE3TMEKH Ta KEPOBAHOCTI PU3UKIB, PE3YIbTATUBHICTH UM YCITIX COIiaIbHUX CyO’€KTiB, a TaKOXK
MIKOCOOHUCTICHI «OCepeaKn» A0BipH. PO3KpUTO MexaHi3MH BIUIMBY KOXXHOI rpynu (akTopiB depes
3a0e3reveHHsT TependadyBaHOCTI Ta MiA3BITHOCTI IHCTUTYIIH, HEYNEPEMKEHOCTI i MpoueaypHOi
CTpaBeUIMBOCTI, cTabimi3amito HOPM 1 LIHHOCTEH, Ail0 eTHYHUX OOMEKEHb OMOPTYHI3MY, pemyTaliiiHi
CTUMYJIA COIIAIbHOTO KaIliTaly, 3HIKEHHS SKOHOMIYHOI HECTaOLILHOCTI Ta HOpMai3allitfo (hiHaHCOBUX
pu3ukiB. OKpeMO aKIEHTOBAaHO, MO OE3MEeKOBE CEpelOBHINE W BIMUYTTS KOHTPOJIO HAaJ THIIOBHMH
KUTTEBUMU CUTYAIliISIMU MIATPUMYIOTh TOTOBHICTh ITOKJIAJaTHCS Ha IHIIMX Ta HA «aOCTPaKTHI CHCTEMI,
TOJI SIK 3pOCTaHHS «HACHYCHOCTI PH3MKOM» IOBCSIKACHHOCTI MiJCUIIOE OOEPEeX HICTh 1 HEOOBIpY.
IToxa3aHo TakoX poJIb Pe3yJIbTATHUBHOCTI Ta YCHIXy JEpXKABHUX Ta HENEP)KaBHUX aKTOPIB SIK CHUTHAIY
KOMITETEHTHOCTI W HaAiiHOCTI, mo abo 3MilHI0E, a00 MPUCKOpPEHO pyitHye moBipy. OOIpyHTOBaHO, IO
nedopmariii JoBipy HalJacTiIe OB’ I3aHi 3 aHOMI€EI0, THCTHTYIIIHHOIO HemepeadadyBaHiCTIO, KPU30BUME
SIBUI[AMU B CKOHOMIIl, KPUMIiHATI3aI[i€l0 YM TiHI3aI[l€l0 B3a€MOJIH Ta KYyJbTYPHOI HOPMAJi3alli€ro
HEIOBIPH, IO 3BYXKYE «KOJIO» JOBIPH 10 HAHOIIKYIOTO COMiaIbHOTO KOJIa.

KawuoBi ciaoBa: 1oBipa; iHCTUTYLiiiHa mJOBipa; MiKOcOOUCTiCHa [OBipa; HOpMaTHBHA
BHM3HAYCHICTh; COLIAJIBLHUIA KaIiTal, KyJIbTypa JOBipH; TpaHCGOopMalliiiHe CyCIIbCTBO.

The article provides an expanded theoretical generalization of the phenomenon of trust as a socio-
institutional resource that ensures cooperation and stability of interactions under conditions of uncertainty,
risk, and information asymmetry. It demonstrates that trust performs the function of “complexity reduction”
within the social environment and lowers transaction costs, while its deficit leads to strengthened control,
the growth of distrust as a defensive orientation, a narrowing of horizons of cooperation, and the substitution
of formal rules with informal guarantees.

Based on an analysis of interdisciplinary approaches, the article substantiates an integrated
classification of factors shaping trust, encompassing institutional and political, normative and cultural, and
socio-economic determinants, factors of security and risk manageability, the performance or success of
social actors, as well as interpersonal “nodes” of trust. The mechanisms through which each group of factors
operates are revealed, including the provision of institutional predictability and accountability, impartiality
and procedural justice, stabilization of norms and values, the operation of ethical constraints on
opportunism, reputational incentives of social capital, the reduction of economic instability, and the
normalization of financial risks.
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Special emphasis is placed on the role of the security environment and the sense of control over
typical life situations in sustaining individuals’ readiness to rely on others and on “abstract systems,”
whereas increasing “risk saturation” of everyday life reinforces caution and distrust. The article also
highlights the role of the performance and success of state and non-state actors as signals of competence
and reliability, which either strengthen trust or accelerate its erosion. It is argued that distortions of trust are
most often associated with anomie, institutional unpredictability, economic crises, the criminalization or
informalization of interactions, and the cultural normalization of distrust, which narrows the “circle” of
trust to the closest social milieu.

Keywords: trust; institutional trust; interpersonal trust; normative certainty; social capital; culture
of trust; transformational society.

Problem Statement. Under contemporary transformational conditions, trust serves as a key
prerequisite for cooperation, rule compliance, and the stability of socio-economic interactions. However,
in societies experiencing profound institutional and value shifts, as well as periods of crisis and heightened
risk, trust is easily deformed: it narrows to the closest social circle, is substituted by informal guarantees,
transaction costs increase, and the propensity for the informalization or shadowing of relations grows. This
situation necessitates theoretical generalization and systematization of the factors that “assemble” trust at
different levels—from interpersonal to institutional—and explain the mechanisms of its strengthening or
erosion.

Analysis of Recent Research and Publications. The existing body of scholarly work demonstrates
the multidimensional nature of trust and a variety of approaches to its explanation. Socio-psychological
perspectives emphasize trust-related factors in interactions between citizens and institutional
representatives, particularly in the context of security and law enforcement. Empirical measurements of
public opinion (including national surveys) show that trust is significantly dependent on the predictability
of rules and the quality of institutional practices. In economic-sociological studies, particular attention is
paid to impartiality and institutional legitimacy as the foundation for the transition from “private”
guarantees to systemic institutional trust, as well as to the importance of procedural justice, which is
especially evident in the case of trust in the judiciary.

At the same time, Ukrainian studies of social regulation of behavior reveal normative mechanisms
of trust and explain how anomic conditions—when old norms no longer operate and new ones have not yet
become effective—narrow the radius of trust and reinforce a culture of distrust. A number of works are
devoted to the culture of trust as an element of social memory and to social capital as an environment of
reciprocity and reputational incentives. In broader theoretical interpretations, trust is examined through the
lens of risk manageability and everyday security, as well as through the performance or success of social
actors as signals of competence and reliability. Nevertheless, the literature remains fragmented, as factors
are often considered separately, without an integrated framework that combines institutional, cultural,
economic, risk-related, and interpersonal dimensions.

Main Body of the Article. A general framework of trust formation factors can be constructed using
the research of N. M. Vasylets, who examined socio-psychological factors of citizens’ trust in law
enforcement officers [1]. Building on this line of inquiry, we propose a classification of factors that,
figuratively speaking, “assemble” trust in all its manifestations.

The first classification dimension is the institutional-political factor of trust formation, namely the
presence of functioning and legitimate institutions (state and local authorities, courts, police, etc.) that
operate in a predictable and accountable manner. According to research by the Kyiv International Institute
of Sociology, trust growth through the prism of institutionalization is influenced by the reduction of
uncertainty and transaction costs. When rules are applied consistently, citizens and businesses are able to
anticipate outcomes (contracts are enforced, violations are sanctioned), making cooperation a rational
strategy rather than a risky gamble [2].

Y. Alimpiiev defines impartiality as the foundation of institutional legitimacy. Trust increases when
institutional decisions are perceived as equal for all. In the context of governance quality, proven
impartiality becomes the central mechanism enabling the transition from private guarantees provided by
individual actors or organizations to systemic institutional trust [3].

Procedural justice is equally important. People tend to trust institutions more when decision-making
processes are transparent and fair—when individuals are treated with respect, institutions demonstrate
behavioral neutrality, and citizens have the opportunity to be heard—even if the outcome is not always
favorable. In Ukrainian conditions, this is clearly illustrated by trust in the judiciary, as analytical reviews
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explicitly indicate that the behavior and practices of judges themselves are decisive factors shaping trust in
the judicial system [4].

The next classification dimension comprises normative and cultural factors. These include the set
of norms, values, interaction habits, moral expectations, and cultural scripts that render the behavior of
others predictable. Trust emerges when individuals and organizations expect others to act in accordance
with rules, and when deviations are subject to social or normative sanctions.

In everyday and business interactions, trust arises and becomes consolidated primarily under
conditions of normative certainty—when rules and expectations regarding “proper” behavior in typical
situations are clear and relatively stable. In such contexts, the behavior of others becomes more predictable,
uncertainty decreases, and the need to compensate for risks through informal guarantees such as “force” or
“connections” diminishes. Instead, willingness to cooperate increases because the costs of monitoring and
safeguarding are lower. Normative order is sustained not only through awareness of rules but also through
their reproduction in stable practices and the existence of sanctions for violations, which together create a
sense of predictability of the social environment as a key psychological precondition for trust. This
mechanism is well documented in Ukrainian studies of social regulation of behavior under transformational
conditions [5].

Conversely, when old norms have lost their regulatory capacity and new ones have not yet gained
general acceptance or effectiveness, an anomic condition intensifies. In such situations, individuals narrow
trust to a limited circle of “their own,” while interactions with “outsiders” become more cautious and are
sometimes built on coercion or rigid safeguards [6].

A distinct layer of normative and cultural trust factors consists of ethical norms and values—justice,
responsibility, respect for dignity, and integrity—which establish internal moral constraints (not to deceive,
not to abuse, to fulfill commitments). When such values are supported by culture and social approval, trust
relies not only on external control but also on expectations of self-regulated behavior. Norm violations
acquire reputational and moral costs, while reliability becomes socially rewarded. In this sense, trust
functions as part of social memory: societies determine whom one can—and sometimes should—trust, how
quickly trust is formed, which signals indicate reliability, and which indicate risk. This, in turn, shapes the
conditional radius of generalized trust—from close interpersonal circles to broader groups and institutions

[7].

Importantly, these cultural characteristics are closely linked to norms of reciprocity and cooperation
conceptualized through social capital. Participation in associations, organizations, and dense horizontal
networks creates a reputational environment in which being reliable becomes rationally advantageous,
while norm violations become costly due to the loss of support, access to networks, and long-term
opportunities for interaction [8].

The opposite scenario—namely, the normalization of distrust—emerges when collective
experience consolidates the attitude that “trusting is dangerous.” Formal rules are displaced by informal
arrangements, suspicion and transaction costs related to control (checks, guarantees) increase, and even
integrity-oriented actors are forced to act cautiously, inadvertently reproducing and reinforcing a culture of
distrust [9].

Socio-economic conditions shape trust primarily through the reduction of uncertainty and the “cost”
of honest interaction. When an economy moves out of a crisis state, incomes and employment become more
predictable and the rules of the game more stable, reducing incentives for citizens and businesses to operate
in the shadow economy or to seek informal (sometimes semi-criminal) means of securing agreements. In
such circumstances, trust shifts from a logic of “better not to risk it” to a logic of “planning is possible.”
Contracts are more frequently fulfilled, the need for excessive safeguards (intermediaries, advance
payments, double guarantees) decreases, and integrity itself becomes economically more advantageous than
circumventing the rules. In state policy documents addressing macroeconomic challenges, revenue
management, and fiscal stability, this logic is reflected in the emphasis on resource controllability and the
reduction of imbalances as prerequisites for restoring a normal economic order [10].

Moreover, studies of the shadow economy directly link its scale to the quality of “public services,”
the level of tax pressure, and the overall attractiveness of legal economic activity. As soon as the legal
sector becomes more productive and predictable, the incentives for informalization diminish, thereby
creating more space for trust in transactions [11].

The stability of financial institutions (primarily banks and deposit guarantee systems) fosters trust
through the normalization of financial risk. When banks demonstrate resilience, sufficient liquidity, and
operate within a clear regulatory framework, saving funds and using credit cease to be perceived as
adventurous behavior and instead become standard activities involving calculated risk. This mechanism is
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reinforced by depositor protection instruments. In Ukraine, during the period of martial law, legislation
provides for full deposit guarantees (without a ceiling on the amount), as well as transitional rules after its
termination, which reduces fear of losing savings and increases households’ willingness to keep funds in
banks.

At the same time, regulatory reviews of the banking sector assess asset quality, the resource base,
and key trends, which collectively function as signals of reliability for the market. The more transparent
and stable the overall picture of the sector, the easier it becomes for citizens and businesses to make
financial decisions based on expected rather than panic-driven behavior [12].

Special attention should be given to the views of A. Giddens, according to whom trust is closely
“anchored” to everyday security and the manageability of risks. When individuals feel protected at work,
in public spaces, and at home, and when typical life situations remain controllable and predictable, anxiety
decreases and willingness to rely on others and on institutional rules increases. In such contexts, trust relies
less on personal knowledge of one’s partner and more on everyday stability and the stability of “abstract
systems” (expert and organizational mechanisms) that allow daily life to function without constant checks
and safeguards. It is precisely this routinization and repetitiveness of practices that sustains what Giddens
associates with ontological security: people experience continuity in the life order and therefore more
readily make cooperative decisions. Conversely, when the “security threshold” declines, uncertainty about
the future grows, and everyday life becomes saturated with risks and unpredictable threats, trust is depleted.
As aresult, all interactions become more costly (due to increased control and insurance), while reliance on
institutions and unfamiliar others weakens. Giddens conceptualizes this mechanism through the tension
between security and danger, trust and risk in modernity, as well as through the dependence of everyday
life on trust in abstract systems and expert knowledge [13].

In contrast, in the works of U. Beck, trust formation largely appears as an outcome phenomenon.
Citizens tend to trust those institutions and decision-making centers that demonstrate the capacity to prevent
crises, manage the consequences of dangers, and deliver tangible public results. In the risk society, practical
effectiveness in responding to threats becomes a key signal of competence and reliability. Successful
management of crisis situations reduces fear, normalizes expectations, and strengthens trust both rationally
(as risks appear controllable) and emotionally (as a sense of stability is restored). Conversely, failures—
such as disasters, governance breakdowns, prolonged stagnation, or evident helplessness in the face of
risks—are rapidly converted into loss of trust. Beck describes this as a situation in which institutions that
fail to cope with new risk challenges lose public approval, and citizens withdraw their trust. Thus, trust is
formed as a derivative of visible effectiveness and the ability of institutions to ensure safe and predictable
living conditions, and it becomes distorted when repeated failures render everyday risks unmanageable and
undermine the legitimacy of the trusted actor [14].

As a separate factor of trust formation, interpersonal “nodes” of trust should also be highlighted.
Such trust typically emerges within the family and among close acquaintances, where interactions are
frequent, emotionally significant, and relatively predictable. Individuals share a common history, shared
norms of “proper” behavior, mutual obligations, and informal sanctions for breaches of agreements. As a
result, so-called bonding trust—that is, trust “among one’s own”—is formed, providing basic psychological
security and readiness for mutual assistance, especially under conditions of uncertainty. Ukrainian
empirical data confirm this pattern: surveys conducted by the Kyiv International Institute of Sociology
consistently show that respondents assign the highest levels of trust to family members and friends.

At the same time, the family-and-friends (basic) level of trust can serve as a starting point for
expanding trust to broader groups, but only under favorable social conditions. In the terms proposed by R.
Putnam, bonding networks are internally cohesive and effectively support their members, whereas bridging
ties connect different groups and expand the circle of interaction. It is precisely through such “bridges” that
trust begins to extend beyond the immediate circle and acquire a more generalized character [15].

The mechanism of this expansion is also explained by M. Granovetter’s logic of weak ties. Contacts
beyond the family circle connect individuals to other social networks, provide access to new information,
and offer experiences of cooperation with “outsiders,” gradually making trust less dependent on kinship
and more dependent on rules, reputation, and repeated interaction [16].

