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PERSONAL BOUNDARIES AS A FACTOR OF PSYCHOLOGICAL WELL-BEING

The article presents a comprehensive theoretical analysis of personal boundaries as one of the key
factors of an individual’s psychological well-being in the context of contemporary social challenges. The
relevance of the study is o0ycnosiena by the increasing level of psychological load, chronic stress, social
instability, and the impact of crisis and wartime conditions, which heighten the demands on an individual’s
internal resources and their capacity for self-regulation. Within the framework of the study, psychological
well-being is considered a multidimensional psychological construct that reflects a dynamic process of
maintaining inner balance, psychological resilience, and a subjective sense of psychological comfort. The
internal and external factors of psychological well-being are analyzed, in particular the role of awareness,
self-regulation, and adaptive mechanisms in preserving an individual’s mental health. Special attention is
given to the analysis of the phenomenon of personal boundaries, their essence, main types, and functions
within the structure of psychological self-regulation. The significance of physical, emotional, and mental
boundaries for maintaining autonomy, psychological safety, and inner integrity of the individual is revealed.
It is shown that violations of personal boundaries are associated with a decrease in psychological well-
being, the development of emotional exhaustion, increased anxiety, and maladaptive forms of interpersonal
interaction. The article also analyzes the role of emotional intelligence as an important psychological
resource for the formation, maintenance, and restoration of personal boundaries. It is substantiated that
emotional intelligence ensures awareness of emotional signals, effective self-regulation, empathy, and
assertive behavior, which contribute to more flexible and conscious interaction with the social environment.
The systemic interrelationship between personal boundaries, emotional intelligence, and psychological
well-being is revealed as a unified regulatory mechanism of psychological resilience. It is concluded that
well-formed personal boundaries in combination with a developed emotional intelligence are a necessary
condition for maintaining psychological well-being, adapting to stressful and crisis conditions, and
preserving personal integrity. The theoretical provisions of the article can be used in further scientific
research as well as in the practical activities of psychologists, particularly in the field of psychoeducation
and psychological support.

Keywords: personal boundaries, emotional intelligence, psychological well-being, self-awareness,
empathy, social skills, self-regulation.

VY craTTi npeacTaBiICHO IPYHTOBHUN TCOPSTUYHMIA aHAI3 OCOOMCTICHUX KOPJOHIB SIK OJHOTO 3
KITIOYOBMX YHHHHKIB ICHXIYHOTO OJIArOMOIyddsi OCOOMCTOCTI B yMOBaX Cy4acHUX COIIabHUX BHUKIIHKIB.
AKTYaJIbHICTh JIOCII/DKEHHSI 3yMOBIICHA 3pOCTaHHSIM PIBHS IICUXOJIOTIYHOTO HABAHTAXKECHHS, XPOHIYHOTO
CTpecy, COIiabHOI HeCTabiTbHOCTI Ta BILUTUBY KPHU30BUX i BOEHHHX YMOB, IO ITiJBUIIYIOTH BUMOTH JI0
BHYTPIIIHIX PECypciB 0COOMCTOCTI Ta i 3MaTHOCTI JI0 caMOperyJssiii. ¥ Mexax JOCHIDKCHHS IICUXiuHEe
Onaromnosryuyust po3risiIa€Thesl SIK OaraTOBUMIpHA MCUXOJIOTiYHA KaTeropis, o BigoOpaxae TUHAMIYHUN
Npolec MiATPUMKH BHYTPIIIHBOI PIBHOBArd, IMCHXOJOTIYHOI CTIHKOCTI Ta Cy0’€KTMBHOTO BiIUYTTS
ncuxojorivHoro komdopry. [IpoananizoBaHo BHYTpIlIHI Ta 30BHINIHI YWHHUKH TICUXIYHOTO
Onaromnouryyys, 30KpeMa poJib YCBIIOMIIEHOCTI, CAMOPETYJISII Ta aJanTalliiHuX MEXaHi3MiB y 30epekeHHi
NICUXIYHOrO 370pOB’sl ocobuctocTi. OCOOMUBY yBary NpPWAICHO aHali3y (EHOMEHa OCOOHMCTICHHX
KOPJIOHIB, X CYTHOCTI, OCHOBHHX BHIIB 1 QYHKIIIH y CTPYKTYpi ICUXONOTiYHOT camoperyisiii. Pozkpuro
3Ha4YeHHS (PI3UYHUX, EMOIIMHUX I MEHTAJIbHUX KOPJOHIB JJIsi 30€peKEHHS aBTOHOMIi, NICHXOJIOTIYHOT
Oesmeku Ta BHYTPIlIHBOI LilicHOCTI ocobuctocTi. [lokazaHo, 110 MOpPYLIEHHS OCOOMCTICHUX KOPAOHIB
NOB’S13aHi 31 3HIKCHHSAM MICUXIYHOTO OJIarOMOIyddsi, PO3BUTKOM €MOILIIMHOTO BUCHAXEHHS, MiABUIICHOT
TPHUBOKHOCTI Ta JIe3aIaTUBHUX OPM Mi>KOCOOUCTICHOT B3aEMOIIT. Y CTATTI TAKOXK MPOAHATI30BAHO POIIb
€MOLIHOTO 1HTENEKTY SIK BaXKJIMBOI'O IICUXOJIOTYHOTO pecypey (GOopMyBaHHS, i ATPUMKH Ta BiTHOBICHHS
0COOUCTICHUX KOpAOHIB. OOTPyHTOBAHO, 0 EMOIIMHNHN 1HTEJIEKT 3a0e31euye YCBIJOMIICHHS eMOIi HIX
CUTHAJIIB, €)EKTHBHY CaMOPETYJISIIiI0, EMITATII0 Ta aCEPTHBHY TOBEAIHKY, IO CHPUSIE OUIBII THYYKIH i
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YCBIIOMJICHIH B3aEMO/IiT 3 COIIaTLHUM cepeoBHIEeM. PO3KPUTO CHCTEMHII B3aEMO3B’ 130K OCOOUCTICHUX
KOPIOHIB, €MOITIHHOTO 1HTEJIEKTY Ta MCUXIYHOTO OJaromoiyddst K €IAHOTO PETYIATOPHOTO MEXaHI3MY
TICUXOJIOTIYHOI CTilKOCTi. 3pO0JICHO BHCHOBOK, IO C(OPMOBaHI OCOOUCTICHI KOPJOHH Y TOEIHAHHI 3
PO3BUHCHHM EMOIIIMHUM IHTEJIICKTOM € HEOOXIJHOIO YMOBOK MIATPUMKHU IICHUXIYHOTO OJIArOMOIyYds,
ajianTailiii 10 CTPECOBUX 1 KpU30BUX YMOB Ta 30€peKeHHS HIJIICHOCTI 0co0uCTOCTi. TeopeTHdHi MooKeHHs
CTaTTi MOXYTh OyTH BUKOPHCTaHI y MOJANBIINX HAYKOBHUX IOCTIDKEHHSX, a TaKOX Yy TMPaKTHIHIN
JiSUTBHOCTI TICHXOJIOTIB, 30KpeMa Y cepi MCUXOOCBITH Ta ICUXOJIOTTYHOTO CYIPOBOY.

KarouoBi cioBa: ocoOHCTICHI KOPJOHW, €MOIUNHHMHA IHTENEeKT, IICHXidHEe OIaromomyqys,
CaMOYCBIZOMJICHHS, €MIIaTifA, COLliaTbHI HABUYKHU, CAMOPETYIISAIIis.

Introduction The problem of an individual’s psychological well-being occupies an important place
in contemporary psychological science, as it is directly related to quality of life, the level of adaptation to
the social environment, and a person’s ability to maintain inner balance under conditions of constant social
change. Modern society is characterized by a high pace of transformational processes, increasing
informational load, heightened demands on individual psychological resilience, as well as the impact of
military conflicts, which significantly complicate the conditions of human life. The combination of these
factors often poses a threat to mental health, a sense of safety, and the preservation of personal integrity

One of the key psychological factors that ensures psychological well-being is personal boundaries.
In the works of both domestic and foreign scholars, personal boundaries are viewed as a psychological
mechanism that regulates interaction between an individual’s inner world and the external environment,
ensuring the preservation of autonomy, identity, and emotional stability. A significant contribution to the
study of the phenomenon of personal boundaries has been made by Ukrainian scholars O. V. Hryhorieva,
V. V. Moskalenko, T. D. Martsynkovska, as well as foreign researchers M. Rosenberg, F. Perls, E. Fromm,
and others. Their works emphasize that well-formed personal boundaries contribute to the maintenance of
psychological balance, whereas their violation may lead to increased anxiety, emotional exhaustion,
depressive manifestations, and difficulties in interpersonal relationships.

The relevance of studying personal boundaries is also increasing in connection with the
investigation of an individual’s internal resources that contribute to maintaining psychological well-being.
In this context, particular importance is attributed to emotional intelligence, which in the works of P.
Salovey and J. Mayer is defined as an individual’s ability to recognize, understand, and regulate their own
emotions as well as the emotions of others. Further development of this concept was carried out by D.
Goleman, who emphasized the role of emotional self-awareness, self-regulation, empathy, and social skills
in ensuring psychological adaptation and effective interpersonal interaction.

Ukrainian researchers, in particular V. V. Moskalenko, . M. Haba, O. M. Palamarchuk, and O. P.
Liash, note that a developed emotional intelligence contributes to the formation of assertive behavior, an
increased level of self-regulation, and an individual’s ability to establish and maintain healthy personal
boundaries. At the same time, a low level of emotional competence may complicate the process of
becoming aware of one’s own needs and limits, which negatively affects an individual’s psychological
well-being.

Despite the significant number of scientific works devoted separately to the problems of personal
boundaries and emotional intelligence, the issue of their interrelationship in the context of an individual’s
psychological well-being requires further theoretical reflection and systematization. Particularly relevant is
the analysis of how emotional intelligence functions as a psychological resource for the formation and
maintenance of personal boundaries under contemporary conditions of social instability.

The purpose of this article is to provide a theoretical analysis of personal boundaries as a factor of
an individual’s psychological well-being and to determine the role of emotional intelligence in the process
of their formation and maintenance. The study aims to reveal the essence of personal boundaries, their
functions and types, as well as to outline the significance of emotional self-awareness, self-regulation, and
social skills in preserving psychological balance and personal inner autonomy.

1. Psychological well-being as a psychological category

Psychological well-being is one of the fundamental categories of contemporary psychology,
reflecting an integrated state of inner balance, psychological resilience, and subjective life satisfaction. In
scientific research, psychological well-being is viewed not only as the absence of mental disorders, but as
a dynamic process of harmonious personal functioning that includes emotional stability, positive self-
perception, the capacity for self-realization, and effective interaction with the social environment. This
approach is evident in the works of representatives of humanistic and positive psychology, in particular A.

10



Personality and Environmental Issues, 2025. Volume 4, Issue 4.

Maslow, C. Rogers, and M. Seligman, who emphasized the importance of self-actualization, authenticity,
and the development of an individual’s inner potential as the basis of psychological well-being.

In foreign psychology, the concept of psychological well-being was thoroughly developed in the
works of C. Ryff, who conceptualized it as a multidimensional structure encompassing self-acceptance,
autonomy, positive relationships with others, purpose in life, personal growth, and the ability to effectively
manage life circumstances. Similar ideas are also reflected in the works of E. Diener, who highlighted the
role of subjective well-being, emotional balance, and cognitive evaluation of one’s life. According to these
approaches, an individual’s ability to recognize their own needs, regulate emotional states, and maintain
autonomy in interaction with the social environment is a key condition for psychological comfort [1].

Ukrainian scholars, in particular T. Larina, consider psychological well-being as the result of the
coherence between internal psychological processes and the external conditions of an individual’s life
activity. Their works emphasize that psychological well-being largely depends on the level of awareness,
the capacity for self-regulation, the development of the value—meaning sphere, and psychological
autonomy. Special attention is given to the role of internal regulatory mechanisms that ensure an
individual’s adaptation to stressful and crisis conditions of modern society [2].

An individual’s psychological well-being is formed under the influence of a complex of internal
and external factors that are in constant interaction and mutual determination. In contemporary psychology,
it is regarded as the result of a dynamic balance between an individual’s personal resources and the demands
of the social environment. Disruptions of this balance, particularly under conditions of prolonged stress,
social instability, or crisis events, may lead to a decrease in psychological resilience and a deterioration of
mental well-being.

Researchers attribute the following to the internal factors of psychological well-being:
characteristics of self-awareness, the level of self-regulation, the value—meaning sphere, self-esteem, and
the individual’s capacity for adaptation. In the works of S. Maksymenko, it is emphasized that internal
psychological resources determine a person’s ability to preserve the integrity of the “Self,” resist
maladaptive influences, and find meaning even in difficult life circumstances. A special role in this context
is played by meaning-based regulation of behavior, which provides inner support and contributes to the
maintenance of psychological well-being under conditions of uncertainty.

Another important internal factor is the level of emotional regulation and awareness of one’s own
emotional states. Insufficient ability to recognize and control emotions may result in increased anxiety,
impulsivity, and reduced adaptive capacities of the individual. In this regard, emotional intelligence is
considered an integral psychological resource that ensures effective self-regulation, reduces emotional
tension, and supports psychological balance.

External factors of psychological well-being include the social, cultural, and situational conditions
of an individual’s life activity. Social relationships, the level of support from significant others, the
professional environment, as well as the overall socio-political context have a significant impact on an
individual’s psychological state. In the works of C. Rogers and R. May, it is emphasized that an
environment lacking safety and predictability may create constant tension, which complicates the
maintenance of psychological well-being [3].

The influence of external stressors becomes particularly relevant in the context of military conflicts,
which are accompanied by chronic danger, loss of a sense of control, and disruption of the basic sense of
safety. Prolonged exposure to conditions of threat, instability, and informational overload may lead to the
depletion of an individual’s adaptive resources, increased anxiety, and emotional disorganization. Under
such conditions, internal mechanisms of psychological protection and self-regulation acquire particular
significance, as they enable individuals to maintain relative stability and integrity of the psyche.

In this context, personal boundaries function as an important regulatory mechanism that mediates
the interaction between internal and external factors of psychological well-being. Clearly formed
boundaries allow individuals to regulate the impact of external stressors, maintain autonomy, and recognize
the limits of their own responsibility. In combination with a well-developed emotional intelligence, they
contribute to maintaining psychological balance, adapting to challenging conditions, and preserving
psychological well-being in the face of contemporary social challenges.

2. Personal boundaries: essence, functions, and significance for psychological well-being

The concept of personal boundaries is one of the key notions in personality psychology and
interpersonal interaction, as it reflects the way an individual organizes their psychological space and
regulates contact with the external world. In scientific discourse, personal boundaries are understood as a
system of internal and external limits that separate the individual “Self” from other people, the social
environment, and external influences, while at the same time enabling selective and conscious interaction.
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Clearly formed boundaries allow an individual to preserve autonomy, integrity, and a sense of
psychological safety, which is an essential condition for psychological well-being.

In the works of Ukrainian researchers, in particular O. Hryhorieva and V. V. Moskalenko, personal
boundaries are defined as a mental formation that develops in the process of personality development and
reflects the balance between the need for authenticity and the necessity of social adaptation. The authors
emphasize that personal boundaries perform a regulatory function, helping individuals to recognize the
limits of their own responsibility, distinguish between their own and others’ emotions, needs, and
intentions, and resist manipulative or destructive influences [4].

A significant contribution to the understanding of the phenomenon of personal boundaries has also
been made by foreign scholars. Thus, within the Gestalt approach, F. Perls viewed boundaries as a dynamic
contact boundary between the organism and the environment, the disruption of which leads to maladaptive
forms of interaction and internal conflicts [5]. K. Lewin, analyzing the psychological field of personality,
emphasized that the clarity of boundaries determines an individual’s ability to maintain a stable identity
under changing conditions. E. Fromm stressed the importance of preserving inner autonomy as a
prerequisite for mature and harmonious relationships with others [6].

In the context of psychological well-being, personal boundaries function not only as a protective
mechanism, but also as a condition for full personal functioning. They enable individuals to regulate the
intensity of emotional involvement, modulate the impact of external stressors, and maintain inner balance.
Insufficiently formed or violated boundaries, by contrast, may lead to chronic emotional tension, a loss of
control over one’s life, decreased self-esteem, and impaired psychological well-being.

Personal boundaries should be considered a multidimensional psychological phenomenon that
integrates cognitive, emotional, and behavioral components of personality. Their level of development
determines an individual’s capacity to maintain psychological resilience, adapt to complex social
conditions, and preserve psychological well-being under conditions of heightened stress and uncertainty.

In contemporary psychological science, personal boundaries are regarded as a multidimensional
phenomenon encompassing various domains of an individual’s psychological functioning. This approach
allows for a deeper analysis of the mechanisms regulating interaction with the social environment and helps
explain diverse disturbances of psychological well-being that arise when certain types of boundaries are
underdeveloped or dysfunctional. In the works of Ukrainian and foreign researchers (V. V. Moskalenko, F.
Perls, K. Lewin, N. Brown, M. Rosenberg), it is emphasized that personal boundaries are not a
homogeneous construct, but consist of several interrelated levels.

In the most general form, scholars distinguish the following main types of personal boundaries:

- physical;

- emotional,

- mental.

Physical boundaries regulate the limits of bodily proximity, personal space, and physical contact.
In the works of K. Lewin and N. Brown, it is emphasized that physical boundaries constitute the basic level
of psychological safety, as it is through them that an individual first becomes aware of the separation of
their own “Self” from the external world. Violations of physical boundaries, such as intrusive contact or
disregard for personal distance, may evoke feelings of threat, increased anxiety, and somatic reactions.
Under conditions of chronic stress or military danger, the significance of physical boundaries increases
substantially, as they are directly related to survival and a sense of control over one’s body [7].

Emotional boundaries define an individual’s ability to differentiate their own emotions and
experiences from those of others. M. Rosenberg, F. Perls, and N. Tawwab emphasize that well-formed
emotional boundaries allow individuals to maintain emotional autonomy, avoid identifying with others’
feelings, and refrain from assuming excessive responsibility for others’ emotional states. Violations of
emotional boundaries often manifest in codependent relationships, emotional exhaustion, feelings of guilt,
or chronic anxiety. At the same time, excessively rigid emotional boundaries may lead to emotional
isolation and difficulties in forming close interpersonal relationships [8].

Mental boundaries are related to the domain of beliefs, values, attitudes, and worldview orientations
of the individual. In the works of E. Fromm and S. Maksymenkao, it is emphasized that mental boundaries
ensure an individual’s ability to maintain their own position, critically process information, and resist
ideological or manipulative influence. Well-formed mental boundaries contribute to the preservation of
inner integrity, meaning clarity, and psychological resilience. Their violation may result in a loss of
confidence in one’s own beliefs, internal conflicts, and a decline in psychological well-being [6].

In addition to these basic types, a number of researchers propose extended classifications of
personal boundaries. For instance, N. Brown and N. Tawwab identify additional types, including:
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- temporal boundaries (regulation of one’s time and availability to others);

- material boundaries (attitudes toward property, finances, and resources);

- spiritual boundaries (connection with values, beliefs, and existential meanings) [9].

The specified types of boundaries reflect an individual’s ability to be aware of the limits of using
their own resources and to maintain a balance between internal needs and external demands. Most scholars
agree that all types of personal boundaries are closely interconnected and form a unified system of
psychological self-regulation.

The diversity of personal boundary types indicates the complexity of this phenomenon and its
significance for psychological well-being. Their coordinated functioning ensures the preservation of
psychological balance, adaptation to stressful conditions, and the maintenance of personal inner integrity.

Personal boundaries also perform a number of important psychological functions that ensure the
integrity of personality, regulate interaction with the social environment, and support psychological well-
being. In the works of contemporary researchers (F. Perls, K. Lewin, N. Brown), it is emphasized that the
functioning of personal boundaries is systemic in nature and encompasses cognitive, emotional, and
behavioral aspects of mental activity.

One of the basic functions is the protective function of personal boundaries, which consists in
preserving psychological safety and preventing destructive influences from the external environment.
Owing to this function, individuals are able to limit excessive emotional, informational, or interpersonal
load. F. Perls viewed the protective function of boundaries as the ability to regulate the contact boundary
between the organism and the environment, which helps to avoid emotional overload and internal
disorganization. Disruption of this function often leads to increased anxiety, emotional exhaustion, and
reduced psychological resilience [5].

The regulatory function is also of great importance, as it ensures control over the intensity of an
individual’s interaction with the environment. Within the framework of field theory, K. Lewin emphasized
that the clarity of boundaries allows a person to adequately assess their own capabilities and situational
demands, choosing adaptive behavioral strategies. The regulatory function manifests in an individual’s
ability to say “no,” define the limits of personal responsibility, and modulate emotional involvement in
interpersonal relationships, which is an essential condition for psychological well-being.

No less significant is the identificational function of personal boundaries, which is related to the
formation and maintenance of the sense of one’s own “Self.” In the works of E. Fromm, it is emphasized
that awareness of one’s own boundaries contributes to the preservation of personal identity, autonomy, and
inner integrity. Through the identificational function, individuals are able to distinguish their own needs,
values, and beliefs from externally imposed attitudes, which is especially important under conditions of
social pressure and information overload.

The communicative function of personal boundaries consists in creating conditions for constructive
and equal interaction with others. Well-formed boundaries enable individuals to build relationships based
on mutual respect and recognition of each participant’s autonomy. Disruption of this function may manifest
in manipulative behavioral strategies, aggression, or, conversely, excessive compliance, all of which
negatively affect an individual’s psycho-emotional state.

Summarizing scientific approaches, the following main functions of personal boundaries can be
identified:

- protective (preservation of psychological safety);

- regulatory (control of interaction and emotional involvement);

- identificational (maintenance of the integrity and autonomy of the “Self”);

- communicative (ensuring healthy interpersonal relationships) [5, 6].

The combined realization of these functions creates psychological conditions for maintaining
psychological well-being, as it enables individuals to effectively adapt to complex social circumstances,
preserve inner balance, and resist chronic stress. The functions of personal boundaries become particularly
significant in crisis and traumatic conditions, when the capacity for self-regulation and protection of
psychological space becomes critically important for maintaining mental health.

Violations of personal boundaries are one of the significant factors contributing to a decline in an
individual’s psychological well-being, as they lead to disorganization of the internal psychological space,
loss of a sense of safety, and reduced capacity for self-regulation. Scientific studies indicate that boundary
dysfunction may be situational or chronic in nature, gradually forming stable maladaptive patterns of
behavior and emotional response.

Within the Gestalt approach, F. Perls described violations of personal boundaries through the
phenomenon of so-called contact disturbances, which complicate adequate interaction between the
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individual and the environment. These include introjection, projection, retroflection, proflection,
confluence, and deflection. These mechanisms indicate difficulties in differentiating one’s own and others’
experiences, responsibilities, and needs, which negatively affects a person’s psycho-emotional state and
reduces the level of psychological well-being [5].

Other researchers, in particular N. Brown, emphasize the importance of the level of permeability
of personal boundaries. Excessively soft or diffuse boundaries may lead to loss of autonomy, increased
vulnerability to manipulation, emotional exhaustion, and codependent forms of interaction. Conversely,
overly rigid boundaries are often accompanied by emotional isolation, difficulties in establishing close
relationships, and reduced social support, which also negatively affects psychological well-being.

Typical manifestations of personal boundary violations that have a direct impact on an individual’s
mental state include:

- chronic feelings of guilt or responsibility for others’ emotions;

- difficulties in refusing and defending one’s own needs;

- emotional dependence and fear of losing relationships;

- increased anxiety and psycho-emotional exhaustion;

- somatic symptoms caused by prolonged stress [4, 8].

In the works of S. Maddi, it is emphasized that violations of personal boundaries reduce the level
of hardness and the individual’s ability to adapt to crisis conditions. This problem becomes especially acute
in situations of chronic uncertainty, social instability, and military threats, when external stressors exceed
an individual’s adaptive resources. Under such conditions, poorly formed boundaries complicate the
restoration of psychological balance and increase the risk of developing anxiety and depressive states.

It is important to note that violations of personal boundaries are not immutable personality
characteristics. Most researchers agree that, with the development of awareness, emotional self-regulation,
and assertive behavior, the functionality of boundaries can be gradually restored. In this context, the
development of emotional intelligence acquires particular significance as a psychological resource that
facilitates awareness of one’s own limits, regulation of emotional reactions, and maintenance of
psychological well-being.

Thus, personal boundaries constitute an important psychological mechanism for ensuring
psychological well-being, as they regulate an individual’s interaction with the social environment and
contribute to the preservation of autonomy, integrity, and psychological safety. Well-formed physical,
emotional, and mental boundaries perform protective, regulatory, identificational, and communicative
functions, ensuring psychological resilience and adaptation to stressful conditions, whereas their violations
are associated with reduced psychological well-being, emotional exhaustion, and increased anxiety. In this
context, personal boundaries emerge as a key condition of psychological resilience and a foundation for
further analysis of the role of emotional intelligence in their formation and maintenance.

3. Emotional intelligence as a psychological resource for supporting personal boundaries

Emotional intelligence in contemporary psychological science is regarded as a complex integrative
capacity of the individual that ensures awareness, understanding, and regulation of one’s own emotions, as
well as effective interaction with the emotional states of others. The first scientific conceptualization of
emotional intelligence was proposed by P. Salovey and J. Mayer, who defined it as the ability to perceive,
assess, and express emotions, use them in the process of thinking, and manage emotional processes for the
purpose of personal growth. Further development of this concept was carried out by D. Goleman, who
emphasized the applied nature of emotional intelligence and its importance for psychological adaptation,
interpersonal effectiveness, and psychological well-being.

Within the structure of emotional intelligence, most researchers distinguish the following core
components: emotional self-awareness, self-regulation, motivation, empathy, and social skills. According
to the approaches of D. Goleman, K. Petrides, and R. Bar-On, these components ensure an individual’s
ability to respond adequately to emotional stimuli, regulate their own affective states, and build constructive
interpersonal relationships. These capacities create psychological conditions for maintaining inner balance
and preserving psychological well-being [10, 11].

In the context of supporting personal boundaries, emotional intelligence functions as an important
psychological resource, as it facilitates awareness of one’s own emotional reactions and needs that underlie
the process of boundary setting. Developed emotional self-awareness enables individuals to recognize
signals of boundary violations in a timely manner, while the ability to self-regulate allows them to choose
adaptive response strategies instead of impulsive or maladaptive forms of behavior. In the works of
Ukrainian researchers, in particular V. V. Moskalenko and O. M. Palamarchuk, it is emphasized that
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emotional competence is a prerequisite for the formation of assertive behavior and effective protection of
personal boundaries [12].

Moreover, empathy and social skills, as components of emotional intelligence, ensure a balance
between preserving one’s own autonomy and considering the emotional needs of others. This allows
individuals to build relationships based on mutual respect for boundaries, which positively affects the
quality of interpersonal interaction and the level of psychological well-being. Insufficient development of
emotional intelligence, by contrast, may complicate the process of recognizing and protecting personal
boundaries, increasing the risk of emotional exhaustion and psychological maladaptation.

Emotional self-awareness and self-regulation occupy a central place in the structure of emotional
intelligence and play a key role in the formation and maintenance of personal boundaries. In contemporary
psychological research, these components are viewed as basic mechanisms that ensure an individual’s
ability to recognize their internal states, respond in a timely manner to signals of psychological discomfort,
and regulate behavior in accordance with personal needs and values. Through emotional self-awareness,
individuals gain the ability to recognize moments when their boundaries are violated and to define
acceptable limits of interaction with others.

Emotional self-awareness involves the ability to identify one’s own emotions, understand their
causes, and recognize the impact of emotional states on behavior and interpersonal relationships. In the
works of P. Salovey, J. Mayer, and D. Goleman, it is emphasized that a low level of emotional self-
awareness complicates the process of establishing personal boundaries, as individuals are not always able
to clearly differentiate their own feelings, needs, and reactions to external pressure. In such cases, boundary
violations often remain unrecognized and manifest as chronic emotional tension or inner discomfort [3, 11].

Self-regulation, in turn, ensures an individual’s capacity to manage emotional reactions and
behavioral impulses in situations that require the protection or adjustment of boundaries. According to D.
Goleman and R. Bar-On, self-regulation includes control over impulsive reactions, flexibility in choosing
behavioral strategies, and the ability to delay immediate emotional responses. In the context of personal
boundaries, this enables individuals not only to recognize boundary violations but also to choose
constructive ways of responding, such as assertive communication rather than aggression or passive
compliance.

Emotional self-awareness and self-regulation become particularly important under conditions of
heightened stress, social instability, and crisis situations. In such circumstances, the capacity for internal
regulation allows individuals to maintain psychological balance, limit the destructive influence of external
factors, and preserve the functionality of personal boundaries. Ukrainian researchers note that well-
developed self-regulation skills contribute to reduced anxiety, increased hardiness, and the maintenance of
psychological well-being.

Empathy and social skills are important components of emotional intelligence that ensure effective
interpersonal interaction while simultaneously supporting the preservation of personal boundaries. In
contemporary psychological research, empathy is understood as the ability to comprehend the emotional
states of others without losing awareness of one’s own feelings and boundaries. This approach allows
individuals to establish contact with others without compromising their psychological autonomy, which is
an essential condition for psychological well-being [13].

In the works of C. Rogers, empathy is defined as a fundamental condition for authentic and
supportive interpersonal interaction. At the same time, researchers emphasize that empathy must be
balanced, as excessive emotional involvement may lead to blurred personal boundaries, emotional
exhaustion, and codependent relationships. In this context, emotional intelligence enables individuals to
combine the capacity for empathy with the ability to maintain inner distance and differentiate between their
own and others’ emotions.

Social skills as a component of emotional intelligence include the ability to communicate
effectively, resolve conflicts constructively, and establish clear yet flexible boundaries in interaction with
others. In the works of D. Goleman and R. Bar-On, it is noted that well-developed social skills contribute
to the formation of assertive behavior, which allows individuals to openly express their needs and positions
without violating the boundaries of others. Assertiveness in this context represents an optimal form of
interpersonal interaction that combines respect for oneself and for others.

The ability to maintain a balance between the “Self” and the “Other” becomes especially significant
under conditions of social tension, uncertainty, and crisis situations. In the absence of adequate social skills,
individuals may either excessively adapt to environmental demands at the expense of their own boundaries
or, conversely, isolate themselves by constructing rigid and impermeable limits. Both strategies negatively
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affect psychological well-being, as they disrupt the natural human need for both autonomy and social
support.

Thus, emotional intelligence functions as an important psychological resource for supporting
personal boundaries and psychological well-being. Emotional self-awareness, self-regulation, empathy, and
social skills ensure awareness of personal limits, the selection of adaptive behavioral strategies, and the
preservation of inner autonomy in interpersonal interaction. Consequently, the development of emotional
intelligence contributes to the strengthening of personal boundaries, increased psychological resilience, and
the maintenance of an individual’s psychological well-being.

4. The interrelationship between personal boundaries, emotional intelligence, and
psychological well-being

The interrelationship between personal boundaries, emotional intelligence, and psychological well-
being has a systemic nature and manifests at the level of an individual’s psychological self-regulation.
Considering these phenomena within a unified theoretical framework makes it possible to explain how
internal psychological resources ensure adaptation to complex social conditions, the preservation of inner
balance, and psychological resilience. Within this approach, personal boundaries and emotional intelligence
are viewed not as isolated characteristics, but as complementary elements of a mechanism that supports
psychological well-being.

Emotional intelligence within this system performs the function of a primary “signal mechanism”
that ensures awareness of internal emotional processes associated with an individual’s interaction with the
social environment. Through the ability to recognize one’s own emotional reactions, a person receives
information about psychological comfort or discomfort in a particular situation. These emotional signals
often indicate a violation or a threat of violation of personal boundaries. In the absence of developed
emotional self-awareness, such signals may be ignored or distorted, which complicates the process of self-
regulation and increases the risk of psycho-emotional exhaustion [13].

Personal boundaries, in turn, perform a structural function within the system of psychological self-
regulation by limiting the excessive influence of external stressors and ensuring the preservation of inner
autonomy. They enable individuals to define the limits of responsibility, regulate the level of emotional
involvement, and control the intensity of interaction with others. When boundaries are well formed,
emotional processes become more organized, which contributes to a reduction in tension and the
maintenance of psychological balance. Conversely, blurred or violated boundaries may lead to situations
in which, even with a sufficient level of emotional sensitivity, individuals are unable to effectively protect
their own psychological space [14].

Psychological well-being in the context of this interaction should be regarded as the result of the
coordinated functioning of emotional self-regulation and personal boundaries. It is formed not as a static
state, but as a dynamic process of maintaining inner balance under conditions of constant change in external
circumstances. In situations of heightened stress, prolonged uncertainty, or crisis events, it is precisely the
integration of emotional intelligence and clearly defined boundaries that enables individuals to preserve a
sense of control, psychological safety, and integrity of the “Self.”

The interrelationship between personal boundaries and emotional intelligence becomes particularly
significant under conditions of social instability and military threats, when external stressors are chronic in
nature and exceed habitual adaptive resources. In such circumstances, the ability to be aware of one’s
emotional states, regulate them, and establish adequate boundaries of interaction with others becomes a
critically important condition for maintaining psychological well-being. The absence of this integration
may lead to a loss of inner support, increased anxiety, and reduced hardiness.

Thus, the interrelationship between personal boundaries, emotional intelligence, and psychological
well-being can be conceptualized as a unified regulatory mechanism that ensures adaptation to complex
life conditions, supports psychological resilience, and preserves inner balance. This integrative approach
provides a theoretical foundation for further research and practical psychological interventions aimed at
developing individuals’ internal resources.

Conclusions

As a result of the conducted theoretical analysis, it has been established that personal boundaries
are an important psychological factor of an individual’s psychological well-being, as they regulate the
interaction between a person’s internal psychological space and the external social environment. Well-
formed personal boundaries contribute to the preservation of inner balance, autonomy, and psychological
safety, which are necessary conditions for full psychological functioning.

It has been shown that psychological well-being should be considered a multidimensional and
dynamic construct that is formed through the interaction of an individual’s internal resources and external
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living conditions. Under conditions of social instability, chronic stress, and military threats, the significance
of internal regulatory mechanisms increases substantially, with personal boundaries playing a leading role
in maintaining psychological resilience.

The article substantiates that emotional intelligence functions as an important psychological
resource for the formation and maintenance of personal boundaries. Its structural components - emotional
self-awareness, self-regulation, empathy, and social skills - ensure awareness of one’s own needs and limits,
the selection of adaptive behavioral strategies, and effective interpersonal interaction without
compromising inner autonomy.

It has been established that the relationship between personal boundaries, emotional intelligence,
and psychological well-being is systemic and mutually conditioned. Developed emotional intelligence
contributes to the strengthening of personal boundaries, while well-formed boundaries, in turn, create
conditions for effective emotional self-regulation and a reduction in psycho-emotional load. This
interaction enhances psychological resilience and supports adaptation to challenging life circumstances.

Thus, personal boundaries and emotional intelligence should be regarded as key psychological
resources for maintaining psychological well-being in the context of contemporary social reality. A
promising direction for further research is the empirical study of the characteristics of personal boundary
formation in different social groups, as well as the development of psychoeducational programs aimed at
fostering emotional intelligence as a means of strengthening an individual’s psychological well-being.
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PROFESSIONAL BURNOUT OF PSYCHOLOGISTS DURING WARTIME: AN
ECOPSYCHOLOGICAL DIMENSION

VY craTTi po3riasinyTo 0co0IMBOCTI MPOo(deciHHOTO BUTOPAHHS IICUXOJIOTIB Y KPU30BUX Ta BOEHHUX
YMOBax Ta BH3HAYEHO POIIb €KOICHXOJOTIYHOTO MiIXOAY y MPO(MIIAKTHUIN Ta MOJOJAHHI IHOTO SBUIIA.
IIpoananizoBaHo cydacHi JOCIIDKCHHS, SKi CBiI4YaTh, 0 IHTEHCUBHI MPOQECiiiHi BUMOTH, MTOCTIHHUH
KOHTAKT 13 TPaBMOBaHUMH KJIIEHTaMHU Ta IIiJBHIICHA JUHAMIiKa pOOOYOro CEepellOBHINA MPU3BOAITH JIO
EMOIIIfHOTO BHUCHAXXEHHS, JelepCoHaNi3amii Ta 3HIKEHHS e(QeKTUBHOCTI MisTbHOCTI (haxiBIIiB.
BignosigHo, akTyasi30BaHO 3aBIaHHS CTBOPEHHS CHCTEMHHX CTpATeriid MATPUMKH MCHXOEMOLIHHOTO
CTaHy NCUXOJIOTiB. OMHCAHO BaKJIUBICTH iHTErpallii eKOICHUXOJIOTIYHOTO MiIXOAy, IO mepeadadae
PO3BUTOK YCBIJIOMJIEHOTO CaMOIIIKIYBaHHS, ONTHMI3aIlif0 BHYTPIIIHIX pecypciB, GOpMyBaHHI HABHYOK
caMOperyJIALii Ta BU3HaUYEHHS PO eCiitHIX 1 0COOUCTICHUX MeX. BripoBaxKeHHsI X MPAKTHK JTO3BOJISIE
CTBOPHUTH O€3MEYHUI TICHXOJIOTIYHUN MPOCTIip, MiABUIIUTH CTIHKICTh 10 XPOHIYHOTO CTpeCy Ta 30eperTu
npogeciiiny e(EeKTUBHICT, Y TPHUBAIMX KPU30BUX yMOBax. Po03po06JieHO eKOICHXOJOTIYHY MO/ICIb
npoeciitHOl CTIHKOCTI, sika pO3IJIAAA€ TICUXOIIOTA K YaCTHHY IUTICHOT TpodeciitHOl eKochcTeMH, e HOTO
MICUXOEMOIIIHE 0JIaronoay4us BU3HAYAETHCS B3AEMOIIEI OCOOUCTICHUX PECYPCiB, BUMOT MPO(ECiiiHOro
CepelloBHIA Ta MOMJIMBOCTEH Ui BIIHOBICHHS. BaXIMBUMH CKJIQIOBUMH BHU3HAYEHO BiIuyTTs
MIMPOKOTO KUTTEAAMHOTO 3B’ 53Ky, YCBIIOMIICHHS MpoeciiiHOl poIi Ta iHTerpamio JOCBily Y MNP
KOHTEKCT JIisUTbHOCTI. Monens cnpsiMOBaHAa Ha TPEBEHTHBHE (OPMYBaHHS YMOB, IO MiATPHUMYIOTh
TICUXOEMOIIiHE 3/10POB’sl, CTa0LIi3YIOTh BHYTPIIIHIN cTaH i 3a0€3Me4YyI0Th TOBrOCTPOKOBY mpodeciitny
CTIMKICTB IICUXOJIOTiB. 3aNPONOHOBAHI KOHLIENTYaJIbHI Ta NPAKTUYHI MMiAX0I1 MOXYTh OyTH BUKOPUCTaH1
y CHCTeMHi oprasizarlii npodeciiiHoi AisSUTBHOCTI Ta PO iTaKTHII BUTOPaHHS y (axiBIliB, IO MPAIIOIOTh
y KPU30BHX 1 BOEHHUX YMOBaX.

Knrouoei cnosa: npodecitine BUTOpaHHS, TICUXOJIOTH, KPU30BI YMOBH, €KOTICUXOJIOTTUHUH iK1,
TICUXOEMOIlifHA CTiHKICTh, YCBIZIOMJIGHE CaMOITIKIIyBaHHs, BiJHOBIIOBAIbHI NPaKTHKH, mpodeciiiHa
e(EeKTHBHICTh, ICHXOJIOTIYHA MiATPUMKA.

The article examines the features of professional burnout among psychologists in crisis and wartime
conditions and identifies the role of the ecopsychological approach in preventing and overcoming this
phenomenon. Analyzed are contemporary studies indicating that intensive professional demands, constant
contact with traumatized clients, and the increased dynamics of the work environment lead to emotional
exhaustion, depersonalization, and reduced professional effectiveness. Accordingly, the need to develop
systemic strategies for supporting psychologists’ psycho-emotional well-being has been highlighted. The
importance of integrating the ecopsychological approach is described, which includes the development of
conscious self-care, optimization of internal resources, cultivation of self-regulation skills, and the
establishment of professional and personal boundaries. Implementation of these practices enables the
creation of a safe psychological space, increases resilience to chronic stress, and preserves professional
effectiveness under prolonged crisis conditions. An ecopsychological model of professional resilience has
been developed, which considers the psychologist as part of a holistic professional ecosystem, where
psycho-emotional well-being is determined by the interaction of personal resources, professional
environmental demands, and available opportunities for recovery. Key components include a sense of
broad, life-giving connection, awareness of professional role, and integration of experience into a broader
context of activity. The model is aimed at the preventive formation of conditions that support psycho-
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emotional health, stabilize internal states, and ensure long-term professional resilience of psychologists.
The proposed conceptual and practical approaches can be applied in the systemic organization of
professional activity and the prevention of burnout among specialists working in crisis and wartime
conditions.

Keywords: professional burnout, psychologists, crisis conditions, ecopsychological approach,
psycho-emotional resilience, conscious self-care, restorative practices, professional effectiveness,
psychological support.

Statement of the problem. The modern conditions caused by the war and its socio-psychological
consequences create a significant burden on psychologists who carry out professional activities in crisis
circumstances. Intense professional requirements, regular contact with traumatized clients, and increased
dynamism of the work environment affect the psychological functioning of specialists, contributing to the
development of anxiety, emotional exhaustion, and symptoms of professional burnout. This determines the
urgent need to study the aspects on which the condition of psychologists in wartime depends and to develop
evidence-based strategies aimed at supporting their emotional and psychological well-being.

One of the key aspects that prevents the occurrence of professional burnout and contributes to the
improvement of the psycho-emotional state of psychologists is the consideration of the ecopsychological
approach in professional activities. In this context, the application of the principles of ecopsychology
involves the formation of skills of conscious self-care, optimization of internal resources, development of
self-regulation, and definition of professional and personal boundaries. Important components also include
systematic planning of restorative practices, organization of a safe psychological space for oneself, and
development of strategies to counteract chronic stress. The implementation of such approaches helps to
stabilize the emotional state of psychologists, increase their professional resilience, preserve mental health
and maintain the effectiveness of professional activities in the conditions of prolonged psycho-emotional
stress of the wartime period.

Despite the considerable attention to the problem of professional burnout, the ecopsychological
determinants of this phenomenon in psychologists functioning in the context of military conflicts remain
insufficiently studied. The scientific definition of the principles and methods of the ecopsychological
approach that can influence the risk of professional burnout, as well as the development of empirically
based strategies for psychological support of specialists are extremely relevant tasks of modern
psychological science.

The relevance of integrating the ecopsychological approach into the professional activities of
psychologists is due to its ability to provide holistic support for the psycho-emotional functioning of
specialists. The ecopsychological approach allows to systematically organize restorative practices, create a
safe psychological space and form adaptive strategies to counteract chronic stress.

The implementation of the principles of ecopsychology helps to stabilize the psycho-emotional
state of psychologists, increase their professional stability, preserve mental health and maintain the
effectiveness of professional activity in the conditions of prolonged psycho-emotional stress of the wartime
period. Thus, the application of the ecopsychological approach is a key aspect of preventing professional
burnout and ensuring the psycho-emotional well-being of psychologists.

The purpose of the article is to clarify the role of the ecopsychological approach in the prevention
of professional burnout of psychologists working in crisis conditions of the wartime period and to
substantiate scientific and practical recommendations for supporting their psychoemotional state.

Outline of the main material. Professional burnout is considered as a consequence of chronic
stress and excessive emotional stress in professional activities, which leads to negative changes in the
mental state of a specialist [2; 6; 10]. In the modern psychological literature, it is interpreted as an important
problem of mental health of professionals working in conditions of increased psychological stress and
responsibility for others (N. Freudenberger, S. Maslach, S. Jackson) [7; 9]. Psychologists who work
individually with traumatized people and crisis groups are especially susceptible to this condition due to
constant contact with emotionally charged information and a high level of responsibility for the psycho-
emotional state of clients.

The problem of professional burnout attracts considerable attention from researchers in the fields
of occupational psychology, social psychology, and psychotherapy. Scientists S. Maslach and S. Jackson
proposed a three-dimensional model of burnout that includes emotional exhaustion, depersonalization
(cynicism), and a decline in personal achievement. In the professional activity of psychologists, these
components are manifested through the loss of empathic sensitivity, emotional detachment from clients,
and reduced work efficiency. Studies of our time emphasize that psychologists in conditions of high social
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and psychological stress, especially during military conflicts, are under constant professional and emotional
pressure, which increases the risk of developing burnout (O. Yakymchuk) [12].

Today's society is characterized by high dynamism of social processes, information and emotional
overload, as well as frequent crisis events, which directly affects the professional activities of psychologists
[4; 5]. Constant contact with traumatized people, the need to make quick decisions and responsibility for
the psychoemotional state of clients contribute to chronic stress and emotional exhaustion. In wartime
conditions, these risks increase significantly, as the psychologist's activity combines professional assistance
with their own experience of anxiety and uncertainty (Y. Pysarenko) [15].

Ukrainian researchers emphasize that psychologists' professional burnout is a multifactorial
phenomenon that is formed under the influence of individual, professional, and socio-cultural factors. A
high level of emotional stress, prolonged contact with traumatized clients, insufficient support in the
workplace, and lack of restorative practices create conditions for emotional exhaustion, depersonalization,
and reduced professional motivation (N. Muranova, O. Voliarska) [11].

Effective prevention of psychologists' professional burnout requires a comprehensive combination
of personal and organizational measures. One of the effective approaches is the integration of the
ecopsychological approach into professional activities, which involves the development of skills of
conscious self-care, optimization of internal resources, formation of professional and personal boundaries,
as well as systematic planning of restorative practices [16]. This strategy allows to create a safe
psychological space, form adaptive mechanisms to counteract chronic stress, stabilize the psychoemotional
state and increase the professional resilience of psychologists even in difficult conditions of modern society
(O. Yakymchuk, S. Maslach, S. Jackson) [9; 19].

Thus, the use of the ecopsychological approach is a key tool for preventing and overcoming
professional burnout and ensuring the psychoemotional well-being of psychologists, increasing the
effectiveness of their activities in conditions of prolonged psychoemotional stress and socio-psychological
instability [8].

The implementation of these theoretical provisions requires their structuring in the form of a holistic
conceptual model capable of reflecting the main aspects of ecopsychological support for specialists.

We developed and proposed a model of ecopsychological support for psychologists (Fig. 1), which
is based on the principle of conscious self-care as a central regulatory mechanism of professional resilience.
Conscious self-care is seen as an integrative ability of a psychologist to maintain their own physical,
emotional, and cognitive well-being, to realize the limits of their own resources, and to engage in restorative
practices in a timely manner. It is this component that reduces the destructive effects of stress and prevents
the development of emotional exhaustion described in the classic model of professional burnout by C.
Maslach and S. Jackson [9].

Optimization of Internal
Resources

Professional & Mindful Restorative
Personal Boundaries Self-Care Practices

\ Stress Management /
Strategies

Fig. 1. Model of ecopsychological support for psychologists

An important component of the model is the optimization of internal resources, which includes the
development of professional competence, increased self-reflection, the formation of emotional regulation
skills, and awareness of one's own psychological needs. Optimization of resources helps reduce the risk of
emotional exhaustion and supports a sense of professional effectiveness, which, according to research, is a
key factor in resilience to burnout [18].
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A special place in the model is occupied by the formation of professional and personal boundaries,
which acts as a defense mechanism when working with emotionally charged material. A clear delineation
of the professional role and personal space reduces the level of depersonalization and prevents emotional
overload, which is typical for psychologists in crisis and military conditions [1; 3; 4].

Restorative practices within the ecopsychological model include both individual and contextual
resources, including contact with the environment, body-oriented practices, meditation, and a conscious
pause in professional activity. Studies show that such practices help restore psycho-emotional balance and
increase the overall resilience of professionals [4].

One of the key components of the model is also stress management strategies, which include
relaxation techniques, breathing exercises, cognitive stress management techniques, and adaptive coping
skills. Their systematic application allows psychologists to function effectively under prolonged
psychoemotional stress and maintain professional efficiency [2; 5].

Thus, the proposed ecopsychological model is considered as an integral system of prevention of
professional burnout, which provides support for the mental health of psychologists and increases their
professional stability in difficult socio-psychological conditions.

At the same time, the presentation of the structure and components of ecopsychological support for
psychologists requires a deeper theoretical understanding of it in the context of understanding the nature of
professional burnout. To do this, it is advisable to turn to the ecopsychological interpretation of the burnout
phenomenon itself, which goes beyond the individual psychological approach and considers it as a result
of systemic disorders in the interaction of a specialist with the professional environment.

Within the ecopsychological approach, the professional burnout of psychologists is conceptualized
not as a purely individual dysfunction, but as a symptom of systemic disharmony, the result of a violation
of the dynamic balance in the integral system “specialist-professional environment” (Fig. 2). This
phenomenon occurs when there is a long-term and critical discrepancy between the three key components:

1) internal psychological and physiological resources of the individual (energy potential, personal
values and boundaries);

2) objective requirements and stressors of the professional environment (chronic emotional stress,
excessive administrative responsibilities, ethical tension);

3) available opportunities for recovery and compensation (lack of time, quality social support,
autonomy and a sense of control over the work process).

Accordingly, effective prevention and overcoming of psychologists' professional burnout requires
a transition from fragmented measures to a comprehensive, systematic approach that simultaneously
integrates individual self-preservation strategies and organizational mechanisms for the formation of a
sustainable, resourceful professional ecosystem. The fundamental difference and added value of the
integrative ecopsychological model of professional resilience of a specialist in comparison with traditional
tools is manifested in several key aspects.

First, it is a shift in focus from an individual-centered to a systemic and contextual perspective.
Most classical prevention methods (e.g., stress management training, cognitive behavioral therapy
techniques, mindfulness) are focused primarily on the individual, aiming to increase his or her adaptive
capacity and regulatory skills in a stressful, often unchanging environment. The ecopsychological model,
on the other hand, considers a specialist as an integral and interdependent part of his or her professional
ecosystem. It aims not only to “harden” the psychologist, but also to provide him or her with tools for
diagnosing and transforming the dysfunctional elements of this ecosystem: organizational culture that
ignores the boundaries between work and leisure; unfair workload distribution; and destructive
communication. In this way, the responsibility for mental well-being is redistributed, becoming a shared
responsibility of the employee and the institution.

Secondly, the model suggests a shift from reactive correction of consequences to proactive
formation of the resource environment. Traditional tools are often implemented in a real, existing crisis
situation, when the symptoms of emotional exhaustion or cynicism are already evident and causing harm.
The ecopsychological approach is preventive and involves the systematic construction and support of the
so-called “restorative niche” of a specialist in advance, without waiting for problems to arise. This implies
the integration of not only productive but also regenerative practices into the professional routine: designing
mandatory “windows” for micro-restoration during the working day; creating physical spaces of
psychological safety and relaxation in the office; institutionalizing supervision, mentoring, and self-help
groups; cultivating a restorative connection with the natural environment (“green exercise,” eco-therapeutic
breaks). Preventing burnout is no longer an additional task, but an organic component of organizational
design.
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Fig. 2. Integrative ecopsychological model of specialist's professional resilience

Third, the model is distinguished by its rejection of one-size-fits-all solutions in favor of context-
sensitive and differentiated interventions. While many existing methods are general, ecopsychology
emphasizes the uniqueness of each professional context. Preventive strategies for a psychologist working
with post-traumatic disorders in a combat zone will be significantly different from interventions for a
specialist in the corporate sector or the education system, as their professional ecosystems have different
specific stressors, available resources, and potential for change. This requires a thorough diagnosis of the
specific system before designing an intervention, which increases its relevance and effectiveness.

Finally, a fourth key distinguishing aspect is the focus on restoring fundamental psychological
foundations of meaningfulness and connection rather than symptom management. Traditional methods
often work with superficial manifestations: they reduce psychophysiological stress and optimize time
management. The ecopsychological approach goes deeper, seeking to restore two vital sources of resilience:

- a sense of meaningfulness;

- a sense of broad, life-giving connection.

The sense of meaningfulness is one of the fundamental psychological resources that ensures
professional resilience of a specialist in the face of prolonged psycho-emotional stress, chronic stress, and
crisis events. Within the framework of the ecopsychological approach, meaningfulness is viewed not as a
stable personal characteristic, but as a dynamic process of constant harmonization of professional activity
with the system of individual values, life meanings and existential purpose. It is this process that allows a
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specialist to maintain internal integrity even in the face of objective constraints, uncertainty and external
instability.

In crisis situations, such as military events, social disasters, or institutional instability, a
psychologist's professional activity is often accompanied by feelings of powerlessness, loss of control, and
doubts about their own effectiveness. In the absence of meaningful support, these experiences can lead to
emotional exhaustion, cynicism, and gradual devaluation of professional identity. Instead, the presence of
a conscious connection between the work performed and personally significant values creates an internal
buffer that reduces the destructive impact of stressors and supports the ability to psychological self-
regulation.

Preserving or rediscovering the deeper meaning of professional activity involves reflective
reflection on the question of “why” this activity is carried out in a particular context. It is not only about
socially approved motives of helping or professional duty, but also about integrating personal values such
as humanism, responsibility, service, autonomy, or development into daily practice. In this case, even
limited work results or the inability to achieve ideal professional standards do not lead to a loss of intrinsic
motivation.

The ecopsychological model emphasizes that meaningfulness is formed in the interaction of a
professional with the broader context of his or her life, including the social, cultural, and natural
environment. Realizing oneself as a part of a larger system - a professional community, society, or even a
broader ecological reality - allows us to expand the scope of individual experience and reduce the focus on
our own exhaustion. This “ecological” shift in perspective contributes to the formation of a strong sense of
the significance of professional contributions, even in situations where the immediate result of activities is
not immediately visible.

An important mechanism for maintaining meaningfulness is the integration of professional identity
with personal purpose. When the professional role does not conflict with basic life values but is perceived
as a form of their realization, the risk of internal fragmentation and emotional alienation from one's own
activities is reduced. This is especially important for psychologists, whose work involves constant contact
with human suffering and morally challenging situations that require deep internal coherence.

In addition, a sense of meaningfulness plays a key role in restoring professional motivation after a
crisis or traumatic event. The process of re-examining experience, including losses and limitations, allows
one to integrate negative events into one's life story not as destructive, but as having the potential for growth
and transformation. In this sense, meaningfulness is not only a protective but also a restorative factor of
professional resilience.

Thus, maintaining a sense of meaningfulness in the ecopsychological model is seen as a strategic
direction for the prevention of professional burnout. It helps to maintain the internal connection between
professional activity, personal values, and the existential purpose of a specialist, ensuring psychological
integrity, resilience, and the ability to function professionally for a long time even in crisis conditions.

The sense of a broad, life-giving connection is a multidimensional psychological phenomenon that
goes far beyond traditional social interaction and professional tasks. It includes not only the support of
colleagues and the professional environment, which is manifested in mutual understanding, empathy and
the formation of emotional resources, but also a broader ecopsychological level of inclusion in professional
activities. This level implies awareness of oneself as part of a holistic professional and non-professional
context, which contributes to broadening perspective, integrating experience, and reducing narrow focus
on routine tasks. The ecopsychological dimension of professional activity is manifested in the ability of a
specialist to realize the relationships between their own emotional, cognitive and behavioral reactions,
professional processes and the socio-cultural context in which they function. This allows you to build
sustainable internal resources, maintain psycho-emotional balance, and maintain the integrity of the
personality even under conditions of high professional stress. Awareness of oneself as part of a broader,
extra-professional reality allows one to integrate one's own experience into a larger context, increasing the
ability to self-reflect and adapt, which acts as a powerful buffer against professional deformation and
emotional burnout. Thus, the integration of social support, conscious ecopsychological inclusion in
professional activities, and expanded self-perception as part of a larger whole is a key factor in preventing
professional burnout and supporting the holistic psychoemotional functioning of psychologists.

Thus, the ecopsychological model does not deny the value of existing approaches to preventing and
overcoming professional burnout, but serves as an integrative meta-framework for them, allowing them to
combine multilevel interventions into a single holistic system. It does not oppose individual psychological
techniques to organizational or environmental factors, but considers them as complementary elements of a
complex professional ecosystem within which the psycho-emotional state of a specialist is formed.
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The key feature of this model is a change in the logic of responding to professional burnout - from
fragmentary elimination of symptoms to strategic design of conditions that support professional resilience.
In this approach, burnout is not seen as an individual weakness or a lack of self-regulation skills, but as an
indicator of an imbalance between the individual's resources, the requirements of the professional
environment, and the available opportunities for recovery and compensation.

The ecopsychological model emphasizes that the psycho-emotional well-being of a specialist is
formed in the space of constant interaction with the professional context, which can both strengthen and
deplete his or her resources. That is why effective prevention of burnout involves not only the development
of individual coping strategies, but also the targeted transformation of organizational culture, work regimes,
communication practices, and support systems in the professional environment.

Within the framework of the proposed model, the fight against burnout is no longer seen as a set of
personal survival skills in the face of chronic stress. Instead, it takes on the features of a long-term strategy
for the formation of healthy, sustainable and regenerative professional ecosystems that can not only reduce
the risks of exhaustion but also actively restore the psycho-emotional resources of professionals in the
course of their daily activities.

An important methodological advantage of the ecopsychological model is its preventive nature. In
this case, support for psycho-emotional resources is not limited to responding to crises or acute
manifestations of exhaustion, but is integrated into the structure of professional activity as a permanent,
systemic process. This reduces the likelihood of chronic stress accumulation and timely compensates for
imbalances between stress and recovery.

In this logic, psycho-emotional support for a specialist ceases to be a forced or situational measure
used in the context of an already formed burnout. It is transformed into an internal, organic characteristic
of professional culture and organizational ethics, where care for psychological resources is recognized as a
necessary condition for high-quality, ethical and long-term professional activity.

Thus, the ecopsychological model expands on traditional notions of preventing professional
burnout by offering a holistic view of the relationship between the personality of a specialist and his or her
professional environment. It creates the basis for the transition from individualized responsibility for mental
well-being to shared, systemic responsibility, which includes both the specialist and the organizational and
social conditions of his or her professional functioning.

Conclusions. The analysis of the current working conditions of psychologists in crisis and military
realities shows that specialists experience significant psychoemotional stress, which increases the
likelihood of developing professional burnout. The constant demands of professional activity, regular
contact with people experiencing trauma, and rapid changes in working conditions pose a risk of emotional
exhaustion, decreased motivation, and reduced efficiency in the performance of professional duties, which
emphasizes the need for systemic measures to support mental health.

An important mechanism for preventing burnout is the introduction of an ecopsychological
approach into the professional practice of psychologists, which involves the development of conscious self-
care, support for internal resources, the formation of self-regulation skills, and a clear definition of
professional and personal boundaries. This approach ensures the creation of a safe psychological
environment, helps to effectively cope with chronic stress and contributes to the professional resilience of
psychologists in prolonged crisis conditions.

The proposed ecopsychological model emphasizes the importance of considering a psychologist as
part of a holistic professional ecosystem, where his or her psychoemotional state is formed through the
interaction of personal resources, the requirements of the working environment, and opportunities for
recovery. Such a systematic approach allows us to move from eliminating burnout symptoms to
purposefully creating conditions that support internal integrity, professional resilience, and self-regulation.

A sense of deep, life-giving connection and awareness of one's professional role in the broader
context of functioning are effective defenses against professional deformation. The combination of social
support, ecopsychological approach, and reflective reflection on one's own experience helps to stabilize the
psychoemotional state, maintain motivation, and high performance, which makes the ecopsychological
strategy a key factor in preventing burnout and building long-term professional resilience of psychologists.

Prospects for further research. Further research can be aimed at empirically testing the
effectiveness of ecopsychological strategies in preventing professional burnout of psychologists working
in crisis and military conditions. It is advisable to develop quantitative and qualitative methods for assessing
the impact of integrated practices of conscious self-care, the formation of professional boundaries and the
optimization of internal resources on the psychoemotional state of specialists. This will allow us to establish
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specific relationships between the components of the ecopsychological model and the level of professional
resilience, as well as to identify the most effective interventions for different professional contexts.

A separate area is the study of the specifics of the professional ecosystem of psychologists in
different socio-psychological conditions, including the duration and intensity of crisis events. Studying the
interaction between a specialist's internal resources, the requirements of the professional environment, and
available restorative practices will expand the understanding of the dynamics of professional burnout and
mechanisms for its prevention. In addition, it is important to analyze the impact of social support,
supervision, and self-help groups on the integration of the ecopsychological approach into daily
professional practice.

An interdisciplinary approach to the study of professional resilience that combines psychological,
sociological, and organizational factors is also promising. This will make it possible to develop
comprehensive models of burnout prevention adapted to the specific conditions of psychologists' work in
crisis and military situations. In addition, further research could focus on long-term monitoring of the
impact of ecopsychological interventions on psychoemotional well-being, professional performance, and
preservation of the integrity of the individual, which would open up new opportunities for evidence-based
support for psychologists in crisis.
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PSYCHOLOGICAL READINESS AS AN INTEGRATIVE RESOURCE OF
PROFESSIONAL DEVELOPMENT IN FUTURE MEDICAL PROFESSIONALS

CraTTs mpuCBSYE€HA NUTAHHIO (OPMYBAHHS IICHXOJOTIYHOI TOTOBHOCTI MaHOyTHIX QaxiBLUiB
MeanuHoi cepu 1m0 mpodeciiiHOi JisUTBHOCTI Ha eTari HaB4aHHA. [IpoaHanizoBaHO ()EHOMEHOJIOTIYHY
MIPHUPOJTY IIOTO YTBOPEHHS AK MUTICHOI (DyHKI[IOHATBHOT CHCTEMH, IO iHTeTpy€e MOTHBAIIiI{HI, KOTHITHBHI,
€MOLIITHO-BOJIbOBI Ta TIOBEAIHKOBI KOMIIOHEHTH, SIKi BiAirpalOTh BHU3HAYANbHY POJb y MOXKIHBOCTI
BEJICHHS YCHIIIHOI npodeciiiHol MisIbHOCTI, MPUHHATTI PillleHb, CTPECOCTIMKOCTI Ta PO3BHUTKY IHIIMX
BaYXIMBUX KOMITETEHIIIH1 MaHOyTHROTO METUIHOTO (paxiBIs. Y Mexax JOCTIHKEHHS PO3KPUTO MeXaHi3MU
MOCTYTIOBOTO CTAaHOBJICHHS TICHIXOJIOTIYHOI TOTOBHOCTI JI0 POQECiifHOI AisTBHOCTI B yMOBaX OCBITHBOTO
npollecy Ta KIiHIYHOI MPaKTUKWA. BUSBIEHO BaXKIMBICTH HE JIUILIE BHUCOKOTO PiBHS TEOPETHYHOTO Ta
MPAKTUYHOTO PiBHS 3HAHb, a i aKTUBHUHI PO3BHUTOK soft skills, mo mo3Bomsie MakcuMansHO €(PEeKTHBHO
BUKOPHCTOBYBATH 3HAHHSA B POOOTI 3 manieHToM. Biu3HaueHO 3HaUeHHS CUMYJISIIHIX 3aBaHb, pediekcii,
JIOCBIly KOMYHIKaIlii 3 TalieHTaMH Ta BKIIIOYEHOCTI y mpodeciiine cepenoBuiie. 3po0JICHO aKIEHT Ha
cnenudini eMoOUiHHOI caMoperysiii, cTpecocTiikocTi Ta mpodeciitHoi ineHTudikaii, mo GopMyOThCs
TiJ] BIUIMBOM PEATEHOTO JTOCBiY [ii B MEAMYHUX CUTYAIlisiX. BHCBITICHO pOJIb HABYAIFHOTO CEPEIOBHINA
SIK TIPOCTOPY PO3BUTKY MpodeciitHOi Cy0’€eKTHOCTI, 1€ CTYJAEHT MOCTYIOBO iHTEPIOPHU3YE HE JUIIIE 3HAHHS,
a ¥ IIHHOCTI, €TUYHI NMPUHIMIIY Ta MOBEAIHKOBI Mojaeni. OnucaHo TUHAMIKY MEPeX0o/y BiJl 30BHIIIHBOT
(G yHKITIOHANBHOT aianTarii 10 BHYTPINIHBOI BKIIOYEHOCTI B mpodecilinuii koHTekcT. [lokazano, mio
IICHXOJIOT1YHA TOTOBHICTh MOCTAE HE SIK PE3YJIBTAT 3aCBOEHHS HABUAJIBHOI NMPOTPaMH, a SK BHYTPIIIHBO
nepekuTa i CTPYKTypOBaHa 3JaTHICTh AiSTH BiANOBIIANBHO, Y3TOMKEHO, EMOIIHO CTa0lIbHO B YMOBax
MOCTIHHOTO MI’)KOCOOUCTICHOTO Ta MOPAJIbHOIO HABAHTAXKEHHSI Ta BUKJIUKIB ChOrojicHHs. CTaTTs aKIEHTYE
Ha TOTpPedi CHemianbHOi MATOTOBKM [0 TICHXOEMOIIMHMX BHKIMKIB, TIOB’S3aHUX 13 MaiOyTHBOIO
npogeciero, uepe3 PO3BUTOKY €MOIIHHOTO IHTENEKTY, pedIieKcii, 3IaTHOCTI 10 EMOLIIMHOTO PO3MEXKYBaHHS
W npudHATTS TpodeciiHOi HEeBU3HAUEHOCTi, (opMyBaHHS TPAKTHKH cynepBisii. TeopeTuko-
METOJIOJIOTiYHA OCHOBA JIOCITI/DKEHHS TIPYHTYEThCS Ha KOHIENTaX NpOo(eciiHOro CTaHOBJICHHS,
cy0’€KTHOCTI, CaMOPETYIISIIIT Ta TICHXOJIOTIYHOT Pe3UCTEHTHOCTI, PO3BUTKY €MOIIHHOTO iHTEIEKTY.