Summarizing the above, we can accordingly group the factors influencing trust formation (Table
1).

Table 1.
Generalised classification of factors that shape trust
Group of factors Content of factors Description of the mechanism of
influence
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Institutional and
political

Quiality, legitimacy, and accountability
of public institutions (courts, police,
regulators, public authorities) and the
alignment of governmental actions
with societal expectations.

Predictability and fairness of procedures
reduce uncertainty and make rule-based
interaction rational; the need for
informal guarantees and coercion
decreases.

Normative and
cultural

Established social norms, values,
ethical standards, a culture of trust or
distrust, and social capital (networks
of interaction).

Norms and ethics shape expectations of
appropriate behavior and increase the
“cost” of violations; reputational
mechanisms and reciprocity incentivize
reliability and expand the radius of
trust.

Socio-economic

Economic stability, level of well-
being, scale of informalization or
criminalization of interactions, and
resilience of the financial system
(banks, deposit guarantee schemes).

Stability reduces incentives for shadow
practices and lowers the risk of non-
compliance; financial stability
normalizes saving and lending as
“ordinary” calculated risks.

Security and risk
manageability
(after Giddens)

Threshold of everyday security (at
work, in public spaces, at home), sense
of control over typical situations, and
the level of future uncertainty.

Higher security and risk manageability
sustain a sense of stability and
willingness to rely on people and
“abstract systems”; rising risks and
uncertainty reinforce caution and
distrust.

Performance and
success (after
Beck)

Capacity of social actors (government,
companies, institutions) to
demonstrate effectiveness in achieving
results and responding to challenges.

Success serves as a signal of
competence and reliability and reduces
perceived interaction risks; repeated
failures accelerate the erosion of trust
and legitimacy.

Interpersonal
“nodes” of trust

Family and close circles as bonding
trust, which under favorable
conditions may evolve into broader
(generalized) trust.

Frequent interactions, shared
experience, and reputational sanctions
generate high baseline trust; through
networks and “bridges,” trust can
expand to wider groups and institutions.

Conclusions. The synthesis conducted in this study allows us to assert that trust is formed as the
outcome of interaction among several interrelated blocks of factors. Institutional and political conditions
foster trust through legitimacy, impartiality, and procedural justice, thereby making rule-based interaction
rational. Normative and cultural factors operate as a system of expectations and sanctions in which ethics
and a culture of trust or distrust determine the size of the trust radius, while social capital transforms
reliability into a reputationally advantageous strategy.

Socio-economic factors influence trust through stabilization and the reduction of incentives for
informalization, as well as through the normalization of financial risks under conditions of resilient banking
institutions. Security and the manageability of risks sustain trust by providing a sense of control and
predictability in everyday life, whereas excessive “risk saturation” erodes trust. The performance and
success of social actors function as signals of competence and reliability, while repeated failures accelerate
the erosion of trust and legitimacy.

Finally, interpersonal “nodes” of trust (family and close circles) provide a basic level of trust
“among one’s own” and may serve as a resource for expanding trust to broader groups under favorable
societal conditions. Overall, the proposed integrated framework makes it possible to explain both the
accumulation of trust and its deformations, and it can be applied to the analysis of policies and practices
aimed at restoring trust in society.
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COMMUNICATIVE BARRIERS IN THE INTERACTION OF HIGHER EDUCATION
STUDENTS: STRATEGIES FOR OVERCOMING THEM

AHoTamist. Y CTarTi po3mIAOarOThCS OCOOIMBOCTI CIIIKyBaHHS 3100yBadiB BHINOi OCBITH,
BH3HAYAIOTHCSl OCHOBHI IPUYMHU BUHUKHEHHSI KOMYHIKaTHBHUX Oap’€piB CIIIIKYBaHHS Ta OKPECTIOIOTHCS
cTparerii iXx momonanns. [loka3aHo, MO CIIJIKYBaHHS CTAa€ 3acO00M peaiizallii BHYTpINIHIX MOTped Ta
COLIlaJIbHUX BUMOT, CIpHUs€e TOOYIOBI COIiaIbHUX 3B’S3KiB, CAMOBHPaKEHHIO, 3a0€31euye MCUXOIOTIIHY
ninrpumMky. KomyHikatisHi 6ap’epu sIK pi3HOBUJI IICUXOJIOTTUHUX Oap’epiB, BU3HAYAIOTHCS K TIEPELIKO/H,
BHHUKAIOTh Y TIpolleci mepenavi iHdopMarlii Bil KOMyHIKaTopa A0 PElHUIIEHTa, MOXYTh IECTPYKTHBHO
BIUTMBAaTH Ha IPOIIECH MDXOCOOHMCTICHOI B3aemomii. Taki MEepemkoayd € MOIMUPEHUM SBHUIIEM Cepel
3m00yBaviB OCBITH, BHHHUKAIOTh B TPOIECi B3aeMOMii 3 HAWOMMKYNM COI[IAIbHUM  OTOYEHHSM,
OJHOTPYIHHUKAaMH Ta TPYIOI0 B ILIIOMY, BUKJIaJa4aMH, POAWHOI0, Menia. [lomonaHHs KOMYHIKaTUBHHX
0ap’epiB po3MIAMAECTBCS K HEOOXiZHA YMOBa PO3BUTKY KOMYHIKATHBHOI KOMIETEHTHOCTI, TTi/IBUIIICHHS
skocTi B3aemopii. OcoOnrBa yBara CbOTOAHI MPUAUISETHCS BHKOPUCTAHHIO TUCTAHIIMHMX (opmariB B
OCBITHROMY TIPOIIECi, IO 3HAYHOIO MIPOI0 3MIHIOE B3aEMOMII0 MDK CTYICHTAMH, CTYICHTaMH Ta
BUKJagadaMu. Taki popMaTu MOXYTh CTBOPIOBAaTH crieUU]iuHI KOMYHIKaTUBHI Oap’epu, Mo norpedye ix
BHICBITJICHHSI Ta IONAJBINOTO JOCTiKeHHA. Ha OCHOBI aHamizy 3alpolOHOBAHO INIISAXH IOMOJAHHS
KOMYHIKaTUBHUX Oap’epiB crilKyBaHHS. 3po0JIeHO BHCHOBOK, IIO YCYHEHHS KOMYHIKaTMBHHX Oap’epiB
(hopMye comiambHO-TICHXONOTIYHUI KJTIMaT B HaBYAIBHINA TPyTi, BIJIMBA€ HA MIXKOCOOHUCTICHI CTOCYHKH,
Cpusie  OCOOHMCTICHOMY pPO3BHTKY. [lofanbIio0 MEpCcrneKTHBOIO €  eMIIpHYHE  JOCIHiIKSHHS
KOMYHIKaTUBHUX Oap’€piB CIIIKYBaHHS 3100yBaviB BUIIOI OCBITH.

MeTo10 CcTATTi € TEOpeTHYHMH aHali3 OCOONMBOCTEH KOMYHIKaTHMBHUX Oap’€piB CHIJIKYBaHHS
3100yBadiB BUIIOT OCBITH Ta BU3HAYCHHS MUIAXIB 1X MOOAHHS.

KarouoBi ciaoBa: 3100yBadyi BHWINOI OCBiTH, KOMYHIKaIlisd, KOMYHIKaTuBHi  0Oap’epw,
Mi’KOCOOHUCTICHE CIIJIKYBaHHSI, OJ0IaHHs 0ap’€piB, ColliajbHA B3aEMOJIIs.

Abstract The article examines the peculiarities of communication among higher education
students, identifies the main causes of communicative barriers in interpersonal interaction, and outlines
strategies for overcoming them. It is demonstrated that communication becomes a means of fulfilling
internal needs and social demands, facilitates the establishment of social relationships, promotes self-
expression, and provides psychological support. Communicative barriers, as a specific type of
psychological barriers, are defined as obstacles that arise in the process of transmitting information from
the communicator to the recipient and may have a detrimental effect on interpersonal interaction processes.
Such obstacles are a common phenomenon among students and arise in the course of interaction with their
immediate social environment, including peers, the academic group as a whole, instructors, family
members, and the media. Overcoming communicative barriers is regarded as a necessary condition for the
development of communicative competence and the improvement of the quality of interpersonal
interaction. Particular attention is currently being paid to the use of distance learning formats in the
educational process, which significantly transform interactions among students as well as between students
and instructors. Such formats may create specific communicative barriers, which necessitates their further
examination and continued research. Based on the analysis, strategies for overcoming communicative
barriers in interaction have been proposed. It is concluded that the elimination of communicative barriers
contributes to the formation of a positive socio-psychological climate within the academic group, influences
interpersonal relationships, and promotes personal development. A promising direction for further research
is the empirical investigation of communicative barriers in the interaction of higher education students.

The purpose of the article is to provide a theoretical analysis of the peculiarities of communicative
barriers in the interaction of higher education students and to identify strategies for overcoming them.

Keywords: higher education students, communication, communicative barriers, interpersonal
communication, overcoming barriers, social interaction.

107


mailto:irynanahaitseva@kneu.edu.ua

Personality and Environmental Issues, 2026. Volume 5, Issue 2.

Problem statement In the contemporary context of educational development, communication
emerges as one of the key factors of effective interaction within student groups and between students and
instructors. The level of development of communicative skills determines not only academic performance
but also the nature of interpersonal relationships and the emotional well-being of students. The student
environment constitutes a specific social space in which intensive personality development takes place,
professional values are formed, and skills of teamwork and partnership interaction are developed. However,
communication within this environment is often complicated by various communicative barriers that may
hinder mutual understanding and reduce the effectiveness of interpersonal interaction.

A theoretical analysis of foreign and domestic scholarly literature has demonstrated that the issue
of the essence of communicative barriers, their role in the process of communication, as well as in
professional and educational activities, has been addressed in the works of such authors as K. Aleksieieva,
N. Alokhina, O. Vynoslavska, M. Kozyriev, S. Maksymenko, M. Malyhina, L. Orban-Lembryk, L. Pliaka,
L. Fedosova, V. Shapovalova, N. Yakovleva, and others. The peculiarities of communication in the
educational process were investigated by Zh. Vitlin, G. Lozanov, and L. Merkulova. Communicative
barriers arising in the process of interaction as a specific type of psychological barriers have been examined
in the works of M. Filonenko, L. Kaidalova, S. Dmytriieva, and L. Zasiekina. Contemporary research has
extensively addressed social, psychological, and academic factors influencing the psycho-emotional state,
as well as the active development of digital communication. However, the issue of communicative barriers
in the interaction of higher education students remains insufficiently explored.

Outline of the main material. The introduction and implementation of distance learning formats
in the educational process, as well as the growing academic mobility, significantly transform
communication within the student environment, particularly in interactions among students and between
students and teachers. New formats create both additional opportunities for interaction and specific barriers
that require updated approaches to the development of communicative competence. The need for
comprehensive theoretical and practical solutions aimed at overcoming communicative barriers in the
student environment is currently highly relevant.

In contemporary academic discourse, increasing attention is devoted to the issues of
transformations in the educational process under conditions of digitalization and the active implementation
of information and communication technologies. In the works of T. Pylaieva, V. Yatsenko, and T.
Onishchuk, which are dedicated to the study of approaches to developing communicative skills in the
context of distance learning, a comprehensive analysis is carried out of the features of professional
communication formation under conditions of significantly limited direct interpersonal interaction among
subjects of the educational process.

The implementation of interactive teaching methods constitutes an essential component of effective
interaction, as it facilitates learners’ ability to articulate their viewpoints, engage in the critical discussion
of issues, and receive systematic feedback.

0. Pyshchyk characterizes the concept of “communication” in both broad and narrow senses. In a
broad sense, communication reflects the “semantic” aspect of social interaction, is aimed at achieving
“social commonality,” and performs managerial, informative, emotive, and phatic functions. These
definitions indicate that the richness of content and knowledge, the expression of emotions and feelings, as
well as the establishment and maintenance of contact, demonstrate the close semantic relationship between
the terms “communication” and “interaction (interpersonal communication)” The researcher considers the
communicative process as a sequence of communicative acts that are structured and expressed in the form
of utterances [9].

Various types of communication are identified, and their classifications are developed. Direct and
mediated communication, active and passive communication, short-term and long-term communication,
personal and interpersonal communication, business communication, and other forms are distinguished.
Communication is an essential component of the educational process. S. Kostiuk and M. Martseniuk
proposed examining the structure of communication through the framework of a communicative situation.
According to their approach, a communicative situation includes the following components: all participants
involved in the communication process, the content of the information being transmitted, and the means of
information transmission, which include speech, writing, and technical communication tools. Particular
attention is paid to the conditions under which communication takes place, the intentions or goals of the
participants, and the listener’s feedback directed toward the substantive content of the message.

In the structure of the communicative process proposed by V. Hordiienko, the following elements
are distinguished: the communicator (the sender who creates the message), the content of communication,

108



Personality and Environmental Issues, 2026. Volume 5, Issue 2.

and the process of encoding the message in verbal, symbolic, or nonverbal forms; the channel of
communication through which the message is transmitted (speech, written text, or electronic media);
decoding as the process by which the recipient perceives and interprets the message; and the recipient, who
receives and interprets the communicated information; feedback, which indicates whether the message has
been understood or misunderstood; and factors that may distort or hinder the process of information
transmission, namely barriers that can be technical, psychological, cultural, or linguistic in nature.

In his research, O. Pryshchak defines the communicative process as a purposeful and dynamic
activity involving the exchange of thoughts and information among communication participants. He
considers the accurate perception and interpretation of another person’s messages to be an essential
component of this process. The author identifies the following characteristics of the communicative
process: its orientation toward social and interpersonal relationships; the alternation of the roles of the
“sender” and the “receiver” of information; the presence of information exchange, influence, and contact
establishment. Furthermore, the process is considered dynamic, as it changes depending on the participants’
reactions and the communication context. The essence of the phenomenon of communication is
multifaceted; it is a multidimensional process of transmitting and receiving information, involving the
mutual exchange of information. Communication is closely related to activity, as it emerges and develops
within a person’s joint activity. In the process of activity, information is exchanged, and values, knowledge,
and experience are transmitted.

Communication is a multidimensional process of transmitting and receiving information, involving
the mutual exchange of information. In the student environment, this process has its own specific features
determined by age-related characteristics, namely heightened emotionality, a need for self-assertion, and a
strong desire for group belonging and social recognition. In adolescence and early adulthood, interpersonal
relationships become particularly significant, as group interaction influences the formation of self-esteem
and personal development, and motivates the acquisition of professional knowledge and skills.

Contemporary research indicates that digital communication today ensures faster and more
accessible information exchange; however, it also increases the risk of misunderstandings due to the
absence of emotional contact and nonverbal cues. As a result, obstacles arise in the transmission of
information from the communicator to the recipient, hindering effective interaction and constituting
communicative barriers.

M. Filonenko considers verbal symbols to be the primary means of conveying ideas, while also
attributing significant importance to nonverbal symbols, which include facial expressions, gestures, eye
contact, and the spatial distance between interaction partners. Communication barriers also arise due to
poor feedback (both verbal and nonverbal responses), which prevents determining whether the message has
been interpreted in the intended meaning [12, p. 59].

Communication is viewed as a three-component process in which the communicative, interactive,
and perceptual components are interrelated. According to this concept, communication is understood as
interaction, mutual perception, and mutual understanding, rather than merely the transmission of
information. The communicative component involves the exchange of information during communication,
including knowledge, opinions, messages, and feelings. The interactive component refers to the
organization of interaction, coordination of actions, mutual influence among participants, and cooperation.
The perceptual component involves forming an impression of the interlocutor and establishing mutual
understanding. The unity of these components ensures effective communication.