KarouoBi cioBa: 1mcuxojioriyHa TOTOBHICTh; MeEIMYHA OCBITa; €MOIIAHA CaMOPETYJISIIs;
npodeciiiHa iIEHTUYHICTh; KJIiHIYHA MTPAKTHKA; Cy0 €KTHICTh; pedieKcis.

The article examines the formation of psychological readiness for professional activity in future
medical specialists during their educational training. The phenomenological nature of psychological
readiness is analyzed as an integrated functional system comprising motivational, cognitive, emotional-
volitional, and behavioral components that collectively determine the capacity for effective professional
performance, decision-making, stress resilience, and the development of other essential competencies in
future healthcare professionals. The study elucidates the mechanisms underlying the gradual development
of psychological readiness within the educational process and clinical training. The findings highlight the
importance not only of a high level of theoretical and practical knowledge but also of the active
development of soft skills that enable the effective application of medical knowledge in patient care. The
significance of simulation-based tasks, reflective practices, communication experiences with patients, and
integration into the professional community is emphasized. Particular attention is given to the development
of emotional self-regulation, stress tolerance, and professional identity, which are shaped through direct
engagement in real clinical situations. The educational environment is conceptualized as a developmental
space for cultivating professional agency, within which students gradually internalize not only knowledge
but also values, ethical principles, and behavioral models. The article outlines the dynamic transition from
external functional adaptation to internalized professional involvement. Psychological readiness is
presented not as a simple outcome of completing an academic curriculum but as a deeply experienced and
structured capacity to act responsibly, coherently, and emotionally stably under constant interpersonal and
moral challenges. The article underscores the necessity of targeted preparation for psycho-emotional
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challenges inherent to the medical profession through the development of emotional intelligence, reflective
skills, emotional differentiation, acceptance of professional uncertainty, and the implementation of
supervision practices. The theoretical and methodological foundations of the study draw upon concepts of
professional development, agency, self-regulation, psychological resilience, and emotional intelligence.

Keywords: psychological readiness; medical education; emotional self-regulation; professional
identity; clinical practice; agency; reflection.

Formulation of the problem The psychological readiness of future medical professionals for
professional activity is not a static construct formed solely on the basis of acquiring knowledge or technical
skills — it is formed as a dynamic functional system that integrates cognitive, emotional-volitional and
motivational parameters in the context of purposeful preparation for working with the human body, pain,
suffering and death. That is why, unlike other areas of professional training, in the medical field, the
emphasis is shifted to the ability of future specialists to withstand emotionally intense situations, adapt to
morally difficult conditions and, at the same time, maintain clinical rationality and ethical sensitivity.
Psychological readiness for this activity develops as a result of the internalisation of specific social norms,
professional standards, and behaviour patterns set by the educational environment and reinforced through
practical experience — clinical simulations, internships, and communication with practicing teachers. The
formation of this component occurs in conjunction with the processes of professional identification:
students do not simply absorb information, but build an internal image of themselves as doctors, nurses,
paramedics — those who are capable not only of knowing, but also of acting in extreme conditions, making
complex decisions under the pressure of time and responsibility. The gradual formation of this internal
image of oneself occurs on the basis of feedback from teachers, curators, and patients within the framework
of clinical practices, and it is this element — awareness of one's professional competence — that begins to
serve as the basis for psychological readiness as an integrated construct. In other words, it is not only about
the readiness to act, but also about the subject's ability to accept a professional situation as their own —
without external adaptation, as an internal norm. In this dimension, psychological readiness appears as the
ability to self-regulate in context — consciously managing emotional reactions, attention, and stress levels
in situations of increased uncertainty [3, p. 12].

The purpose of this article is to theoretically substantiate and analytically examine the process of
forming psychological readiness for professional activity in future medical specialists during their
educational training, with a particular focus on its structural components, developmental mechanisms, and
functional role in professional performance under conditions of clinical uncertainty, emotional strain, and
ethical responsibility.

Outline of the primary material Psychological readiness for professional activity in the field of
medicine is not limited to a single act of mobilisation, but is the result of long-term internal work of the
individual, in which a complex system of psychophysiological, emotional-volitional and cognitive-
motivational regulations is gradually built up. This system is not formed in a vacuum, but in a specific
educational environment that sets both the parameters of the information load and the structure of
expectations regarding student behaviour in crisis, extremely difficult or even extreme situations. It can be
said that psychological readiness is a specific functional construct with a modular organisation. Its core
includes stable intrapsychic components, such as adaptive tolerance to stress, plasticity of thinking,
emotional self-regulation, anticipation, and the ability to reflectively interpret changes in the professional
field. At the same time, the peripheral levels of the construct ensure adaptive variability and allow the
individual to respond flexibly to the variable parameters of professional interaction. If we analyse the
component structure of this readiness, it includes a motivational core associated with attitudes of
helpfulness, empathy, altruism, and a high degree of identification with the professional role. The cognitive
module, in turn, covers not only the scope of knowledge, but also operational decision-making schemes in
conditions of time constraints, information deficits, and ethical uncertainty. The emotional-volitional part
is the most vulnerable, as it is responsible for maintaining effective functioning under the pressure of
affective stimuli, in particular, patient suffering, fear of death, and conflictual interactions. It is particularly
important that the psychological readiness of a medical professional is never complete; it is constantly
changing, transforming, adapting, and modulating under the influence of new situations, tasks, experiences,
and personal growth, which determines the need for its formation at each stage of professional training [5,
p. 6].

Psychological readiness for professional activity in the field of medicine is a complex
multidimensional construct that is formed over a long period of professional socialisation and cannot be
reduced to a momentary state of mobilisation or situational readiness to perform professional duties. It
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involves the gradual development of an internal system of mental regulators that ensure stability of activity,
the ability to make responsible decisions and effective functioning in conditions of high emotional,
cognitive and moral stress. In this context, psychological readiness appears as an integrative resource of the
personality, combining individual psychological, motivational and socially determined characteristics.

The formation of psychological readiness does not occur in isolation, but within a specific
educational and professional environment that sets the norms, expectations and behavioural scenarios for
future medical professionals. The educational space of a medical institution not only transmits a system of
knowledge and skills, but also indirectly shapes the student's attitude towards professional responsibility,
uncertainty, mistakes and their own emotional reactions. In the course of their training, future medical
professionals gradually internalise the requirements of their professional role, learn to function in situations
where time, information and resources are scarce, and encounter moral dilemmas that require not only
rational but also emotionally balanced decisions.

Structurally, psychological readiness has a multi-level organisation, based on a relatively stable
personal core, complemented by flexible adaptation mechanisms. This core includes such intrapsychic
characteristics as tolerance to stress and uncertainty, the ability to regulate emotions, flexibility of thinking,
developed reflective abilities, and anticipation skills. It is these components that ensure the internal integrity
of professional functioning and create the basis for resilience in conditions of repeated psycho-emotional
stress. The peripheral elements of the structure perform the function of operational adaptation, allowing the
individual to adjust their behaviour in accordance with the context of the clinical situation, the specifics of
interaction with patients and the interdisciplinary team.

The motivational component of psychological readiness plays a system-forming role, as it determines
the direction of professional activity and the depth of identification with the professional role. Internal
motivation to help, a focus on humanistic values and responsibility, as well as a conscious acceptance of
the complexity of the medical profession form a solid foundation for professional resilience. In the absence
of such a motivational core, even a high level of knowledge and skills does not guarantee effective and
ethically sound activity in real clinical conditions.

The cognitive component of psychological readiness goes beyond the simple assimilation of
theoretical material and involves the formation of operational mechanisms of professional thinking. This
refers to the ability to quickly analyse information, integrate conflicting data, predict the possible
consequences of decisions, and act in conditions of incomplete or excessive information. This component
is particularly important in situations of clinical uncertainty, when standard algorithms are insufficient and
the responsibility for the decision made has a direct impact on the patient's condition.

The emotional-volitional component is the most vulnerable and at the same time critically important
element of the psychological readiness of a future medical professional. It is this component that ensures
the ability to maintain professional effectiveness under the influence of intense affective stimuli, such as
patient suffering, grief, fear of death, or conflictual interactions with patients' relatives. Insufficient
development of this component increases the risk of emotional exhaustion, professional burnout, and the
formation of defensive, often maladaptive behavioural strategies. On the other hand, well-developed
emotional-volitional regulation allows one to combine empathy with professional distance, preserving the
psychological health of the specialist.

It is fundamentally important to realise that the psychological readiness of a healthcare professional
is never fully complete at any stage of professional development. It is in constant flux, transforming under
the influence of new professional tasks, clinical experience, personal crises and processes of self-reflection.
It is this openness to change that determines the need for continuous development of psychological
readiness within educational programmes, clinical practice and the postgraduate education system.

Thus, psychological readiness is not a side effect of professional training, but a key condition for
effective, ethically sound and psychologically stable medical practice. Its purposeful formation in the
educational process creates the basis for the development of professional subjectivity of future medical
professionals, improving the quality of medical care and preserving the mental health of specialists in the
long term.

The educational process in the field of medical education functions not as a simple transfer of
knowledge, but as a complex system of influences aimed at modelling the psychophysiological picture of
future activity. Through scenario simulations, clinical analyses, standard patients, and interactive cases, a
conditional but realistic projection of the professional environment is created. This environment allows
students to immerse themselves in situations of high uncertainty, time constraints, multiple possible
solutions, and emotional stress. In such conditions, internal adaptive mechanisms that were not previously
activated in academic training are activated. It is important to note that the simulated environment not only
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allows one to act according to an algorithm, but also forms a new ability — emotional hardening, i.e., gradual
insensitivity to background affective activity when focused on a task. In particular, the ability to remain
rational in the presence of a critically ill patient, in conditions of bloody injuries or loss of consciousness
of another person — all this takes the student beyond theoretical knowledge and immerses them in practical
adaptation. Modelling is not only a teaching technique, but also acts as a form of psychological prelude to
real activity. Students begin to realise their own limits of tolerance to frustration and identify their own
emotional reactions, which allows them to further develop individual self-regulation strategies. In this
sense, learning acquires a therapeutic effect, as it helps to adapt to future psycho-emotional stress, changing
not only the style of behaviour but also the structure of perception of professional situations. Pedagogical
support also plays a significant role, where the teacher functions not only as a bearer of knowledge, but also
as a facilitator of the student's psychological transformation, focusing on moments of uncertainty,
impulsiveness, or, conversely, excessive delay in decision-making. Such structural training is important not
only in the formation of professional competence, but also in changing the level of personal adaptability
[2, p. 21].

Psychological resilience, a multi-component quality that includes emotional, volitional,
motivational, and cognitive aspects, is important for the successful professional integration of future
medical specialists and the development of their psychological readiness in the face of modern challenges.
As shown by O. Palamarchuk and I. Gaba (2024) [10, pp. 5—11], it is this resilience that enables individuals
to adapt to uncertain circumstances while maintaining inner balance, professional productivity and
constructive communication with their environment. Developing their conceptual model, we can identify
several key mechanisms through which psychological resilience is transformed into a resource for
professional integration. Firstly, emotional stability — the ability to resist adverse emotional reactions,
reducing the risk of burnout or panic in crisis clinical or organisational situations. Second, volitional tension
is the active effort to maintain a steady course even in the face of strong professional or moral pressure,
which is often encountered in medical practice. Thirdly, the motivational component is an internal
orientation towards professional mission, self-improvement and responsibility, which supports the long-
term ability to work in a stressful environment. Fourth, cognitive flexibility and analytical thinking — the
ability to solve complex clinical problems, make decisions in conditions of insufficient information, and
quickly adapt to change.

In the context of medical education, this resilience is not only necessary as a safety net, but also acts
as a dynamic ‘platform’ for the formation of professional identity. During their studies, students who
develop psychological resilience cope more easily with the stress of simulations, practical training and
interaction with patients — they gain self-confidence and learn self-analysis and constructive reflection.
This, in turn, contributes to their professional integration as individuals who actively respond to
professional challenges rather than simply reacting to them. In addition, according to research by O.
Palamarchuk and 1. Gaba (2024) [10, pp. 5-11], the development of psychological resilience is closely
linked to the development of agency (subjectivity) — an internal position from which a healthcare
professional not only ‘plays a role’ but consciously shapes their professional mission and choices. Thus,
resilience becomes not only an individual resource, but also the basis for self-determination in the
professional sphere, for supporting ethical behaviour, collegiality and long-term motivation.

In practical terms, this means that educational programmes in medical institutions should focus not
only on the development of clinical competencies, but also on psychological resilience. This can be
achieved through the integration of training in emotional regulation, reflection, psychological supervision,
and simulations with stressful elements. Such an approach will contribute not only to increasing graduates'
readiness for challenges, but also to their long-term life and professional resilience.

The cognitive basis of psychological readiness for medical practice includes not only factual
knowledge, but above all operational flexibility of thinking. Decision-making in medical practice often
involves multiple factors, conflicting data, time constraints and the need to act in the face of ethical
dilemmas. In this sense, the cognitive part of readiness is realised through the development of clinical
thinking — a structured process that combines analysis, synthesis, hypothesis generation and verification of
decisions. Systematic training of future doctors involves the formation of patterns of differential thinking,
which allows them to quickly identify diagnostically relevant signs while avoiding cognitive biases such as
confirmation bias or the first impression effect. This level of thinking is not formed solely through reading
material — it is built up in the process of multiple cognitive conflicts, where students have to revise their
own conclusions under the pressure of new data or alternative views. Visual diagnostics occupies a special
place, where it is necessary to correlate subjective perception with objective standards, while maintaining
spatial orientation, attention to micro-details and speed of reaction. The element of cognitive readiness also
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includes metacognition — the ability to self-observe one's own thinking, identifying moments of indecision,
inhibition, or overload. A student who has this level of readiness does not simply possess knowledge, but
uses it as a tool, modulates it to the situation, evaluates the consequences of their own decisions and predicts
areas of risk. This allows them to transform academic competence into a real ability to act, even in
conditions of incomplete information or in a non-standard clinical case. Thus, the cognitive component is
not the accumulation of knowledge, but the creation of a neuropsychological environment for the
emergence of functional readiness for professional decisions [8, p. 85].

Emotional self-regulation in the structure of psychological readiness for the medical profession plays
not only a compensatory but also a fundamental role. It acts as a system of internal mechanisms that ensure
the stability of professional functioning against a background of intense emotional arousal. Unlike formal
restraint, emotional self-regulation is the result of internalised psychotechnics: breathing techniques,
cognitive reconstruction of situations, shifting focus of attention, and bodily desensitisation. In the process
of professional medical training, these skills can and should be developed in a specially designed
environment — for example, through participation in simulations where the level of tension is regulated by
the teacher with a gradual increase in the complexity of situations. Students learn not just to endure stress,
but to divide it into phases, manage their own physical reactions, and transform anxiety into mobilising
energy. In such cases, so-called autonomous competence is gradually formed — the ability to maintain an
optimal level of emotional arousal to ensure accurate, controlled and responsible decision-making. The
level of development of this skill often proves to be decisive in crisis moments of medical practice, when
external pressure, patient fear, the presence of relatives, or even an aggressive environment exert a
simultaneous influence. A medical professional who is not prepared for this level of stress risks either
breaking down emotionally or acting impulsively, which in a clinical setting can have fatal consequences.
That is why emotional self-regulation should be studied not as an optional subject, but as an integral part
of basic professional training — with elements of psychophysiological diagnostics, biofeedback, and stress
resistance training. As a result, not only tolerance to distress is formed, but also the ability to work for long
periods of time under high functional stress without losing efficiency [9, p. 93].

The development of stable psycho-emotional self-regulation during medical university studies is not
a side effect of education, but a purposeful process that involves a structural transformation of the student's
reactivity to external stimuli. Medical practice involves constant work in a field of uncertainty, where
traumatic stimuli, conflicts of interest, moral ambivalence, the need for urgent decisions and chronic
emotional tension are present. In such conditions, it is not enough to have knowledge — it is necessary to be
able to maintain focus, clarity of mind and accuracy of motor response even in a state of affective arousal.
In this process, the key is the development of tolerance to frustration — the ability to endure dissatisfaction
with the result, not to lose working capacity under the pressure of external circumstances, and to manage
the internal dynamics of expectations when reality does not match predictions [7, p. 10].

This component is actively formed within interactive training modules — crisis management training,
simulations of conflict dialogues with patients, interdisciplinary consultation exercises, where not only the
logic of action comes to the fore, but also the ability to withstand the pressure of alternative opinions while
remaining composed. Stress resistance also plays an important role, which includes not immunity to stress
as such, but the ability to quickly adapt to its effects by modifying response strategies. This type of
resilience is not innate, but is developed through systematic exposure to short-term stressful influences
followed by reflection on one's own states. Particular attention in the educational process should be paid to
the development of emotional flexibility — the ability to switch between emotional states without blocking
them, as well as the ability to withstand emotional contrasts (from compassion to demandingness)
depending on the context. Within the framework of professional training, this is facilitated by the inclusion
in the programme not only of medical ethics, but also of basic psychotechnics, in particular muscle
relaxation exercises, elements of mindfulness meditation, cognitive-behavioural techniques for identifying
automatic destructive thoughts, and training in reducing reactive aggression. All these methods should not
be considered additional, as they constitute the core of the psychological resource that determines the long-
term effectiveness of a specialist in the real environment of clinical practice [3, p. 7].

In the process of forming internal psychological readiness for a professional role, the development
of mechanisms of personal reflection is of decisive importance. This is not simply an act of comprehending
events, but a constant internalisation of experience, which allows the subject not only to act, but also to
understand how exactly they act and why. It is especially important that reflection performs not only a
cognitive but also a regulatory function, since through the reflection on values, beliefs, and internal
reactions, the specialist gradually structures their ideas about the limits of what is acceptable, models of
responsibility, and ways of interpreting complex situations. In the educational process of a medical
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university, reflection cannot remain episodic. It must be woven into the fabric of the educational space
through the keeping of individual clinical practice diaries, structured group supervision after simulations,
and discussion of cases not only from the point of view of medical actions, but also from the point of view
of internal experience. Such forms allow students to see their own blind spots — those reactions or attitudes
that remain unconscious but actively influence decisions. Through reflection, professional identity is
gradually formed — a complex structure that combines perceptions of oneself as a specialist, internal
standards of professional dignity, ethical guidelines, and the presence of personal meaning in medical
practice. Identity is not a mask, but an internal architecture of stability that allows one to endure professional
loneliness, confront tragic events, and take responsibility for decisions that change or preserve lives. When
reflection is organised systematically, it contributes to the emergence of a meta-position — the ability to see
oneself in action from the outside, to compare the expected and the actual, to adjust motivation, and most
importantly, to avoid automatism, which in medical practice often leads to dangerous professional burnout.
Thus, reflection is not only a technique for understanding, but also a profound mechanism for internal
reprogramming of the personality towards a sustainable, responsible, mentally stable readiness for
professional realisation in the complex social context of medicine.

In practical terms, developing psychological readiness for professional activity involves gradually
building the ability to integrate ethical, rational and empathetic components into a single decision. In
clinical practice, such situations occur daily: when it is necessary to refuse relatives' requests that contradict
medical indications; when a patient is aggressive due to fear; when you have to report an incurable
diagnosis. In these moments, students go beyond traditional learning, as they need to think, feel and act
simultaneously. Preparation for such decisions involves the formation of a comprehensive system of value-
motivational stability, which is implemented through situational modelling of moral dilemmas, assertive
communication training, and participation in ethical reflection groups, where each participant learns to
formulate arguments that are not only logical but also psychologically relevant. An important component
is the development of the ability to separate emotions — to distinguish between what belongs to the patient's
emotions and what is the student's own reaction. Without such separation, the emotional sphere quickly
turns into a zone of contamination: the student loses their composure, reacts according to a template, takes
on the role of a victim or, conversely, forms an emotional barrier that distorts their ability to empathise.
Within the framework of systemic training, this skill can be cultivated through guided training on
distinguishing between projection and empathy, reflective essays after clinical practice with a focus on the
internal dynamics of reactions, and microanalysis of situations where the specialist's behaviour caused a
strong response. The result is the gradual formation of the ability to make decisions within emotional
complexity without losing professional accuracy. Such integration of internal components in the learning
process leads to the emergence of true internal autonomy, when the student does not need external indicators
of correctness of action, but is guided by an internally formed professional coordinate system [4, p. 40].

An analysis of the psychological readiness of future medical professionals is impossible without
taking into account empirical data on the prevalence of mental disorders in the student medical community.
In this context, the results of a meta-analysis by Zeng et al., which covered 30,817 students and showed a
high prevalence of depressive and anxiety symptoms among future doctors, are indicative. The summary
statistical estimates revealed depression in almost 29% of students, anxiety in more than 21%, while
suicidal thoughts were recorded in approximately 11% of respondents. The authors note that the data
obtained indicate the systemic nature of mental health problems among medical students, regardless of the
age or gender of the respondents [11].

The generalised results of this meta-analysis are directly relevant to understanding the formation of
psychological readiness for professional activity. Emotional disturbances, persistent anxiety or depressive
symptoms directly affect the key components of psychological readiness — emotional-volitional,
motivational and cognitive. Chronic anxiety or depression reduces the ability to concentrate, impairs the
quality of operational decision-making, and reduces stress resistance, which complicates effective
interaction with patients and the acquisition of clinical skills. Thus, mental health problems become not
only an individual risk for students, but also a factor that potentially reduces the quality of their future
professional activity.

In the context of medical education in Ukraine, these conclusions are particularly relevant. Studying
during a period of martial law, social instability, and increased emotional stress in clinics create additional
risks for the development of anxiety and depression among students and interns. This requires a systematic
approach to psychoprophylaxis: regular screening, provision of accessible psychological support,
integration of stress management training and development of emotional self-regulation into the educational
process.
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Thus, the results of the meta-analysis confirm that the psychological readiness of future specialists
cannot be effectively developed without taking into account their mental health. The high prevalence of
psycho-emotional disorders among medical students should be considered a critical risk factor that requires
targeted institutional support measures and appropriate changes in the structure of professional training.

Conclusions: Thus, the psychological readiness of future medical professionals is formed as a
complex dynamic structure that encompasses motivational, cognitive, emotional-volitional, and
behavioural components. It is not limited to a set of knowledge or skills, but manifests itself in the ability
to act consistently under conditions of stress, moral tension, and clinical uncertainty. It is based on internal
acceptance of professional responsibility, reflection on one's own actions, ethical sensitivity, and experience
of real interaction with patients. During training, this state is developed through simulations, clinical
practice, mentoring, overcoming failures, and integration into the professional community. Readiness is not
fixed — it develops gradually, becoming an internal resource for self-regulation, professional resilience, and
authentic engagement in medical practice. Prospects for further research in the field of psychological
readiness of future medical professionals at the training stage include in-depth study of the mechanisms of
emotional stability and self-regulation development in the context of growing professional and social
challenges; determining the effectiveness of various models of psychological and pedagogical support for
medical students; analysing the impact of the educational environment, mentoring practices and modern
simulation training technologies on the formation of readiness to act in conditions of uncertainty. It is also
important to develop tools for the early identification of students with low levels of psychological readiness
and to create targeted corrective and developmental programmes. A promising area is comparative
international research on models of training future medical professionals, which will allow the integration
of successful practices from global experience into the domestic medical education system.
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A STUDY OF THE COMPONENTS OF PROFESSIONAL BURNOUT AMONG
EMPLOYEES OF THE BODIES AND UNITS OF THE STATE EMERGENCY SERVICE OF
UKRAINE

VY yacu BIHCHKOBOT'O IIPOTUCTOSHHS B YKpaiHi, BaXJIMBUM IUTAHHIM Cy4acHOI IICUXOJIOTi [ocTae
npobjemMa mpodeciiHOro BUTOpPaHHS NpAIiBHUKIB OpraHiB i Mapo3aiiB Jlep:kaBHOI ciay)Ou YKpaiHu
(ACHC) Ta i#oro KOMIOHEHTIB. Bim pHu3NKiB BHHHKHEHHS NpPOQECIHHOTO BUTOpPaHHS 3aJIC)KHUTh
ncuxoniorivauit cran mparfiBaukie JICHC, MOXIHMBICTh BUKOHAHHS ITOCTABJICHMX 3aBJaHb Ta HAaBITh
¢izmuHe camomodyTTsa. Ha aepkaBHOMY piBHI aKTHBHO BIPOBAIKYIOTBCS IPOrpaMH IMpodiTaKTHKH
npodeciiHOro BUTOpaHHs, TaK K B yMOBax MiJBUIIEHOI HEOE3NMEKNU PU3MKH 3HAYHO BUi. EmmipruHe
JOCIiDKEHHS] KOMITOHEHTIB Mpo(eciifHOro BUrOpaHHs CHpUsTHME OUTBII MIMOIIOT0 PO3yMiHHS CIeUU(piKH
mpohecifHOrO BUTOPaHHS Ta CIPUATUME MOKIIMBOCTI MOJAJBIIOTO MPOTHO3YBAHHS Ta po3po0ili porpam
PO ITAKTHKY Ta ICUXOKOPEKIIi.

Bigmorigno no HaykoBux konuenilii O.Baspuni, O.Mipomniuenko, C./[xekcona, P.JIa3zapyca,
H. Onimenko, CHHAPOM BUTOPaHHS — II€ CKJIaTHUI MCUX0(i310I0TI9HUH MPOIIEC, TKUH MICTHTBH €MOIIiiTHe,
TICHXOJIOTiYHEe, PO3yMOBe 1 (i3WMYHE BHUCHAKCHHS 3 NPHYNH TPHUBAIOTO EMOIIMHOTO HaBaHTAKCHHS.
CunzipoM npodeciiHOro BUTOPaHHS MOXKHA TIIYMadHTH SIK CTPECOBY PEakKilifo, 0 BUHUKAE BHACIHIJOK
JOBTOTPUBANHX MPOQeCciiHIX CTPECIB CepeIHbOI IHTEHCHBHOCTI.

Jis nociimKeHHs] KOMITOHEHTIB TTPpodecifHOro BUTOpPaHHA TMPAIiBHUKIB OPTaHiB 1 MiIPO3/LTiB
HepxaBHoi ciy0u YKpaiHU 3 Haa3BUYAMHUX CHUTYyallili OyJ0 CKOMIIOHOBaHO ICUXOiarHOCTUYHUN
KOMIUIEKC METOJIIB JIOCHII/DKCHHS JI0 SIKOTO YBIANUIKH: MeToauKa JiarHOCTUKU COLIaIbHO-TICUXOJIOTIYHOT
apantanii K.Pomxkepca i P.[{aiimonna, lllkana Temnepamentis JI. Tepcroyna, Meroauka "Q- CopryBanHs"
B. Credancona. JliarHocTiKa MpOBIIHMX TEHACHLINM MOBEIIHKM B peajbHiM Ipymi Ta ysBIEHb Mpo cede,
HiarHocTtrka crymensi rotoBHocTi J0 pusuky [. Illybepra, [llkama camoedextuBHocti P.llIBapua Tta
M.€pycanema, [lIkana ouiHku piBHsI peakTHBHOI Ta ocoOucTticHOi TpuBokHOCTi Y.C.Cminbepra, lkana
nenpecii A.T.beka, OnuryBambauk A.bacca 1 A.Jlapku, [ocmimkenns CunapoMmy mnpodeciiiHoro
Buropanss Tect Jx. ['puntGepr, [lIkana pe3ansibeHTHOCTI.

3a pe3ynbTaTaMu eMIIPUYHOTO JOCIIKEHHSI BHOKPEMIIEHO (aKTOPHY CTPYKTYpPY BUMipIOBaHUX
noka3HukiB y mpauiBHukiB JCHC. BuokpemieHno: peQueKCHBHO-aJaNTUBHUA KOMIIOHEHT, LIO
CKJIQ/IA€ThCH 13 MMOKA3HUKIB «aJIaNTalii», « HTepHAIBHOCTI», «CAMOTIPUHHSATTS, «EMOILIHHOTO KOM(BOPTY»
1 «OpUHAHATTS 1HIIUX», PE3WILEHTHO-CAaMOC()EKTUBHUH KOMITIOHEHT CKJIaJa€ThCsl 3  €JICMEHTIB
«OCOOHMCTICHOI TPHUBOXKHOCTI», «PEAKTHBHOI TPUBOKHOCTI», «CaMOe()PEKTHBHOCTI» 1 «PE3MIHEHTHOCTIY;
arpecuBHO-BUTOPSIOYMHA KOMIIOHEHT CKJIaJa€ThCsl 3 IIOKa3HHUKIB «arpeCHBHOCTI», «BOPOXKOCTI,
«BHTODSIHHSD),  «BPIBHOB&XEGHOCTI» 1  <«JICMPECHBHOCTI», KOMYHIKATUBHO-aKTUBHUA  KOMIIOHCHT
CKJIaJIA€ThCS 3 TIOKA3HUKIB «TOBAPHCHKOCTI», IMIYJIBCUBHOCTI, «IJIEPCTBAa» 1 «(pi3UUHOI aKTUBHOCTIY.
ToOTO BHOKpPEMJICHO YOTUPHOXKOMIIOHEHTHY CTPYKTYPY BHUTOpaHHs, OO SKO1 YBIHIIIO 3 aganTUBHHUX
KOMITOHEHTa (pedIIeKCUBHO-aJaNTUBHIIN, PE3MITLEHTHO-CaMOe(DEKTUBHII, KOMYHIKATHBHO-aKTHBHUIA) Ta
OJIUH JIe3aJIANITUBHUN KOMIIOHEHT — arpeCHBHO-BUTOPsIIOUMA. BecTaHoBNeHO, 10 mpodeciiiHe BUTOpaHHS
NoB’si3aHe 13  INEPeXMBAaHHSAM  HETaTUBHUX  EMOLIWHMX CTaHiB  (arpeCHBHOCTi, BOPOXKOCTI,
HEBPIBHOBAXXEHOCTI Ta AEMPECHUBHOCTI), TOOTO ICHXOKOPEKLiiHYy MHporpaMy MOXKHa CIpsIMyBaTh Ha
TICUXOKOPEKIIII0 HEraTHBHUX EMOIIHHUX CTaHIB Ta PO3BUTOK PE3MIBEHTHOCTI, pedIeKCHBHOCTI,
caMOe(EeKTUBHOCT]I Ta KOMYHIKaATUBHOCTI.

Knwouesi cnosa: npodeciitne BUropanHs, nNpauiBHUKIB opraHiB 1 miaposainis depixaBHoi ciayx0u
VYkpainu 3 HaJ3BUYaHHUX CUTYaIlil, podeciliHe BUTOpaHHs, Pe3WIbEHTHICTD, pe(IeKCUBHO-aIan THBHAN
KOMIIOHEHT,  arpeCHBHO-BUTOPSIIOYMN  KOMITOHEHT,  PE3MJIbEHTHO-CAMOS(PEKTHBHUN  KOMIIOHEHT,
KOMYHIKaTHBHO-aKTUBHUH KOMITOHEHT.
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In the context of military confrontation in Ukraine, an important issue in contemporary psychology
is the problem of professional burnout among employees of the State Emergency Service of Ukraine (SES)
and its components. The psychological well-being of SES employees, their ability to perform their duties,
and even their physical health depend on the risks of professional burnout. At the state level, programs for
the prevention of professional burnout are being actively implemented, as the risks are significantly higher
in conditions of increased danger. Empirical research into the components of professional burnout will
contribute to a deeper understanding of the specifics of professional burnout and will facilitate the
possibility of further forecasting and developing prevention and psychocorrection programs.