L. Kaidalova, L. Pliaka, N. Alokhina, and V. Shapovalova distinguish cognitive, emotional, socio-
role, and motivational barriers, which manifest in difficulties in understanding educational material,
disruptions in feedback, and the formation of negative attitudes. Communicative barriers increase the
conflict potential within the student environment, complicate adaptation to educational activities, and
negatively affect the psychological climate of the group [4, p. 96-102].

S. Dmytriieva identifies psychological factors that contribute to the emergence of communicative
barriers in interpersonal interaction, namely increased aggressiveness, inadequate self-esteem, high trait
anxiety, and unproductive styles of responding in conflict situations. The author associates communication
barriers with individuals’ personality traits, aspirations, attitudes, linguistic characteristics, and
communication styles [2].

H. Fedosova considers the main causes of communicative barriers to include differences in values,
intellectual level, age-related differences, and emotional states. Communicative barriers affect individuals’
life, activities, learning, and well-being. The emergence of communicative barriers is significantly
influenced by personal characteristics, aggressive behavior, lack of tolerance, and other related factors [11].
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M. Kozyriev identifies the following causes of communicative barriers in communication: selective
listening, evaluative judgments, and the credibility of information sources [5].

V. Dukhnevych and Z. Sivers consider individual psychological characteristics, namely
temperament type, shyness, and modesty, to be the most significant psychological barriers.

N. Bruzhyna identifies three main groups of difficulties in interpersonal communication, namely
socio-psychological difficulties, individual personality differences, and a lack of skills in expressing
thoughts or conveying information.

There are various approaches to the classification of communicative barriers. L. E. Orban-Lembryk
identifies different types of communicative barriers that may hinder effective communication. The
researcher distinguishes phonetic, semantic, stylistic, logical, and meaning-related barriers. Phonetic
barriers are caused by differences in the speaker’s manner of speech. They impair the perception of
information due to articulation disorders, speech tempo, intonation, lack of emotional emphasis or
monotony, as well as an excessively quiet or overly loud voice. Semantic barriers may arise due to
individual differences and a limited vocabulary, when phrases or symbols are interpreted in different ways.

The essence of stylistic barriers lies in differences in language styles and the complexity of
messages. Logical barriers are associated with differences in the logical structure of thinking. A semantic
(meaning-related) barrier arises due to differences in understanding and the semantic interpretation of
messages. The causes include individual differences in perception, stereotypes, and expectations; if a
statement is unclear, it may be incorrectly interpreted by another person.

Communicative barriers may lead to reduced self-confidence, increased anxiety levels, and
decreased self-regulation. They can also contribute to the emergence of intrapersonal, interpersonal, and
intergroup conflicts. Phubbing, as a dismissive behavior characterized by diverting attention to digital
devices, complicates interaction and increases the likelihood of conflict emergence. The factors that
intensify communicative barriers include insufficient levels of communicative competence, stress, conflict
situations, and excessive use of digital communication. Collectively, these factors may lead to
misunderstandings, reduced effectiveness of interaction, and a deterioration of the psychological climate.

In her works, L. Spivak notes an increased need for interpersonal communication specifically
during adolescence and early adulthood. The author associates this with the search for personal identity,
self-disclosure, the desire for equal relationships, and the need to share one’s experiences, views, and plans.
At this age, the need for recognition and self-assertion increases and is realized through communication.
Social and professional orientations are formed.

Communication is one of the key factors in personality development during adolescence and early
adulthood, as this period is characterized by the formation of basic social, moral, and professional
orientations.

Based on the analysis of the literature and practical experience, the following strategies for
overcoming communicative barriers have been identified:

- the development of communicative competence, namely the implementation of training programs
aimed at enhancing active listening skills, assertive behavior, empathy and emotional intelligence, as well
as techniques for clear and structured expression of thoughts;

- the formation of a supportive socio-psychological climate, the creation of a safe environment, the
promotion of open dialogue within the group, and the implementation of integrative activities;

- overcoming status barriers involves fostering partnership-based communication between lecturers
and students, implementing tutoring approaches, and engaging students in discussions and decision-making
within academic groups;

- improving the culture of digital communication includes structuring messages in online
interaction and using video communication to prevent misunderstandings.

The presence of the aforementioned factors negatively affects interaction within the academic
group, contributes to the emergence of interpersonal conflicts, and complicates the learning process.

Conclusions and Prospects for Further Research. Based on the results of the theoretical analysis of
communicative barriers in higher education students’ communication, it can be concluded that at this age
there is a strong need for self-assertion, recognition, and self-disclosure, as well as a desire to share one’s
experiences, plans, and views, and to receive feedback. It is typical to establish friendly relationships and
expand one’s social circle. Due to intensive personal development, communication becomes more selective
and deeper in nature. The characteristics of adolescence and early adulthood give rise to certain barriers
that hinder mutual understanding and effective interaction with one’s immediate environment, including
peers and instructors. Such barriers are a common phenomenon among higher education students, have a
destructive nature, and affect psycho-emotional well-being, interpersonal relationships, and personal
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growth, they may lead to decreased self-confidence and increased anxiety, reduce the level of self-
regulation, alter group dynamics, and contribute to the emergence of both intergroup and intrapersonal
conflicts.

Distance learning formats significantly transform interaction among students as well as between
students and instructors, which may contribute to the emergence of specific communicative barriers. These
issues require further examination and research. The elimination of communicative barriers involves a
comprehensive approach that includes the development of communicative competence, the formation of a
positive socio-psychological climate within the group, the improvement of digital communication culture,
and the provision of psychological support for higher education students. Based on the theoretical analysis,
we have proposed strategies for overcoming communicative barriers in the interaction of higher education
students. The implementation of these measures will contribute to improving the quality of interaction and
fostering the development of a harmonious personality. A promising direction for further research is the
empirical study of communicative barriers in the interaction of higher education students.
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PROSPECTS FOR EFFECTIVE INTERACTION BETWEEN ARTIFICIAL
INTELLIGENCE AND HUMAN PERSONALITY IN MODERN DIGITAL SOCIETY

VY cTarTi pO3KPUTO TEPCIEKTHUBU SPEKTUBHOI B3aEMOJIIi JIFOAWHU 31 MTYYHUM IHTEJIEKTOM Y
Cy4acHOMY LU(PPOBOMY CYCHIIBCTBI.

Y Mexax Meracy0’€KTHOI METOJOJIOTIi, sSKa PO3TIIATAETHCS SK METOMOJIOTIS CaMOpPO3BHUTKY
0cOoOMCTOCTI B yMOBaX IMHAMIYHOTO CBiTY. Cy0’€KT yIOCKOHAJIOE 3aCO0M BIACHOTO IMi3HAHHS BiIMOBITHO
JI0 3aKOHOMIPHOCTEH OCOOHCTICHOI'O PpO3BHUTKY, IMHAMIKM PO3BUTKY pe(EepeHTHOro COIliyMy Ta
YCBIIOMJICHHSI CyCHJIbHUX TpaHcdopMariid. Jlo Takux 3MiH HajeKaTb NPOLECH, IO BiIOYBalOThCA B
iH(OpMAITIITHO-TEXHOJIOTITHOMY CEPEIOBHIII, a TAKOXX PO3BUTOK TEXHOJIOTIH IITYYHOTO IHTEIEKTY, SKi
ITOCTIHO €BOJIIOIIOHYOTh, YCKIIAHIOIOTHCS Ta HA0yBarOTh HOBUX (DYHKIIIOHATHHIX MOKJIHUBOCTEH.

EBoumronis Mojienel IMITYYHOTO IHTENEKTY BigoOpakae JIOTIKY METOJ0JIoril caMOpO3BUTKY,
BIJIMIOBITHO JI0 SIKOT Cy0’€KTH Mi3HAHHS aHATI3YIOTHCS SK 3 MO3HUIIT IXHBOT BHYTPINIHBOI MICUXOJIOTTYHOT
opranizaiiii, Tak i 3 OISy Ha iXHIO YUacTh Y IPOIECax CAMOPO3BHUTKY Ta B3a€EMOJII 3 IHIIAMHU Cy0’ €KTaMH
IHTEIEKTyalTbHOT KOMYHIKAITIi.

BusnaueHo Taki MepcreKTHBU e(EeKTUBHOT B3a€MOJIi IITYYHOTO IHTENEKTYy Ta OCOOMCTOCTI
JIFOJIMHM: BMiJIe BUKOpUcTaHHs HaBu4uok 1111 + nronuHa, 30kpeMa, po3yMiHHS TOTO, K GOPMYITIOBATH 3aITUT
Ha iHpOpMAIli0, Y TOMY YHCII a0CTPaKTHY; PO3LMIUPEHHS MOXKJIMBOCTSH aBTOMATH3aIlil Ta ONTHMi3allii
BJIACHOT MisUTEHOCTI, 30KpeMa, JIeJIeTYBaHHS TakMX 3aBJIaHb, IK 00poOKa 3aIuTiB, BEIMKUX OOCSTIB JaHUX,
noOyaoBa rpadikiB, BUKOHAHHS PYTHMHHHX 3aBJaHb; B3acMHe HaBuaHHs; po3poOka s LI mopneneit
KOTHITHBHOT B3a€MOJIii 3 JIOJUHOIO 3 METOIO CTBOPEHHS HOBHX CIIOCOOIB MOJAEpHI3amii, cTaHAapTH3AIlIl,
onTuUMizauii AiSTTBHOCTI JIFOAWHK Ta MiABUIICHHS 11 e(EKTUBHOCTI); ONTUMI3alis YaCOBUX PECYPCiB s
monuau (BukonanHs LI Tux Gi3HEC-MPOTIECiB, SIKi TO3BOJIATH JIOAUHI 3BITFHUTH Yac JJIs1 HABYAHHS Ta TUX
3aBJaHb, AKi MOKe BUKOHATH came JII0J1Ha); GopMyBaHHs cTanaapTis Baemoii LI Ta monunn, 30kpema
Ha PiBHI SIK OKpEeMHUX [Iiff, TaK 1 opraHizamii Ta CyCHiJIbCTBa B IIJIOMY; BU3HAUYEHHS MOJENEH CIUIBHOTO
MPUAHATTS pitenHs (BuOip crocoOy B3aemoii Ta yactku LI B mpuitHATTI pimenHs, ouinka BBy Aiit LI
Ha PILICHHS JIIOAWHHU); CUCTEMAaTHYHE TIEPEOCMHUCIICHHS (3aCTOCYBaHHSI HOBUX CIIOCOOIB yIOCKOHAJICHHS
IUSUTBHOCTi, TpOLeCiB Ta Oi3HEC-MOJelied 3 METOH JIOCATHEHHS eKCIIOHEHIIaJhbHOI'O0 3pOCTaHHS
e(eKTUBHOCTI).

Kuaro4oBi ciioBa: mTy4YHUN iHTENEKT, B3aEMOJIiSl OCOOMCTOCTI JIFOJIMHU 31 IITYYHUM IHTEIEKTOM,
TICHXOJIOTTYHI OCOOJIMBOCTI, TIEPCIIEKTUBH, CydacHe IU(POBE CYCHUIBLCTRO.

The article reveals the prospects for effective human interaction with artificial intelligence in
modern digital society.

Within the framework of metasubjective methodology, which is considered as a methodology of
personal self-development in the conditions of a dynamic world, the subject improves the means of their
own cognition in accordance with the patterns of personal development, the dynamics of the development
of the reference society, and the awareness of social transformations. Such changes include the processes
taking place in the information and technological environment, as well as the development of artificial
intelligence technologies, which are constantly evolving, becoming more complex, and acquiring new
functional capabilities.

The evolution of artificial intelligence models reflects the logic of the methodology of self-
development, according to which subjects of cognition are analyzed both from the standpoint of their
internal psychological organization and in view of their participation in the processes of self-development
and interaction with other subjects of intellectual communication.

The following prospects for effective interaction between artificial intelligence and human
personality have been identified: skillful use of Al + human skills, in particular, understanding how to
formulate a request for information, including abstract information; expanding the possibilities of
automating and optimizing one’s own activity, including delegating such tasks as processing requests, large
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volumes of data, constructing graphs, and performing routine tasks; mutual learning; developing models of
cognitive interaction with humans for Al in order to create new ways of modernizing, standardizing,
optimizing human activity, and increasing its effectiveness; optimizing time resources for humans through
Al performing those business processes that allow people to free up time for learning and for tasks that only
humans can perform; forming standards for Al-human interaction, both at the level of individual actions
and at the level of organizations and society as a whole; determining models of joint decision-making,
including the choice of interaction method and the share of Al in decision-making, as well as assessing the
impact of Al actions on human decisions; and systematic rethinking, which involves applying new ways of
improving activities, processes, and business models in order to achieve exponential growth in efficiency.

Keywords: artificial intelligence, interaction between human personality and artificial intelligence,
psychological features, prospects, modern digital society.

Introduction. Effective interaction between artificial intelligence and human personality is
extremely relevant in the context of the rapid digital transformation of modern society, accompanied by the
active implementation of artificial intelligence technologies in all spheres of human life. Artificial
intelligence systems are increasingly used in education, medicine, economics, public administration,
communication, creativity, and professional activity, which significantly changes the nature of human
interaction with the information environment.

The relevance of the study is determined by the need to identify optimal models of human interaction
with artificial intelligence that contribute not only to increasing the efficiency of activity but also to personal
development, the preservation of individuality, critical thinking, ethical values, and psychological well-
being.

In modern conditions, artificial intelligence is not only a tool of automation but also an active
participant in communicative, cognitive, and social processes, which requires a deep scientific understanding
of the specific features of such interaction.

The problem becomes especially significant due to the emergence of generative artificial intelligence
models capable of creating texts, images, program code, and other information products that influence
activity, decision-making, professional self-realization, and other aspects. This actualizes the issues of
responsibility, trust in algorithms, personal data protection, compliance with ethical standards, and ensuring
the safe use of intelligent systems.

The study of the prospects for effective interaction between artificial intelligence and human
personality has important practical significance for the formation of new approaches to work organization,
the development of digital competencies, and human adaptation to the conditions of the information society.

In the context of globalization and digitalization of modern society, the problem of harmonizing
human-artificial intelligence interaction is becoming one of the key directions of contemporary scientific
research.

Certain aspects of the formation and development of artificial intelligence, as well as the study of its
specific features, are addressed in the works of J. Barrat, R. Kurzweil, S. Russell, P. Norvig, and others. The
psychological features of using artificial intelligence in education are explored in the studies of I. Vizniuk,
V. Kyrychenko, A. Len, M. Moskaliuk, N. Moskaliuk, M. Rostoka, D. Usov, and others. At the same time,
the psychological features of human interaction with artificial intelligence in modern digital society require
further investigation.

The purpose of the article is to substantiate the prospects for effective human interaction with
artificial intelligence in modern digital society.

Results and Discussion. The term “artificial intelligence” (AI) was introduced by the American
computer scientist John McCarthy, who, at a seminar at Dartmouth College in 1956, set a task for ten
scientists. The task was to make machines use natural language, form abstractions and concepts, solve
problems that only humans could solve, and understand how to improve themselves. This two-month
brainstorming session led to the establishment of scientific laboratories in various countries for the
development of Al, including neural networks [14].

Al is actively developing in all spheres, as it contributes to the optimization and automation of
various processes. According to data for the period from 2023 to 2030, the implementation of artificial
intelligence technologies is expected to increase annually by 37.3% [3].

In the Concept for the Development of Artificial Intelligence in Ukraine, the terms are used in the
following meaning: “artificial intelligence” is an organized set of information technologies through which
complex tasks can be performed by using a system of scientific research methods and algorithms for
processing information obtained or independently created during operation, as well as by creating and using
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one’s own knowledge bases, decision-making models, algorithms for working with information, and
determining ways to achieve the assigned tasks; “the field of artificial intelligence” is an area of activity in
information technology that ensures the creation, implementation, and use of artificial intelligence
technologies [14].