According to the scientific concepts of O. Vavryniv, O. Miroshnychenko, S. Jackson, R. Lazarus,
and N. Onishchenko, burnout syndrome is a complex psychophysiological process that involves emotional,
psychological, mental, and physical exhaustion due to prolonged emotional stress. Professional burnout
syndrome can be interpreted as a stress reaction resulting from prolonged professional stress of moderate
intensity.

To study the components of professional burnout among employees of the State Emergency Service
of Ukraine, a psychodiagnostic complex of research methods was compiled, which included: K. Rogers
and R. Diamond's method for diagnosing social and psychological adaptation, L. Thurstone's temperament
scale, and V. Stephenson's “Q-Sorting” method. Diagnosis of leading behavioral trends in a real group and
self-perceptions, G. Schubert's diagnosis of risk readiness, R. Schwarzer and M. Jerusalem's self-efficacy
scale, C.S. Spielberger's scale for assessing reactive and personal anxiety, A. T. Beck, Questionnaire by
A.Buss and A.Durkee, Research on Professional Burnout Syndrome Test by J. Greenberg, Resilience Scale.

Based on the results of empirical research, the factor structure of measurable indicators in SES
employees has been identified. Identified: a reflexive-adaptive component consisting of indicators of
emotional comfort,” and “acceptance of others”; a

99 Cc

LN

“adaptation,” “internality,
resilience and self-efficacy component consisting of the elements of “personal anxiety,
“self-efficacy,” and ‘“resilience”; aggressive-burnout component consisting of indicators of
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self-acceptance,
reactive anxiety,”

“aggressiveness,” “hostility,” “burnout,” “balance,” and “depressiveness”; the communicative-active
component consists of indicators of “sociability,” impulsiveness, “leadership,” and “physical activity.” In
other words, a four-component structure of burnout has been identified, which includes three adaptive
components (reflective-adaptive, resilience and self-efficacy, communicative-active) and one maladaptive
component — aggressive-burnout. It has been established that professional burnout is associated with
experiencing negative emotional states (aggression, hostility, imbalance, and depression), i.e., a
psychocorrectional program can be directed at psychocorrection of negative emotional states and the
development of resilience, reflexivity, self-efficacy, and communicativeness.

Keywords: professional burnout of employees of the State Emergency Service of Ukraine,
professional burnout, resilience, reflective-adaptive component, aggressive-burnout component, resilient-
self-efficacy component, communicative-active component.

Formulation of the problem. During times of military conflict in Ukraine, an important issue
in contemporary psychology is the problem of professional burnout among employees of the State
Emergency Service of Ukraine (SES) and its components. The psychological state of SES employees, their
ability to perform their duties, and even their physical well-being depend on the risks of professional
burnout. At the state level, programs for the prevention of professional burnout are being actively
implemented, as the risks are significantly higher in conditions of increased danger. Empirical research on
the components of professional burnout will contribute to a deeper understanding of the specifics of
professional burnout and facilitate the possibility of further forecasting and developing prevention and
psychocorrection programs.

Analysis of recent research and publications. In modern science, O. Vavryniv, S. Jackson, R.
Lazarus, N. Onishchenko, V. Platonov, and others have devoted their work to the problem of professional
burnout.
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The purpose of the article is to conduct an empirical study of the components of professional
burnout among employees of the State Emergency Service of Ukraine.

Outline of the main material. Burnout syndrome is a complex psychophysiological process that
involves emotional, psychological, mental, and physical exhaustion due to prolonged emotional stress [3].
Professional burnout syndrome can be interpreted as a stress reaction resulting from prolonged professional
stress of average intensity. Before professional burnout occurs, there is a period of increased activity when
the specialist is completely immersed in work, forgetting about their own needs, followed by emotional
exhaustion. Emotional exhaustion is emotional overload, a feeling of emptiness, a feeling of fatigue that
does not go away after a night's sleep. After rest, the condition stabilizes, but when returning to work, the
condition recurs [3].

Adaptive reactions of an employee lead to increased work efficiency, while maladaptive reactions
lead to professional burnout [3].

Symptoms of professional burnout include:

Psychophysiological symptoms: feeling of constant fatigue, feeling of emotional and physical
exhaustion, general asthenia, headaches, nausea, gastrointestinal disorders, sleep disorders, lethargy, and
others.

Emotional symptoms: decreased sensitivity and reactivity to changes in the external environment,
indifference, boredom, depression, lethargy, irritability, negative emotions, and others.

Behavioral symptoms: avoidance of professional activities, changes in work habits, indifference to
work, getting stuck on minor details, etc.

Intellectual symptoms: feeling that work is difficult, decreased interest in new things, preference
for standard patterns, cynicism toward innovations.

Social and psychological symptoms: uncontrolled outbursts of anger, feelings of unconscious
anxiety, feelings of hyper-responsibility, loss of ideals, professional prospects, general negative attitude
towards life prospects [3].

To overcome professional burnout, psychocorrectional work should be directed toward developing
resilience. Resilience is a person's ability to successfully build social connections under adverse conditions.
Most approaches to understanding resilience, although they seem simple, actually have a more complex
structure. Resilience is represented in the form of five interrelated aspects:

1. Positive, favorable social conditions and unconditional acceptance.

2. The search for meaning in life, which can be realized through religion.

3. The feeling that a person can control their destiny and develop their own skills and abilities.

4. Adequate self-esteem.

5. A sense of humor [4].

Resilience is an important prerequisite for successful adaptation and personal development. The
development of resilience depends not on a person's living conditions, but on their perception of life's
difficulties. When faced with difficult living conditions, as well as in the process of experiencing life's
difficulties, a person is capable of post-traumatic growth and resilience [4].

To study the components of professional burnout among employees of the State Emergency
Service of Ukraine, a psychodiagnostic complex of research methods was compiled, which included: the
methodology for diagnosing socio-psychological adaptation by K. Rogers and R. Diamond, the
temperament scale by L. Thurstone, V. Stephenson's “Q-Sorting” method. Diagnosis of leading behavioral
trends in a real group and self-perceptions, G. Schubert's diagnosis of risk readiness, R. Schwarzer and M.
Jerusalem's self-efficacy scale, C. S. Spielberger 's scale for assessing reactive and personal anxiety, A. T.
Beck, Questionnaire by A. Buss and A. Durkee, Research on Professional Burnout Syndrome Test by J.
Greenberg, Resilience Scale.

According to the results of the study, the following results were obtained: based on the study
using the methodology of C. Rogers and R. Diamond (Table 1), it was established that the average values
of the indicators dominate among the subjects, according to the scales: adaptability (85.63%),
maladjustment (82.18%), self-acceptance (66.09%), self-rejection (72.41%), acceptance of others (77.59),
rejection of others (70.69%), emotional comfort (79.89%), emotional discomfort (61.49%), internal control
(84.48%), and external control (91.38%). That is, average values prevail for most indicators. Excessively
low scores on the emotional discomfort scale (38.51%) may indicate either the absence of emotional
discomfort or the suppression of emotional experiences. Also, 31.03% of respondents have excessively low
subordination scores, which may indicate a problem area in this regard. It should be noted that the
predominance of average values among the indicators indicates the predominance of adaptation processes.
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Table 1
Methodology for diagnosing social and psychological adaptation by K. Rogers and R. Diamond
No. Indicator Average value Excessively low High
N % N % N %
1 a Adaptability 149 85.63 1 0.57 24 13.80
b Maladaptability 143 82.18 29 16.67 2 1.15
2 a Untruthfulness — 19 10.92 154 88.51 1 0.57
b Untruthfulness + 18 10.34 156 89.66 0 -
3 a Self-acceptance 115 66.09 39 22.41 20 11.50
b Self-rejection 126 72.41 20 11.50 28 16.09
4 a Acceptance of others 135 77.59 0 - 39 2241
b Rejection of others 123 70,69 48 27,59 3 1,72
5 a Emotional comfort 139 79,89 6 3,44 29 16,67
b Emotional discomfort 107 61,49 67 38,51 0 -
6 a Internal control 147 84,48 4 2,30 23 13,22
b External control 159 91,38 15 8,062 0 -
7 a Dominance 134 77,01 38 21,84 2 1,15
b Subordination 118 67,82 54 31,03 2 1,15
8 Escapism (problem avoidance) 131 75,29 39 22,41 4 2,30

According to L. Thurstone's temperament scale (Table 2), the most pronounced values among the
employees of the State Emergency Service bodies and units studied are the average values on the scales of
activity (70%), physical activity (63%), impulsivity (72.41%), balance (55.17%), and sociability (48.85%).
It was found that high levels of sociability (49.43%) and balance (36.21%) prevail. Low scores on the scales
of reflectiveness (63.22%) and leadership (38.51%) should be considered in the development of
psychocorrectional programs.

Table 2
L. Thurstone's “Temperament Scale”
No Indicator Not expressed Low Level Moderate High Level
Level

N % N % N % N %
1 | Activity 0 - 34 19,54 | 122 | 70,12 18 10,34
2 | Physical activity 1 0,57 30 17,24 | 110 | 63,22 33 18,97
3 | Impulsiveness 0 - 30 17,24 126 72,41 18 10,35
4 | Leadership 2 1,15 67 38,51 65 37,35 40 22,99
5 | Balance 1 0,57 14 8,05 96 55,17 63 36,21

6 | Sociability 0 - 3 1,72 85 48,85 86 | 49,43
7 | Reflexivity 21 12,07 | 110 | 63,22 42 24,14 1 0,57

According to the results of the study using R. Schwartz's self-efficacy scale (Table 3), M.
Yerushalmi established that the majority of respondents have self-efficacy scores above the average
(58.62%), 35.06% of respondents have high self-efficacy scores, and 6.32% of the subjects had average
scores. The results of the study indicate high self-efficacy scores among the subjects, namely, a high level
of belief in their own ability to successfully perform tasks, achieve goals, and cope with life challenges,
which affects motivation, choice of actions, perseverance, and emotional states.
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“R. Schwarzer and M. Jerusalem's self-efficacy scale”

No Indicator Low Below Average Above Average High
Average
N| % | N | % N % N % N %
1 | Self-efficacy scale | 0 - 0 - 11 6,32 102 58,62 61 35,06

According to the results obtained using the Buss—Durkee Aggression Questionnaire (Table 4), it
was found that the majority of participants demonstrated aggression levels below the normative range
(81.61%), while hostility indicators were below the norm in 37.36% of the respondents. These findings
may indicate the repression or suppression of aggressive and hostile tendencies, or alternatively, their
genuinely low levels. Hostility indicators within the normative range were observed in 59.77% of the
participants. Only a small proportion of respondents demonstrated aggression and hostility levels above the
norm.These research findings may suggest difficulties in experiencing or expressing aggression. In a
previous assessment method, the results indicated average levels of activity, physical activity, and
impulsivity. This may be explained by the participants’ tendency to restrain aggressive impulses, or by the
possibility that aggression is redirected into the performance of professional duties under extreme
conditions.

Table 4
Buss—Durkee Aggression Questionnaire

No Indicator Below Norm Norm Above Norm
N % N % N %
1 | Aggressiveness 142 81,61 29 16,67 3 1,72
2 | Hostility 65 37,36 104 59,77 5 2,87

According to the results obtained using V. Stephenson’s Q-Sort Technique (Table 5), aimed at
diagnosing leading behavioral tendencies in a real group and self-perceptions, the participants demonstrated
a pronounced predominance of a stable tendency toward dependence (9.77%). This may indicate a strong
need for approval, reflected in a positive attitude toward active leadership, a desire to be accepted by
supervisors, a tendency to follow a leader’s instructions, avoidance of conflicts within the group, and
avoidance of open confrontation with colleagues.

Table 5

V. Stephenson’s Q-Sort Method: Diagnosis of Dominant Behavioral Tendencies in a Real Group
and Self-Perception

Indicator A pronounced A pronounced A pronounced
predominance of predominance of predominance of conflict
dependence sociability avoidance
N % N % N %
17 9,77 9 5,17 12 6,90

According to the results of the study using G. Schubert’s Risk Readiness Assessment (Table 1), it
was found that the majority of participants demonstrated average levels of risk readiness (52%), which
corresponds to the professional requirements of their specialization [1].

Based on the results of the anxiety assessment among employees of the bodies and units of the State
Emergency Service of Ukraine using the Spielberger—Khanin methodology, low levels of both state anxiety
(54.29%) and trait anxiety (51.43%) were found to predominate among the participants. Additionally, a
relatively high percentage of respondents demonstrated moderate levels of both state and trait anxiety.
These results indicate that anxiety is not a stable personality characteristic of the participants and is unlikely
to arise even during the performance of professional duties.
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According to the results of the assessment of depressive states using A. Beck’s methodology, the
majority of participants demonstrated a normal emotional state (75.43%); mild depression was identified
in 13.14% of participants, moderate depression in 9.71%, and severe depression in 1.71%. Participants with
indicators of depression may experience a lowered mood, difficulties with concentration, and may require
psychological support and, possibly, medical assistance.

According to the results of the study of professional burnout characteristics among employees of
the bodies and units of the State Emergency Service of Ukraine using J. Greenberg’s test, all participants
(100%) demonstrated low levels of professional burnout syndrome.

Based on the results of resilience assessment using the Connor—Davidson Resilience Scale, all
participants (100%) demonstrated high levels of resilience, indicating psychological stability, the ability to
adapt to emergency conditions, resistance to stress, traumatic events, and difficulties, as well as the capacity
for rapid recovery and continued effective functioning.

At the next stage of empirical data processing, our objective was to obtain the factor structure of
the measured indicators among employees of the State Emergency Service of Ukraine. The principal
component analysis method with varimax rotation was applied. The number of structural components was
determined using Cattell’s scree test based on an eigenvalue equal to 1. The assumptions for the
applicability of this method were verified using Bartlett’s test of sphericity and the Kaiser—Meyer—Olkin
measure of sampling adequacy.

During the data processing procedure, a four-component structure was identified from 24 measured
indicators, accounting for 60.4% of the total variance.

The first component accounted for 21.3% of the total variance. It consists of indicators that can be
unequivocally interpreted as positive and reflective-adaptive. In decreasing order of factor loadings, these
include adaptation (0.944), internality (0.940), self-acceptance (0.902), emotional comfort (0.872), and
acceptance of others (0.633). Therefore, this component can be defined as the “Reflective-Adaptive”
component.

The second component explains 15.4% of the total variance and consists of the elements trait
anxiety (-0.809), state anxiety (-0.735), self-efficacy (0.706), and resilience (0.680). Based on the content
of these indicators, it can be interpreted as the “Resilience-Self-Efficacy” component.

The third component includes the indicators aggressiveness (0.859), hostility (0.823), burnout
(0.637), emotional stability (-0.581), and depression (0.512). Based on its substantive characteristics, it can
be interpreted as the “Aggressive-Burnout” component. This component accounted for 14.2% of the total
variance.

The fourth component, the weakest, explains 13.9% of the total variance. It consists of the
indicators sociability (0.763), impulsivity (0.737), leadership (0.735), and physical activity (0.585). Thus,
it can be interpreted as the “Communicative-Activity” component, where the first aspect reflects
leadership, impulsivity, and physical activity, while the second aspect reflects sociability and, again,
leadership.

Conclusions and Prospects for Further Research. Based on the results of the empirical study, a
factor structure of the measured indicators among employees of the State Emergency Service of Ukraine
was identified. The following components were distinguished: the reflective-adaptive component, which
includes the indicators of adaptation, internality, self-acceptance, emotional comfort, and acceptance of
others; the resilience and self-efficacy component, which consists of the elements of trait anxiety, state
anxiety, self-efficacy, and resilience; the aggressive-burnout component, which comprises the indicators of
aggressiveness, hostility, burnout, emotional stability, and depression; and the communicative-activity
component, which includes the indicators of sociability, impulsivity, leadership, and physical activity.
Thus, a four-component structure of burnout was identified, including three adaptive components
(reflective-adaptive, resilience and self-efficacy, communicative-activity) and one maladaptive component
— the aggressive-burnout component. It was established that professional burnout is associated with the
experience of negative emotional states (aggressiveness, hostility, emotional instability, and depression).
Therefore, psychological correction programs may be aimed at reducing negative emotional states and
fostering resilience, reflexivity, self-efficacy, and communicative competence.
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TO THE PROBLEM OF HEALTH PRESERVATION AND SELF-PRESERVING
BEHAVIOUR OF THE INDIVIDUAL: A HEALTH-PRESERVING APPROACH

Y cmammi aemopom posenanymo npobremy 300pog’azbepedicents, camo3oepeicysanbHol
nogedinku ocobucmocmi. Mema ma Haykoéa HOBU3HA OKpeCNOOMb meopemuyne oOIpYHMY8aAHHS
83AEMO38 A3KY MIdHC 300p08 A30epedtCeHHAM Ma CaAMO030epedrnCy8aIbHOI NO8EOIHKOI0 0COOUCMOCMI
Kpi3b NpU3My KOHYenmy «300p08’sy» ma 300p08 30epedicysaibio2o nioxody. Apeymenmosano, wo
300p08 's130epecysanbHull NiOXio 8UCHYNAE HAYKOBO 0OTPYHIMOBAHOI0 MEMOOOI02IUHOI0 OCHOBOIO 0I5
BUBUEHHSL A PO3BUMKY CAMO30epeNCcy8aIbHOI aKMUBHOCMI 0COOUCTNOCTI, OCKINbKU IHMe2PY€E 3HAHHS
MeOuyuHu, NCuxonocii, nedaeociku, coyiarbHoi pobomu ma pexpeayiunoi nayku. Ha ocnosi
MINCOUCYUNTIHAPHO20 AHANIZY YMOYHEHO CYMHICHI XApaKmepucmuku NOHAMms «300p08 sy,
PO3KpUmo 1020 06a2amosuMipHy Hpupooy ma OKPeCIeHO 3HAYEHHS 300p08 A30epedtCeHHs K
cmpameziunoi yMosu QizuuHo20, NCUXIUHO20 | COYianbHO20 baazononyyusa noouHu. /Josedeno, wo
camosbepedtcysanvHa N08eOIHKA € KIOUOBUM MEXAHI3MOM peanizayii 300pos sai30epedicents, OCKilbKU
CHPAMOBAHA HA NIOMPUMKY HCUMMEBO20 pecypcy, NPOPINaKmuKy pusuKie, sabesneuenns adanmayii,
cmpecocmiukocmi  ma  0COOUCMICHOI  pe3ulbewmHocmi. Y cmammi  po3Kpumo  cmpyKmypy
camosdepedtcysanbHoi no8ediHKuU, AKY NPeoCmasieHo Ha N Amu 63AEMON08 A3AHUX PIGHAX. QI3UUHOMY,
KOCHIMUBHOMY, eMOYIIHOMY, YIHHICHO-MOMUBAYIIHOMY MA COYIATbHO-no8edinkogomy. [lokazano, wo
KOJICEeH Di6eHb BUKOHYE cneyudiuni QyHKyil y 30epediceHHi dcummeeoeo baniaucy, a ix inmezpayis
BUBHAYAE 3A2ANbHY epeKmMUsHICmb adanmueHoi nosedinku arounu. Ocobaugy yeacy npudileHo
3HAYEHHIO  300p08 A30epedcenHss 8 YMOo8ax GillHU ma coyianbHoi HecmabitbHocmi, Oe
camosbepedncysanvHa  NogediHKA  CMAE  KPUMUYHOIO  YMOBOK  NIOMPUMKU — NCUXOQDIZUYHO20
@yuKyionysanusa, npomudii MpasmMamuyHoOMy Ccmpecy ma 3a0e3nedeHHs HCUMMECMIUKOCHI.
O0rpynmosano nepcnekmusu NOOAIbUUX O0CAIONHCEHD ) HANPAMI 0Ia2HOCIUKU CaMO30epedncy8albHOT
20MoBHOCMI, PO3POOIEHHS NPEBEHMUBHUX NPOSPAM MA OYIHIOBAHHS BNIUBY COYIANbHUX PaKmMOopie Ha
Gopmysanms cmunro Hcumms.

Knwuoei cnoea: 300pos’s, 300pos’sazdepediceHHs, 300p08 A30epedcysanvHuti  nioxio,
ocobucmicms, camo3depency8aibHa NogedinKda.

The article examines the problem of health preservation and self-preserving behaviour of the
individual. The purpose and scientific novelty outline the theoretical justification of the relationship
between health preservation and self-preserving behaviour of the individual through the prism of the
concept of “health” and the health-preserving approach. It is argued that the health-preserving
approach serves as a scientifically grounded methodological basis for studying and developing
individual self-preserving activity, as it integrates knowledge from medicine, psychology, pedagogy,
social work, and recreation science. Based on an interdisciplinary analysis, the essential
characteristics of the concept of “health” have been clarified, its multidimensional nature has been
revealed, and the significance of health preservation as a strategic condition for physical, mental, and
social well-being has been identified. It has been proven that self-preserving behaviour is a key
mechanism for the implementation of health preservation, since it aims to maintain life resources,
prevent risks, ensure adaptation, stress resistance, and personal resilience. The article reveals the
structure of self-preserving behaviour, which is presented on five interconnected levels: physical,
cognitive, emotional, value-motivational, and social-behavioural. It is demonstrated that each level
performs specific functions in maintaining life balance, and their integration determines the overall
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effectiveness of human adaptive behaviour. Special attention is paid to the importance of health
preservation in conditions of war and social instability, where self-preserving behaviour becomes a
critical factor in maintaining psychophysical functioning, counteracting traumatic stress, and ensuring
resilience. The prospects for further research have been substantiated in the direction of diagnosing
self-preserving readiness, developing preventive programmes, and assessing the impact of social
factors on the formation of lifestyle.

Keywords: health, health preservation, health-preserving approach, individual, self-
preserving behaviour.

Problem statement. In contemporary academic discourse, there is a growing interest in
concepts that reflect the human capacity to preserve, maintain, and reproduce one’s life potential under
conditions of social instability, prolonged stress, war, economic risks, informational turbulence, and
ecological uncertainty. Changes in lifestyle, the increasing number of psycho-emotional disorders,
risks of deviant behavioural forms, professional burnout, social alienation, as well as rising levels of
anxiety and trauma within the population, indicate the need to study mechanisms of self-preservation,
psychological resilience, and adaptability. In this context, the issues of health preservation and self-
preserving behaviour acquire particular significance, as they reflect internal mechanisms of adaptation,
regulation, self-protection, and resilience necessary for maintaining the integrity of health and personal
viability.

Analysis of recent research and publications. A significant contribution to the understanding
of health preservation has been made by Yu. Boichuk, I. Kotsan, L.Kuchynska, L. Rybalko,
N. Sydorchuk, T. Khrystova and others, as well as representatives of positive psychology such as
C. Rogers, C. Ryff, M. Seligman and others. The concept of “self-preserving behaviour” has been
presented in the works of L. Alfimov, N. Volynets, L. Oliinyk, O. Martsyniak-Dorosh, O. Medianova,
V. Pankovets, Ye. Potapchuk, N. Pyliavets, R. Sirko, Yu. Shevelev and others.

However, despite a considerable number of scientific works, the concept of “self-preserving
behaviour” remains insufficiently systematised, as does its role in the strategic health preservation of
an individual.

The aim of the article is to theoretically substantiate the relationship between health
preservation and self-preserving behaviour of the individual from the standpoint of the concept of
“health” and the health-preserving approach.

Presentation of the main research material. The methodology of the health-preserving
approach is based on evidence-based scientific knowledge and on interdisciplinary integration of
medicine, psychology, pedagogy, social work, physiology, recreation studies, valeology, and
preventive education. It serves as an effective and essential mechanism for strengthening public health
by creating favourable conditions for active, healthy, and high-quality living. Methodologically, it
integrates biopsychosocial and humanistic paradigms, viewing health as a multidimensional
phenomenon. Within this approach, the focus extends beyond treatment or disease prevention to the
development of an individual’s ability for self-regulation, self-preservation, and responsible attitudes
towards personal health.

Under wartime conditions, the health-preserving approach becomes critically important and is
manifested through internal psychological mechanisms, behavioural strategies, and value-motivational
orientations. It supports adaptive psychological mechanisms; contributes to traumatic stress
prevention; restores physical and mental resources; strengthens individual and collective resilience;
and enhances the ability to withstand uncertainty and danger.

Modern understanding of health is based on an interdisciplinary paradigm that defines health
as a dynamic system of balance among physical, psychological, social, cognitive, and spiritual
components. In general, health is understood as the process of maintaining and developing biological,
physiological, and psychological capacities of an individual, ensuring optimal working ability and
social functioning, and enabling the longest possible period of active life [4; 9]. It represents a
harmonious combination of structural and functional characteristics of the organism adequate to the
environment, ensuring optimal vital functioning and full human activity [8].

According to L. Kuchynska, the significance of health is not limited to an individual’s attitude
toward personal health. Its role is viewed from the standpoint of universal laws that determine the life
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of future generations. Within the framework of the outlined problem, such an approach to
understanding health provides a person with the opportunity to live and work in harmony with the
social and natural environment, with oneself, and to strive for self-improvement and the improvement
of one’s immediate surroundings, as well as to preserve and multiply life resources [5, p. 29].

Similar views are reflected in the works of T. Khrystova, V. Piurko, and S. Kazakova, who
emphasise that the health of a nation indicates the level of quality of life, which is determined by
numerous parameters: material, social, psycho-emotional, and by the development of physical culture
and sport [2, p. 109]. However, the issue of legal definition and the status of health in the legal domain
emerges as a point of concern.

Article 49 of the Constitution of Ukraine guarantees every citizen the right to health protection,
medical care, and health insurance. The Law of Ukraine “Fundamentals of the Legislation of Ukraine
on Health Care” states: “Every person has the natural, inalienable, and inviolable right to health
protection. Society and the state are responsible before present and future generations for the level of
health and preservation of the gene pool of the people of Ukraine, ensuring the priority of health care
in state activities, improvement of working, educational, living, and recreational conditions of the
population, solving environmental problems, improving medical care, and promoting a healthy
lifestyle” [3]. In this context, the issue extends beyond the right to health and concerns the preservation
of health.

Let us consider the concept of “preservation”, which is frequently used in correlation with the
concept of “health” in Ukrainian academic discourse. However, its semantic content in relation to the
concept of health is seldom clarified in psychological sources.

Scientific inquiry has shown that, at present, the Ukrainian interpretation of the concept
“preservation” is presented in the Great Explanatory Dictionary of the Modern Ukrainian Language,
edited by V. Busel, as: “Preservation 1. The action and state according to the meaning of ‘to preserve’
and ‘to be preserved’ [1, p. 346]. As we see, the linguistic interpretation of the concept is rather
narrow. However, referring to the term “to preserve” in the same source provides a more extensive
semantic structure and therefore offers an understanding relevant to the topic of this research: “To
preserve. 1. To keep intact by protecting, to prevent disappearance or loss... 2. To maintain something
in certain conditions by protecting it from damage or destruction / To keep something in good
condition, trying to leave it unchanged // To protect from danger, to rescue someone or something //
To safeguard against anything harmful // To continue to remain in a certain state, not to lose signs,
properties, qualities... 3. To treat something carefully, not to waste anything // To save something for
someone; to set aside...” [1, p. 346]. These semantic constructs essentially define the core meaning of
“preservation” in relation to “health”, thus serving as an initial basis for further scientific analysis of
the concept of “health preservation”.

It is worth noting that in the modern world, the issue of health preservation is becoming
increasingly important in the context of full and productive human functioning, and it is the subject of
academic inquiry across various scientific fields both in Ukraine and globally.

The concept of “health preservation” emerged in response to the need for a personalised
approach to health and disease prevention in contemporary society. It reflects a shift from the paradigm
of “treating illness” to “maintaining optimal health”, taking into account the complex influence of
various factors on human vitality and longevity. As a concept, “health preservation” encompasses a
wide range of strategies and interventions aimed at maintaining health and improving quality of life.

The conducted analysis has shown that although the concept of “health preservation” appears
in a number of academic works, its authors often equate or replace it with other linguistic constructs
such as: healthy lifestyle, health-preserving technologies, health-preserving competence, health-
preserving education, individual health, health protection, medical care, rehabilitation, etc., which, in
our view, is not entirely appropriate. Most of these constructs, despite having a certain semantic
relatedness, are adjacent components of the issue of health preservation or belong to the same semantic
field, but cannot be equated with the concept of “health preservation”. Under these circumstances, to
ensure scientific validity and clarity of our research, it is necessary to present an authorial interpretation
of the concept “health preservation” in accordance with the methodological principles of the health-
preserving approach.

Health preservation is an integrated system of scientifically grounded approaches,
technologies, strategies, and purposeful actions aimed at sustaining, strengthening, and developing
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the physical, mental, social, and spiritual potential of a person. This system involves the formation of
a healthy lifestyle, the development of effective self-regulation, the establishment of self-preserving
behaviour, disease prevention, reduction of risk-forming factors, support of adaptive bodily capacities,
and the achievement of an optimal level of functioning that ensures high quality of life, resilience, and
social inclusion of the individual.

A special place in this field belongs to the terminological conceptualisation of the notions of
self-preserving behaviour and resilience. Let us consider their semantic content and essential
characteristics.

In academic discourse, self-preserving behaviour is regarded as a system of conscious actions
and strategies aimed at maintaining life potential. According to Ye. Potapchuk and N. Pyliavets, self-
preserving behaviour is a complex integrative system of activity-role and personal qualities of an
individual, which ensures the individual’s capacity for self-protection and resilience under extreme
and specific conditions of activity, as well as care for one’s own health and psychological well-being
in everyday life [7, p.222]. L. Oliinyk, O. Martsyniak-Dorosh, O. Medianova, and V. Pankovets
define it as a comprehensive system that determines an individual’s strategies and actions directed at
preserving one’s integrity, safety, and adaptation in various life circumstances. Self-preserving
behaviour, as a psychological phenomenon, is a complex and multidimensional formation that
integrates various mental processes, personal qualities, and social influences. It develops at the
intersection of biological instincts of self-preservation and conscious personal behavioural strategies
implemented in response to real or potential threats [6, p. 1482].

It should be noted that from the standpoint of the health-preserving approach, self-preserving
behaviour encompasses a wide range of psychophysical and social actions aimed at risk prevention;
threat reduction; preservation of vital resources; development of resilience; support of stable adaptive
strategies; regulation of behavioural habits; and formation of a safe social environment.

Under current conditions of warfare, social transformation, global uncertainty, and increasing
individual-environmental risks, an individual’s self-preserving behaviour appears as a complex
polystructural system and a multilayered formation. Its mechanisms unfold through a system of
interconnected levels: physical, cognitive, emotional, value-motivational, and social-behavioural.
Each of these levels performs a distinct function within the general architectonics of behaviour,
ensuring its integrity and life effectiveness.

The physical level is regarded as the foundational component of the self-preservation
system/behaviour, encompassing biological and somatic mechanisms of sustaining life,
neurophysiological regulation, reserves of life energy, and behavioural practices aimed at maintaining
health. This level includes adherence to nutrition, sleep, and hydration regimes; physical and
recreational activity; physical safety (avoidance of injury, safe behaviour in risky conditions);
preventive medical activity (check-ups, treatment, care for somatic condition); and maintenance of
physiological balance through a healthy lifestyle.

This level forms the foundation of individual resource capacity, ensuring adaptive ability to
stress, restoration of bodily functions, regulation of physical well-being, and somatic balance.
Disruptions at the physical level generally lead to a decline in the overall capacity for self-preservation.

The cognitive level of self-preserving behaviour encompasses a system of representations,
knowledge, judgments, and thinking strategies that determine awareness of life risks, the ability to
analyse danger-related causes, anticipate the consequences of destructive behaviour, and make
informed decisions in favour of health preservation. Its key characteristics include knowledge of risk
factors, health and its maintenance; critical thinking in the sphere of danger prevention; cognitive
control of behaviour; reflection on one’s actions and states; and forecasting life outcomes of chosen
strategies.

The cognitive component ensures rational analysis of life situations, contributes to the
formation of adaptive behavioural models, integrates information about threats, and transforms it into
deliberate decisions oriented toward life preservation.

The emotional level includes affective responses, feelings, emotional regulation, and stress
resilience that determine an individual’s ability to experience, control, and transform emotions into
constructive actions. It is associated with emotional stability; tolerance to stress; development of
empathy and emotional literacy; management of fear and anxiety; and the capacity for emotional self-
regulation.
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Emotional regulation influences behavioural strategy choices in critical circumstances,
contributes to reducing impulsivity and risky actions, supports inner balance, and ensures
psychological and physiological harmony.