The monograph Strategy for the Development of Artificial Intelligence in Ukraine states that
“artificial intelligence is a function of artificial consciousness, represented by a system of algorithms
created and controlled by it, which ensures self-learning based on available information, acquired
knowledge, rules, laws of society, and its own experience; the creation of new knowledge on this basis for
carrying out human instructions; as well as the ability to perform self-diagnostics and justify the decisions
it makes” [10, p. 23].

The work Artificial Intelligence in the System of Information and Analytical Support for the
Training of Scientific Personnel emphasizes that artificial intelligence nevertheless arises in the context of
studying and applying naturally existing human intelligence [9, p. 242].

In the psychological and pedagogical context, Al is considered a multifaceted phenomenon that
combines administrative and educational functions. The most common area of artificial intelligence
application is its use as a tool for solving a range of technical issues related to providing information support
for students, implementing automatic assessment systems for written works, and creating administrative
and management resources for scheduling and managing educational processes [1].

The life of a modern person can no longer be imagined without the use of artificial intelligence
algorithms — from autonomous machine learning systems and object recognition systems to various smart
assistants. Today, the question of how Al technologies influence the mental states of modern individuals,
their interaction with and trust in these technologies, human decision-making, emotional reactions, and
other aspects of intersubjective relations is becoming increasingly relevant [11].

Artificial intelligence is a complex of technologies aimed at modeling human intellectual activity
by means of computer systems. The main characteristics of such systems include the ability to learn, analyze
information, recognize images, process natural language, and make decisions. In modern society, artificial
intelligence is implemented through voice assistants, chatbots, recommendation systems, automated
analytical programs, and other digital services.

Human interaction with artificial intelligence has a specific character, as it combines elements of
technical and social communication. A person often perceives intelligent systems not only as mechanisms
but also as subjects of interaction capable of “understanding” and “communication.” This phenomenon is
explained by the human tendency toward anthropomorphization, that is, attributing human traits and
characteristics to technical objects.

The use of artificial intelligence significantly increases the speed of information processing and the
efficiency of professional activity. However, at the same time, there is a risk of excessive dependence on
digital technologies, which may negatively affect the development of critical thinking and personal
autonomy. Constant reliance on intelligent systems for obtaining answers and making decisions gradually
changes human cognitive mechanisms.

Within the framework of metasubjective methodology, which is considered a methodology of
personal self-development in the conditions of a dynamic world, the subject functions simultaneously in
two dimensions — internal and external. This duality determines the need for special means of coordinating
these spheres. The main instruments of this process are knowledge and experience. In the course of self-
development, this toolkit is constantly expanded and improved: through interaction with society as a
collective subject, a person gains access to socially accumulated knowledge, while in the process of
practical activity this knowledge is tested and transformed into proven personal experience.

The subject improves the means of their own cognition in accordance with the patterns of personal
development, the dynamics of the development of the reference society, and the awareness of social
transformations. Such changes include processes occurring in the information and technological
environment, as well as the development of artificial intelligence technologies, which are constantly
evolving, becoming more complex, and acquiring new functional capabilities.

The evolution of artificial intelligence models reflects the logic of the methodology of self-
development, according to which subjects of cognition are analyzed both from the standpoint of their
internal psychological organization and in terms of their participation in the processes of self-development
and interaction with other subjects of intellectual communication.

Fundamental errors in the development of artificial intelligence programs are associated with the
limitations of the cognition models on which they are based, bias in the selection of text corpora for training
and analysis, imperfections in the organization of the agents’ social environment, and the subjectivity of
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criteria for evaluating the obtained results. In addition, there are objective difficulties that cannot be
completely eliminated solely by improving software or algorithms.

According to the methodology of self-development, knowledge is inherently incomplete by its very
nature; therefore, no instrument of cognition, including artificial intelligence, is capable of finally
overcoming this incompleteness. The significance and practical value of knowledge are confirmed only in
the process of real activity and practical application.

Artificial intelligence and related algorithms demonstrate high efficiency in processing large
volumes of digital information. They are capable of identifying statistical patterns, formulating conclusions,
and generating new texts based on analyzed data. However, their fundamental limitation remains the
inability to work with what has not yet been clearly articulated, is not represented in neural network
structures, and exists only at the level of potential meanings or possibilities [8, pp. 428-429].

The most important risks associated with the use of Al in human life activities should be identified
as follows:

Violation of confidentiality: Al systems are capable of processing enormous amounts of personal
data; therefore, improper processing or storage may lead to information leaks or violations of privacy.

Algorithmic bias: Al algorithms are trained on existing data that may be non-objective;
accordingly, decisions based on such data may lead to distorted analytical results.

Lack of transparency and justification of decisions: the decision-making processes of Al systems
are often difficult to explain and interpret.

Cyberattacks using Al capabilities: the creation of malicious programs or systems that can be used
for hacking, fraud, or other criminal actions against companies and individuals [10].

Responsibility for decisions made by Al: automatically made decisions do not allow responsibility
for their consequences to be assigned directly to Al systems.

It is impossible to replace human abilities and personal qualities in those areas of activity where
individual “live” contact, the ability to determine a person’s emotional and physiological state, and
understanding of interpersonal relationships are required.

Excessive dependence on intelligent systems may lead to a decrease in the level of critical thinking,
the loss of independent information analysis skills, and the weakening of an individual’s social activity.
The issues of personal data protection, information security, ethical use of algorithms, and responsibility
for decisions made with the involvement of artificial intelligence also remain highly relevant.

One of the main prospects of human-—artificial intelligence interaction is increasing the efficiency
of human activity. Through the automation of routine processes, people gain the opportunity to focus on
creative, analytical, and strategic tasks. In the field of education, artificial intelligence contributes to the
personalization of learning, adaptation of educational content to the individual needs of students, and the
development of digital competencies. In medicine, intelligent systems provide rapid processing of large
volumes of information, improve diagnostic accuracy, and contribute to more effective patient treatment.

An important aspect of human-artificial intelligence interaction is the development of
communicative and cognitive capabilities of the individual. The use of intelligent systems helps optimize
the information search process, promotes the development of data analysis skills, and contributes to the
formation of new models of professional activity. In addition, modern digital technologies create conditions
for expanding access to knowledge, self-realization, and professional development.

It is advisable to identify the following prospects for effective interaction between artificial
intelligence and human personality:

Skillful use of Al + human skills, particularly understanding how to formulate requests for
information, including abstract information.

Expansion of opportunities for automation and optimization of one’s own activity, for example,
delegating such tasks as processing requests, large volumes of information, constructing graphs, and
performing routine tasks.

Mutual learning (training Al in new skills and workplace learning).

Development of cognitive interaction models for Al in order to create new ways of modernizing,
standardizing, and optimizing human activity and increasing its efficiency.

Optimization of human time resources (Al performing processes that allow people to free time for
learning and for tasks that only humans can perform).

Formation of standards for Al-human interaction, both at the level of individual actions and at the
level of organizations and society as a whole.

Determination of joint decision-making models (choosing methods of interaction and the degree of
Al involvement in decision-making, assessing the influence of Al actions on human decisions).
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Systematic rethinking (inventing new ways of modernizing work, processes, and business models
in order to achieve exponential growth in efficiency).

It should be noted that during human interaction with Al, the main criteria for success become:

— the use of Al for its intended purpose;

— the use of Al for processing reliable data in order to obtain a specific result;

— the determination of forms of interaction between humans and Al;

— verification of Al performance in terms of correctness, confidentiality, security, compliance with
ethical standards and moral norms, reliability, and controllability of its actions and decisions.

Conclusions. Thus, the prospects for effective interaction between artificial intelligence and human
personality lie in creating conditions for increasing labor productivity, developing education, science, and
professional activity, expanding opportunities for personal self-realization, and improving social
communication.

At the same time, an important task of modern society is to ensure the ethical, safe, and responsible
use of artificial intelligence technologies in order to preserve the leading role of humans under the
conditions of the digital transformation of modern society.

One of the key tasks of contemporary science is the in-depth study of the psychological mechanisms
of human interaction with artificial intelligence in order to ensure a harmonious combination of
technological development with the preservation of mental well-being and personal integrity.
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METHODOLOGICAL FOUNDATIONS OF THE USE OF TRAINING TECHNOLOGIES IN
THE PROFESSIONAL TRAINING OF FUTURE SOCIAL WORK SPECIALISTS

Anortamis. CTaTrTs NPHUCBIYCHA KOMIDIEKCHOMY aHali3y METOJOJOTIYHMX 3acall 3aCTOCYBaHHS
TPEHIHTOBHUX TEXHOJIOTIH B MIATOTOBIN CIEITIANICTIB 3 COIIABHOI POOOTH. AKTYyallbHICTh JOCIIKEHHS
3yYMOBJIEHA CTICIU(IKOIO JisITHHOCTI COLIaIbHOTO MPAIliBHUKA, KA BUMArae He JINIIEe TEOPETUIHUX 3HAHB,
a i BUCOKOTO PIBHA PO3BUTKY KOMYHIKATUBHHX, EMIATIHHUX Ta OPraHi3aTOpchbKUX 3Ai0HOCTEH. ABTOpU
NETaTbHO PO3TIAAAIOTh KIIFOYOBI HAyKOBI MiAXoau (KOMIETEHTHICHHH, OCOOHCTICHO-OPiEHTOBaHHMH,
JISUTBHICHUHN Ta aKMEOJIOTIYHUI), 0 CTAHOBIATH (PYHAaMEHTAILHY OCHOBY MOJICITIOBAHHS TPEHIHIOBOTO
MIPOCTOPY y BUINIA MKONi. Y poOOTI PO3KPHUTO CYTHICTh Ta CTPYKTYpPy TPEHIHIOBOi HiSUTBHOCTI SIK
iHTepakTUBHOI (OpMHM HaBuYaHHS, IO 3a0e3ledye aKTUBHY TNO3WII0 CTyAeHTiB. OcoOJMBy yBary
MIPUAUICHO JWIAKTHYHAM TPHHIINIIAM OpTaHi3allii TPEHIHTIB, cepel SKUX BHOKPEMIICHO TPHUHITAITH
MapTHEPCbKOi B3a€EMOZii, AKTHUBHOCTI, JMiajori3amii, 3BOPOTHOTO 3B’S3Ky Ta KOH(]IJEHLIHHOCTI.
Hocmimkero crnenudiky ¢opMyBaHHS NPodeciiHNX KOMIIETEHTHOCTEH dYepe3 CHCTEMY CITeIliadbHO
migidpaHux BIpaB, Kec-METOMIB, POJBLOBUX irop Ta pedIieKCMBHUX NpakTHK. HaykoBa HOBHU3HA POOOTH
roJisirae B OOTPYHTYBaHHI iHTETpaTHBHOI MOJENI TPEHIHTOBOI MiATOTOBKH, SIKA TOETHYE TEOPETHUHUMH,
MCUXOEMOLIHHUN Ta OmNepaliiHO-IisUIbHICHUHA KOMMOHEHTH. [IpakTMuHe 3HAa4YeHHS OTPUMAaHUX
pe3yIbTATIB TOJSATAE Y MOMKIJIMBOCTI BHKOPHCTAHHS 3alPOTIOHOBAHUX METOJOJIOTIYHUX MIiAXOMIB IS
pPO3pOOKM Ta BIPOBAIKECHHS aBTOPCHKUX TPEHIHTOBHX MPOTpaM Y 3aKiafax BHUIIOI OCBITH 3 METOIO
MiABUIIEHHS KOHKYPEHTOCIPOMOKHOCTI BUIIYCKHHKIB Ha PUHKY Tpatii. Y BUCHOBKaX CTBEPIXKYETHCS, 11O
TPEHIHroBa JisUTBHICTh y MiArOTOBLI Maii0yTHIX COLliaIbHUX MPaLiBHUKIB MOBHHHA 0a3yBaTHCs HA CHHEPTii
KOMIICTCHTHICHOTO, AiSUTbHICHOIO Ta OCOOMCTICHO OpIEHTOBAHOIO METOAOJIOrIUHUX IijaxoaiB. BoHa
BHCTYTIa€ HE TMPOCTO SK METOJ HaBYaHHS, a SIK MUJICHA iHTEpaKTUBHA TEXHOJOTis (OopMyBaHHS
npodeciiHoT rOTOBHOCTI Maif0yTHHOTO ()axiBIs 3 COLIANBLHOI POOOTH.

Kntouoei cnoea: TpeHiHT, METOJONOTIUHI 3acajy, MISIbHICHUN IMiJXiJl, KOMIETCHTHICHUHA MiIXiJ,
AKCIOJIOTTYHMIA TiAX1]], KOMIIETCHIlIaPHE HABYaHHS, CKCIEPIEHTAILHOTO HABYaHHSI.

Abstract. The article is devoted to a comprehensive analysis of the methodological foundations
underlying the application of training technologies in the professional preparation of social work specialists.
The relevance of the study is determined by the specific nature of social workers’ professional activities,
which require not only theoretical knowledge but also a high level of communicative, empathic, and
organizational competencies. The authors examine in detail the key scientific approaches—competency-
based, learner-centered, activity-based, and acmeological—which constitute the fundamental framework
for modeling a training environment in higher education institutions. The study reveals the essence and
structure of training activities as an interactive form of learning that promotes active student engagement.
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Particular attention is paid to the didactic principles of training organization, including partnership-based
interaction, active participation, dialogical communication, feedback, and confidentiality. The article
explores the specific features of professional competence development through the use of specially
designed exercises, case-study methods, role-playing activities, and reflective practices. The scientific
novelty of the study lies in the substantiation of an integrative model of training-based preparation that
combines theoretical, psycho-emotional, and operational-activity components. The practical significance
of the findings is associated with the possibility of applying the proposed methodological approaches to the
design and implementation of original training programs in higher education institutions aimed at
enhancing graduates’ competitiveness in the labor market. The conclusions emphasize that training
activities in the preparation of future social workers should be based on the synergy of competency-based,
activity-based, and learner-centered methodological approaches. Training is considered not merely a
teaching method but a holistic interactive technology for developing the professional readiness of future
social work specialists.

Keywords: training, methodological foundations, activity-based approach, competency-based
approach, axiological approach, competency-based learning, experiential learning.

Statement of the problem.

In 2014, the International Federation of Social Workers (IFSW) and the International Association
of Schools of Social Work (IASSW) adopted the Global Definition of Social Work: ‘Social work is a
practice-based profession and academic discipline that promotes social change and development, social
cohesion, empowerment and liberation. Social work is centred on the principles of social justice, human
rights, collective responsibility and respect for diversity. Grounded in theories of social work, the social
and human sciences, and local knowledge, social work engages people and structures to address life
challenges and improve well-being” [1]. In other words, social work is defined both as a professional
activity and as an academic discipline that plays a leading role in training specialists in this field.

The professional training of future social workers at the Mykhailo Kotsyubynsky Vinnytsia State
Pedagogical University is based on the principles set out in the document ‘Global Standards for Social
Work Education and Training’ of the International Federation of Social Workers (IFSW), namely: ensuring
consistency in the provision of social work education, while valuing diversity, equity and inclusion;
fostering collaboration and knowledge transfer between different schools of social work, integrating theory
and practice, research and practical experience; the diversity of scientific and practical approaches, as well
as historical, economic, cultural and political contexts, are taken into account in teaching; knowledge of
human rights and methods of their protection, the historical context of the development of social work, and
an emphasis on gender equality are relevant aspects of training future professionals in today’s context [2].
Drawing on international teaching practices, great importance is attached in the training of future
professionals not only to theoretical training but also to training methods for acquiring the necessary
competencies.