The value-motivational level of self-preserving behaviour is the core of the meaning structure
of self-preservation and ensures the individual’s internal readiness to care for one’s own life. It is
connected with personal beliefs, life goals, motivation for self-development, and responsibility for
one’s own condition. Its content includes: positive attitudes towards life and health as values;
meaningful orientation toward self-preservation; motivation for safety, self-protection, and
development; internal norms and beliefs regarding healthy behaviour; and a sense of personal
responsibility for decisions and actions.

The value-motivational level ensures the stability of self-preserving behaviour, develops
readiness for self-control, enhances life activity and internal discipline. Its weakening leads to
indifference, irresponsibility, passivity, and risk-prone behaviour.

The social-behavioural level reflects the real actions and interactions of an individual with the
social environment, aimed at preventing threats and enhancing personal and group safety. It includes
social skills of safe interaction; the ability to communicate needs, risks, and boundaries; behavioural
patterns of a healthy lifestyle; social responsibility, assistance to others, cooperation; and engagement
in communities that support healthy practices.

The social-behavioural level is the external manifestation of self-preservation: internal values,
cognitive models, and emotional competence are realised precisely through social actions. Through
this level, a culture of mutual support, risk prevention, collective safety, and a healthy social
environment is formed.

It is important to emphasise that all levels of self-preserving behaviour form a single integrated
system. The physical level provides the bodily foundation of life; the cognitive level regulates
informational analysis of risks; the emotional level governs internal states; the value-motivational level
shapes meaning and purpose; and the social-behavioural level translates them into external actions.

A disruption at any level may destabilise the overall system and reduce the individual’s
capacity to preserve life. Conversely, their coordinated interaction determines resilience, adaptability,
life creativity, a responsible attitude toward one’s own health, and successful interaction with the social
environment.

Overall, self-preserving behaviour is the result not only of rational decision-making, but also
of automated patterns formed under the influence of social experience, upbringing, educational
environments, cultural norms, working conditions, and family traditions. It is not only an indicator of
health status but also a condition for its maintenance. A person who possesses skills of self-regulation,
stress management, life hygiene, and prevention of risky situations demonstrates a higher level of
adaptive functioning and social well-being.

Conclusions. The theoretical justification of the relationship between health preservation and
self-preserving behaviour of the individual demonstrates that these phenomena constitute integrated
components of the concept of “health” and are implemented within the framework of the health-
preserving approach as a unified system that ensures human life stability and quality of life. Thus,
health preservation and self-preserving behaviour form a single adaptive mechanism that ensures the
stability of physical and mental states, social functioning, and enhancement of personal resilience and
stress tolerance.

Prospects for further research in the context of theoretical justification of the relationship
between health preservation and self-preserving behaviour open wide opportunities for expanding
scientific knowledge, empirically validating concepts, and improving practical approaches to public
health support.
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STRUCTURE OF PERSONALITY COPING STRATEGIES ACCORDING TO THE
METHODOLOGY SACS BY S. HOBFALL: THE RATIO OF ACTIVE AND PASSIVE
BEHAVIOR PATTERNS IN EARLY YOUTH

VY cTarTi npeAcTaBiIeHO Pe3yIbTATH EMITIPUYHOTO JTOCIIIKECHHS CTpaTeriil MoJoIaHHs CTpecy
(KOMiHr-TIOBEIHKM) 0COOMCTOCTI 3a JornoMororw OararoBumipnoi moaem SACS (Strategic Approach to
Coping Scale) C. Xob6domnna, mpoBeneHoro Ha 6a3i 3akiamy npodeciiinoi ocBiTi. Ha ocHoBi anamizy 40
PECIOHICHTIB BU3HAYCHO CTPYKTYPY Ta JOMIHYIOYi TEHACHIIII BUOOPY MOJIC/Iel TIOBEIIHKM B CHTYaIlisIX
MICUXOJIOT1YHOTO HAPY>KEHHS.

BusHaueHo CTpyKTypy Ta OOMIiHYIOYI TEHJACHINi y BHOOpI Mojenel TOBEOIHKHA B CHUTYaIlisX
TICUXOJIOTIYHOTO CTpecy. 3arambHuil mpodils MOCTIKYBaHOI TPYNHM BHU3HAYEHO SK THI aJarTarii
«COIIAIBHO 00EpEeKHMI», 10 0a3y€eThCS HA MOETHAHHI CUJIBHOI COIIABHOT OpiEHTAIlil Ta MepeBakaHHs
MACUBHUX CTpATeTil ajarnTarii.

HayxoBa HOBH3Ha HOJIsITa€e y BUSIBIICHHI KOH(IIKTHUX MpodiTiB afanTarii, cepe SKuX BHIUISIOTHCS
JECTPYKTHUBHI THIU: «COLaJbHUNA MaHIMYJSITOP», «IPUXOBaHA HAIMPYray Ta «PHU3UKOBAHHWN aKTHUBICTY.
AHani3yerbcsi mpobiiema aedinuTy acepTUBHOCTI, SK (akTopa, IO MEPEIIKOIKAE KOHCTPYKTUBHOMY
3aXUCTY BJIACHHUX MEX 1 CIIPHUWHSE TePeXij] IO CTpaTerii YHUKHEHHS a00 HETPSMOTO BILTUBY.

[MpakTryHe 3Ha4eHHS i€l poOOTH MONIATae B OOIPyHTYBaHHI HEOOXiHOCTI BIPOBAPKEHHSI IPOTrpam
PO3BUTKY BIICBHEHOI MMOBEIIHKH, SIKi JO3BOJIATH IEPESUTH BiJl TACUBHOI OYiKYBaJIBLHOI MO3HMIIIT 10 aKTUBHOTO
Ta BIJKPUTOTO BUPIIIICHHS KUTTEBUX MPOOIIEM.

3aranpHui TPOQiTs BHOIPKM BU3HAYEHO SK «COIIAIbHO-OO0CPEKHUI» THI aJarTarii.
OCHOBHMMH XapaKTepUCTHKAMH IIbOTO THITY € IOMiHyBaHHS cTpaTterii «O0epexHi Jii»,Io CBIAYUTh PO
CXWJIBHICTh PECTIOHJCHTIB 0 PETENBHOI0 3BAXKYBaHHS PU3MKIB Mepe]] IPUHHATTAM OyAb-IKHUX pilleHb. Y
MO€HAHHI 3 MOKa3HUKOM «YHUKHEHHS», 116 POpPMY€ CTilKy BHUIKyBaJbHY MO3HLII0 TPYIH Y CTPECOBHX
yMmoBax. CHIIBHOIO CTOPOHOIO BHOIPKH € BHCOKa COLiaJIbHA CHPSMOBAHICTB: MOKa3HUKH «Berym y
couianbHUi KOHTakT» Ta «llomyk comianbHOI MIATPUMKH» € cTabiIbHO BHCOKHMH, IO BHCTYIIAE
CBOEpITHIM «Oydepom», sIKUil yTpUMYye AECTPYKTHBHI TEHJEHINI (arpecito Ta acolialbHICTh) Y MeXKax
HOPMH .

HaykoBa HOBM3HA MAOCIHI/PKEHHS TIOJISATae y BUSIBICHHI CYNEPEWIMBUX KOIIHT-POQIiNiB, sKi
oxomtoTh 40% pecnonzentis. He3paxatoun Ha Te, mo 60% BuUOIpKH JeMOHCTPYIOTH 30alaHCOBaHY
MO/JIeJIb TIOBEAIHKHY, 3HaUYHa YacTHHA IPYNHU CXWIbHA 10 crieln(ivyHuX akueHTyauid. IIpoananizoBano Tpu
JECTPYKTUBHI THITH:

1. «CorianbHui MaHIMyJISITOP»— OCOOU 3 BUCOKHMM PIBHEM COIIAJIbHOTO KOHTAKTY, SIKi BIJJIalOTh
nepeBary HemnpsiMUM JisiM. BOHM BUKOPHCTOBYIOTH COLiaNbHI HABUYKH JUIsl JOCSTHEHHS LTEH «4y>KUMH
pYKaMu», YHUKAIOYM TPSMOi BiJMOBIIaIbHOCTI, IO CTA€ KOMIICHCATOPHUM MEXaHi3MOM IpH JedinuTi
Cy0’€KTUBHOCTI B IOHAIIbKOMY BIIIl.

2. «CxoBaHa Hanpyra»— HalOIbII PU3UKOBAaHUN MPOQinb, M0 06a3yeThCsl HA MOEAHAHHI BUCOKOT
arpecii Ta yHukHeHHsI. L5 macuBHO-arpecBHa MOZEIb BEJE J0 IBUAKOTO IICUXOJIOTIYHOTO BUTOPaHHS Ta
BUHHUKHEHHS [ICHXOCOMATUYHUX PO3JIAIiB.

3. «Pu3uKOBaHMI aKTUBICT» — JECTPYKTUBHHUI NPOQisb, 1€ BUCOKA IMITYIbCUBHICTD MTOEAHYETHCS
3 aCOIANILHICTIO 32 MaiKe MIOBHOI BiJICyTHOCTI 00EPEKHOCTI.

Kputnynoro npoGiemoro BHOIpKH BH3HA4YeHO JedimuUT accepTUBHOCTI. [loka3HWK BIEBHEHOI
noBeiHkH (10,75%) 3HAUHO MOCTYMAETHLCS MAHIMYJIAITUBHUM Ta 00EpEXKHUM cTpaTterisiM. 3okpema, y 25%
ONUTAHUX PiBEHb ACCEPTHUBHOCTI € KPUTUYHO HM3BKUM (MeHIIe 9%), M0 3aBaka€ KOHCTPYKTUBHOMY
3aXHCTY BIIACHUX KOPJIOHIB Ta MMPOBOKYE MEPEXiJ| 10 CTpaTeTiii yHUKHEHHS UM HEMPSIMOTO BILTUBY.

JlocmipkeHHs MiAKPECIIOE 3HAYHUN PO3PUB MIXK 1HIUBIIyaJIbHIMH ITOKa3HUKAMH.

YV BUCHOBKaX HaroJjoUIyeThCsl Ha HEOOXiAHOCTI BIPOBAIKEHHS POrPaM 3 PO3BUTKY aCCEPTHBHOCTI,
110 JO3BOJIUTh 3MICTUTH aKLEHT i3 «00X1THUX LUIAXiB» Ta MACUBHOTO OYiKyBaHHS HA aKTUBHE Ta BIKPUTE
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BUPIIICHHS XUTTEBUX Mpo0iieM. Pe3ynbTaTi 1OCiPKeHHS MalOTh MPAaKTHYHE 3HAYEHHS VIS TICHXOJIOTIB
Ta (haxiBIIB 3 YIIPABIIHHS IEPCOHATIOM IPpH (GOPMYBaHHI CTpATErii KOMaHIHOT B3a€MOIIT.

KarwouoBi ciaoBa: KomiHr-crparerii, acCepTHUBHICTb, COLialbHA MiATPUMKA, MMACHMBHO-arpECHBHA
MOBE/IiHKA, MaHIMyJISTUBHICTh, 00epEeXHI Iii, IcuxocoMaTuuHi pusuku, SACS.

The article presents the results of an empirical study of stress coping strategies (coping behavior)
using S. Hobfall's multidimensional SACS (Strategic Approach to Coping Scale) model, conducted at a
vocational education institution. Based on the analysis of 40 respondents, the structure and dominant trends
in the choice of behavior models in situations of psychological stress were determined.

The structure and dominant trends in the choice of behavior models in situations of psychological
stress were determined. The general profile of the study group was defined as a “socially cautious” type of
adaptation, based on a combination of strong social orientation and a predominance of passive adaptation
strategies.

The scientific novelty lies in the identification of conflicting adaptation profiles, among which the
destructive types stand out: “social manipulator,” “hidden tension,” and “risky activist.” The problem of
assertiveness deficit is analyzed as a factor that hinders the constructive protection of one's own boundaries
and causes a transition to avoidance or indirect influence strategies.

The practical significance of this work lies in substantiating the need to implement programs for the
development of confident behavior, which will allow a transition from a passive, expectant position to an
active and open solution of life problems.

The overall profile of the sample is defined as a “socially cautious” type of adaptation. The main
characteristics of this type are the dominance of the “Cautious Action” strategy, which indicates the
respondents' tendency to carefully weigh risks before making any decisions. Combined with the
“Avoidance” indicator, this forms a stable wait-and-see position of the group in stressful conditions. The
strength of the sample is its high social orientation: the indicators “Establishing social contact” and
“Seeking social support” are consistently high, acting as a kind of “buffer” that keeps destructive tendencies
(aggression and antisocial behavior) within normal limits.

The scientific novelty of the study lies in the identification of conflicting coping profiles, which cover
40% of respondents. Although 60% of the sample demonstrates a balanced behavior model, a significant
part of the group is prone to specific accentuations. Three destructive types were analyzed:

1. “Social manipulator”—individuals with a high level of social contact who prefer indirect actions.
They use social skills to achieve goals “through others,” avoiding direct responsibility, which becomes a
compensatory mechanism for a lack of subjectivity in adolescence.

2. “Hidden tension” — the most risky profile, based on a combination of high aggression and
avoidance. This passive-aggressive model leads to rapid psychological burnout and the emergence of
psychosomatic disorders.

3. “Risky activist” — a destructive profile where high impulsivity is combined with antisocial
behavior and an almost complete lack of caution.

A critical problem in the sample is a lack of assertiveness. The indicator of confident behavior
(10.75%) is significantly lower than manipulative and cautious strategies. In particular, 25% of respondents
have a critically low level of assertiveness (less than 9%), which prevents them from constructively
defending their boundaries and provokes a shift to avoidance or indirect influence strategies.

The study highlights a significant gap between individual indicators.

The conclusions emphasize the need to implement assertiveness development programs, which will
shift the focus from “workarounds” and passive waiting to active and open resolution of life problems. The
results of the study are of practical importance for psychologists and human resource management
specialists in the formation of team interaction strategies.

Keywords: coping strategies, assertiveness, social support, passive-aggressive behavior,
manipulativeness, cautious actions, psychosomatic risks, SACS.
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Relevance of the topic. In today's environment of constant social and psychological challenges, the
problem of choosing effective strategies for overcoming stress is becoming particularly important. An
individual's ability to adapt depends not only on the availability of internal resources, but also on dominant
patterns of behavior in conflict situations.

Of particular interest is the study of the balance between prosocial behavior, active problem solving,
and passive forms of defense, such as avoidance or caution.

Analysis of recent studies and publications. The theoretical basis of this study is S. Hobfall's
multidimensional model of coping behavior, which allows us to evaluate coping strategies along the axes
of “activity—passivity” and “prosociality—asociality.” According to this model, the effectiveness of
adaptation is determined by the ability of an individual to flexibly combine active actions with social
support [2, p. 142].

Despite a significant number of studies, the issue of forming contradictory coping profiles, where
high social orientation is combined with destructive or passive strategies, remains insufficiently studied. In
particular, the mechanism by which a lack of assertiveness (confident behaviour) is compensated for by
indirect actions or manipulative tactics needs to be analysed.

Stephen Hobfall's multidimensional model (SACS) plays a central role in this work. It explores
adaptive behaviour along the axes of ‘activity-passivity’ and ‘prosociality-antisociality.” Hobfall
emphasises the preservation and expansion of personal resources, where the effectiveness of adaptation is
determined by the ability to flexibly combine active behaviour with social support[5, p.76].

From a cognitive-behavioural perspective, the approach refers to Richard Lazarus' classic theory,
according to which a situation of stress and uncertainty leads to a primary cognitive assessment of threat or
loss of control. This leads to a choice between problem-oriented coping (active actions) and emotion-
oriented coping (avoidance).

The adaptive approach in domestic psychology is characterised by its use for the theoretical
justification of the dynamic nature of coping strategies depending on life circumstances (L. Antsiferova)
[4, p. 88]. In T. Titarenko's approach, she believes that ‘latent tensions’ are important for analysis. She
notes that the accumulation of internal tension without the possibility of its release is a critical factor in the
deterioration of mental health and the development of psychosomatic disorders. O. Blinova and O.
Kononenko study coping strategies in conditions of disturbed social stability, which is the context of their
research [7, p. 85].

The purpose of the article is to analyse the structure of stress coping strategies in a sample of
respondents and to identify specific destructive behaviour patterns that affect the overall level of social
adaptation.

The study was conducted using the SACS (Strategic Approach to Coping Scale) questionnaire.
Preliminary analysis allowed us to determine the general type of adaptation of the group as ‘socially
cautious.” The highest indicator in the sample belongs to the ‘Cautious Actions’ strategy (11.96%), which
indicates the dominance of a wait-and-see position and careful risk analysis. At the same time, a significant
social resource of the group was identified: high scores for ‘Social Contact’ (11.38%) and ‘Seeking Social
Support’ (11.29%) act as a ‘buffer’ that restrains the level of aggression and antisocial behaviour.

However, analysis of the average values indicates a significant problem. The level of assertiveness
(10.75%) is significantly lower than the indicators of indirect and cautious actions, which creates the risk
of unconstructive protection of personal boundaries [3, p. 84]. The article pays particular attention to the
fact that 40% of the sample have pronounced accentuations, the most common of which are ‘Social
Manipulator’ and ‘Hidden Tension’. The latter profile is the most energy-intensive and poses high risks to
psychosomatic health due to a combination of internal aggression and external avoidance.

This study allows us not only to describe the structure of coping strategies, but also to suggest ways
to correct behaviour through the development of direct and confident interaction skills.

Analysis of the average sample indicators using S. Hobfall's methodology allows us to identify the
most and least popular strategies for coping with stress in this group. (Table 1) The most popular strategies
are:
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Table 1
Average indicators of stress coping strategies (MP%):

Coping strategy (Coping) Mean (%) Type of strategy
Assertive actions 10.75% Active /Adaptive
Entry into social contact 11.38% Prosocial
Search for social support 11.29% Prosocial
Caution 11.96% Passive
Impulsive actions 10.87% Direct /Risky
Avoidance 11.04% Passive
Indirect action 11.46% Indirect (manipulative)
Asocial actions 10.51% Asocial
Aggressive actions 10.74% Antisocial

Caution (11.96%) — is the most popular strategy among respondents. It indicates the tendency of
the group to carefully weigh risks before making any decisions.

Indirect action (11.46%) — ranks second in popularity. This indicates that instead of open problem
solving, respondents often choose manipulative tactics or «workaroundsy.

Entering into social contact (11.38%) and Seeking social support (11.29%) — these prosocial
strategies also have high rates, which shows people's willingness to cooperate and seek help in stressful
situations.

The least popular strategies are:

Asocial actions (10.51%) — is the least used strategy in the group. This suggests that egocentric
methods of coping with stress are not a priority for the interviewees.

Aggressive actions (10.74%) — also have one of the lowest rates, indicating a low tendency of the
group to open conflict and destructive behavior.

Assertive actions (10.75%) — although this indicator is not the lowest, it is significantly inferior to
cautious and indirect actions. This is considered a «weakness of the group because people lack confidence
in directly protecting their rights.

The group demonstrates a «socio-cautiousy type of adaptation. The most characteristic of them is the
position of waiting and weighing risks, while openly aggressive or antisocial methods are used the least
often. However, a significant part of respondents (40%) have certain accentuations where popular strategies
can be combined into conflicting profiles, such as «social manipulator» or «hidden tension»

High caution combined with a pronounced social orientation forms a specific «socio-cautious» type
of adaptation in the sample. This affects the behavior of the group, there is a predominance of the expected
position and risk analysis, since «Careful actions» is the dominant strategy (11.96%), respondents tend to
carefully weigh all risks before making a decision or starting to act. Influencing behavior in stressful
situations, the group often takes a wait-and-see position. There is a danger of «getting stuck in thinking
about the problem, which prevents its active and timely solution.

High rates of «Introduction to social contact» (11.38%) and «Search for social support» (11.29%)
indicate that the youth in the sample are able and ready to cooperate, share experiences and seek help.
Social resources act as «buffer» against destructiveness. As long as social bonds remain strong, they act as
a «buffer», which keeps aggression and antisociality scores low. This ensures high social adaptability and
low conflict in the team.

The combination of high caution and social orientation with low assertiveness (self-confidence)
creates a certain behavioral skew: respondents often choose «workarounds» or manipulative tactics
(strategy «Indirect actions» — 11.46%). The group profile has a tilt towards social dependence, where it is
important to maintain relationships, even at the cost of abandoning direct conflict resolution. In 17.5% of
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the sample, this is transformed into the profile «Social manipulator», where social skills are used to achieve
the goals of «with other people's hands». (Table 2)

Table 2
Distribution of conflicting behavior profiles
Profile type Criterion (indicator > 13%) Number of | % of the
persons sample
«Hidden voltage» high aggression + high avoidance 5 12,5%
«Social manipulator» high social. contact + indirect 7 17,5%
actions
«Risky activity » high impulsivity + antisociality 4 10,0%
«Balanced profile» indicators within the norm 24 60,0%

Despite general politeness and caution, under excessive pressure, behavior can change: a young
person either finally closes in «caution», or emits flashes of «impulsive aggression» when the resource of
patience is exhausted. 12.5% of respondents are characterized by «hidden tension», where internal
aggression accumulates behind the external avoidance of conflicts. This passive-aggressive model leads to
rapid psychological burnout and the emergence of psychosomatic disorders. As noted by T. Tytarenko,
long-term accumulation of internal tension without the possibility of its release is a critical factor in the
destruction of the psychological health of the individual [5, p.44].

This combination of strategies makes the group stable and capable of teamwork (60% have a
balanced profile), but limits their ability to act quickly, decisively and openly due to excessive fear of error
and dependence on the opinion of others

The development of assertiveness in this group is a critical task, as 25% of respondents have a
critically low level of self-confidence (less than 9%). This results in people not being able to constructively
defend their own borders and often opting for avoidance or manipulation strategies.

Based on sample analysis and recommendations in the sources, the development of assertiveness
should occur through the transition from «indirect» to «direct» actions in the group, the indicator of
«Indirect actions» (11.46%) exceeds the level of assertiveness (10.75%). It is important to teach
respondents to use open statements of their position instead of hints, «workarounds and manipulative
tactics. This will help reduce the level of manipulativity in the «Social Manipulator» profile, where social
skills are now used to achieve «goals with other people's handsy.

It is necessary to promote the transformation of caution into active problem solving, since it is
possible for the «group to get stuck in thinking about risks due to high caution (11.96%). Development of
the ability to act confidently in conditions of uncertainty without waiting for ideal circumstances. Shifting
the emphasis from a wait-and-see attitude to constructive, active strategies, which will allow for faster and
more effective problem-solving.

Every fourth person in the group does not know how to protect their rights constructively at all, which
makes them prone to «hidden tension», so the priority is to develop the skill to directly and openly declare
their needs and rights without violating the rights of other people. This will reduce the number of cases of
«hidden tension» (where a person accumulates anger and then «explodes with aggression) and avoid
psychosomatic disorders. Since the sample has high rates of «Introduction to social contact» (11.38%) and
«Search for social support» (11.29%), these strengths should be used for training. Developing assertiveness
through group interaction and support, where people can practice confident behavior in a safe social
environment, will bring positive results. The development of assertiveness will shift the group profile from
«socio-cautious» and manipulative to balanced-active, which will increase the efficiency of teamwork and
reduce the risk of burnout in 40% of respondents with conflicting profiles

The group with a profile of «hidden tension», which includes 12.5% of respondents (5 people in the
sample), is at the greatest risk of psychosomatic disorders.

The main risks and mechanisms of their occurrence for this group include psychosomatic risk due to
a deep internal contradiction: a person simultaneously has a strong desire to escape from the problem (high
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«Avoidance» — 14.58%) and feels significant internal anger (high «Aggression» — 13.19%). Since
aggression does not find a way out due to the constant avoidance of conflicts, it accumulates inside, which
creates a critical level of tension for the body.

Because people with high levels of avoidance often have critically low self-confidence (assertiveness
less than 9%), they are unable to defend their borders constructively. This forces them to constantly be in
a state of chronic stress, which is the basis for the development of somatic diseases.

The main risk for this group is that external politeness and caution are only a mask that hides high
internal conflict, which gradually destroys physical health and leads to emotional exhaustion.

Lower than average totals in the overall sample profile, both strategies have some of the lowest
values: impulsive actions — 10.87%, and aggressive actions — 10.74%. This suggests that for most of the
group, destructive and risky methods of coping with stress are not a priority. Despite the general «socio-
cautious» orientation, under the condition of excessive stress pressure, the containment mechanisms may
not work. In such cases, respondents tend to issue «impulsive aggression».

In this sample, aggression and impulsivity are usually restrained by social resources and caution.
However, they are closely interconnected as a reactive mechanism: high impulsivity in the absence of
caution leads to open destructive behavior, and the accumulated tension in «restrained» individuals can
break out in the form of sudden aggressive outbursts.

Conclusions. The general analysis of the research results allows us to draw the following conclusions
about the peculiarities of the coping behavior of the studied group. The dominant type of adaptation in the
sample is the «socio-cautious» type of adaptation. The most popular strategy is «Careful actions», which
indicates a pronounced tendency of respondents to carefully weigh risks and take a waiting position in
stressful situations. The group has a high level of social adaptability thanks to the strategies of «Introduction
to social contact» and «Search for social support». These indicators act as a psychological «buffer, which
keeps the level of open aggression and antisocial actions at the lowest marks in the general profile. The
weak side of the group is an insufficient level of assertiveness, which is inferior to the indicators of «Indirect
actions». This indicates that instead of directly defending their rights, respondents often resort to
workarounds, hints or manipulations. This problem is especially acute for 25% of respondents, whose level
of self-confidence is critically low. Although 60% of the sample has a balanced profile, the other 40% show
conflicting behavior patterns. Among them, the most common are «Social manipulators» (17.5%), who are
prone to intrigue, and individuals with «Hidden tension» (12.5%), who are at high risk of psychosomatic
disorders and emotional burnout due to the accumulation of internal aggression.

To increase the stress resistance of the group, it is recommended to focus on the development of
assertiveness. Learning confident behavior will help shift the emphasis from passive caution and
manipulative tactics to direct and constructive problem solving, which will contribute to better personal
well-being and effective teamwork.
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FEATURES OF SOCIAL COUNSELING FOR PEOPLE WITH
DISABILITIES IN TIMES OF CRISIS

VY craTTi BUCBITICHO cOLliajbHE KOHCYIbTYBAHHS SIK OJHY 3 KJIIFOYOBUX ()OPM HaJaHHS MiATPUMKH
oco0aM 3 IHBaNITHICTIO B MEXaX Cy4acHO! CUCTEMH COmiaabHOi poOoTH. KOHCYNbTyBaHHS pO3TIAAAETHCS
AK ipodeciiiHa AisUTbHICTD, CIPSIMOBaHA Ha CIIPUSHHS 0c001 Y BUPILICHH] )KUTTEBUX TPYAHOILIB, aIaNTaIlii
JI0 COIIaJbHOTO CEepPEeAOBHUINA, peami3allii mpaB i MOXJIHMBOCTEH, a TaKOX MiJABHUINEHHI SKOCTI JKUTTS.
[ligkpecneHo, Mo 0coOu 3 IHBANITHICTIO MOTPEOYIOTh IHAUBIAYATBHOTO MIAXOAY 3 YpaxXyBaHHIM iXHIX
crierudpiuHuX MOTped, TIMOB’SI3aHUX 13 JIOCTYIIOM [0 OCBITH, TpAICBIANITYBaHHSAM, MEIUYHUM
3a0e3MmeyeHHsIM, MOOYTOBOIO aamlTalli€lo, COIiaJbHOI IHTETpaIli€l0 Ta HANATOPKEHHSM ITOBHOIIHHUX
M1)KOCOOHCTICHHX 3B’SI3KIB.

VY cTarTi mpoaHami30BaHO OCHOBHI HAMpPSMH COIIAIBHOTO KOHCYJBTYBaHHS: IICHXOCOIlialibHA
MiATPUMKA, TPaBOBE KOHCYJNBTYBaHHS, HaBiraiisi B CHCTeMi COIIaJbHUX IIOCIYT, Npodeciitae
OpiEHTYBaHHSI Ta KOHCYJbTalii JUist OaThKiB AiTeld 3 iHBaNIAHICTIO. BHOKpeMIIEHO poib COIiabHOTO
KOHCYJIbTaHTA SIK TIPOBIJHAUKA Y CBITI COIIaFHOI JOMTOMOTH, a TAKOX K €MOIIIIHOTO MiATpUMYyBayda, STKAN
BOJIOJIE TEXHIKAMH aKTHBHOTO CIIyXaHHs, KPH30BOTO KOHCYJIbTYBaHHS Ta 3[aTHUI aJanTyBaTH
KOMYHIKaIIifo 10 0cOOIMBOCTEH KITi€HTA.

OxpeMy yBary npucBs4eHo Kinacudikalii TeOpeTHYHUX MiAXO0IB y COLialbHOMY KOHCYJIbTYBaHHI,
TaKUX SK TCHUXOCOIIAJIbHUN, KOTHITUBHO-TIOBEIIHKOBUMH, KIIIEHT-IICHTPOBAHUH, EK3UCTCHIIMHO-
TYMaHICTUYHWH, CUCTEMHHUH, eMITayepMeHT-IIiIXil Ta iHTerpoBaHWU minxin. HamaHo neramesHui omwmc
KOXHOTO 3 IMIJXOJIB, PO3KPUTO TXHIO METy, METOJHU, chepHu 3aCTOCYBaHHS Ta OCOOJMBOCTI poOOTH 3
pi3HUMH KaTeropisMu oci0é 3 iHBamigHicTiO. [limkpecieHo, mo BHOIp MiIXOMy 3alEXHTh BiJl THUILY
IHBaJITHOCTI, BIKYy KJTIEHTA, HOTO KUTTEBOTO JIOCBiTY, ICHXOEMOIIITHOTO CTaHy Ta COIialIbHOTO KOHTEKCTY.

VY craTTi TakoX MOJAHO AHATITUYHUM OTJIAJ CTaHy PO3BHTKY COIajJbHOTO KOHCYJILTYBaHHS B
VYxkpaini. 3a3Ha4eHo, 1110 BITYM3HSIHA CUCTEMa I IepedyBae Ha eTalli CTAHOBJIEHHS, X04a Ma€ CyTTEBUI
HAyKOBO-METOJAMYHUI MOTeHIial. Biu3HadyeHo KIt0UoBi nmpodieMu: HecTada paxoBUX KaJpiB, BIACYTHICTh
€JIMHOI METOIOJIOTI1, (hparMeHTapHICTh 3aKOHOIaBYOT0 PETYIIOBAHHS Ta OOMEXKEHHH JOCTYH JI0 MOCIYT y
cinbehkuX perioHax. [IopiBHSHO BITUM3HAHY NPAKTHKY 3 MDKHAPOIHUM JOCBIIOM KpaiH €Bponeichkoro
Coro3y, CIIA Ta Kanamm, me coriaibHe KOHCYJBTYBAHHS PO3TIIANAETHCS SK CUCTEMHA W KOMIIEKCHA
JiSUTBHICTD, IHTErpOBaHa B CUCTEMY COLIaIbHOTO 3aXMCTy Ta rapaHTOBaHA Ha PiBHI Jep>KaBHOI MO THUKH.

Po3rnsiHyTO TakoX iHCTHTYLIHHI, €TUYHI Ta MPaKTHYHI 3acaau e(PeKTUBHOTO KOHCYJIbTYBaHHS,
30KpeMa NPUHIUIN KOH(DIAESHIIHHOCTI, HEIUCKPUMIHALIli, MMOBard J0 TiIHOCTI Ta aBTOHOMII 0COOM.
Harosomeno Ha BaXJIMBOCTI BIIPOBAKEHHS MYJIBTHIMCIHILTIHAPHOTO MiAX0AY, po30y10BH MapTHEPCTBA
MiX JIep’)KaBHUMH Ta TPOMaJICEKHMH 1HCTUTYIIISIMH, & TAKOXK PO3IIMPEHHS POJIi HEAEPIKABHOTO CEKTOPY.

Martepiau cTaTTi MOXKXYTh Oy TH KOPUCHUMH TSI COLIIAIbHUX TPalliBHUKIB, IICUXOJIOTIB, IIEIaroriB,
NPaBO3aXUCHUKIB, NPEACTABHUKIB IEPKABHUX 1 HEACPKaBHUX CTPYKTYp, AKi MPaLIOIOTh 3 0co0amu 3
IHBaJIIIHICTIO, & TAKOXK JUIS CTYIEHTIB 1 JOC/IIHUKIB, 3al[IKaBJICHUX Y PO3BUTKY 1HKJIFO3UBHOI COLIAIBHOT
MOJITHKH.
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KurouoBi cioBa: comiagbHe KOHCYJIBTYBaHHS, OCOOM 3 1HBaNiIHICTIO, colianbHa poOOTa,
npodecifina miaTpUMKa, TIX0IU, aJanTailis, IHTerpallis, IpaBa JFIUHU.