This requires a thorough justification of the methodological foundations of training activities in the
educational process of future social work professionals, which is the main objective of our article. An
analysis of recent studies and publications shows that over the past decades, a number of studies have been
conducted in Ukraine dedicated to the issue of applying training activities in the training of social work
professionals. Thus, the specific features of conducting training in educational activities are examined by
I. Hrechukha [3], V. Zlyvkov and S. Lukomska [4], N. Onyshchenko [5], A. Tangirov and D. Tangirova
[6], L. Moroz and M. Mishchenko [7], S. Potyuk [8], and others. In our study of the origins of training
activities and their various forms of implementation, we also draw on the works of Western researchers
such as Kurt Lewin [9], Carl Rogers [10], D. Kirkpatrick [11], J. P. Campbell [12], W. McGehee [13], E.
Salas [14], S. I. Tannenbaum and G. Yukl [15], and others.

Presentation of the main material. Training work as a means of pedagogical activity has always
been at the centre of theoretical and empirical pedagogical research, since training is considered the primary
means of developing many skills, abilities and competences of future specialists. Researchers have
conducted numerous empirical studies on specific aspects of training delivery to optimise the learning
process, minimise stress, develop coping strategies, and foster the currently popular concept of resilience.
However, all these training techniques are designed for implementation in peaceful conditions and
predominantly in face-to-face (offline) settings. Therefore, the notion that the issue of using training in
psychology and social work has long been irrelevant is, in fact, now mistaken, because although many
works have been written and practically all possible research has been conducted, the COVID-19 pandemic
and the war that began on 24 February 2022 have radically changed everything, not only for Ukraine but
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for the world as a whole. At present, the situation in the field of training within the education sector is quite
critical: on the one hand, there is domestic and international experience accumulated over the years, and on
the other, it is designed for conditions of peaceful, relatively stable life, albeit somewhat contradictory, as
it is focused on achievement rather than survival and resilience — qualities that are highly relevant in today’s
circumstances.

Training is the systematic acquisition of knowledge, skills, abilities and attitudes aimed at
improving performance in a particular field [3]. Training is designed to bring about cognitive and
behavioural changes in participants, which are only possible through careful programme planning, the
provision of feedback, and methods for assessing its effectiveness. Typically, the development of a training
programme is based on the requests and needs of the organisation, group or community commissioning it.

The emergence of training as a distinct teaching method and the subsequent development of its
various forms (personal development training, sales training, business training, etc.) are associated with the
name of the American psychologist Kurt Lewin. In 1946, this social psychologist established special
training groups aimed at improving communication skills. He and his students observed that effective
changes in attitudes, as well as a more objective analysis of personality traits and behaviour, occur when a
person acts and learns within a group [9].

Later, the National Training Laboratory was founded, where politicians, managers and
administrators were taught how to resolve conflict situations, lead and communicate effectively. In 1954,
sensitivity groups emerged, aimed at developing the ability to perceive one’s own and others’ states, and
clarifying a person’s core life values and attitudes. In the 1950s and 1960s, incidentally, the concept of a
‘business consultant’ also emerged (these were university lecturers in the US and research scientists). Carl
Rogers made a significant contribution to the development of the training process [10]. In the 1960s, his
life and social skills training programmes were used to train managers, teachers, consultants and others.

According to the methodological principles of classical training practice, training is a
developmental method based on problem-centered learning through action and experience. It relies on
information about participants’ current behavior, situations emerging within groups, and attempts to modify
these behaviors through interaction among participants. The key components of this method include the
expansion and deepening of participants’ self-awareness and self-understanding, as well as changes in their
attitudes through conscious choice, cooperation, and shared responsibility in solving problems and
accomplishing tasks. These outcomes are achieved primarily through participants’ active involvement,
while the trainer provides only minimal structuring of the learning process.

The development of self-awareness is associated with the confrontation of opinions and attitudes
with lived experience, the recognition of errors and distortions, the discovery of factual realities, and the
orientation of thinking toward planning and anticipating future events. As a result of this process,
individuals may experience changes in their perceptions of themselves, their social roles, groups, and
organizational structures. Furthermore, within the training approach, participants gain a deeper
understanding of group dynamics, organizational challenges, and the effective use of small groups to
enhance the functioning of social and community structures. Consequently, this method has been widely
employed in the preparation of managerial personnel, generating expectations among administrators
regarding the practical benefits of training programs for the functioning of various institutions and
organizations.

Among the primary tasks of the training field, W. McGehee identified the following: determining
who is qualified to serve as a trainer; defining the content of training sessions; selecting appropriate methods
and evaluating their effectiveness; identifying who is responsible for developing training programs and
certifying trainers; and examining the short-term and long-term outcomes of training interventions [13].

In contrast, J. P. Campbell argued that the field of personnel development training had become
excessively broad and had effectively lost its clearly defined boundaries. He proposed limiting training
activities to the enhancement of organizational effectiveness and positioning them within the domain of
psychological practice, while leaving other objectives to related applied sciences [12].

Beginning in the 1960s, increasing attention was paid to the assessment of trainers’ needs and the
methodological foundations of training practice. Some of the earliest contributions in this area originated
within military psychology, where methodological tools and procedures for evaluating the achievement of
training goals and objectives were clearly defined. As noted by W. McGehee and P. W. Thayer, the training
field required a form of “cookbook” or manual containing clearly specified descriptions of training sessions,
including their objectives, “ingredients” (exercises and informational content), target audiences, and
contraindications [13].
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J. P. Campbell further observed that, unlike the 1950s, when training programs were primarily
focused on the individual or micro level and could be successfully explained through traditional learning
models, the 1970s created a need for the systematic classification of training programs and methods. He
compared this process to the organization of cookbooks into categories such as “European” or “Asian”
cuisine. According to Campbell, training programs aimed at developing particular skills should be
integrated into broader classes of training interventions based on common principles and employing similar
methodological tools. He identified four groups of methods that trainers should use in their practice:
instructional techniques, managerial grids, cross-cultural exercises, and motivation-enhancement activities
[12].

S. I. Tannenbaum and G. Yukl expanded this classification by including more specialized
approaches, such as skill-acquisition exercises, team-building activities, and group cohesion interventions.
Overall, they identified three categories of methods as particularly effective in training practice: simulations
and games, video-based presentations, and behavioral modeling. In their view, the qualifications of a trainer
should be assessed in terms of competencies and skills, attitudes, expectations, motivation, and the ability
to establish effective interpersonal interactions [15].

Contemporary scholarly literature identifies several methodological approaches to the
implementation of educational training programs that contribute to the optimization of the learning process,
including the activity-based, competency-based, and axiological approaches. First, it is appropriate to
examine the key aspects of the activity-based approach in greater detail.

The activity-based approach to the organization of the educational process is oriented toward the
development of students’ independence and their ability to effectively address professional situations.
According to N. Onyshchenko, “the activity-based approach is manifested in the mobility, activity, and
initiative of future specialists; involving students in active learning during the study of academic disciplines
contributes to the enhancement of their initiative and adaptability.” Consequently, within the context of
training programs, this approach is implemented through the modeling of a trainer’s professional activities,
the mastery of algorithms for preparing, conducting, and evaluating training sessions, as well as the
independent design of training modules and activities [5].

Equally important is the competency-based approach, which emphasizes not only the acquisition
of theoretical knowledge but also the development of integral, general, and professional competencies
required for the future professional activity of social work specialists. In this regard, the position of N.
Onyshchenko deserves particular attention. The scholar argues that “the competency-based approach
involves shifting the focus from the quantitative accumulation of knowledge, abilities, and skills toward
the development of students’ capacity for practical action, enabling them to apply skills and experience
gained through successful performance in professional and social practice situations” [5]. In educational
practice, this approach is implemented by bringing the learning process closer to authentic professional
conditions through practice-oriented tasks, the development of training programs and activities, and the
analysis of problem situations and professional cases.

Special attention should also be paid to the work of A. Tangirov and D. Tangirova, who describe
the axiological (value-based) approach. According to the authors, this approach functions as a specific
“bridge” between theory and practice [6], being grounded in the awareness of the value foundations of
professional activity and the development of a learner-centered attitude toward training participants. It is
advisable to distinguish between the practical and theoretical dimensions of the axiological approach. The
practical dimension involves engaging students in training-based forms of learning that promote reflection
on values, attitudes, and professional positions. The theoretical dimension is expressed through the
assimilation of the fundamental values of psychological science and practice, including respect for human
dignity, confidentiality, voluntary participation, the trainer’s responsibility for participants’ psychological
safety, and ethical professional interaction.

In light of the above, it is also important to emphasize the necessity of implementing fundamental
training principles. Researcher I. Hrechukha highlights the significance of adhering to such principles in
the process of conducting training programs for students and describes their essence. In particular, the
principle of equality ensures equal roles among participants and contributes to the creation of a trusting
psychological climate within the training group. The principle of confidentiality involves the non-disclosure
of personal information shared during training sessions. The principle of drawing upon life experience
emphasizes that new knowledge should be based on participants’ own experiences. The principle of activity
presupposes frequent changes in learning formats, including small-group work, role-playing activities,
discussions, and debates. The principle of continuity or sequence ensures logical connections between
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exercises, thereby facilitating the gradual achievement of training objectives. Finally, the principle of
responsibility promotes students’ ability to make independent and accountable decisions [3].

To further clarify this issue, L. Moroz and M. Mishchenko argue that “the general principle
underlying the effectiveness of any training program is the activity-mediated engagement of participants in
the learning process, during which specific forms and methods of subject-oriented interaction are modeled,
creating favorable conditions for mastering ‘cultural tools’” [7]. Therefore, the implementation of
educational training programs accompanied by practical rehearsal through role-playing exercises enhances
the effectiveness of learning outcomes and ensures the axiological orientation of students’ professional
preparation.

Thus, by the beginning of the 2020s, training had been recognized as an effective form of skills-
based learning. However, it cannot be considered in isolation from other activities within organizations or
other professional domains. For example, team-building training is aimed not only at strengthening group
cohesion but also at achieving broader organizational objectives. Similarly, training in conscious parenting
does not merely teach effective parent—child interaction; it also fosters an understanding of the role of
parenthood in a rapidly changing and dynamic world.

According to most scholars and practitioners engaged in the theoretical and practical aspects of
training, the primary goal of a training group is the development of an individual's socio-psychological
competence, that is, the ability to interact effectively with other people. Nevertheless, this is not the only
objective of socio-psychological training practice. Two additional goals may be identified: the development
of an active socio-psychological position among participants, understood as the capacity to initiate socially
significant transformations within the sphere of interpersonal relations, and the enhancement of
psychological culture as an essential component of holistic personality development.

The general objectives of socio-psychological training may be specified through the following
educational tasks: (a) acquiring knowledge in the field of social work; (b) developing and correcting
participants’ socio-psychological skills and competencies; (c) fostering awareness of one’s social existence
within a community of people; (d) enhancing the capacity for adequate and comprehensive self-
understanding and understanding of others; (e) mastering techniques for decoding messages communicated
by individuals and groups; (f) learning individualized methods of interpersonal communication; and (g)
developing experiential understanding of group-dynamic phenomena and awareness of one’s involvement
in emerging interpersonal situations.

Training technologies are based on two seemingly contradictory yet complementary approaches:
competency-based learning and experiential learning. The fundamental methodological principle and
mechanism of training lies in providing participants with opportunities to experience a wide range of
emotions and situations comparable to those encountered in real life and professional practice. The
spectrum of these experiences is highly diverse, ranging from feelings of anxiety, confusion, uncertainty,
and fear—yparticularly at the beginning of training sessions—and occasionally irritation, anger, or
frustration, to feelings of joy, satisfaction, sympathy, affiliation, enthusiasm, solidarity, inspiration, and
self-confidence.

Within the training process, individuals often experience particularly valuable and memorable
heuristic emotions associated with insights, discoveries, and the perception of new perspectives. Training
is regarded as a multifunctional method, and it is precisely this multifunctionality that accounts for its
universality and practical applicability. Its principal functions include diagnostic, educational,
developmental, heuristic, psychocorrective, self-regulatory, praxeological, and preventive functions.

As a rule, every training program is grounded in the fundamental methodological principles of a
particular philosophical or theoretical approach. The most common general objectives of training include:

1. Acquiring knowledge in the field of social work.

2. Developing communication-related skills and competencies.

3. Enhancing the ability to achieve accurate and comprehensive self-understanding and
understanding of others.

4. Facilitating personal development, the realization of creative potential, the attainment of an
optimal level of functioning, and the experience of well-being, success, and life satisfaction.

5. Promoting self-awareness and self-exploration among participants in order to prevent or
correct emotional disturbances through intrapersonal and behavioral changes.

6. Exploring the psychological challenges experienced by group members and providing
support in addressing them.
7. Improving subjective well-being and strengthening mental health.
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Training can be used to develop communication skills, enhance the effectiveness of acquiring
professional knowledge, abilities, and competencies, improve intellectual capacities, foster emotional and
volitional characteristics, and facilitate the identification, understanding, and resolution of personal,
professional, and organizational problems. The primary object of training interventions is the individual,
with their unique inner world, personal characteristics, established system of relationships, and values.
During training, participants often experience a series of personal discoveries, the most significant of which
is frequently a deeper understanding of themselves.

As a unique educational method, training incorporates a wide range of techniques, methods,
and procedures. Training methods may be defined as a set of techniques and tools aimed at achieving the
goals and objectives of a particular training program. The selection of methods depends on several
variables, including the objectives of the program, its duration, participants’ level of preparation, prior
experience, the degree of interpersonal interaction among participants, the expected level of participant
engagement, group size, and the availability of supporting resources and equipment.

Game-based methods constitute the core of the training process. Their implementation
facilitates group formation and promotes group dynamics. Most game-based activities involve the
collaborative completion of tasks assigned to the entire group or to smaller subgroups and typically require
creative problem-solving. Role-playing and business simulation games, particularly those involving
subgroup work, activate interpersonal communication skills through role exchange, stimulate participant
engagement, and encourage creativity, originality, and non-standard thinking. In addition, these methods
contribute significantly to group cohesion.

Discussion-based methods provide participants with opportunities to examine a problem from
multiple perspectives, develop shared positions on controversial issues, reduce emotional bias and
stereotypical perceptions, and decrease resistance to new information through the establishment of group
norms and reference points. Furthermore, discussions enable participants to share personal experiences,
engage in self-disclosure, and experience emotional release or catharsis. Such methods also facilitate the
development of effective communication and interaction skills, including active listening, argumentation,
and counterargumentation. As a result, discussion-based methods can contribute to changes in participants’
attitudes and needs while expanding their capacity to analyze specific situations. These methods are
transversal in nature and may be utilized throughout the entire training process, both during the analysis of
participants’ real-life experiences and in the debriefing of role-playing exercises or group activities.

Feedback, provided in the form of information shared by training participants, offers valuable
insights into the quality and outcomes of training procedures, ongoing group processes, and the
effectiveness of trainers’ performance. Psychotechnical methods are aimed at creating a psychologically
comfortable group atmosphere, influencing participants’ emotional states, and developing various personal
and communicative qualities. In particular, these methods seek to enhance participants’ sensitivity to the
surrounding social and psychological environment.

Experimental methods are based on the creation of artificial situations in which specific
personality traits, group characteristics, skills, and competencies can be most effectively identified,
demonstrated, assessed, and reinforced. These methods provide opportunities for controlled practice and
observation within conditions that approximate real-life challenges.