The article highlights social counseling as one of the key forms of support for persons with
disabilities within the modern social work system. Counseling is considered a professional activity aimed
at helping individuals overcome life difficulties, adapt to their social environment, realize their rights and
opportunities, and improve their quality of life. It is emphasized that persons with disabilities require an
individual approach that takes into account their specific needs related to access to education, employment,
medical care, domestic adaptation, social integration, and the establishment of meaningful interpersonal
relationships.

The article analyzes the main areas of social counseling: psychosocial support, legal counseling,
navigation in the social services system, career guidance, and counseling for parents of children with
disabilities. The role of the social counselor as a guide in the world of social assistance is highlighted, as
well as that of an emotional supporter who possesses active listening and crisis counseling techniques and
is able to adapt communication to the client's characteristics.

Special attention is paid to the classification of theoretical approaches in social counseling, such as
psychosocial, cognitive-behavioral, client-centered, existential-humanistic, systemic, empowerment, and
integrated approaches.

A detailed description of each approach is provided, revealing their purpose, methods, areas of
application, and features of working with different categories of persons with disabilities. It is emphasized
that the choice of approach depends on the type of disability, the client's age, life experience, psycho-
emotional state, and social context.

The article also provides an analytical overview of the state of social counseling in Ukraine. It is
noted that the domestic system is still in its infancy, although it has significant scientific and methodological
potential. Key problems are identified: a shortage of qualified personnel, the lack of a unified methodology,
fragmented legislative regulation, and limited access to services in rural areas. Domestic practice is
compared with the international experience of the European Union, the United States, and Canada, where
social counseling is viewed as a systematic and comprehensive activity, integrated into the social protection
system and guaranteed at the level of state policy.

The institutional, ethical, and practical foundations of effective counseling are also considered, in
particular the principles of confidentiality, non-discrimination, respect for dignity, and personal autonomy.
The importance of implementing a multidisciplinary approach, developing partnerships between state and
public institutions, and expanding the role of the non-governmental sector is emphasized.

The materials in this article may be useful for social workers, psychologists, educators, human
rights defenders, representatives of governmental and non-governmental organizations working with
persons with disabilities, as well as for students and researchers interested in the development of inclusive
social policy.

Key words: social counseling, persons with disabilities, social work, professional support,
approaches, adaptation, integration, human rights.

Problem statement. In the current situation, where Ukrainian society is experiencing a protracted
multidimensional crisis caused by war, economic instability, social inequality, and the deepening
vulnerability of certain categories of the population, there is a growing need for effective social support
tools. This is especially true for persons with disabilities, who in times of crisis face increased social
barriers, limited access to services, psychological stress, isolation, and violations of their basic rights.

Social counseling in such conditions becomes extremely important as a means of emergency
response, emotional stabilization, mobilization of internal resources, and establishment of access to support.
It is not only a form of assistance, but also a tool for protecting rights, preserving dignity, developing
agency, and preventing social exclusion. In the context of mass population displacement, loss of housing,
work, and social ties, there is a growing need for crisis, remote, and mobile counseling for persons with
disabilities.

Despite the existence of some experience and a regulatory framework, social counseling for persons
with disabilities in Ukraine remains an underdeveloped and unstandardized field. In times of crisis, it is
important to rethink its place in the social protection system, adapt methods to new realities, strengthen
professional training, and create conditions for prompt, sensitive, and competent assistance. That is why
research into the specifics of social counseling for persons with disabilities in times of crisis is extremely
relevant in both theoretical and practical terms.
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Social counseling is one of the key forms of social work with persons with disabilities. It is a process
of providing professional assistance aimed at supporting individuals in overcoming life difficulties,
adapting to the social environment, realizing their rights and opportunities, and improving their quality of
life. It is especially important in situations where a person faces barriers - not only physical, but also social,
emotional, psychological, or legal.

Analysis of recent studies and publications. In recent years, the issue of social counseling for
persons with disabilities has been actively developed both in domestic and foreign scientific circles.
Researchers are increasingly focusing on the integration of the social model of disability, which emphasizes
not the limitations of the person themselves, but the barriers in society. This approach strengthens the
position of social counseling as an instrument of social justice and human rights protection [6].

In particular, a number of recent publications have substantiated the importance of applying a
multidisciplinary and person-centered approach that takes into account the individual needs of the client in
the context of their social environment. The works focus on the need to create a safe emotional space for
working with clients who have experienced trauma or are in a state of psychological vulnerability. Research
studying the adaptation of persons with disabilities to changed living conditions as a result of war,
displacement, and loss of social ties has become particularly relevant.

Recent works pay considerable attention to the issue of supervision in social work as a tool for
supporting the specialists themselves who work with vulnerable populations. The importance of developing
critical thinking in counselors, their ability to reflect and identify professional burnout, which is especially
relevant in crisis situations, is emphasized [4].

A separate area of research concerns counseling in the educational environment. Works devoted to
supporting students with disabilities highlight the need to implement adapted programs, develop inclusive
support in educational institutions, and the role of social workers in overcoming educational barriers.

Foreign authors also draw attention to the involvement of persons with disabilities themselves in
decision-making processes that affect them. This demonstrates a transition to a model of counseling based
on partnership, recognition of the client's subjectivity, and expansion of their rights and opportunities. The
experience of countries such as Canada, the Netherlands, and Finland, where the philosophy of self-
advocacy is key to the organization of social services, is particularly relevant [10; 11].

Contemporary publications also systematize practical approaches to crisis counseling, particularly
in conditions of military action, emergencies, and social instability. It is noted that effective counseling
should not only respond to the client's needs but also contribute to their personal growth, social mobility,
and inclusion in community life.

The purpose of the article. To conduct a theoretical analysis of the characteristics of social
counseling for persons with disabilities in crisis situations.

People with disabilities often require an individual approach because they have specific needs that
may relate to education, employment, access to medical and social services, domestic adaptation,
communication with others, and establishing a full social life. Social counseling helps not only to navigate
the existing support system, but also to teach people to make the most of their own resources to overcome
life's difficulties [5].

The main areas of social counseling for people with disabilities include:

Psychosocial support - assistance in accepting one's condition, overcoming internal barriers,
improving self-esteem, and motivating oneself to lead an active life.

Legal counseling - providing information about rights, benefits, social guarantees, and
opportunities to receive assistance in accordance with current legislation.

Navigation in social services - assistance in contacting the relevant institutions (Medical and Social
Expert Commission, employment centers, social protection departments, etc.).

Educational and professional counseling - advice on education, obtaining a profession, career
guidance, and retraining.

Consultations for parents of children with disabilities - how to care for, raise, and socialize a child;
how to combine care with the personal development of parents. Counseling can be provided in state or non-
state structures: social services, rehabilitation centers, educational institutions, public organizations. It is
important that specialists have empathy, knowledge of legislation, active listening techniques, crisis
counseling skills, and an understanding of the specific needs of clients with disabilities. Particular attention
should be paid to confidentiality, a non-discriminatory approach, preserving the dignity of the individual,
and respect for their autonomy [3].

In Ukraine, social counseling for people with disabilities often focuses on basic needs, such as
applying for social benefits, helping them find housing or work, and registering their disability. However,
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more and more specialists are striving to develop a comprehensive approach focused on the client's personal
growth, their integration into society, and overcoming social isolation.

The issue of social counseling for persons with disabilities in Ukraine has become particularly
relevant in recent decades due to the gradual transition from a medical to a social model of disability
perception. In domestic scientific discourse, there is growing interest in studying the role of social workers,
counseling as a method of social assistance, and the effectiveness of interaction between state institutions
and civil society in this area [2].

At the present stage in Ukraine, the problem of social counseling for people with disabilities is
considered in studies of social pedagogy, social work, psychology, and law. Significant contributions have
been made by such scholars as I.D. Zvereva, L.K. Odinchenko, A.Y. Kapskaya, and 1.B. Ivanova, who in
their works analyzed the conceptual foundations of social support, adaptation, and integration of people
with functional limitations into Ukrainian society [1; 8].

In practical terms, this problem is partially addressed through the activities of social service centers,
particularly in the context of early intervention programs, support for families with children with
disabilities, and the provision of counseling services for young people and adults with disabilities. In the
2000s, state programs aimed at developing social counseling were adopted (for example, the Turbota
program), and social rehabilitation centers were created, where social counseling became one of the key
areas of work.

Despite this, the social counseling system in Ukraine is still in the process of development. There
is no unified methodology for providing counseling services to persons with disabilities, and there is a
shortage of qualified personnel, especially in rural and remote areas. The training of social workers only
partially covers the topic of counseling people with disabilities, which complicates professional practice.
In addition, legislation does not yet clearly regulate the standards of social counseling as a social service
[4].

Issues of interagency cooperation, the creation of an accessible environment for service delivery,
and the introduction of innovative forms such as online counseling, mobile support teams, and crisis
counseling centers remain relevant. The development of the non-governmental sector, in particular
community and charitable organizations, which often act as intermediaries in the provision of counseling,
is also gaining importance.

Thus, although Ukraine has established the scientific and practical prerequisites for the
development of social counseling for people with disabilities, it is necessary to further systematize this
activity, improve the quality of services, standardize approaches, strengthen the professional training of
specialists, and more widely implement the best European practices in this field.

In global practice, the issue of social counseling for people with disabilities has long gone beyond
the narrow practical sphere and is being actively developed both scientifically and institutionally. The
modern approach is based on the social model of disability, which focuses not on the limitations of the
individual, but on the barriers in society that prevent full participation in community life. This concept is
widely implemented in the European Union, the United States, Canada, Australia, and a number of other
countries.

In Western European countries, social counseling is an integral part of the state support system. It
is provided through a network of social services, employment centers, inclusive educational institutions,
health care facilities, and non-governmental organizations. Counseling there is comprehensive in nature
and covers legal, psychological, educational, career, and rehabilitation support.

In the United States, social counseling is considered a specialized field of professional practice.
There is a system of licensing counselors, accrediting programs, and standards for service delivery,
including principles of ethical conduct. Counselors often work in multidisciplinary teams alongside
psychologists, medical professionals, educators, and employment specialists. Considerable attention is paid
to the development of an individual support plan, which is developed together with the client and their
family.

In European Union countries, the development of social counseling is part of the overall social
inclusion policy. For example, in Germany, France, Sweden, and the Netherlands, the provision of social
counseling for persons with disabilities is guaranteed by law and often funded by the state. In these
countries, great attention is paid to early intervention, family support, a gender-sensitive approach, and
preparing persons with disabilities for independent living. The availability of such services is a key element
of human rights compliance.

In Canada, social counseling is linked to the philosophy of self-advocacy, which means supporting
the active participation of persons with disabilities in making decisions about their own lives. Civil society
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organizations play an important role, offering support not only to the person themselves, but also to their
relatives and caregivers, as well as working to change public perceptions of disability [10].
Academic research on this topic abroad covers a wide range of issues: from practical counseling techniques
and ethical standards to gender specificity, multicultural approaches, and the impact of inclusive policies
on the quality of life of people with disabilities. Considerable attention is paid to the development of critical
thinking, combating discrimination, and developing the social capital of persons with disabilities.

Table 1
Features and content of social counseling for persons with disabilities
Aspect Content Features
Purpose of counseling Helping individuals adapt, | Focus on independence, social
overcome difficulties, and | activity, and improving quality
realize  their rights and | of life
opportunities
Consulting subjects People with physical, mental, | Individual approach taking into
and  sensory  disabilities; | account age, type of disability,

children, youth, adults, families

and psycho-emotional state

Types of counseling

Individual, group, remote,
crisis, support

Often requires long-term, step-
by-step counseling

Scope of services

Psychological and emotional
support,  legal  assistance,
information provision, career
guidance

Should include comprehensive
assistance: legal, psychological,
social

Basic principles

Confidentiality, voluntariness,
partnership, non-discrimination

It is extremely important to
adhere to the principle of
respect for the dignity and
autonomy of the client.

Role of specialist the specifics | Social ~ worker, counselor, | Must have specialized

of disability psychologist, human rights | knowledge, empathy, and
activist understanding of the specifics

of disability

Communication characteristics | Active  listening,  adapted | The need to take into account
speech, nonverbal | characteristics of perception,
communication, reactions, and possible
communication support | limitations  in  expressing
technologies emotions

Results of counseling Emotional relief, better | Strengthening self-confidence,

understanding of the situation,
decision-making, social activity

reducing dependence on outside
help

Barriers in the process Social stereotypes, mistrust, | The need to remove physical
legal  ignorance, physical | and psychological barriers to
inaccessibility of services receiving counseling

Conditions for effectiveness Comprehensive support, | Cooperation between the state,
multidisciplinary approach, | community, family, and
accessibility of  services | specialists; clear legislative
legislative framework framework

Social counseling for persons with disabilities is a multifaceted process that involves not only
providing assistance, but also creating conditions for the development of autonomy, integration, and
realization of the potential of such persons. As can be seen from the table, the content of this activity goes
far beyond informational support - it covers psycho-emotional assistance, legal information, professional
guidance, and emotional support [2].

The main goal of counseling is to help a person adapt to their social environment, overcome life
difficulties, and support them in making decisions related to their personal and professional life. At the
center of this process is always the person with a disability themselves - with their needs, feelings, and
vision for their own life.
Counseling should take into account age characteristics, type of disability, level of social maturity,
and ability to make independent decisions. Therefore, different types of counseling are used - individual,
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group, remote, and crisis counseling. In many cases, long-term support is needed, covering not just one
consultation, but the entire process of developing the client's personal resources.

The content of counseling is comprehensive: the counselor not only responds to requests, but also
helps the client to better understand their rights and opportunities and gain self-confidence. The specialist
must also work in accordance with ethical principles - in particular, respecting human dignity, maintaining
confidentiality, and acting in the client's best interests.

Particular attention should be paid to communication. When counseling persons with disabilities,
it is important to adapt language and use nonverbal methods or alternative communication technologies,
depending on the client's needs. This ensures the full inclusion of the person in the interaction process.
Successful counseling should lead to positive changes in the client's life: reduced anxiety, increased
confidence, and more active inclusion in social processes. However, there may be barriers to achieving
this—physical, psychological, and informational. Overcoming such barriers requires the efforts of both
professionals and society as a whole.

The effectiveness of social counseling largely depends on the availability of a supportive
environment, interagency cooperation, and legal support. It should not be just a formal service, but a real
tool for change, with an emphasis on human dignity, opportunities, and the value of each individual.

In modern social work with persons with disabilities, increasing attention is being paid to an
individualized approach to solving life difficulties [3; 7]. Social counseling is one of the main tools for
supporting, adapting, and socially integrating such persons. It covers a wide range of areas, from emotional
support to legal assistance, career guidance, and crisis intervention. In this regard, various approaches are
used in counseling, allowing for flexible adaptation of assistance to the needs of a particular person. Each
approach has its own philosophy, theoretical basis, goals, methods, and techniques. Their competent
application allows avoiding stereotyping, overprotection, or imposing decisions. Instead, counseling
becomes a partnership process where the client is recognized as a full-fledged subject capable of influencing
their own life.

Psychosocial approach. This approach views a person with a disability not in isolation, but in the
context of their social environment. The focus is on the interconnection between personal experiences and
social living conditions. The main task is to overcome psycho-emotional stress and activate resources that
will help the person adapt to their new life situation. This approach is particularly effective when working
with people who have recently become disabled and are experiencing a loss of function, social status, or
independence.

An important part of counseling is creating an emotionally safe environment in which the client
can openly talk about their fears, shame, and despair, and the counselor, in turn, helps not only to
emotionally “unburden” the person, but also to see the starting points for further change.

Cognitive-behavioral approach (CBT). This approach is highly practical and focused on changing
dysfunctional thoughts and behaviors. In the case of people with disabilities, it allows them to identify
internal beliefs that limit their opportunities for self-realization: for example, «I don't deserve a happy life»,
«I am not capable of working», «no one will accept me».

Using cognitive restructuring techniques, the counselor helps the person change these attitudes and
form adaptive and positive ones instead. Behavioral experiments (mini-tasks), situation modeling, and
social roles allow clients to test new ways of interacting with society in practice.

Client-centered approach (humanistic school). This approach is particularly effective in situations
where the client needs non-judgmental support, acceptance, and belief in their own strengths. According to
C. Rogers' ideas, the counselor does not «treat» the client or impose any decisions on them - they create an
atmosphere of deep empathy in which the client themselves comes to understand the causes of their
difficulties and seeks internal resources for change.

This is particularly relevant in cases where a person with a disability has experienced
discrimination, stigmatization, or long-term isolation. The goal is to help the person reconnect with their
own values, needs, and desires, as well as to feel their own significance regardless of physical or mental
limitations.

Existential-humanistic approach. A distinctive feature of this approach is its focus on profound
questions: the meaning of life, death, choice, responsibility, and freedom. People with disabilities often
experience an identity crisis, a loss of direction, and a change in their perception of the future. Existential
counseling helps clients rethink their place in the world, find new meaning in everyday life, and focus on
what remains rather than what has been lost. The psychological power of this approach lies in deeply
accepting people as they are, as well as in facilitating inner transformation and spiritual growth, which can
occur even in difficult life circumstances.
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Systemic approach. This approach is based on the assumption that a person's behavior, emotions,
and decisions depend on interactions within the family and social system. Applying a systemic approach to
social counseling for persons with disabilities involves engaging not only the client themselves, but also
their immediate environment - family, caregivers, and support specialists. This approach is particularly
effective in counseling families raising a child with a disability or adults who require care. The work focuses
on strengthening intra-family ties, improving communication, reducing emotional burnout among family
members, and forming new models of support.

Empowerment approach. One of the most promising approaches in modern social counseling is the
empowerment approach. Its goal is not just to help solve a problem, but to make the client an active
participant in their own life, restore their self-confidence, and encourage them to take action, achieve self-
fulfillment, and participate in public life. This approach rejects the paternalistic attitude towards people
with disabilities as «victims» in need of care. Instead, the counselor sees the client as a partner capable of
development, decision-making, and protecting their own rights. Effective tools include forming self-help
groups, mentoring, and participating in volunteer and social projects.

Integrated approach. In complex social realities, it is often impossible to limit oneself to a single
approach. Therefore, in social counseling practice, there is a tendency toward integration - combining
different theoretical approaches and techniques that meet the needs of a specific client. This approach
ensures flexibility, adaptability, and consistency in work. A specialist who works in an integrative manner
not only combines techniques but also forms a comprehensive view of the client's situation, taking into
account the social, psychological, legal, cultural, and existential aspects of their problem [4].

Conclusions. Thus, social counseling for persons with disabilities is a key support tool that helps
overcome barriers, expand opportunities, and promote integration into society. At the center of this process
is the person themselves, with their needs, rights, feelings, and aspirations for a dignified life. Counseling
provides not only information, but also emotional, psychological, legal, and practical assistance, taking into
account an individual approach and deep respect for the client's dignity. Modern practice demonstrates a
wide range of approaches, from psychosocial to integrative, each of which has its own value in the context
of a specific life situation. Of particular importance is the empowerment approach, which focuses on the
subjectivity of the individual and supports their active life position.

Despite the positive dynamics of social counseling development in Ukraine, the system is still in
its infancy. There is a need for professional training, implementation of quality standards, better interagency
cooperation, and expanded access to services, especially in communities and rural areas. While global
experience demonstrates stable institutional mechanisms and effective support models, Ukrainian practice
requires further integration of international approaches, consideration of contextual realities, and
strengthening of the role of the non-governmental sector.

Thus, the development of high-quality, professional, and ethically oriented social counseling should
become a priority not only for the professional community but also for state policy on social support for
persons with disabilities. Only with a systematic, interdisciplinary, and humanistic approach can counseling
achieve its main goal - to promote independence, social participation, and improved quality of life for
people with disabilities in Ukraine.
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FACTORS, DETERMINANTS, AND CONSEQUENCES OF THE EMERGENCE OF THE
CATEGORY “CHILDREN OF INTERNALLY DISPLACED PERSONS” IN UKRAINE

Y cmammi 30ilicheno KOMNIEKCHUL MeopemuKo-aHaliMmuYHUuL po3eisid YUHHUKIG, (haxmopie ma
HACAIOKI8 NosAsuU U IHCMumyyioHanizayii kameeopii «dimu HympiuHb0 nepeminjerux ocioy ¢ Yxpaiui 6
ymogax mpusanoi 30potiHoi azpecii ma MacCWMAOHO20 BHYMPIUHLO20 NepeMiujeHHs HAceleHHs.
Axmyanizo8anHo CoyianbHO-NCUXON0SIYHUL UMID NpoOAeMU, WO BU3HAYAE o0cobaueocmi adanmayii,
inmezpayii ma 8ioH061eHHA Hcummeeo2o nomenyiany oimeti BIIO 6 ymosax eumyuieno2o nepecenenns ma
NONIKYIbmMYpHO20 cepedosuwia. OOTPYHMOBAHO ABMOPCHKE PO3VMIHMA NOHAMMA «OIMU GHYMPIUIHLO
nepemiujeHux ocio» ax ocobaueoi coyianbHo-0emoepaghiunoi ma coyianbHO-NCUXON0SIYHOI Kame2opii, wo
NOEOHYE NPAsosy GU3HAUEHICMb Ccmamycy 3 RNIOGUWEHUM pIGHeM COYIanbHOi ma NCUXON02iYHOT
epazaueocmi. Ilpoananizoeano cykynuicms YUHHUKIE | (haxmopie Maxpo-, Me30- ma MIKPOPIGHIS, SKI
3YMO8II0I0Mb POPMYBAHHA YI€T Kame2opii, 30KpeMa 80EHHO-NOMIMUYHI, COYIANbHO-eKOHOMIYHI, NPABOGL
ma  IHCMUmyyitini, — COYiaNbHO-NCUXONI02IYHI,  OCBIMHbLO-KYIbMYPHI,  Oemocpadiuni U cimelHi.
Cucmemamu3o6ano Hacrioku nosieu kamezopii «oimu BIIO» na piznux pieHax coyianbHoi opeaHizayii:
iHOUBIOYaNbHOMY (NCUXOEMOYIUHUL CMAH, NOCMMPABMAMuyHi peakyii, ocobaugocmi coyianizayii ma
HasuanvbHoi  momusayii), cimetinomy (mpancgopmayis — ponell, 3POCMAHHA — NCUXOCOYIANLHO20
HABAHMADICEHHS, PU3UKU Oe3adanmayii), iHcmumyyitiHomy (oceima, cucmema cOYianbHO20 3aXUCMY,
OXOPOHA NCUXIYHO20 300p08’sl), 2POMAOCOKOMY Ma 3A2aNbHOO0EPI’CABHOMY (HABAHMAICEHHA HA
iHpacmpykmypy, nompeba 8 MidCCEeKMOPANbHIU 83AEMOOI Ma 800CKOHANCHHI 0epAHCABHOI NOIMUKLUL).
Jlosedeno, wo HAcniOKU GHYMPIUWHLO20 NepeMiyerHs Oimeli Maiomb CUCMEMHUU | 00820MPUBAIUIL
Xapaxkmep, NOEOHYIOYU PUBUKU COYIANbHOI MapeiHanizayii 3 HOMeHyiaioM po36UMKYy 34 YMOSU
YinecnpamMo8anol, KOMNIEKCHOL ma MIdDCOUCYUNTIHAPHOT NIOMPUMKU.

Knrouoei cnosa: dimu enympiuibo nepemiujeHux ocio, YuHHUKY, Gaxmopu, HACTIOKU, COYIATbHO-
ACUXON02TUHULL GUMID, 3axXucm Oimell.

The article provides a comprehensive theoretical and analytical examination of the factors,
determinants, and consequences of the emergence and institutionalization of the category “children of
internally displaced persons” in Ukraine under conditions of prolonged armed aggression and large-scale
internal displacement of the population. The socio-psychological dimension of the problem is emphasized,
as it determines the specific features of adaptation, integration, and restoration of the life potential of IDP
children in the context of forced displacement and a multicultural environment. The author’s understanding
of the concept “children of internally displaced persons” is substantiated as a distinct socio-demographic
and socio-psychological category that combines legal certainty of status with an increased level of social
and psychological vulnerability. A set of macro-, meso-, and micro-level factors and determinants shaping
this category is analyzed, including military-political, socio-economic, legal and institutional, socio-
psychological, educational and cultural, demographic, and family-related ones. The consequences of the
emergence of the category “IDP children” are systematized at different levels of social organization:
individual (psycho-emotional state, post-traumatic reactions, features of socialization and learning
motivation), family (role transformations, increased psychosocial burden, risks of maladaptation),
institutional (education, social protection system, mental health care), community and national (pressure
on infrastructure, the need for intersectoral interaction and improvement of state policy). It is proven that
the consequences of children’s internal displacement are systemic and long-term in nature, combining risks
of social marginalization with development potential provided that targeted, comprehensive, and
interdisciplinary support is ensured.
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Keywords: children of internally displaced persons, factors, determinants, consequences, socio-
psychological dimension, child protection.

Problem statement. The full-scale armed aggression against Ukraine, which began in 2014 and
intensified significantly in 2022, has led to large-scale processes of internal displacement and the formation
of new socially vulnerable groups. One of the most sensitive and socially significant categories within the
structure of internally displaced persons is children who, as a result of the war, were forced to leave their
permanent place of residence together with their families or independently. The emergence and
institutionalization of the category “children of internally displaced persons” (IDP children) is a complex
social phenomenon that significantly transforms children’s life trajectories, disrupts habitual conditions of
socialization, education, and development, and is accompanied by the loss of a sense of security, stability,
and predictability of the future. Experiences of war, evacuation, loss of home, disruption of social ties, and
prolonged exposure to stress create increased risks of psychological traumatization, social maladaptation,
and marginalization of IDP children. At the same time, this category of children acquires a specific social
status that combines legal certainty with a high level of social and psychological vulnerability.

Analysis of recent research and publications. In contemporary academic discourse, the issue of
IDP children is considered mainly within separate sectoral approaches — social-legal, socio-pedagogical, or
psychological — in the works of recent years by Sylkina S. (2022), Braichenko T., Yakukhina N. (2023),
Bulkovska V. (2023), Vitko V. (2023), Rohovska O., Babachanakh S. (2024), Kalinina Ye., Kharchenko
L. (2025), and others.

However, a comprehensive understanding of the factors, determinants, and consequences of the
emergence of this category, taking into account their interaction at different levels of social organization —
from the individual to the national level — remains insufficiently systematized. The relevance of studying
the factors, determinants, and consequences of the emergence of the category “children of internally
displaced persons” in Ukraine is primarily driven by the scale and duration of internal displacement
processes, which have a systemic impact on all spheres of social life. Particular attention should be paid to
the socio-psychological dimension of the problem, as it determines the quality of adaptation, integration,
and restoration of children’s life potential under conditions of forced displacement.

The purpose of the article is to analyze and substantiate the factors, determinants, and
consequences of the emergence of the category “children of internally displaced persons” in Ukraine from
the perspective of the socio-psychological dimension of the problem.

Presentation of the main research findings. It should be emphasized that the conducted scholarly
inquiry allows us to state the following: a certain number of academic works are devoted to problematic
issues related to children of internally displaced persons. However, the analyzed studies almost do not
present a terminological and substantive elaboration of the concept “children of internally displaced
persons”; the factors and determinants that condition the emergence of this concept are considered only
partially; and the consequences of the social category “children of internally displaced persons” are virtually
not outlined from the perspective of a multi-level structural approach.

Under these circumstances, and in order to ensure an adequate scientific foundation for further
research within the declared problem field, it is deemed appropriate to clarify and conceptualize the content
of the concept “children of internally displaced persons.” This concept is understood as minors — children
and adolescents under the age of 18 — who, as a result of armed confrontation, temporary occupation of
territories, mass manifestations of violence, systemic violations of human rights, emergency situations, or
other security threats, were forced, together with their parents or legal guardians or independently, to leave
their permanent place of residence and relocate within the territory of the state without crossing an
internationally recognized border, thereby acquiring the status of internally displaced persons.

The emergence and subsequent institutionalization of the category “children of internally displaced
persons” (hereinafter — IDP children) are conditioned by the combined influence of factors and determinants
at the macro-, meso-, and micro-levels, which develop under conditions of armed conflicts, socio-political
instability, and transformations of the security environment. In the Ukrainian context, the actualization of
this category is directly related to prolonged military events, the temporary occupation of certain territories,
and, as a consequence, large-scale processes of forced internal displacement of the population.

Sharing the position of A. Holotenko, it should be noted that the leading factors causing forced
displacement and posing threats to citizens’ safety include: social conflicts accompanied by violence
(physical assaults, threats, various forms of discrimination and persecution); persecution on national,
political, religious, or other grounds manifested in restricted access to employment, education, and social
protection; changes in the political situation or state system, including armed conflicts, political repression,
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or persecution; as well as natural and man-made disasters [4, p. 8]. At the same time, given the specificity
of the problem of psychologists’ professional activity with IDP children in a multicultural environment, it
is necessary to single out factors and determinants characteristic precisely of the studied context.

Military-political factors are fundamental and decisive in the process of forming the category of
IDP children. Armed conflict acts as a systemic source of threats to the civilian population: active hostilities,
shelling of populated areas, and constant danger to the lives and health of children and their family members
necessitate forced departure from places of permanent residence. This group of factors also includes the
temporary occupation of territories, militarization of civilian space, and violations of international
humanitarian law, which destroy the basic conditions of a safe childhood and lead to mass internal
displacement.

Socio-economic factors play an equally significant role. Military actions and the related crisis
phenomena lead to a substantial deterioration in living conditions for families with children: destruction or
damage to housing, loss of employment by parents, decline in income levels, and degradation of
educational, healthcare, and social protection infrastructure deprive children of a stable environment for
development. The inability to meet basic needs at the previous place of residence becomes a significant
determinant in the decision to relocate, as a result of which children acquire IDP status.

Legal and institutional factors also have a substantial impact on the formation of the category “IDP
children.” The introduction of an appropriate legal status, registration mechanisms, and social protection
systems contributes to the objective identification of children as a specific socio-demographic group
requiring particular guarantees, protective mechanisms, and intersectoral support. At the same time,
imperfections in certain legal procedures, fragmentation in the implementation of state policy, and unequal
access to social services in host communities increase the vulnerability of IDP children and underscore the
need for their separate scholarly and practical consideration.

Socio-psychological factors constitute an important dimension of the emergence and differentiation
of this category. Forced displacement is accompanied by children’s traumatic experiences of losing their
home, separation from loved ones, and disruption of their habitual way of life, which negatively affects
their emotional state, behavioral reactions, and processes of social adaptation. Increased levels of anxiety,
fear, and uncertainty about the future, combined with the need to integrate into a new social environment,
shape the specific needs of this group, distinguishing it from other categories of children.

Educational and cultural factors are associated with disruptions in educational trajectories and
socialization processes. The closure or destruction of educational institutions, forced changes of schools,
and transitions to distance or blended learning complicate the educational process and interpersonal
interaction. In addition, regional cultural differences, new social norms, and living conditions, and within
the scope of this study — a multicultural environment, may cause adaptation difficulties, feelings of
alienation or stigmatization, thereby increasing the social vulnerability of IDP children.

Demographic and family factors are also of considerable importance. The family, as a basic
institution of socialization, determines a child’s life circumstances in conditions of displacement. Forced
relocation of the entire family or its partial fragmentation (separation from one parent, loss of relatives)
directly affects the child’s social status and psycho-emotional state. The presence of large families, families
with children with disabilities, or experiences of orphanhood increases the risks of marginalization and
contributes to identifying IDP children as a special social group with heightened needs.

Summarizing the above, it can be stated that the emergence of the category “IDP children” is the
result of a complex interaction of military-political, socio-economic, legal, socio-psychological,
educational and cultural, demographic, and family-related factors and determinants. Their combination
forms a specific social status of children that is simultaneously characterized by legal certainty and
increased social vulnerability.

As emphasized above, children who, as a result of the armed conflict in Ukraine, have acquired the
status of internally displaced persons find themselves in a situation of multidimensional social,
psychological, and educational challenges that significantly complicate the process of their full-fledged life,
socialization, and development. Loss of home, forced rupture with the familiar social environment,
educational space, and everyday practices deprive such children of a sense of stability, security, and
predictability of the future. Unstable housing conditions, frequent relocations, and the need to adapt to new
communities increase the risks of social maladaptation, isolation, and marginalization. According to
S. Sylkina, as a result of military actions, IDP children experience a sharp change in their habitual living
environment and social circles, and during evacuation from combat zones most children undergo negative
emotional experiences and remain in a state of stress. At the same time, upon arriving at a new place of
residence, they face difficulties in social adaptation: they are disoriented and experience fear and
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uncertainty [8, p. 75]. IDP children often encounter numerous psychological and social problems that can
significantly affect educational outcomes and the process of adaptation to a new environment [6, p. 59],
particularly within a multicultural context, which constitutes the focus of the stated problem.