Presentation methods encompass both verbal and non-verbal forms of presenting information
designed to enhance perception and facilitate comprehensive understanding of the theoretical, applied, and
practical issues addressed during training. Such methods include various techniques for delivering training
content, including introductory talks aimed at creating a general understanding of the issues under
consideration. Within training programs, presentation methods may take the form of lectures, reports,
facilitated discussions, presentations of group work outcomes, and visual demonstrations utilizing
projectors, video equipment, and other technological resources.

Conclusions

Training-based activities in the preparation of future social work specialists are grounded in the
synergy of competency-based, activity-based, and learner-centered methodological approaches. Training
should be viewed not merely as a teaching method but as a comprehensive interactive technology aimed at
developing the professional readiness of future specialists.

Training activities integrate several fundamental principles, including subject—subject interaction,
which presupposes an equal and collaborative dialogue between the trainer and students; the principle of
active participation, which emphasizes learning through direct engagement and the simulation of real-life
situations; reflexivity, which involves continuous analysis of personal experiences, emotions, and
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behavioral patterns; and contextualization, which ensures the close alignment of training content with future
professional practice.

The analysis conducted in this study allows for the identification of five principal groups of
methods commonly employed in educational training programs: game-based methods, discussion-based
methods, psychotechnical methods, experimental methods, and presentation methods. The effective
combination of these methods creates favorable conditions for the development of both professional
competencies and personal qualities required in social work practice.

In summary, training activities facilitate the transformation of students’ theoretical knowledge into
practical skills and competencies, including empathy, communication abilities, tolerance, and resilience to
stress. Consequently, training serves as an effective tool for fostering a high level of professional
competence and preparing future social workers to perform successfully in complex and dynamic social
environments.
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FACTORS OF EFFECTIVENESS OF PSYCHOLOGISTS’ PROFESSIONAL ACTIVITY IN
WORKING WITH CHILDREN OF INTERNALLY DISPLACED PERSONS IN A
MULTICULTURAL ENVIRONMENT

VY cTarTi Npe3eHTOBAaHO HAaNpAaIfOBaHHS aBTOPIB IIOJO JOCHIPKEHHS NpoOsieMHu (PakTopiB
edhekTHBHOCTI TIPO(eciifHOl MISITEHOCTI IICUXOJIOTIB ¥ poboTi 3 miTebMu BIIO B yMOBax MOJNKYIBTYPHOTO
cepenoBuila. MeTolo CTaTTi € TeopeTuyHe OOIPYHTYBaHHS Ta cucTeMaTHu3auis (HakTopiB ePeKTUBHOCTI
npodeciitHol MisTTFHOCTI IMICHXOJIOTIB Y po0oTi 3 mitbmMu BIIO B yMOBax MOJKYJITYpPHOTO CEpEIOBHIIA.
MerTopooriuHa TPaeKTOpisl JOCIIIKEHHS] TPYHTYEThCS Ha B3a€MOJIOTIOBHIOBAJIBHIA CHCTEMi MigXOMiB:
MDKIUCIUIUTIHAPHOMY, TICHXOCOIIAIFHOMY, MPOo(ecitHOMY, CepelOBHUITHOMY, AUTHHOIEHTPUIHOMY Ta
BiJHOBHOMY. MUiKIMCUMIUTIHADHUNA MiAXixg 3abe3medye iHTerpauilo 3HaHb i3 Qinocodii, mcuxomorii,
COIIIOJIOTIi, TEMAroTiKH, KYyJBTYpOJOTii, MpaBO3HABCTBA Ta KOHQIIKTOJOTII, IO TO3BOJSIE IIICHO
iHTeprpeTyBaTH 0araTOBUMIpHICTh TICHXIKM JAWTHHA Ta CKJIagHy CTPYKTYpy HONIKYJIBTYPHOTO
cepenoBuia. [lcuxocomianbHUl MiAXi aKIEHTYE B3aEMO3AJICKHICTh MCUXOJIOTTUHUX XaPAKTEPUCTHK 1
COIIIATPHOTO KOHTEKCTY B YMOBaxX KpH3, BOEHHHX IOMiA i BUMYIIEHOTO MEpeMilleHHs, a mpodeciitHuii
MiIXil OKPECNIIoe CTaHOapTH, €TUYHI 3acanu Ta 0araTo(pyHKIIOHANBHICTH TICHXOJIOTIYHOI TPAKTHKH
(miarHOCTHIKa, KOPEKIlisl, KOHCYJNbTYyBaHHS, MPOCBITa, HAYKOBO-AOCTIIHA MisIBHICTH). CepemoBUIIHUI
MiAX1/ 30cepellkye yBary Ha aHaiisi i TpaHcdopMallii conianbHO-TICUXOJIOTIYHOTO MPOCTOPY MiATPUMKH,
TUTHHOIICHTPUYHUI — HAa TPIOPUTETHOCTI MOTped, mpaB, CyO €KTHOCTI Ta KyJIbTYPHOI 1AEHTUYHOCTI
IUTWUHH, a BiIHOBHUU — Ha MOCHIICHHI PECYpPCHOTO MOTEHIially, MCHUXiYHOMY BiTHOBJEHHI H PO3BHTKY
XKHUTTECTIMKOCTI 38 yMOB MiATPUMYBAJILHOTO CEPENOBHUINA.

V crarTi 00rpyHTOBaHO, O €()EeKTUBHICTH MpodeciitHoi AisIpbHOCTI ncuxoiora 3 nitbmu BIIO y
TTOJTIKYJIETYPHOMY CEPEIOBHIII TPOSBISIETHCS B TMO3UTHUBHINA THHAMIIN TICHXOJIOTIYHOTO CTaHy IHUTHHH,
BiJJHOBJICHHI a/IanTalifHOTO MOTEHIiay, 3HIKEHHI TPUBOXKHOCTI Ta (OpMyBaHHI BiIUyTTS Oe3meku i
HajuekHocTi.  CucTeMaTwM3oBaHO  KIOYOBI  (akTopu  ePeKTUBHOCTI:  ocoOucTicHO-TIpodeciitHi
(KOMIIETEHTHICTh, EMMATIHHICTh, CTPECOCTIHKICTb, CaMOPETyJilis, peQIeKCHBHICTb, T'yMaHICTHYHA
CHPSMOBAHICTH); TONIKYJIBTYPHY W COIIOKYJBTYpHY KOMIIETEHTHICTh (KyJbTypHa YYTIHBICTD,
AQHTUAMCKPUMIHALIMHI yCTaHOBKH, ajanTalis METOiB J0 KYyJbTYPHOTO KOHTEKCTY); CEPEIOBUIIHY
qyTIUBICTh (OMIHIOBAHHS CEPENOBHUINA, MUKIUCIUIUIIHAPHA B3a€MOiSA, ypaxyBaHHsS OararopiBHEBUX
3B’SI3KIB JINTHUHH); METOJIMYHO-TEXHOJOTIYHI YMHHUKH (TPaBMO-iHPOPMOBAHMU MiAXiJ, apT- irposi,
HapaTHWBHI METO/IH, TPYIIOBI Ta IHAMBIAyanbHi GOpMHU poOOTH, TPODITAKTUYHI IPOTPaMH); OpTraHi3aIliiftHo -
IHCTUTYIIHHI (MATpUMKa aaMiHICTpallii, CymepBi3isi, MiIBUINEHHS KBamiikallii, HOpMaTUBHO-TIPaBOBE
3a0e3MeUeHHs) Ta COI[laJIbHO-TICUXOJIOTIYHI (haKTOpU MapTHEPChKOI B3aeMOIl 3 CIM’€H0 1 TPOMAJIOI0.
VY3aranepHeHO, 10 e(eKTHBHICTE TPOQEciifHOT MiAIBHOCTI TMCHUXOJoTiB y podoti 3 mitemu BIIO B
MOJIKYJIBTYPHOMY CEPEIOBHILI Ma€ CHCTEMHUH, MDKIUCIUILTIHAPHAHN 1 KyJIbTYPHO Yy TJIMBUH XapakTep Ta
moTpedye KOMITIEKCHOT MATOTOBKHY (haxXiBIIiB i MATPUMKHN Ha IHCTUTYHIHHOMY PiBHI.

Karwuosi cioBa: npodeciiina AisibHICTS ICHX0JI0Ta, (PaKTOpH ePEKTUBHOCTI, NiTH BHYTPILIHBO
MIePEMIIIICHUX 0Ci0, TMOIKYIBTYPHE CEPEIOBHUIIE, METOAOJIOTIUHI TTiAXOIH.
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The article presents the authors’ research findings on the issue of factors determining the
effectiveness of psychologists’ professional activity in working with children of internally displaced
persons (IDPs) in a multicultural environment. The purpose of the article is to provide a theoretical
substantiation and systematization of the factors influencing the effectiveness of psychologists’
professional activity in working with IDP children in multicultural contexts. The methodological trajectory
of the study is based on a complementary system of approaches, including interdisciplinary, psychosocial,
professional, environmental, child-centered, and restorative approaches. The interdisciplinary approach
ensures the integration of knowledge from philosophy, psychology, sociology, pedagogy, cultural studies,
law, and conflict studies, enabling a holistic interpretation of the multidimensional nature of the child’s
psyche and the complex structure of a multicultural environment. The psychosocial approach emphasizes
the interdependence of psychological characteristics and the social context under conditions of crisis, armed
conflict, and forced displacement, while the professional approach defines standards, ethical principles, and
the multifunctionality of psychological practice (diagnostics, correction, counseling, psychoeducation, and
research activities). The environmental approach focuses on analyzing and transforming the socio-
psychological support space; the child-centered approach prioritizes the needs, rights, subjectivity, and
cultural identity of the child; and the restorative approach emphasizes strengthening resource potential,
psychological recovery, and the development of resilience within a supportive environment.

The article substantiates that the effectiveness of psychologists’ professional activity in working
with IDP children in a multicultural environment is manifested through positive dynamics in the child’s
psychological state, restoration of adaptive potential, reduction of anxiety, and the formation of a sense of
safety and belonging. Key factors of effectiveness are systematized, including personal and professional
factors (competence, empathy, stress resistance, self-regulation, reflexivity, and humanistic orientation);
multicultural and sociocultural competence (cultural sensitivity, anti-discriminatory attitudes, adaptation of
methods to the cultural context); environmental sensitivity (assessment of the environment,
interdisciplinary interaction, and consideration of the child’s multilevel connections); methodological and
technological factors (trauma-informed approaches, art-based, play-based, and narrative methods, group
and individual forms of work, preventive programs); organizational and institutional factors (administrative
support, supervision, professional development, and regulatory and legal support); and socio-psychological
factors related to partnership-based interaction with families and communities. It is concluded that the
effectiveness of psychologists’ professional activity in working with IDP children in a multicultural
environment is systemic, interdisciplinary, and culturally sensitive in nature and requires comprehensive
professional training and institutional-level support.

Keywords: psychologists’ professional activity, effectiveness factors, children of internally
displaced persons, multicultural environment, methodological approaches.

Problem statement. Large-scale social transformations caused by military events in Ukraine, mass
internal displacement of the population, and the destruction of established sociocultural ties have intensified
the problem of psychologists’ professional activity in working with children of internally displaced persons
(hereinafter referred to as IDPs). This category of children is exposed to a complex set of traumatic factors,
including loss of safety, disruption of social contacts, changes in linguistic, cultural, and educational
environments, which significantly complicates processes of adaptation and socialization [1].

Under these conditions, the professional activity of psychologists acquires particular social
significance. At the same time, practical experience indicates that the effectiveness of psychological
assistance provided to IDP children varies considerably. This situation necessitates a scientific analysis of
the factors that determine the effectiveness of such professional activity, especially in a multicultural
environment where diverse cultural norms, values, communication styles, and child-rearing practices
interact.

Analysis of recent research and publications. In contemporary scientific research, the issue of
psychologists’ professional activity has been addressed in the works of national scholars, including
Yu. Hychko (2021), L. Danylevych (2020), O. Kokun (2012), M. Martseniuk (2014), O. Mykhailenko
(2019), V. Synyshyna (2019), R. Simko (2019), and others. Considerable attention has been paid to
psychological assistance for children who have experienced traumatic events, as well as to the development
of professionals’ readiness to work with vulnerable social groups. However, issues related to a
comprehensive analysis of the factors influencing the effectiveness of psychologists’ activity specifically
in working with IDP children in a multicultural environment remain insufficiently explored. Existing
studies tend to focus either on the personal characteristics of specialists or on individual methods of
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psychological intervention, which does not allow for the formation of a holistic understanding of the
multidimensional nature of professional effectiveness within this context.

The purpose of the article is to provide a theoretical substantiation and systematization of the
factors determining the effectiveness of psychologists’ professional activity in working with children of
internally displaced persons in a multicultural environment.

Presentation of the main research material. The methodological trajectory of the problem under
study is outlined by a system of interrelated approaches, some of which have previously been presented
within the authors’ field of scientific interests [2, pp. 41-45], namely:

the interdisciplinary approach to studying the effectiveness of psychologists’ professional activity
in working with children of internally displaced persons in a multicultural environment presupposes the use
of a comprehensive scientific toolkit that integrates knowledge from philosophy, psychology, sociology,
pedagogy, cultural studies, law, conflict studies, and other fields of scientific inquiry. Such integration
makes it possible to gain a deeper understanding of both the multidimensional nature of the child’s psyche
and the complex structure of a multicultural environment. The interdisciplinary approach ensures the
systemic nature, variability, and cultural sensitivity of psychologists’ professional activity in working with
IDP children, which becomes particularly significant under conditions of cultural diversity. It enables not
only the provision of effective psychological assistance in the immediate context but also the development
of long-term strategies for adaptation and reintegration of children into a multicultural social space.

The psychosocial approach in psychology serves as a conceptual framework within which human
behavior is viewed as the result of interaction between individual psychological characteristics and the
social environment. The theoretical foundations of this approach were laid in the works of Erik Erikson [4],
who substantiated the idea of psychosocial personality development throughout the life course, where each
developmental stage is associated with overcoming specific socially conditioned crises. The psychosocial
approach is based on the principles of interdisciplinarity, systemicity, and contextuality, which ensure the
integration of psychological and social dimensions in the study of behavior, adaptation processes, identity
development, and personal well-being. Its significance increases substantially under conditions of social
instability, crisis phenomena, military events, and mass population displacement, when the interdependence
between the psyche and the social context becomes decisive for the formation of individual life strategies.

The professional approach, under contemporary conditions of intensive development of scientific
and applied psychology, emerges as a key methodological foundation of psychologists’ activity. Its
conceptual principles are grounded in scientific validity, systemicity, integrativity, interdisciplinarity, a
close connection between psychological knowledge and practice, as well as the need to create effective
mechanisms of influence on personality and to ensure the humanistic orientation of psychological
assistance. The professional approach presupposes a holistic vision of psychological activity as a complex
multidimensional process that includes diagnostic, corrective, counseling, psychoeducational, and research
components. Its formation is associated with the development of professional ethics, standardization of
psychological practice, and the institutionalization of psychologists’ activity through professional
associations, educational standards, certification systems, and ethical codes.

The environmental approach in psychology focuses not only on the individual but also on the nature
of their interaction with the environment, which may perform supportive, neutral, or traumatizing functions.
Applying the environmental approach to the study of the effectiveness of psychologists’ professional
activity in working with IDP children in a multicultural environment involves analyzing and transforming
the socio-psychological space in which professional activities are carried out and psychological support is
organized. This approach allows for a holistic understanding of the stated problem by emphasizing not only
the individual psychological characteristics of the child but also their immersion in the complex
sociocultural dynamics of a multicultural environment.

The child-centered approach is gaining increasing importance in contemporary psychological
discourse and is based on recognizing the uniqueness, autonomy, and internal potential of the child as a
full-fledged subject of psychological development. It reflects a fundamental shift in the understanding of
childhood, whereby the child is no longer perceived as an “unfinished adult” but rather as a personality
with their own needs, rights, developmental pace, and individual logic of behavior and experience.

The child-centered approach is one of the fundamental approaches in studying the effectiveness of
psychologists’ professional activity in working with IDP children in a multicultural environment, as the
implementation of the principle of child priority implies that psychologists focus primarily on the child’s
personality, needs, interests, values, and developmental characteristics rather than on abstract norms or
requirements of the adult social context, including the multicultural environment.
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The restorative approach in psychology interprets the process of psychological recovery as a basic
prerequisite for preserving the integrity of personality, resilience, adaptive functionality, and mental well-
being. Within this approach, attention is focused not only on neutralizing and overcoming the destructive
consequences of psychotraumatic events but also on purposefully strengthening the individual’s resource
potential and activating their internal capacities and resilience.

The methodological foundations of the restorative approach are based on the understanding of
human capacity for self-regulation, self-recovery, and compensation for negative influences through
internal resources combined with the supportive impact of the social and cultural environment. A
psychologist operating in a multicultural space must possess skills to prevent bias and overcome
intercultural barriers, demonstrate cultural sensitivity, competence in interethnic communication, and
proficiency in providing crisis psychological assistance. The effectiveness of psychologists’ professional
activity within the restorative approach is ensured only under conditions of integration of knowledge from
ecological psychology, cultural studies, pedagogy, and social work, as well as the formation of
environmental sensitivity, a reflective professional stance, and a high level of ethical responsibility.

The outlined methodological approaches are not exhaustive; however, they serve as guiding
reference points that provide a foundation for further theoretical exploration.

Based on the analysis of scientific contributions by national scholars, it should be noted that the
effectiveness of psychologists’ professional activity can be reasonably regarded as an integral characteristic
that reflects the degree to which the goals of psychological assistance are achieved under conditions of
optimal use of professional knowledge, skills, personal resources, and external conditions of activity. In
working with children of internally displaced persons (IDPs), effectiveness is manifested in positive
dynamics of the child’s psychological state, restoration of adaptive potential, reduction of anxiety levels,
and the formation of a sense of safety and belonging.

It should be emphasized that the effectiveness of psychologists’ work with IDP children is not
automatic and is largely determined by a set of interrelated factors that encompass a number of specific yet
essential components of psychologists’ overall professional activity. This necessitates a scientific analysis
of the key factors determining the effectiveness of psychologists’ professional activity in working with IDP
children in a multicultural environment. These factors are considered in greater detail below.

Personal and professional factors. Among the leading factors of effectiveness are the personal and
professional characteristics of psychologists (see the professional approach), which directly determine the
specificity and outcomes of their interaction with children of internally displaced persons. Of particular
importance are professional competence, which includes knowledge of developmental, crisis, and trauma
psychology, psychology of development, as well as the theory and practice of intercultural interaction;
empathy and emotional sensitivity, which ensure the ability to understand the child’s emotional states while
maintaining professional boundaries; stress resistance and well-developed emotional self-regulation skills,
enabling psychologists to function effectively under conditions of increased emotional load and risk of
secondary traumatization; reflexivity as the capacity for critical analysis of one’s own professional activity,
actions, and interactions with clients; and a value-based humanistic orientation focused on respect for the
child’s dignity, cultural identity, and recognition of the child’s subjectivity. It is emphasized that the
integration of solid professional knowledge with well-developed personal qualities creates the conditions
for forming a safe and supportive psychological environment for IDP children.

Multicultural and sociocultural competence. In a multicultural environment, the effectiveness of
psychologists’ professional activity is largely determined by the level of their multicultural and
sociocultural competence. These competences involve awareness of both cultural differences and
commonalities among children with diverse sociocultural backgrounds; the ability to prevent stereotyping,
discriminatory attitudes, and manifestations of cultural bias (see the psychosocial approach); the capacity
to adapt methods and forms of psychological work to the cultural characteristics of the child and their
family; and the development of tolerance, cultural sensitivity, and readiness for open dialogue (see the
professional approach). As noted earlier, for IDP children a multicultural environment may serve both as a
resource for social integration and as a factor of additional psycho-emotional strain. Under such conditions,
a psychologist possessing multicultural and sociocultural competence contributes to the formation of the
child’s sense of acceptance, safety, and belonging to a new social community.

Environmental sensitivity constitutes one of the important factors of psychologists’ professional
effectiveness in a multicultural environment. In psychological discourse, environmental sensitivity is
understood as the ability to perceive, analyze, and purposefully transform the social, cultural, emotional,
and physical environment (see the environmental approach), taking into account the individual
psychological, cultural, age-related, and social characteristics of the child. It includes skills of intercultural
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communication; understanding of the social context of the child’s life; mastery of methods for
environmental assessment; and the capacity for interdisciplinary interaction with educators, social workers,
volunteers, representatives of local authorities, and members of the territorial community. Thus,
environmental sensitivity presupposes psychologists’ ability to view the child not in isolation but as a
subject of development (see the child-centered approach) embedded in a multilevel system of relationships,
including the family, educational space, host community, and the broader cultural context. In a multicultural
environment, such sensitivity makes it possible to avoid reductionist approaches, stereotyping, and the
universalization of psychological problems experienced by IDP children.

Methodological and technological factors constitute an integral component of the effectiveness of
psychologists’ professional activity in a multicultural environment and determine the need to select
appropriate forms, methods, and technologies of psychological work (see the professional approach). In
working with children of internally displaced persons (IDPs), it is advisable to apply a trauma-informed
approach that takes into account experiences of war and forced displacement; play-based, art-therapeutic,
and narrative methods as safe and accessible tools for children of different ages; group forms of work aimed
at developing social skills and intercultural interaction; individual psychological counseling oriented
toward the needs of a particular child; and preventive programs designed to prevent maladaptation,
aggressive behavior, or social withdrawal. It should be emphasized that psychologists’ methodological
flexibility and adaptability enhance the effectiveness of psychological intervention and ensure its alignment
with the real needs of IDP children (see the restorative approach).

Organizational and institutional factors. The effectiveness of psychologists’ professional activity
is largely determined by the conditions and context of its implementation. Such factors include the
availability of support from the administration of educational institutions and social services;
interdisciplinary interaction (see the interdisciplinary approach) with educators, social workers, and
medical professionals; access to resources, professional development programs, supervision, and
professional support; as well as clear regulatory and legal frameworks governing psychologists’ work with
IDP children. It should be emphasized that the organizational environment may either strengthen
psychologists’ professional efforts or significantly reduce their effectiveness in the absence of systematic
support.

Socio-psychological factors of partnership with families and the community. An important factor
in the effectiveness of psychological work is interaction with parents or legal guardians of IDP children, as
well as with the host community. Psychological support of the child (see the child-centered approach) is
most effective when the family is actively involved in the process of psychological assistance, parental
psychological culture is enhanced, a positive socio-psychological climate is fostered within the educational
environment, and partnership relations between school, family, and community are developed. Altogether,
this contributes to the sustainable psychological well-being of the child and their successful social
integration into a multicultural environment.

It should be noted that the outlined list of factors is not exhaustive and may be expanded or modified
depending on specific conditions and additional circumstances.

Conclusions. In summary, it should be emphasized that the effectiveness of psychologists’
professional activity in working with IDP children in a multicultural environment has a multifactorial nature
of complex interaction and goes beyond traditional counseling or corrective practice, acquiring a systemic,
interdisciplinary, and culturally sensitive character. It is determined not only by the level of professional
training of specialists, their personal qualities, intercultural competence, methodological flexibility,
organizational conditions of activity, and the nature of interaction with the family and the child’s social
environment, but also by the overall readiness of psychologists for professional activity with IDP children
in a multicultural environment.

Prospects for further research. Prospects for further research are seen in studying the
interrelationships between individual factors of psychologists’ professional effectiveness and the
psychological well-being of IDP children, as well as in developing and testing an author-designed program
aimed at enhancing professionals’ effectiveness in a multicultural environment.
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SUPERVISION AS A RESOURCE FOR THE SOCIAL AND PSYCHOLOGICAL
ADAPTATION OF THE INDIVIDUAL IN CONDITIONS OF UNCERTAINTY

AHoTanisi. Y crarTi 3MIMCHEHO TEOPETHMYHWN aHaji3 CyIepBi3ii sSK pecypcy CoIialbHO-
MICUXOJIOTIYHOI ajganTarii OCOOMCTOCTI B yMOBaxX HEBH3HAYEHOCTi. PO3TISHYTO OCOOIMBOCTI BIUIMBY
HEBU3HAYCHOCT] Ha IMCUXOJIOTIYHE (PYHKIIIOHYBaHHS OCOOMCTOCTI Ta mporiecu Ii ajganTtamii 10 3MIiHHUX
YMOB JKUTTEIISUTPHOCTI. Y3aralbHEHO CyYacHi HayKOBi MiAXOAX IO PO3YMIiHHS COIiadhbHO-TICHXOJIOTIIHOT
ajanTarii Ta BA3HAUEHO 11 OCHOBHI MICUXOJIOTIUHI pecypcH.

OxapakTepu30BaHO CYIEPBi3ito K (hopMy MpodeciitHol MATPUMKH, IO 3a0e3MeTye YMOBHU IS
pOo3BUTKY pediiekcii, ycBimomieHHsT npo¢eciiiHOro AO0CBiAy, MiJBHINCHHS MCUXOJOTIYHOI CTIHKOCTI Ta
BIOCKOHAJICHHS aJallTUBHUX CTpareriii moBediHku. IIpoaHanizoBaHo OocHOBHI (DyHKIii cymepBizii Ta ii
MOJKJIMBOCTI Y MIATPUMII OCOOHMCTOCTI B CUTyauisix MpogeciiHol Ta )KUTTEBOI HEBU3HAYEHOCT.

Oco0iuBYy yBary IpuAiIeHO PeCypCHOMY MOTEHIiaTy CYIepBi3ii, IKUi MPOSBISETHCS y CIIPHUSHHI
YCBIIOMJICHHIO BJIaCHUX MOJKJIMBOCTEH, PO3BUTKY TOJIEPAaHTHOCTI [0 HEBU3HAYCHOCTi, 3HIKCHHI
eMOIIIHHOTO HAamNpyXEeHHS Ta PO3IIMPEHHI pemnepTyapy CIoco0iB TOJOJAHHA CKJIAJHUX JKUTTEBUX
curyauiid. OOIpyHTOBaHO 3HAUEHHS CYIEPBi3ii K pecypcy, IO CIpHsE MATPUMIN MPOIECiB COLiabHO-
NICUXOJIOTIYHOT ajanTtamii ocoOMCTOCTI B yMOBaxX HeBW3HaueHOCTi. PecypcHuil moTeHmian cymnepsizii
BHUSBIISIETHCSL Y CTBOPEHHI YMOB JUII OCMHCJICHHS JIOCBiNY, PO3BHTKY pe(IeKCHBHOCTI, akKTyami3arii
OCOOMCTICHUX PECYPCIB Ta MiJABHIICHHS 3JaTHOCTI 10 KOHCTPYKTHBHOTI'O MOJIOJIAHHS CKIIAHUX KUTTEBUX
i mpodeciiiHux cutyamiii. [lepcieKTHBHUM HaAmMpsSMOM TOAAIBIINX HAYKOBHX IIOMIYKIB € JTOCIIIKEHHS
B3a€MO3B 3Ky MiX CyNEpBI3IHHOIO MIATPUMKOIO Ta alalTalliiHUM TOTEHIIIAJIOM OCOOMCTOCTI B YMOBax
CY4YaCHHX CYCHUIbHUX TpaHchopMaIiil.

KaouoBi cjaoBa:  cymnepBi3is, COI[aIbHO-TICUXOJIOTIYHA  ajanTallis, HEBU3HAYCHICTD,
aJIanTaIiitHuid MOTEHIial, TICUXOJIOTIYHA CTiKICTh, OCOOMCTICHI pecypcH, IICHXOJIOTIYHE OJIaromnoryqys.

Abstract. The article presents a theoretical analysis of supervision as a resource for the social and
psychological adaptation of the individual under conditions of uncertainty. The peculiarities of the influence
of uncertainty on an individual’s psychological functioning and adaptation to changing life conditions are
considered. Contemporary scientific approaches to understanding social and psychological adaptation are
summarized, and its key psychological resources are identified.

Supervision is characterized as a form of professional support that creates conditions for the
development of self-awareness, understanding of professional experience, enhancement of psychological
resilience, and improvement of adaptive behavioral strategies. The main functions of supervision and its
potential in supporting individuals in situations of professional and life uncertainty are analyzed.

Particular attention is paid to the resource potential of supervision, which is manifested in
promoting awareness of personal capabilities, reducing emotional tension, and expanding the repertoire of
ways to cope with complex life situations. The significance of supervision as a resource that facilitates
social and psychological adaptation under conditions of uncertainty is substantiated. The resource potential
of supervision is revealed through creating opportunities for experience processing, activation of personal
resources, and increasing the ability to constructively overcome complex life and professional challenges.
Prospects for further research are associated with the empirical investigation of the relationship between
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supervisory support and the adaptive potential of the individual in the context of contemporary social
transformations.

Keywords: supervision, social and psychological adaptation, uncertainty, adaptive potential,
psychological resilience, personal resources, psychological well-being.

Statement of the problem. The contemporary social environment is characterized by a high level
of uncertainty caused by rapid social transformations, military conflicts, economic instability,
digitalization, and the increasing unpredictability of everyday and professional life. Under such conditions,
uncertainty becomes not only a characteristic of the external environment but also a significant
psychological factor influencing emotional well-being, decision-making processes, interpersonal
interactions, and the overall functioning of the individual.

The ability to adapt effectively to changing circumstances is increasingly recognized as an
important prerequisite for maintaining psychological well-being and successful social functioning. Social
and psychological adaptation is a complex and dynamic process through which an individual achieves a
balance between personal needs, values, and goals and the requirements of the social environment. The
effectiveness of adaptation largely depends on the availability of personal and environmental resources that
enable individuals to cope with challenges, preserve psychological stability, and maintain productive
functioning under conditions of uncertainty.

Recent scientific studies emphasize the importance of supportive and developmental resources that
facilitate adaptation in periods of social instability and continuous change. Particular attention is paid to
mechanisms that promote self-awareness, critical reflection on experience, psychological resilience, and
the activation of personal resources. In this context, supervision is increasingly viewed not only as a method
of professional guidance and support but also as a developmental process that creates opportunities for
analysing complex situations, processing emotional experiences, and strengthening adaptive capacities.

Although supervision has traditionally been associated with the professional development of
specialists in helping professions, contemporary approaches highlight its broader psychological potential.
Supervision contributes to the integration of professional and personal experience, supports psychological
well-being, and facilitates the development of constructive coping strategies in challenging situations.
However, despite the growing body of research on supervision, adaptation, and resilience, the issue of
supervision as a resource for social and psychological adaptation under conditions of uncertainty remains
insufficiently explored. This determines the relevance of the present study.

The aim of this article is to theoretically substantiate supervision as a resource for social and
psychological adaptation of the individual under conditions of uncertainty and to determine its role in
supporting adaptive processes, strengthening personal resources, and maintaining psychological well-being
in contemporary social realities.

Outline of the main material. Contemporary social reality is defined by an unprecedented degree
of uncertainty arising from rapid social transformations, armed conflicts, economic instability, accelerating
digitalization, and the growing unpredictability of everyday and professional life. Under such conditions,
traditional problem-solving strategies progressively lose their effectiveness, and behavioural patterns
established in more stable periods prove inadequate to new demands. Consequently, uncertainty
increasingly functions not merely as a characteristic of the external environment but as a significant
psychological phenomenon that influences emotional well-being, decision-making processes, interpersonal
interaction, and the overall functioning of the individual [11; 12; 14].