It should be emphasized that within the socio-psychological, socio-pedagogical, and human rights
discourse, IDP children are regarded as a distinct socially vulnerable population group. This group is
characterized by increased risks of violations of the rights to safety, education, healthcare, family
upbringing, and harmonious development and therefore requires comprehensive state, social,
psychological, and pedagogical protection, support, and assistance aimed at ensuring their adaptation,
integration, and restoration of life potential under conditions of forced displacement. At the same time, the
Law of Ukraine On Child Protection (Article 1) enshrines the principle of “the best interests of the child,”
understood as actions and decisions aimed at meeting the individual needs of a child in accordance with
their age, gender, health status, developmental characteristics, life experience, family, cultural, and ethnic
background, while also taking into account the child’s views if they have reached an age and level of
development sufficient to express them [5]. However, contemporary realities indicate that IDP children
often have limited or impeded access to quality education, medical and rehabilitation services,
psychological assistance, and systems of social guarantees. This adversely affects their physical and mental
health, educational achievements, and the formation of life prospects. A particularly high level of
vulnerability is inherent in preschool and primary school—age children, for whom disruptions in educational
and socialization trajectories may have delayed and long-term consequences.

At the individual level, acquiring IDP child status is accompanied by significant changes in psycho-
emotional condition, behavioral manifestations, and socialization processes. Experiences of forced
displacement, loss of a sense of safety, home, and stability often lead to increased anxiety, fear, emotional
tension, sleep disturbances, difficulties with concentration, and decreased learning motivation. For some
children, post-traumatic reactions are characteristic; these may manifest with a delay and influence the
formation of personal identity, self-esteem, and trust in the social environment. At the same time, in certain
cases forced displacement activates the development of adaptive strategies, resilience, and the ability to
cope with crisis situations, which, given appropriate support, may become a resource for personal growth.

At the family level, the emergence of a child with IDP status brings to the fore a complex set of
socio-economic and psychosocial problems. Loss of housing, employment, and parents’ social ties, as well
as changes in roles and responsibilities within the family, intensify the emotional burden on children. Often,
the child becomes a witness to or participant in family crises caused by material instability, psychological
exhaustion of adults, and a decline in the family’s educational potential. At the same time, increased
interdependence and cohesion may form within such families, when joint overcoming of difficulties acts
as a factor of consolidation of family relations. However, in the absence of systematic support from social
services, the risks of maladaptation and intergenerational conflicts increase significantly.

At the institutional level, the education system undergoes particularly noticeable transformations,
facing the need for rapid integration of IDP children into new educational environments. Preschool, general
secondary, and extracurricular educational institutions are forced to operate under conditions of overload,
shortages of teaching staff, varying levels of children’s preparedness, and learning gaps caused by
interruptions in the educational process. Educational institutions increasingly require expanded
psychological and pedagogical support, inclusive practices, and programs of social adaptation and
assistance, since changes of schools, differences in curricula, and difficulties of linguistic, cultural, and
social integration affect academic achievement and social inclusion. Institutional consequences include the
need to implement adaptation programs, inclusive and compensatory educational models, as well as to
enhance teachers’ psychological and pedagogical competence in working with children who have
experienced trauma, loss, and forced displacement.

The healthcare system is also facing significant challenges, particularly in the field of children’s
mental health. Military events, forced displacement, and the destruction of social ties contribute to an
increase in psycho-emotional disorders, anxiety disorders, and manifestations of post-traumatic stress.
Accordingly, an institutional consequence is the need to develop psychological services, multidisciplinary
support teams, and to integrate psychosocial services into medical and educational infrastructures. For the
socio-psychological sphere, this means an expansion of target groups, increased complexity of support
cases, and a growing need for interdisciplinary cooperation among professionals.

The role of civil society and charitable organizations becomes particularly important, as they
complement or partially compensate for the limited resources of state institutions. They provide
humanitarian, psychological, educational, and legal assistance to IDP children, act as intermediaries
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between families and state structures, and initiate innovative programs of social adaptation and integration,
thereby contributing to the development of partnership models between the state and civil society.

At the level of host territorial communities, the arrival of IDP children affects demographic
structures and increases the burden on infrastructure and social services, bringing to the forefront the issue
of communities’ resource capacity. The need for additional funding of educational and healthcare
institutions, development of social housing, child-friendly infrastructure, safe spaces, and inclusive
environments increases. In the absence of adequate resource provision, this may provoke social tension and
competition for limited resources. At the same time, under conditions of effective integration, IDP children
become an important resource for community development, contributing to cultural diversity, social
renewal, and the formation of practices of solidarity and mutual assistance.

At the national level, the emergence of the category of IDP children necessitates the revision and
improvement of state policy in the fields of child rights protection, social protection, education, and
healthcare. There is a need to develop specialized support programs, long-term strategies for integration
and reintegration, and to strengthen interagency coordination. In the societal dimension, this category serves
as an indicator of the depth of social transformations caused by war and, at the same time, as a moral and
humanitarian challenge. Society’s attitude toward IDP children reflects the level of social maturity,
solidarity, and the capacity to restore social cohesion under conditions of prolonged conflict. In the context
of a protracted war, the national response to the needs of IDP children must be comprehensive, intersectoral,
and aimed not only at overcoming the consequences of the crisis but also at ensuring sustainable
development, social integration, and the protection of children’s rights as a key value of a democratic
society.

Overall, the consequences of the emergence of the category “children of internally displaced
persons” as a specific social group in Ukraine are systemic in nature and manifest at all levels of social
organization — from the personal to the national. They combine risks of social vulnerability with
development potential, provided that targeted, comprehensive, and interdisciplinary support is ensured.

Conclusions. Thus, the study of the factors, determinants, and consequences of the emergence of
the category “children of internally displaced persons” in Ukraine is timely and socially significant. It is
aimed at deepening the scholarly understanding of this complex socio-psychological phenomenon and
provides a foundation for the development of effective models of socio-psychological support, adaptation,
and integration of IDP children in the context of Ukraine’s wartime and post-war development.

Prospects for further research. Recognition of the multifactorial nature of this phenomenon and
the multilevel character of its consequences serves, on the one hand, as a methodological prerequisite for
the development of effective state policies and practices, and, on the other hand, as a necessary basis for
designing efficient socio-psychological strategies, programs, and interdisciplinary models of support for
IDP children, aimed at ensuring their protection, adaptation in a multicultural environment, and full-fledged
development under conditions of Ukraine’s wartime and post-war progress.
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STRUCTURE OF COPING BEHAVIOUR OF PEOPLE WITH DISABILITIES WHO
HAVE EXPERIENCED BULLYING

VY crarTi mpeAcTaBIeHO Pe3yNbTaTH TEOPETHKO-EMIIPUYHOTO JOCHIKEHHS CTPYKTYPH KOTIHT-
MOBEIIHKH 0Ci0 3 IHBaJIMHICTIO, SIKI MalTh JAOCBiA OymiiHry. KomiHr-moBemiHKa pO3TISAAETHCS SIK
IHTerpaTHBHA CHCTEMa KOTHITHMBHHX, CMOIIIMHMX 1 TMOBENIHKOBHX MEXaHi3MiB, M0 3a0e3MedyloTh
MOJIOJIAHHST CTPECOBUX CHUTYaIlili, IOB A3aHHUX 13 HETaTUBHUM MIKOCOOWCTICHUM BILIMBOM, COITiaIbHUM
BIITOPTHEHHSIM Ta XPOHIYHUM IICHXOEMOIITHIM HANpyKeHHAM. AKIEHTY€ETHCS, IO OYIIHT BUCTYIIAE
cnenriYHUM TpaBMaTHYHUM YHHHUKOM, SIKHU MOpylIye 0a30Be BiUyTTsl O€3MEKH, MipUBaE J0OBIpY A0
COLIIAILHOTO OTOYEHHSI Ta CyTTEBO BIUIMBAE HA )OPMYBaHHS iHAMBITyalbHUX CTPATETii MOJ0NaHHS CTpECy
B 0Ci0 3 IHBaJIJHICTIO.

Y Mexax JOCHIKeHHS 3[IIHCHEeHO TOPIBHSUIBHUN aHalli3 KOIIIHT-CTpaTeriii oci0 3 1HBaNiTHICTIO 3
JOCBiZIOM 1 0e3 JocBimy OyIiHTY, a TaKOX MPOaHaIi30BaHO TE€HAEPHI OCOOJIIMBOCTI CTPYKTYPH KOIIIHT-
MOBeNiHKH. BcraHoBieHO, mo as oci® 3 JocBigoM OymiHTY XapakTepHe 30epeKeHHS MPOOIeMHO-
OpIEHTOBAaHUX CTpATErill: «IUTAHYBaHHS», «AKTUBHOTO OTIAaHYBaHHS ce0e» Ta «IPUHHATTS», 0 CBIAYUTH
PO TparHeHHs MiATPUMYBaTH KOHTPOJb HaJ CUTYaIli€l0 i aJanTyBaTucs A0 CKIaJHUX YKUTTEBHUX
00CTaBHH HaBiTh 32 YMOB HETAaTHBHOTO COILiaJIbHOTO JOCBiAy. BomHoyac y cTpykTypi KOMIHT-TIOBEIiHKH
MOCHUITIOETHCSI  POJIb  €MOIITHO-OPIEHTOBAaHMX Ta YHHUKAIOYMX CTpaTerid, sKi BUKOHYIOTH (YHKIIFO
TICUXOJIOTIYHOTO 3aXHUCTy, CHPSMOBAHOIO Ha 3HW)KECHHSI IHTCHCUBHOCTI BHYTPIIIHHOTO HAIpY>KEHHS Ta
eMOLIIHOTO 0OJIFO0.

[opiBHANBHMI aHANI3 3aCBIAYUB, IO JOCBI OYIIHTY CYMPOBOKYETHCS 3HIKCHHSM 3aTyYeHOCTI
COLIIaJIbBHUX PECYpCIB IOJOJAHHS, IO MPOSBISIETHCA Y CTPHMAHINIOMY BHKOPHCTaHHI eMOLIHHOI Ta
IHCTPYMEHTAJIBHOI COLIAJILHOT MATPUMKH. Taka TeHJIEHI[isT MOXKe OYTH 3yMOBJICHA MTEPEIKUTUM JOCBIIOM
COILIIaJIbHOTO BiATOPTHEHHS, (POPMYBAHHSIM HEIOBIPH JO OTOYEHHS Ta NPArHEHHSAM JIO MCHXOJIOTIYHOTO
JMCTAHIIIOBAHHS SIK CIOCOOY camo3axHcTy. Pa3oMm i3 TMM HH3bKa BHPaKEHICTH JIe3aJalTUBHUX (GopM
KOTIHTY, 30KpeMa, TIOBE/IIHKOBO-/IECTPYKTUBHUX CTPATETiH, CBIIYUTH PO HASIBHICTH BHYTPIIIIHIX pecypciB
JUTSL OTITUMI3aIlii CTPYKTYpH MOJIOJIaHHS CTPECy.

OTtpumaHi pe3yiabTaTH OOIPYHTOBYIOTH JOLUIBHICTh PO3POOKM Ta BIPOBAIKEHHS MCHUXOJIOTTUHUX
IHTEepBEHIIIH, CIPSIMOBAHUX Ha IHTETpaIlito 30epekeHNX KOHCTPYKTHBHUX KOMIHI-CTPATETiH 13 PO3BUTKOM
YCBIIOMJICHOT €MOILIMHOI peryssimii, 3HIKEeHHAM (OpM pearyBaHHS TPSIMOBAaHWX Ha YHUKaHHS Ta
MOCTYTIOBUM BiJJHOBJICHHSIM JOBIpH JI0 COMLIaJbHUX pecypciB. Peamizaliis Takux ImiIXoiB pO3TIsSAA€THCI
K BaXJIMBA YMOBAa IIiJIBUIICHHS IICHXOJOTIYHOTO ONAromoiy4ds Ta COIalbHOi anmanTamii ocib 3
IHBAJIIIHICTIO, SIKI MAlOTh JIOCBIA OYJIiHTY.

KarouoBi cioBa: KOMIHT-TIOBEAIHKA, KOIIHT-CTparerii, ocobu 3 iHBaNigHICTIO, OYINiHT, CTpec,
TICUXOJIOTIYHA aJ[anTallis, colliajdbHa MiATPUMKA.

The article summarises the findings of a theoretical and empirical investigation of the structure of
coping behaviour among people with disabilities who have been bullied. Coping behaviour is defined as an
integrative system of cognitive, emotional, and behavioural strategies that help people overcome stressful
situations caused by negative interpersonal impact, social rejection, and persistent psycho-emotional stress.
It is underlined that bullying is a special traumatic aspect that violates persons with disabilities' basic feeling
of security, weakens trust in the social environment, and has a substantial impact on the development of
individual stress-reduction techniques.

The study conducted a comparative analysis of coping techniques of people with disabilities who
had and had not experienced bullying, as well as an examination of the gender characteristics of the
structure of coping behaviour. It has been established that individuals who have experienced bullying retain
problem-solving strategies, specifically planning, active self-mastery, and acceptance, indicating a desire
to maintain control over the situation and adapt to difficult life circumstances even in the face of negative
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social experiences. At the same time, the role of emotionally orientated and avoidant tactics, which serve
as psychological protection by lessening the intensity of internal tension and emotional pain, is reinforced
in the framework of coping behaviour.

According to a comparative study, bullying is associated with a decrease in the use of social resources
for coping, as seen by a more limited use of emotional and instrumental social supports. This propensity
could be attributed to the experience of social rejection, the development of distrust of the surroundings,
and the desire for psychological detachment as a kind of self-protection. Simultaneously, the low intensity
of maladaptive forms of coping, particularly behaviourally destructive techniques, demonstrates the
presence of internal resources for improving the structure of stress response.

The findings support the feasibility of developing and implementing psychological interventions
aimed at integrating existing constructive coping strategies with the development of conscious emotional
regulation, reducing avoidant forms of response, and gradually restoring trust in social resources. The
application of such measures is regarded as an essential condition for improving the psychological well-
being and social adaptation of people with disabilities who have been bullied.

Keywords: coping behaviour, coping strategies, people with disabilities, bullying, stress,
psychological adaptation, social support.

Introduction. Coping behaviour is an important psychological feature that reflects a person's ability
to overcome stressful events, regulate emotional states, and maintain adaptive functioning in the face of
social pressure, ambiguity, and psycho-emotional stress. People with disabilities face a particularly difficult
challenge in overcoming stress because they are more frequently subjected to social stigmatisation,
discrimination, and bullying, which increases the risk of chronic stress, emotional maladjustment, and
decreased psychological well-being. Bullying, as a form of long-term negative interpersonal impact,
violates one's basic sense of security, reduces trust in the social environment, and affects psychological
adjustment processes.

Modern psychology research indicates that the efficiency of overcoming the impacts of bullying is
heavily influenced by the characteristics of the person's coping behaviour. Scientists emphasise that
constructive coping strategies, particularly planning, active self-mastery, acceptance, and positive
rethinking, help to maintain psychological stability and adaptation in the face of negative social experiences
(O. Kupreeva, L. Malimon, V. Parkhomenko, N. Tverdoklibova, N. Yevtushenko, and O. Makarenko).
Bullying can lead to emotional and avoidant responses that limit stress management and social integration
(S. Ho, M. Campenni, M. Manolchev; A. Sani, M. Magalhiaes, S. Barros). Similar trends have been
observed in studies on gender-specific coping behaviour and adaptation in the context of chronic stress and
military challenges, where avoidant and emotional strategies are viewed as a response to the depletion of
adaptive resources (N. Myshko, T. Titova, M. Teslenko, N. Udina).

Studies on people with disabilities' coping behaviour reveal a complex and multidimensional
structure that combines cognitive, emotional, and behavioural components. The availability of social
resources, as well as the individual's willingness to seek help, play an important role in this process.
Bullying typically results in a loss of trust in the social environment, reluctance to employ emotional and
instrumental support, and a predisposition to psychological detachment, all of which impede the adaption
process. Simultaneously, the preservation of constructive coping techniques promotes the possibility of
psychological correction and the development of more effective forms of self-control.

Thus, studying the structure of coping behaviour in people with disabilities who have been bullied is
an important scientific and practical task because it allows for a better understanding of the psychological
mechanisms of adaptation to traumatic social experiences and outlines areas of psychological support aimed
at reducing maladaptive forms of response and strengthening psychological well-being and social
adaptation resources.

Theoretical foundations of research. In modern psychology, coping behaviour is defined as a
collection of cognitive, emotional, and behavioural processes aimed at managing stress and mastering the
demands of a situation viewed as threatening or exceeding the individual's adaptive skills [8]. This approach
is theoretically based on R. Lazarus and S. Folkman's transactional model of stress, which views coping as
a dynamic process of assessing the stressor and selecting response strategies that has a direct impact on the
individual's psychological well-being and adaptation.

Modern empirical research demonstrates that coping techniques are critical in overcoming the effects
of bullying and other forms of persistent social stress. Studies on workplace bullying, in particular, have
revealed that victims combine problem-oriented methods (planning, active problem solving) with
emotionally orientated and avoidant forms of response, such as emotional "release", distraction, or
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behavioural denial. Such an ambiguous coping mechanism is viewed as an attempt to relieve emotional
tension during times of high stress, but it can also prolong psychological distress [6].

At the same time, the significance of the social setting in the establishment of coping behaviour is
highlighted. Thus, a study conducted in the United Kingdom found that perceived organisational support
promotes a shift from passive and externally orientated reactions (ignorance, formal complaints) to more
active use of interpersonal support from colleagues and management, thereby increasing coping's adaptive
potential [2].

A distinct area of modern research is the investigation of the relationship between coping methods
and emotional regulation, self-esteem, and motivational resources. It has been demonstrated that problem-
solving and socially directed methods are connected with more psychological stability and lower levels of
anxiety, but avoidant and emotionally fixated responses are associated with increased discomfort and
delayed resolution of bad experiences.

Ukrainian scientific research demonstrates the adaptive role of coping behaviour in the face of
protracted social stress. under instance, N. Myshko and co-authors demonstrated that under times of martial
law, motivational factors had a substantial influence on men's and women's coping techniques [5]. L.
Malimon and V. Parkhomenko discovered that resilience resources are important predictors of adaptive
coping in people who have experienced trauma, hence helping to psychological healing and functional
preservation [4]. N. Tverdokhliebova and colleagues' research adds to previous findings by demonstrating
a combination of active and defensive coping strategies in the face of protracted stress produced by social
upheaval [7].

The study of coping behaviour in people with disabilities is particularly interesting since it
complicates stress management due to a mix of objective constraints, social restrictions, and stigmatisation
experiences. According to studies by Ukrainian authors, students with disabilities utilise both constructive
and destructive coping mechanisms, and their choice is strongly tied to their level of self-realization and
psychological functioning [3].

Thus, coping behaviour is not just a tool for reducing emotional strain in the moment, but also an
important resource for long-term psychosocial adjustment. Coping methods should be viewed as a critical
mediator between traumatic social experiences, emotional regulation, and psychological well-being in the
context of people with disabilities who have been bullied.

The purpose of the article. The purpose of the article is to identify the features of the coping
behaviour structure of people with disabilities who have experienced bullying.

Methods. Coping Strategy Diagnostics Methodology (COPE), C. Carver, M. Scheuer, D. Weintraub,
in order to determine the frequency of use of constructive or destructive strategies [1, pp. 180-184].
Empirical indicators were processed using the statistical program package SPSS ver. 16.0.

Sample. The study included 159 people with impairments. The study included 57 people with
impairments who had not experienced bullying and 102 people who did. The study participants' average
age was 39 years, with a standard deviation of 18 years. Table 1 displays the mean values and standard
deviations for each study grouping.

Table 1.
Indicators of measures of central tendency and age variability by study groups
N average | median SD minimum | maximum
Individuals who
have not been 57 39,8 45,5 19,7 15 71
bullied
Women 31 46,9 54 17,4 16 71
Men 26 32 18 22 15 70
Individuals who
have been bullied 102 38,3 38,5 17,4 14 74
Women 65 40,8 42 16,9 14 74
Men 37 33,2 30 17,4 15 73

The data in Table 1 show that there are statistically significant differences in age between the groups
of men and women, the statistical significance of which is confirmed by the results of applying the Mann-
Whitney U-test (U = 1967; p = 0.001). Significant differences in age were also found in the subgroups of
men and women who experienced bullying (U = 857; p = 0.016). The differences identified became the
basis for the hypothesis of the existence of gender characteristics in the experience of bullying.
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Results and discussion. In order to identify the features of coping behaviour and strategies for
overcoming stressful and difficult life situations in the studied groups, the “Coping Strategy Diagnosis”
(COPE) methodology developed by C. Kaver, M. Scheier, and D. Weintraub was applied. The distribution
of mean values of coping strategies in the total sample, as well as separately among women and men, is
presented in Table 2.

Table 2.
Distribution of average indicators of coping strategies according to the scales of the COPE
methodology in the studied samples

Total sample Women Men
without with without with without with
Indicators experience | experience | experience | experience | experience | experience
of bullying of of of of of
bullying bullying bullying bullying bullying
Positive reframing 11,6 11,6 11,71 12,35 11,38 10,38
Imaginary avoidance of 8.5 9.6 8.32 9.76 8.77 9,38
problems
Focusing on emotions
and their active 10,4 11 11,06 11,09 9,65 10,84
expression
Using instrumental 12 1 12,23 11,23 11,69 10,68
social support
Active self-mastery 12,8 12,3 13,39 12,65 12,31 11,68
Denial 8,7 9,2 9,32 9,38 8,04 8,78
Appeal to religion 9,9 10,3 10,9 10,7 8,69 9,51
Humor 9,7 10,1 9,84 10,42 9,5 9,59
Behavioral avoidance of 8.5 9.1 8.81 9.15 8,08 9,03
problems
Inhibition 10,7 10,9 10,84 11,18 10,62 10,41
Using emotional social 11,6 10,5 12,03 10,44 11,19 10,51
support
Using "calming" 6 6,9 5,48 6,95 6,65 6,89
Acceptance 10,6 11,6 10,68 12 10,5 10,95
Suppression of 11,8 11,3 12,32 11,64 11,15 10,65
competing activities
Planning 13,4 12,8 13,39 13,21 13,46 11,95

A comparative investigation of descriptive statistical indicators of coping techniques in groups of
people with disabilities who have experienced bullying and those who have not helps us to uncover both
common and unique patterns of dealing with stressful situations. In all groups, a broad preference for
constructive, problem-oriented coping mechanisms is maintained. In particular, the indications of "positive
reformulation" are identical in both samples (M = 11.6), indicating the ability to cognitively reassess
adverse life situations in the absence of traumatic social experience. Similarly, relatively high values are
maintained on the scales of "active self-mastery" (M = 12.8 in the group without bullying experience and
M = 12.3 in the group with bullying experience) and "planning" (M = 13.4 and M = 12.8, respectively),
indicating a desire for purposeful behaviour regulation and situational control in both groups. Also common
is the low representation of maladaptive forms of coping associated with the use of "sedatives" (M = 6.0
and M = 6.9, respectively), indicating the absence of a tendency towards chemical or behavioural avoidance
as a dominant way of coping with stress and can be considered a positive prognostic factor for psychological
correction.

Simultaneously, qualitative differences in the organisation of the coping repertoire are shown
between the groups, with persons with bullying experience showing more tension and contradiction of
techniques. Thus, in this group, there is an increase in indices of avoidant and defensive coping: "imaginary
avoidance of problems" (M =9.6 vs. M = 8.5), "behavioural avoidance" (M =9.1 vs. M =8.5), and "denial"
(M = 9.2 vs. M = 8.7). This could indicate the activation of psychological defence systems aimed at
decreasing emotional discomfort and stress associated with systematic unfavourable interpersonal
influence. In parallel, in the group with bullying experience, the indicators of emotionally orientated
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strategies increase, particularly "concentration on emotions and their active expression" (M =11.0 vs. M =
10.4), as well as compensatory resources such as "appeal to religion" (M = 10.3 vs. M =9.9) and "humour"
(M =10.1 vs. M = 9.7). This could imply a search for additional semantic and emotional supports in the
face of low success of merely behavioural techniques. At the same time, persons who have experienced
bullying have a significantly lower intensity of use of social resources, specifically "instrumental social
support" (M = 11.0 vs. M = 12.0) and "emotional social support" (M = 10.5 vs. M = 11.6). Such dynamics
may reflect a loss of trust in interpersonal engagement, social apprehension, or a previous unfavourable
experience with social contacts.

A comparative investigation of coping techniques in a sample of women with disabilities based on
their experience with bullying allows us to identify both intact coping resources and particular
modifications in the structure of the stress response. Regardless of their experience with bullying, women
have a strong preference for active and meaningful ways of resolving obstacles. In both groups, the highest
average values were recorded on the scales of “planning” (M = 13.39 and M = 13.21) and “active self-
mastery” (M = 13.39 and M = 12.65), which indicates a desire for structured analysis of the situation and
self-regulation of behaviour. The intensity of "concentration on emotions and their active expression" (M
= 11.06 and 11.09) is likewise steady, indicating the relevance of emotional expression as a source of
internal relaxation. There is a slight rise in psychological distancing strategies among women who have
been bullied. In particular, indications of "imaginary problem avoidance" (M = 9.76 vs. M = 8.32) and
"behavioural avoidance" (M = 9.15 vs. M = 8.81) rise, possibly indicating an attempt to temporarily lessen
the intensity of experiences in response to chronic social stress. In parallel, the level of "inhibition" (M =
11.18) rises somewhat, indicating a desire to control emotional manifestations and postpone emotions.
Bullying is associated with a decreased reliance on interpersonal support. Women with this experience have
lower indicators of the usage of both instrumental (M = 11.23 vs. M = 12.23) and emotional social support
(M =10.44 vs. M = 12.03), which could reflect increased caution in social connections or a lack of trust in
the social environment. In light of this, humour (M = 10.42) is becoming a more important internal
compensatory resource.

The growth in the indicator of "use of "sedatives"" (M = 6.95) needs special attention, despite the
fact that it remains relatively low. This might be viewed as a possible risk area that requires preventive
measures within the context of correctional work.

A comparative examination of coping techniques in the male sample demonstrates a distinct
metamorphosis of stress coping mechanisms that differs from that in the female group and reflects a shift
in the balance of activity, emotional regulation, and avoidance. Men who have not been bullied exhibit a
strong preference for active and systematic problem-solving. The highest indicators were found on the
scales "planning" (M = 13.46), "active self-mastery" (M =12.31), and "positive reformulation" (M =11.38),
indicating a desire for rational understanding of the issue and control over behaviour. In the group of men
with bullying experience, there is a moderate decline in the intensity of active strategies: the indicators of
"planning" (M = 11.95), "active self-mastery" (M = 11.68), and "positive reformulation" (M = 10.38) all
fall. This may suggest tiredness or lack of subjective effectiveness in the face of recurrent negative
interpersonal influence, rather than an unwillingness to engage in the activity itself. Men who are bullied
exhibit an increase in emotionally orientated and avoidant tactics, despite a decrease in problem-oriented
coping. The indicators of "concentration on emotions and their active expression" (M = 10.84 versus M =
9.65), "imaginary avoidance of problems" (M = 9.38), and "behavioural avoidance" (M = 9.03) all show an
increase. Such dynamics may indicate a shift from action to interior experience and psychological
detachment as a means of reducing emotional tension. A moderate increase in "denial" (M = 8.78) suggests
the adoption of protective mechanisms aimed at downplaying the impact of the traumatic experience, which
may hamper integration. Men who are bullied are less likely to seek social support, both instrumentally (M
=10.68 vs. M = 11.69) and emotionally (M = 10.51 vs. M = 11.19). This could imply a preference for an
autonomous, "closed" experience of issues, or a lack of faith in the social context. At the same time, the
indicator of "turning to religion" (M = 9.51) rises significantly, allowing us to view it as an alternative
source of semantic support in times of low interpersonal support. The use of humour in both groups remains
rather steady, serving as a mild compensatory strategy.

A comparison analysis of two samples was used to find statistically significant gender characteristics
of coping strategy indicators using the Mann-Whitney U-criterion. The findings show statistically
significant changes in women's coping techniques based on the presence of bullying experience,
highlighting the importance of responding to a stressful circumstance induced by a painful social
experience. Women who have been bullied are more likely to utilise avoidant and compensatory techniques,
including "imaginary avoidance of problems" (U = 706; p < 0.013) and "use of sedatives" (U = 709; p <
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0.012). This suggests a tendency to psychologically distance themselves from difficult situations and a
desire to reduce emotional tension through passive coping methods, which could be the result of increased
vulnerability and a loss of control over stressful events following bullying.

Women who did not experience bullying were more likely to use adaptive and socially orientated
coping methods, such as "using emotional social support" (U = 676; p <0.007) and "acceptance" (U = 768;
p <0.047). This demonstrates a higher desire to seek aid from others, an openness to expressing emotions,
and the ability to accept unpleasant life circumstances constructively.

The results indicate that people with disabilities who have experienced bullying combine preserved
constructive strategies with enhanced avoidant and emotionally protective reactions, making the stress
coping system more tense and internally contradictory. In women, this manifests as a combination of
activity and reflection, as well as avoidance and a decline in social interaction, highlighting the importance
of integrating emotions and actions. Men are shifting from a rational-active approach to more emotionally
charged and fragmented forms of response, with a decrease of social support as a resource. In general, the
findings support the feasibility of corrective therapies that attempt to integrate existing constructive coping,
reduce avoidant tactics, and restore effective emotional regulation and social connection.

Factor analysis was utilised to determine the structure of disabled people's coping behaviours. The
Bartlett sphericity test (> =499; df =91; p < 0.001) confirms the effectiveness of the principal components
method in analysing coping behaviour indicators in a sample of women. The results show significant
correlations between variables. The total value of the CMO adequacy indicator was 0.751, with the
minimum value for individual indicators at 0.611, indicating an adequate level of factor fitness in the
empirical data.

The derived factor structure has three components and explains 64.3% of the total variance in the
analysed indicators. At the same time, the first component contributes 30.6%, the second 18.8%, and the
third 14.9%, indicating that the model is sufficiently informative and balanced.

The first component combines coping strategies for active and constructive problem-solving, in
particular "active mastery" (0.864), "positive reframing" (0.841), "planning" (0.821), "suppression of
competing activities" (0.778), "acceptance" (0.744), "humour" (0.643), and "restraint" (0.634). This
structure enables us to understand it as a component of constructive-adaptive coping methods, reflecting
the preference for conscious regulation of behaviour and emotions in tough situations.

The second component includes coping strategies involving the use of social and emotional
resources, specifically "using emotional social support" (0.912) and "instrumental social support" (0.848),
"focussing on emotions and their active expression" (0.709), and "turning to religion" (0.613). It can be
described as an emotionally charged component that represents the need for interpersonal support and
meaningful processing of experiences.

The third component combines the strategies of "imaginary problem avoidance" (0.707) and
"behavioural problem avoidance" (0.661), as well as the use of "calming" (0.793), allowing us to interpret
it as an avoidant-compensatory component aimed at reducing subjective tension while not actively solving
the problem.

Thus, the coping behaviour of women with disabilities in situations of experienced bullying is
structured around three relatively autonomous but internally consistent blocks: constructive-adaptive,
emotionally orientated, and avoidant-compensatory, reflecting a holistic and yet differentiated system of
stress management.

The Bartlett sphericity test confirms the effectiveness of using the principle components approach to
analyse coping behaviour indicators in men (¥* = 373 with 78 degrees of freedom, p < 0.001). The sample
KMO's overall adequacy measure was 0.773, with a minimum value of 0.662 for individual indicators,
indicating that the data is suitable for factor analysis. The indicator of the coping technique "appeal to
religion" had a low KMO value (0.455), which did not fulfil the minimum adequacy requirements. In this
regard, this indication was omitted from further development of the component structure in the male
samples.