Psychological research consistently demonstrates that uncertainty is associated with elevated levels
of anxiety, stress, emotional tension, and subjective feelings of insecurity. At the same time, individuals
differ substantially in their responses to uncertain situations. Tan, Farrell, and Waters [14], in their study of
individual differences in therapists' affective responses to uncertainty, established that cognitive uncertainty
and rejection sensitivity are significant predictors of emotional reactions to unpredictable situations. Their
findings indicate that individuals who frequently experience doubt about their own thoughts and decisions
tend to display stronger emotional responses to uncertainty, while sensitivity to criticism and rejection
further amplifies these reactions. This evidence demonstrates that personal characteristics play a decisive
role in shaping adaptive or maladaptive responses under conditions of uncertainty. Whereas some
individuals perceive uncertainty as a threat, others regard it as a challenge or an opportunity for
development — differences that are largely determined by personal resources, prior experience, emotional
regulation capacity, and the availability of social and professional support systems.

Researchers emphasize that prolonged exposure to uncertainty may exert a markedly negative
influence on psychological functioning, heightening vulnerability to emotional exhaustion and diminishing
the individual's sense of control over life circumstances [11]. Saltzman and Hansel [11], examining
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psychological and social determinants of adaptation under conditions of chronic stress, identified four
distinct adaptation profiles, among which only 40 percent of participants demonstrated resilient responses.
Social determinants such as financial instability, loneliness, and restricted access to information
significantly reduced the likelihood of resilient adaptation. Nevertheless, uncertainty does not inevitably
lead to maladjustment — its psychological consequences depend substantially on the individual's capacity
to mobilize internal and external resources that facilitate adaptation and resilience.

Within contemporary psychology, adaptation is conceptualized as a dynamic process through
which an individual establishes and maintains effective interaction with the social environment while
preserving psychological well-being and personal integrity. Social and psychological adaptation involves
behavioural flexibility, emotional regulation, cognitive restructuring, and the capacity to modify
behavioural strategies in response to changing environmental demands. Adaptation is therefore not a static
state but a continuous process of balancing personal needs and external requirements [11].

Under conditions of uncertainty, adaptation becomes especially significant, as individuals are
required to respond to rapidly changing circumstances while maintaining effective functioning. Successful
adaptation enables individuals to preserve psychological stability, sustain productive social relationships,
and continue personal and professional development despite adverse conditions. Schéfer et al. [12], in their
systematic review of individual, social, and societal resilience factors in response to societal challenges and
crises, established that higher income and socioeconomic status, stronger cognitive emotion regulation
skills, and higher perceived social support are associated with more resilient responses to stressor exposure.
These findings confirm that adaptive functioning depends on the interaction of individual, interpersonal,
and societal factors that collectively shape resilient outcomes.

Contemporary research increasingly emphasizes resilience as a central component of adaptive
functioning. Resilience is generally understood as the capacity to maintain or restore psychological well-
being despite exposure to adversity. It is not considered a stable personality trait but rather a dynamic
process involving the activation of various protective resources. Individual factors such as self-efficacy,
emotional competence, optimism, and psychological flexibility interact with social support and
environmental conditions to promote adaptation in difficult circumstances [12]. The process of adaptation
under conditions of uncertainty therefore requires access to resources that facilitate emotional processing
of experience, critical self-reflection, and the development of effective coping strategies. Such resources
may be internal — including psychological resilience and self-awareness — or external, encompassing
supportive interpersonal relationships, professional assistance, and opportunities for reflective dialogue.

Although supervision has traditionally been associated with professional training and quality
assurance in helping professions, contemporary approaches conceptualize it as a multifaceted
developmental process that combines educational, supportive, and reflective functions [4; 8; 9]. The
understanding of supervision has evolved considerably over recent decades. Earlier approaches primarily
emphasized its administrative and evaluative dimensions, whereas contemporary perspectives focus on
supervision as a collaborative relationship that fosters learning, professional growth, emotional support,
and the integration of experience [4].

Li et al. [4], on the basis of a scoping review encompassing 59 supervision measures developed
between 1984 and 2023, highlight that modern conceptualizations of supervision extend well beyond
competence assessment and increasingly incorporate dimensions related to support, reflective capacity,
interpersonal relationships, and psychological functioning. Importantly, the authors note that only a small
proportion of existing measures have been subjected to cross-cultural validation, which limits the
generalizability of findings across diverse professional contexts. These observations reflect the growing
recognition of supervision as a developmental process that contributes simultaneously to professional
effectiveness and personal well-being.

Within Ukrainian psychological discourse, supervision is increasingly viewed as a developmental
and supportive practice with broad implications for professional functioning. Kharadzhy and Ivashchenko
[2] characterize supervision as an important mechanism of professional growth that contributes to the
development of professional competence, self-awareness, and reflective skills. The authors argue that
supervision enables psychologists to analyse professional difficulties, integrate practical experience, and
improve the quality of psychological assistance provided to clients. Komar and Chukhrii [3] similarly
underline the significance of supervision in supporting professional development and strengthening
psychological readiness for complex professional situations, noting that supervision promotes professional
maturity and facilitates the constructive processing of difficult experiences. Liashch, Redko, and Chukhrii
[5] further demonstrate that contemporary methods of social counselling incorporating supervision prove
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effective across diverse client populations, providing a reflective foundation for enhancing the quality of
professional practice.

The developmental potential of supervision is particularly evident in educational contexts.
Research conducted by Petiak and Alieksieiev [9] demonstrates that supervision contributes substantially
to the formation of professional identity among future counselling psychologists. Through participation in
supervisory processes, students acquire opportunities to analyse their professional experiences, develop
self-awareness, and strengthen confidence in their professional competencies. The significance of
supervision in contemporary Ukrainian realities is further underscored by Anushkevych [1], who highlights
its role in the training of future psychologists under wartime conditions. The author contends that
supervision creates conditions for professional support, emotional stabilization, and the development of
adaptive responses necessary for effective functioning in highly stressful and uncertain environments.

The resource potential of supervision becomes particularly significant under conditions
characterized by heightened uncertainty. Contemporary theoretical approaches suggest that supervision
provides a psychologically safe environment in which individuals can openly discuss professional and
personal challenges, examine emotional reactions, and explore available coping resources. Such processes
contribute to a deeper understanding of experience and support the development of more adaptive
behavioural strategies. Liakhovets and Nyzovets-Kropta [6] emphasize that supervision promotes the
conscious analysis of professional activities and supports psychological functioning under difficult social
conditions. The authors demonstrate that supervision enables specialists to maintain professional
effectiveness while simultaneously reducing the adverse psychological impact of prolonged stress and
uncertainty, which is particularly relevant for educational psychologists working under the conditions of
war.

A central mechanism through which supervision facilitates adaptation is reflection. Through
reflective dialogue, individuals gain opportunities to examine their experiences from multiple perspectives,
identify patterns in their reactions, and develop greater awareness of personal strengths and limitations.
Reflection contributes to the integration of experience and enables individuals to derive meaning from
challenging situations, thereby enhancing adaptive functioning and expanding the repertoire of effective
behavioural responses. Beyond reflection, supervision contributes to adaptation through the facilitation of
emotional regulation. The opportunity to discuss emotionally challenging experiences within a supportive
professional context helps individuals process difficult emotions, reduce psychological distress, and
develop more effective coping mechanisms — a process that is particularly important under conditions of
prolonged uncertainty, when emotional resources may become progressively depleted.

An important dimension of supervision concerns its contribution to psychological well-being.
Contemporary research demonstrates that supportive supervisory relationships are associated with positive
mental health outcomes and enhanced professional satisfaction. Mavrogalou-Foti, Kambouri, and Cili [7]
found that the quality of supervisory relationships significantly predicts mental health outcomes among
doctoral students. Higher scores on the uncertain supervisory style and greater discrepancy between actual
and preferred supervisory relationships were associated with elevated levels of depression, anxiety, and
stress. Conversely, supportive supervision fosters emotional security, confidence, and a sense of
professional competence — all of which are critical components of adaptive functioning. The significance
of supervision as a source of resilience is further emphasized by Rankine, Beddoe, Weld, and Davys [10],
whose research, conducted in the aftermath of the COVID-19 pandemic, revealed that supervision can serve
as an important protective factor during periods of substantial social change. Through supportive
professional relationships, individuals are able to maintain hope, strengthen coping capacities, and preserve
psychological stability despite external uncertainty. The authors describe effective supervisors as beacons
of hope who play a pivotal role in sustaining practitioners well-being and resilience in challenging
organizational and social contexts.

The findings of Schreyer et al. [13] provide additional empirical support for the adaptive value of
supervision. Their systematic review and meta-analysis, encompassing 32 studies with data from 1,614
supervisees and 2,282 patients, demonstrate positive effects of clinical supervision on therapist competence,
therapeutic alliance, and patient symptom reduction. The authors conclude that supervision contributes to
enhanced professional functioning while simultaneously supporting psychological well-being, thereby
reinforcing its role as both a developmental and supportive intervention. It is important to note, however,
that identified effect sizes are moderate and the overall quality of the evidence base is variable, underscoring
the need for further methodologically rigorous investigation in this domain.

From the perspective of social and psychological adaptation, supervision may be conceptualized as
a multidimensional resource that facilitates adaptive functioning through several interconnected
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mechanisms. The first mechanism — awareness and integration of experience — is realized through
reflective dialogue and the analysis of complex situations, enabling individuals to make sense of their
experiences and develop new cognitive and behavioural strategies. The second mechanism — strengthening
personal resources — involves the enhancement of self-efficacy, professional confidence, and competence,
which directly amplifies adaptive potential. The third mechanism — promotion of emotional regulation and
psychological well-being — encompasses the reduction of distress, the processing of difficult emotional
experiences, and the improvement of overall psychological health. The fourth mechanism — development
of adaptive strategies — involves supporting individuals in constructing and refining constructive ways of
responding to uncertainty, which is essential for sustaining effective functioning in rapidly changing
conditions. These mechanisms operate in interconnection and mutually reinforce one another, collectively
forming a comprehensive adaptive resource.

The relevance of this conceptualization is particularly acute within the Ukrainian social context,
where wartime conditions and associated social transformations present professionals in helping
occupations with exceptional challenges. These circumstances require not only the preservation of the
specialists' own psychological health but also the maintenance of high-quality assistance to individuals
experiencing crisis. Supervision in this context fulfils a dual function: it supports the adaptation of
professionals themselves and simultaneously enhances the quality of support they provide to clients facing
difficult circumstances [1; 6]. Liashch, Redko, and Chukhrii [5] demonstrate that contemporary methods
of social counselling that incorporate supervision enable more effective work with diverse client
populations requiring support under crisis conditions, affirming that supervision is not merely a tool of
professional development but a necessary element of the broader system of psychosocial support in
conditions of uncertainty and social upheaval.

The relationship between uncertainty, adaptation, and supervision may therefore be understood as
a dynamic and cyclical process. Conditions of uncertainty increase psychological demands and generate
the need for adaptive responses. Adaptation, in turn, depends on the availability of personal and social
resources. Supervision functions as one of these resources by providing structured opportunities for
reflection, support, learning, and emotional processing. Through these mechanisms, supervision enhances
adaptive potential and contributes to the maintenance of psychological well-being. Consequently,
supervision should be regarded not only as a professional practice but also as an important psychological
resource that supports social and psychological adaptation under conditions of uncertainty.

Conclusions. The theoretical analysis conducted in this article substantiates the conceptualization
of supervision as a significant resource for the social and psychological adaptation of the individual under
conditions of uncertainty. Contemporary social reality, characterized by military conflict, economic
instability, and accelerating social transformation, generates sustained psychological demands that
challenge individuals' adaptive capacities. The empirical evidence reviewed demonstrates that adaptation
under such conditions depends on the availability of both internal resources — including self-efficacy,
emotional competence, and psychological resilience — and external supportive mechanisms that provide
structured opportunities for reflection, emotional processing, and the development of effective coping
strategies. Supervision, through its multifunctional character, addresses precisely these adaptive needs by
creating a psychologically safe space in which individuals can examine their experiences, regulate
emotional responses, and strengthen personal and professional resources.

The analysis of contemporary research reveals that supervision contributes to adaptive functioning
through four primary interconnected mechanisms: the facilitation of reflective awareness and the
integration of experience; the strengthening of personal resources and professional competence; the
promotion of emotional regulation and psychological well-being; and the development of adaptive
behavioural strategies for responding constructively to uncertainty. These mechanisms are supported by
empirical findings demonstrating that the quality of supervisory relationships predicts mental health
outcomes, that supervision contributes to supervisee competence and therapeutic effectiveness, and that it
functions as a protective resource during periods of significant social change. The Ukrainian context
imparts particular urgency to these findings, as supervision proves indispensable not only for professional
development but also for sustaining the psychological functioning of specialists working under wartime
conditions.

It is essential to acknowledge, however, that the effectiveness of supervision as an adaptive
resource is not unconditional. The quality of the supervisory relationship, the accessibility of supervision
in crisis contexts, the professional preparation of supervisors, and the cultural appropriateness of
supervisory models all constitute factors that significantly determine its actual impact. The evidence base
for supervision, while broadly positive, remains characterized by moderate effect sizes and methodological
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heterogeneity. These limitations do not diminish the substantive value of supervision as an adaptive
resource, but they do highlight the importance of developing contextually sensitive supervisory practices
that can effectively meet the needs of individuals functioning under conditions of prolonged uncertainty.

Prospects for further research. The present theoretical analysis reveals several important
directions for future empirical investigation. The primary research priority concerns the systematic
empirical study of the relationship between supervisory support and the adaptive potential of the individual
under conditions of contemporary social uncertainty. While the theoretical foundations of this relationship
are well-established, direct empirical evidence linking specific supervisory processes to measurable
adaptive outcomes — particularly in populations experiencing prolonged crisis — remains limited. Future
research should employ longitudinal designs that allow for the examination of how regular supervision
shapes adaptive trajectories over time, utilizing validated instruments that capture both psychological well-
being and professional functioning as outcomes. Studies conducted within Ukrainian and other conflict-
affected contexts would make a particularly valuable contribution to the international literature on
supervision and adaptation.

A second important direction involves the investigation of supervision as an adaptive resource
across different professional groups and organizational contexts. The majority of existing research focuses
on supervision in psychotherapy and clinical psychology, leaving open questions regarding its adaptive
effects for social workers, educators, healthcare professionals, and other practitioners working under
conditions of uncertainty. Comparative studies examining the effectiveness of different supervisory formats
— individual versus group supervision, face-to-face versus online modalities, peer supervision versus
hierarchical supervision — would generate practically significant knowledge for the design of supervisory
systems capable of meeting the diverse needs of helping professionals in crisis conditions. The growing
body of Ukrainian research on supervision in educational and social work contexts provides an important
foundation for such investigations.

A third direction for future inquiry concerns the development and validation of culturally
appropriate instruments for measuring the adaptive effects of supervision in non-English-speaking and
crisis-affected contexts. As highlighted by Li et al., cross-cultural validation of supervision measures
remains critically underdeveloped, limiting the applicability of existing findings to diverse populations. The
creation of psychometrically robust tools sensitive to the specific challenges of adaptation under uncertainty
— including scales assessing tolerance of uncertainty, resilience activation, and the perceived resource
value of supervisory support — would substantially advance both research and practice in this area.
Additionally, the investigation of supervision as a component of integrated psychosocial support systems,
particularly in the context of post-war recovery and social rehabilitation, represents a promising avenue that
connects supervision research with broader questions of public mental health and societal resilience.
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