The component statistics reveal that the resulting factor structure explains 76.2% of the variation,
indicating that it is highly informative and structurally organised. The first component has the biggest
contribution, accounting for 38.4% of the variance, followed by the second and third components, which
explain 19.4% and 18.3% of the variability in the indicators. Thus, in the group of men with disabilities,
the factor model is more powerful compared to the female sample, which is manifested in the dominance
of the first component and the almost equal contribution of the second and third. This may indicate a more
defined hierarchy of coping techniques in men.
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In terms of content, the first component combines primarily constructive and active coping strategies
("positive reframing" (0.874), "planning" (0.871), "active self-mastery" (0.843), "humour" (0.825),
"acceptance" (0.799)), as well as "instrumental social support" (0.597), which corresponds to a problem-
oriented coping style. Its central role reflects men's preference for rational knowledge of the issue,
deliberate actions, and control over circumstances.

The second component represents an emotionally orientated way of responding, combining
“concentration on emotions” (0.791), “use of emotional social support” (0.744) and partly “instrumental
support” (0.371), which characterises the orientation towards emotional processing of the bullying
experience.

The third component is made up of avoidance tactics (behavioural (0.821) and mental avoidance
(0.792)), as well as restraint (0.631), which suggests a propensity to withdraw oneself from a difficult
circumstance and postpone active response.

It was discovered that the factor structures of coping behaviour in both groups of subjects are broadly
similar. Compared to women, the male group's structure is more integrated and clearly distinguished,
reflecting the peculiarity of male stress coping mechanisms in the context of experienced bullying.

In the male group, the factor structure of coping methods explains a considerably greater percentage
of the overall variance than in the female sample (76.2% versus 64.3%). The difference in the contribution
of the first component is especially noticeable, as it is more dominating in men (38.4%), but less so in
women (30.6%). This shows a more organised leading, constructively directed coping block in the male
group. The second and third components contribute similarly in both populations, but men are slightly more
potent, indicating a higher structural differentiation of the coping repertoire.

Thus, when women with disabilities experience bullying, their coping behaviour mixes constructive-
active and emotional-social techniques with an avoidant block, resulting in an integrated but less distinct
system. Men have a more structured, three-component, hierarchical system that reflects complicated
methods of adaptation and the use of internal and external resources to resist stress.

Conclusions. Coping behaviour of persons with disabilities who have been bullied is a complex,
ordered system of interwoven cognitive, emotional, and behavioural components that determine the
characteristics of their psychological adaption in the face of traumatic social influence. The findings
revealed that this group's coping behaviour is marked by a combination of intact constructive, problem-
solving tactics and increased emotional-protective and avoidant forms of response.

The prevalence of planning, active self-mastery, and acceptance suggests a desire to maintain
situational control and adaptive potential even in the midst of unpleasant interpersonal interactions. At the
same time, the increased use of emotionally focused and avoidant tactics reflects the action of protective
mechanisms aimed at lowering internal tension and emotional discomfort, resulting in internal
inconsistencies in the structure of coping behaviour. Another distinguishing aspect is the restricted
engagement of social resources, which may be the result of rejection, decreased trust in the social
environment, and a tendency to psychological detachment.

At the same time, the low intensity of maladaptive types of coping suggests that there are resources
available to optimise the structure of stress coping.

Thus, the pattern of coping behaviour in people with disabilities who have experienced bullying
enables relative adaptation to stressful social stimuli while retaining symptoms of internal tension and
fragmentation. The discovered characteristics support the viability of psychological therapies targeted at
merging active coping methods with conscious emotional regulation and gradually restoring trust in social
resources as a necessary condition for psychological well-being and social adjustment.

A perspective for further research. Further research opportunities include investigating the
dynamics of coping behaviour in people with disabilities under conditions of extended social stress and
recurrent bullying. An important area of research is the relationship between coping methods and self-
esteem, self-actualization, emotional regulation, resilience, and social support. The findings can be utilised
to construct and evaluate the efficacy of corrective programs targeted at reducing avoidant responses and
improving adaptive stress coping mechanisms.
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FEATURES OF THE USE OF TRAINING TECHNOLOGIES IN SOCIAL WORK

TpeHiHrosi TexHonorii Aenami Oifbllle YTBEPMKYIOTHCSA SK BAXKIMBHA KOMIIOHEHT CydYacHOT
couianbHoi poO0TH, 0cOOIHMBO B yMOBaX TPUBAIHX COLIaTbHUX KPU3, 30pOHHOTr0 KOH(IIKTY, BUMYIIIEHOTO
TIepPEeMIIIeHHs] HACeJIEHHS Ta TTMOOKMX CyCHiIbHUX TpaHcdopmariii. B Ykpaini moBHOMacmiTabHa BiliHA
CYTTEBO 3aroCTPHIIA COLIabHI MPOOIEMHU Ta 3yMOBIIIA TTOTPeOy Y BITPOBaIKEeHH] e(peKTUBHUX, THYYKHX 1
NPaKTUKOOPIEHTOBAHUX METONIB MpOoQeciiiHOl AisIbHOCTI. Y CTaTTi 3AIHCHEHO TEOPETUYHHH OIS
TPEHIHTOBUX TEXHOJIOTIH y coIliaibHIA poOOTI 3 aKIIEHTOM Ha iX KOHIENTyallbHI 3acain, Kiiacuikariro Ta
BiJIMIOBITHICT aKTyalTbHUM NOTpeOaM YKpaiHCHKOTO CYCIIIbCTBA.

Po3rnsiHyTO TpEHIHroBi TEXHOJIOTII SIK OKpeMmy ¢opMmy TpodeciiiHOT HisTBHOCTI Y comuianbHii
po0OTi Ta OKpeclieHO X BiAMIHHOCTI BiJ MCHXOOCBITHIX 1 TEpameBTUYHUX BTpy4YaHb. OcOOIMBY yBary
MIPHUJIIJICHO EKCIEPIEHIIIHHOMY HAaBYaHHIO $SK METOIOJIOTIYHIA OCHOBI TpPEHIHTOBHX IIAXOMiB, IO
nepeadadac akTHBHY y4acTh, pediekcito Ta (GOpMyBaHHS MPAKTUYHUX HABUYOK. 3amporOHOBAHO
kinacu(ikalilo TPeHIHTOBUX TEXHOJOTIH, 30KpeMa HaBUYKOBi, ICUXOOCBITHI, pe3WIIi€HC-OPIEHTOBAHI Ta
MHPSS-TpeHiHrH, a TaKoX rpoMachbKO-Opi€EHTOBaHI il mapTHCHUTIATHUBHI popMaTy.

Oxpemo poaHalli3oBaHO 3aCTOCYBAaHHS TPEHIHTOBUX TEXHOJIOTIH Y KOHTEKCTI BOEHHUX BHKIIVKIB,
30KpeMa y poOOTi 3 BeTepaHaMM, BHYTPIIIHBO MEPEMIlICHUMHU oco0amMu, rpomMaaaMu Ta (axiBisgmu
comianpHOi cepu, sKi 3a3HAIOTH TPOQECcitHOTO BUTOpPaHHA. 3pOOJEHO BHCHOBOK, IO TPEHIHTOBI
TEXHOJIOT1] € BAYKIMBUM 1HCTPYMEHTOM MiABUIIEHHS PodeciitHOl CIPOMOMXKHOCTI, pO3BUTKY CTIHKOCTI Ta
MICHXOCOIIATBHOTO OJIAromnoayyys B Cy4acHii couianbHiil poOoTi YKpainu.

Knrouoei cnosa: comiambHa po0OTa, TPEHIHTOBI TEXHOJIOTII, EKCIEpIi€HIIHHE HaBYaHHS,
TICUXOCOIiaTbHA MATPUMKA, PE3UITIEHTHICTB, MpodeciiiHa KOMIETEHTHICTh

Training technologies have become an increasingly important component of contemporary social
work practice, particularly in societies experiencing prolonged social crises, armed conflict, forced
displacement, and systemic transformations. In Ukraine, the full-scale war has significantly intensified
social challenges, creating new demands for effective, flexible, and practice-oriented methods of
professional intervention. This article provides a theoretical overview of training technologies in social
work, focusing on their conceptual foundations, classification, and relevance to the current needs of
Ukrainian society.

The paper examines training technologies as a distinct form of professional activity in social work,
differentiating them from psychoeducational and therapeutic interventions. Particular attention is given to
experiential learning as a methodological basis for training approaches, emphasizing active participation,
reflection, and skills acquisition. The article proposes a structured classification of training technologies,
including skills-based, psychoeducational, resilience-oriented and mental health and psychosocial support
(MHPSS) trainings, as well as community-based and participatory formats.

Special consideration is given to the application of training technologies in the context of war-
related challenges, including work with veterans, internally displaced persons, local communities, and
social service professionals facing high levels of stress and burnout. The advantages and limitations of
training technologies in social work are analyzed, highlighting their preventive potential, adaptability, and
resource-efficiency, alongside methodological and ethical constraints. The article concludes that training
technologies represent a crucial tool for strengthening professional competence, community resilience, and
psychosocial well-being in contemporary Ukrainian social work practice.

Keywords: social work, training technologies, experiential learning, psychosocial support,
community resilience, professional competence

The social work system in Ukraine is currently operating under conditions of unprecedented
complexity shaped by the prolonged impact of the full-scale war and deep societal transformation. The
consequences of the armed conflict include mass internal displacement, a rapid increase in the number of
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veterans and their families, the fragmentation and weakening of local communities, economic instability,
and the deterioration of social infrastructure. These processes are accompanied by widespread psychosocial
distress, prolonged exposure to traumatic experiences, uncertainty, and chronic stress among broad
segments of the population.

In this context, social workers are required to respond not only to material, administrative, and legal
needs but also to complex psychological, emotional, and relational challenges affecting individuals,
families, and communities. Their professional role increasingly encompasses crisis intervention,
psychosocial support, facilitation of social adaptation and reintegration, as well as the strengthening of
individual and collective resilience. At the same time, social work professionals themselves operate under
conditions of high emotional load, role overload, and limited resources, which further complicates the
effective delivery of services and highlights the need for adaptive, practice-oriented approaches within the
social work system.

Traditional forms of professional preparation and service delivery in social work are often
insufficient to adequately respond to rapidly changing social realities, particularly in contexts of crisis,
instability, and prolonged uncertainty. Standardized educational programs and conventional service models
tend to be time-consuming, rigid in structure, and poorly adapted to the immediate and complex needs of
vulnerable populations. As a result, social workers frequently face a gap between theoretical knowledge
and the practical competencies required for effective intervention in real-life crisis situations.

In contrast, training technologies offer a flexible, dynamic, and practice-oriented approach that
enables both social work professionals and service users to acquire relevant skills in a relatively short period
of time. These technologies emphasize active participation, experiential learning, and reflection, allowing
participants to strengthen individual and collective resilience, enhance adaptive capacities, and develop
context-sensitive coping strategies. In crisis settings, training formats facilitate rapid knowledge transfer,
promote peer support and mutual learning, and create safe spaces for processing experience, thereby
increasing the effectiveness and sustainability of social work interventions.

The purpose of this article is to conduct a theoretical analysis of training technologies in social
work and to identify their role and potential in addressing contemporary Ukrainian social challenges. The
objectives include clarifying the concept of training technologies, outlining their theoretical foundations,
proposing a classification, and analyzing their advantages and limitations.

Training technologies in social work represent a structured set of methods, formats, and
pedagogical approaches aimed at the development of professional, social, and adaptive competencies
through active, experience-based learning. Within the contemporary paradigm of social work, training
technologies are conceptualized not merely as educational tools, but as an independent form of professional
intervention that integrates learning, empowerment, and psychosocial support.

Unlike traditional instructional methods that prioritize the transmission of theoretical knowledge,
training technologies emphasize participant engagement, interaction, and reflexivity. They are typically
implemented in group settings and are based on the principles of voluntary participation, psychological
safety, and mutual respect. This makes training technologies particularly effective in addressing complex
social problems that require not only knowledge acquisition but also behavioral change, emotional
regulation, and the development of practical skills.

From a theoretical perspective, training technologies in social work draw upon interdisciplinary
foundations, including adult learning theory, social learning theory, and experiential learning models. These
approaches highlight the importance of learning through action, reflection on experience, and social
interaction. As a result, training technologies facilitate the integration of cognitive, emotional, and
behavioral components of learning, which is essential for sustainable competence development in both
social work professionals and service users.

In the context of social work practice, training technologies serve multiple functions. They
contribute to professional capacity building, support preventive interventions, and enhance psychosocial
resilience at individual, group, and community levels. Training formats are frequently used to strengthen
communication skills, coping strategies, decision-making abilities, and social competencies, as well as to
promote empowerment and self-efficacy among participants.

Importantly, training technologies are characterized by a high degree of adaptability. Their structure
and content can be modified in response to specific target groups, cultural contexts, and situational
demands, including crisis and post-crisis environments. This flexibility distinguishes training technologies
from standardized educational or therapeutic models and positions them as a valuable tool within
contemporary social work systems facing rapid social change and resource constraints.
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In contemporary social work practice, training technologies are frequently applied alongside
psychoeducational and therapeutic interventions, which necessitates a clear conceptual distinction between
these forms of professional activity. Although they may share certain methods, such as group work or
structured sessions, their goals, theoretical foundations, and expected outcomes differ significantly.

Psychoeducational interventions are primarily aimed at increasing participants’ knowledge and
awareness regarding psychological processes, social phenomena, or specific life challenges. Their central
function is informational and explanatory, focusing on the normalization of reactions, understanding of
symptoms, and dissemination of coping-related knowledge. While psychoeducation may include
interactive elements, its primary outcome remains cognitive—enhanced understanding rather than the
systematic development of skills or behavioral change.

Therapeutic interventions, in contrast, are designed to address psychological distress, mental health
disorders, or trauma-related symptoms through clinical or counseling-oriented approaches. These
interventions are based on diagnostic frameworks and therapeutic models, and they typically require
specialized professional qualifications, ethical safeguards, and clearly defined therapeutic contracts. The
primary goal of therapy is psychological healing, symptom reduction, or emotional processing, rather than
training or competence development.

Training technologies in social work occupy a distinct intermediate position between these two
approaches. Their primary focus is not treatment or diagnosis, nor solely the transmission of information,
but the development of practical skills, social competencies, and adaptive behaviors. Training formats
emphasize active participation, experiential exercises, group interaction, and structured reflection, enabling
participants to practice new behaviors in a safe and supportive environment.

A key distinguishing feature of training technologies is their orientation toward empowerment and
capacity building. Participants are viewed not as patients or passive recipients of knowledge, but as active
agents capable of learning, experimenting, and applying new strategies in everyday life. This perspective
aligns closely with the values of social work, including respect for dignity, self-determination, and
strengths-based practice.

Moreover, training technologies allow for preventive and developmental work without entering the
therapeutic domain. This is particularly important in crisis and post-crisis contexts, where large populations
may require support that strengthens coping capacities and resilience but does not necessitate clinical
intervention. By maintaining clear boundaries from therapeutic practice, training technologies ensure
ethical safety while remaining accessible and scalable within social work systems.

Classification of training Technologies in Social Work Practice. Training technologies used in
social work practice can be classified according to their primary goals, target groups, and functional
orientation. Such classification allows for a clearer understanding of their theoretical and practical value
and facilitates the selection of appropriate training formats in response to specific social challenges. In
contemporary social work, training technologies are most commonly differentiated into skills-based
training, psychoeducational training, resilience-oriented and mental health and psychosocial support
(MHPSS) trainings, as well as community-based and participatory training formats.

Skills-based training. Skills-based training constitutes one of the most widely applied categories of
training technologies in social work practice. These trainings are primarily focused on the development and
reinforcement of specific professional, interpersonal, and life skills that are essential for effective
functioning in complex social environments. Common areas of focus include communication skills, conflict
resolution, emotional regulation, case management, decision-making, and problem-solving abilities.

From a theoretical standpoint, skills-based trainings are grounded in competence-based and
experiential learning approaches, which emphasize learning through practice, feedback, and reflection.
Participants are provided with opportunities to rehearse new behaviors in structured and safe settings,
thereby reducing the gap between theoretical knowledge and real-life application. In social work education,
skills-based trainings are frequently used to prepare professionals for direct client interaction, while in
client-oriented interventions they support empowerment, self-efficacy, and adaptive functioning.

Psychoeducational training. Psychoeducational training occupies a distinct position within the
classification of training technologies, combining informational components with interactive and
experiential elements. The primary objective of psychoeducational trainings is to enhance participants’
understanding of psychological processes, social dynamics, and stress-related reactions, particularly in the
context of crisis, trauma, and life transitions.

Unlike purely informational lectures, psychoeducational trainings actively engage participants
through group discussions, reflective exercises, and structured activities that promote self-awareness and
mutual support. These trainings are widely used in social work with vulnerable populations, including
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internally displaced persons, families affected by trauma, and individuals experiencing chronic stress. By
increasing psychological literacy and normalizing emotional reactions, psychoeducational trainings
contribute to preventive intervention and reduce the risk of maladaptive coping strategies.

Resilience-oriented and MHPSS-Based trainings. Resilience-oriented and MHPSS-based trainings
have gained particular relevance in contexts affected by armed conflict, humanitarian emergencies, and
prolonged social instability. These training technologies are aligned with international mental health and
psychosocial support frameworks and are designed to strengthen both individual and collective resilience.

The core focus of such trainings includes the promotion of psychological safety, emotional
stabilization, adaptive coping, and the restoration of a sense of control and predictability. Rather than
addressing clinical symptoms, resilience-oriented trainings aim to enhance protective factors, social
connectedness, and adaptive resources. In social work practice, these trainings are frequently applied in
group formats with communities, displaced populations, veterans, and professionals working under high-
stress conditions, contributing to sustainable psychosocial well-being without crossing into therapeutic
intervention.

Community-based and participatory trainings. Community-based and participatory trainings
represent a collective-oriented category of training technologies that emphasize active involvement of
community members in identifying needs, resources, and solutions. These trainings are rooted in
participatory and empowerment-based approaches, viewing communities not as passive recipients of
assistance but as active agents of change.

Participatory training formats foster dialogue, shared responsibility, and local ownership of social
initiatives. They contribute to the strengthening of social cohesion, trust, and collective efficacy, which are
particularly important in communities affected by displacement, social fragmentation, or post-crisis
recovery. In social work practice, community-based trainings support sustainable development by
enhancing local capacities and promoting inclusive decision-making processes.

The application of training technologies in social work acquires particular significance in the
context of contemporary Ukrainian social challenges shaped by war, mass displacement, community
disruption, and professional overload within the social service system. Under conditions of prolonged crisis
and uncertainty, training formats offer flexible and scalable tools for strengthening adaptive capacities,
psychosocial resilience, and professional competence across multiple levels of social intervention.

Training technologies are widely applied in psychosocial support programs targeting veterans,
internally displaced persons (IDPs), and their families. These population groups often face complex
challenges related to adaptation, reintegration, identity transformation, and prolonged exposure to stress
and traumatic experiences. In this context, training formats are used to support the development of coping
strategies, emotional regulation skills, communication competencies, and social reintegration capacities.

Rather than focusing on clinical treatment, training technologies emphasize normalization of
reactions, empowerment, and strengthening of personal and social resources. Group-based training formats
provide safe and structured environments for sharing experiences, rebuilding trust, and restoring a sense of
agency. For veterans and IDPs, trainings contribute to the development of adaptive strategies for navigating
new social roles, accessing support systems, and managing stress in everyday life. Their preventive and
capacity-building orientation makes training technologies particularly suitable for large-scale psychosocial
interventions in humanitarian and post-conflict settings.

At the community level, training technologies play a crucial role in supporting social recovery,
cohesion, and resilience in war-affected areas. Armed conflict and displacement have disrupted traditional
community structures, weakened social ties, and reduced trust in collective institutions. Community-based
training formats address these challenges by fostering participatory engagement, leadership development,
and collective problem-solving.

Through participatory and community-oriented trainings, local stakeholders are actively involved
in identifying shared challenges, available resources, and potential strategies for recovery. Such approaches
strengthen social capital, enhance collective efficacy, and promote inclusive decision-making processes. In
the Ukrainian context, community trainings contribute to rebuilding local resilience by supporting volunteer
initiatives, facilitating dialogue between different population groups, and promoting collaborative
responses to social and humanitarian needs. As a result, training technologies function not only as
educational tools but also as mechanisms for restoring social cohesion and community agency.

Social Work Professionals and Burnout Prevention. The prolonged crisis has significantly
increased the emotional and professional burden placed on social work professionals in Ukraine. High
caseloads, exposure to clients’ traumatic experiences, limited resources, and role overload contribute to
chronic stress and professional burnout. In response to these challenges, training technologies are
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increasingly used as a preventive and supportive measure within professional development and
organizational contexts.

Trainings focused on burnout prevention emphasize self-care practices, emotional regulation, stress
management, boundary-setting, and peer support. Group-based formats allow professionals to reflect on
their experiences, normalize emotional responses, and exchange coping strategies within a supportive
professional community. By strengthening resilience and self-efficacy among social workers, training
technologies contribute to sustaining professional functioning and reducing the risk of secondary
traumatization. In this sense, training formats serve not only individual well-being but also the overall
effectiveness and stability of the social work system.

Training technologies constitute a widely used and increasingly valued approach within
contemporary social work due to their adaptability, practical orientation, and potential for large-scale
application. One of the key advantages of training technologies is their flexibility, which allows for rapid
adaptation to changing social contexts, target groups, and emerging needs. Training formats can be
modified in terms of content, duration, and methodological focus, making them particularly suitable for
crisis and post-crisis environments where timely and responsive interventions are essential.

Another significant advantage of training technologies lies in their cost-effectiveness and
scalability. Compared to long-term individual interventions, training-based approaches enable social work
organizations to reach larger groups of beneficiaries with relatively limited resources. This is especially
relevant in contexts characterized by high demand for psychosocial support and limited institutional
capacity. By emphasizing skills development, empowerment, and peer interaction, training technologies
also contribute to preventive work, reducing the risk of long-term psychosocial difficulties and fostering
self-reliance among participants.

The high level of practical relevance represents an additional strength of training technologies.
Through experiential learning, role-playing, and group reflection, participants are actively engaged in the
learning process and encouraged to apply newly acquired skills in real-life situations. This enhances the
transfer of learning into practice and supports the development of sustainable competencies. Furthermore,
training formats align closely with core social work values, such as participation, empowerment, and
respect for individual and community strengths.

Despite these advantages, the use of training technologies in social work is associated with several
limitations that require careful consideration. One of the primary challenges concerns the need for highly
skilled and ethically competent facilitators. Effective training implementation requires not only
methodological expertise but also the ability to manage group dynamics, ensure psychological safety, and
respond appropriately to participants’ emotional reactions. In crisis-affected contexts, inadequate
facilitation may increase the risk of emotional overload or re-traumatization.

Another limitation relates to the variability of participants’ needs and capacities. Training formats
may not be equally effective for all individuals, particularly those experiencing severe psychological
distress or requiring specialized therapeutic support. In such cases, training technologies should be
integrated into a broader system of services rather than used as a stand-alone intervention.

Finally, the evaluation of long-term outcomes remains a methodological challenge. While short-
term effects such as increased knowledge, skills, and perceived resilience are relatively easy to assess,
measuring sustained behavioral change and long-term psychosocial impact is more complex. This
limitation highlights the need for systematic monitoring, follow-up mechanisms, and evidence-based
evaluation frameworks within social work training practice.

Overall, while training technologies offer significant benefits for contemporary social work, their
effective use requires a balanced and context-sensitive approach that acknowledges both their potential and
their limitations.

Conclusions

Training technologies constitute a vital and increasingly indispensable component of contemporary
social work practice, particularly in crisis-affected contexts such as Ukraine. The theoretical analysis
presented in this article demonstrates that training technologies go beyond traditional educational formats,
functioning as an integrative approach that combines learning, empowerment, and psychosocial support.
Their grounding in experiential learning and competence-based frameworks enables the effective
development of practical skills, adaptive behaviors, and resilience at individual, group, and community
levels.

In the context of war, mass displacement, and prolonged social instability, training technologies
offer a flexible and scalable response to complex social challenges. They are particularly valuable for
working with veterans, internally displaced persons, communities undergoing social fragmentation, and
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social work professionals exposed to chronic stress and burnout. By emphasizing participation, reflection,
and capacity building, training formats contribute to preventive intervention and support sustainable
psychosocial functioning without replacing therapeutic or clinical services.

At the same time, the analysis highlights the importance of recognizing the limitations and ethical
boundaries of training technologies. Their effectiveness depends on the quality of facilitation, sensitivity to
participants’ needs, and integration within broader systems of social and psychosocial support. Therefore,
training technologies should be applied as part of a comprehensive and context-sensitive social work
strategy rather than as isolated interventions.

Future research should focus on the systematic evaluation of long-term outcomes of training-based
interventions, the development of evidence-informed and culturally responsive training models, and the
refinement of methodological standards for their implementation in crisis and post-crisis settings. Such
efforts will contribute to strengthening the role of training technologies as a sustainable and ethically
grounded tool in the advancement of contemporary social work.
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REFLECTION AND PROFESSIONAL IDENTITY OF PSYCHOLOGISTS:
A THEORETICAL ANALYSIS OF FOREIGN RESEARCH
AND THE SPIRAL MODEL OF DEVELOPMENT

AHoTauisi. Y cTarTi 3AIHCHEHO TEOPETUYHHIA aHami3 3apyODKHUX 1 BITYM3HSHUX TOCIIIKEHB,
MPHUCBSIYEHUX MPOOIeMi B3aEMO3B 3Ky pediexcii Ta npodeciiiHoi iIeHTHYHOCTI IICHXOJOTa.
AKTyanbpHICTh JOCIHIPKEHHS 3YMOBJICHAa 3pOCTaHHAM BHMOTI A0 MpodeciiHoi isubHOCTI (haxiBIiB
JMOTIOMDKHMX Tpodecii B yMOBaX CydYaCHOTO COI[IaIBHOTO Ta OCBITHBOTO CEpENOBHINA, IO
XapaKTepPU3y€eTHCS BHCOKMM PiBHEM HEBU3HAYEHOCTI, CKIIAIHICTIO PO eciHHNX 3aB/laHb Ta HEOOX1THICTIO
MOCTIHOTO MPOQECIHHOTO PO3BUTKY.

Y poboTi TpoaHaNi30BaHO OCHOBHI TEOPETHYHI MiIXOAW [0 PpO3YMIHHA peduiekcii sk
0araToBHMIipHOTO TICHIXOJIOTIYHOTO (peHOMEHa, M0 BKIIOYA€ KOTHITHBHI, OCOOWCTICHI Ta peTyIATHBHI
KOMITOHEHTH, a TaKOX MPOQECIHHOT ICHTUYHOCTI K TUHAMIYHOI CHUCTEMH, 1110 (POPMYETHCS y MpOIEci
npodecionanizamii ocobucrocti. [lokazaHo, 1O y cydacHii Haymi i (EHOMEHH TEpeBa)XKHO
JOCIKYIOThCSI (pparMeHTapHO, Oe3 IiTicCHOTo OadeHHs X B3a€EMO3B’ SI3KY.

OOrpyHTOBaHO, IO pedIeKcis BUCTYMAE CUCTEMOYTBOPIOIOYNM MEXaHI3MOM, SKHU 3abe3mnedye
iHTerpanio npodeciiHoro 0CBiAY y HUTICHY CTPYKTYpY npodeciiinoi izenTnuHoCcTi. Bu3nayeno, mo came
peduekcis 3abesnedye mepexin Bix (YHKIIOHYBaHHS 1O PO3BHUTKY, CHpusie (HOPMYyBaHHIO CMHUCIIB
npoeciifHol AiSUTBHOCTI Ta Y3TOHKEHHIO MiXK 00pazoM “S” 1 peanbHOIO MpodeciiiHO0 MPaKTHKOIO.

VY crarTi 3anponoHOBaHO CHipalibHY MOJIENb PO3BUTKY MPOQECiifHOl i/IEHTHYHOCTI TICUXO0JIOTa, SIKa
BiJjoOpakae mpolec sK IMOCTIOBHICT, B3a€EMOIOB’S3aHUX ETalliB, IO PO3TOPTAIOTHCS BHACIHIOK
HaKOMMYEHHS Ta pedrexcuBHOi iHTerpamii mocBimy. OcoONMBICTIO MoOnemi € BHIIJICHHS piBHIB
pediekcMBHOTO Tpoliecy, a TakoXX BHUINOTO piBHA NPO(ECiHHOrO pO3BUTKY, OB SI3aHOTO 31
CTPYKTYPH3ALIIEI0 Ta NIEPEIAUCIO JOCBITY.

Otpumani pe3ysipTaTd MOXYTh OyTH BHKOpPHCTaHi y mpoueci mnpodeciiiHoi maroToBKU
TICUXOJIOTIB, CYNepBi3ii Ta MiCISIUILIOMHOI OCBITH, a TAKOX Y MOAAIBIINX EMITIPUYHUX JTOCIHIHKSHHIX
PO3BUTKY MPODECIHHOT IICHTUIHOCTI.

Knrouoei cnosa: pegrexcis, npoghecitina ioenmuynicmo, npoghecitinuii po3eumox, pe@iekcusHa
iHmezpayis 00csidy, npogheciline CMaHoBIeHH s, NCUXO0J102, CHIPATbHA MOOELb PO3ZGUIIK).

Abstract. This article presents a theoretical analysis of foreign and domestic studies devoted to the
relationship between reflection and professional identity in psychologists. The relevance of the study stems
from the growing demands on the professional activities of specialists in support professions within the
context of the modern social and educational environment, which is characterized by a high level of
uncertainty, the complexity of professional tasks, and the need for continuous professional development.

The paper analyzes the main theoretical approaches to understanding reflection as a
multidimensional psychological phenomenon that includes cognitive, personal, and regulatory components,
as well as professional identity as a dynamic system formed in the process of professionalization. It is
shown that in modern science, these phenomena are predominantly studied in a fragmented manner, without
a holistic view of their interconnection.

It is argued that reflection acts as a system-forming mechanism that ensures the integration of
professional experience into the holistic structure of professional identity. It is determined that it is
reflection that ensures the transition from functioning to development, contributes to the formation of the
meaning of professional activity, and facilitates alignment between the “self” image and actual professional
practice.
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This article proposes a spiral model of the development of a psychologist’s professional identity,
which depicts the process as a sequence of interrelated stages that unfold as a result of the accumulation
and reflective integration of experience. A distinctive feature of the model is the identification of levels of
the reflective process, as well as a higher level of professional development associated with the structuring
and transmission of experience.

The results obtained can be used in the process of professional training for psychologists,
supervision, and postgraduate education, as well as in further empirical studies of professional identity
development.

Keywords: reflection, professional identity, professional development, reflective integration of
experience, professional formation, psychologist, spiral model of development/

Statement of the problem.

The issue of developing professional identity among professionals in support roles, particularly
psychologists, is becoming particularly relevant in the context of constant changes in today’s social and
educational environment. The increasing complexity of professional tasks, the need to work under
conditions of uncertainty, and high levels of emotional stress place heightened demands not only on
professional knowledge but also on the personal characteristics of the specialist.

In this context, the capacity for reflection takes on particular significance, as it is viewed as a key
mechanism of professional development. It is reflection that ensures awareness of one’s own activities,
analysis of professional experience, and the formation of an individual professional stance.

In contemporary foreign studies, the issue of reflection and professional identity is examined within
various theoretical approaches that reflect the multidimensional nature of these phenomena. At the same
time, there is no single, unified position regarding their interconnection, which creates a need for theoretical
generalization and systematization of existing scientific approaches.

Particular attention should be paid to the integration of reflection and professional identity as
interrelated processes that determine the quality of a specialist’s professional development. Despite a
significant body of research, contemporary scholarship remains fragmented in its understanding of the role
of reflection in the formation of professional identity.

This necessitates an analysis of current international research to identify the main approaches to
understanding reflection and professional identity, as well as to determine their interrelationship.

The purpose of this article is to provide a theoretical analysis of contemporary foreign studies on
reflection and professional identity, as well as to determine their interrelationship in the context of the
professional development of specialists.

Presentation of the main material

In contemporary international research, reflection is viewed as a multidimensional phenomenon
that is interpreted in various ways depending on the theoretical approach. One of the basic approaches is
one in which reflection is interpreted as a process of making sense of experience and thinking about one’s
own activities [2].

This idea was further developed in the concept of reflective practice, where reflection is viewed as
an integral component of professional activity. Within this approach, a distinction is made between
reflection-in-action and reflection-after-action, which allows the professional not only to analyze actions
already taken but also to adjust behavior directly during the course of activity [11].

In the transformational approach, reflection takes on a deeper meaning and is viewed as a
mechanism for revising one’s own beliefs and attitudes. In this case, it serves as a means of changing the
person’s conceptual structures and forming new ways of interpreting experience [7].

A separate area of contemporary research is concerned with viewing reflection as a metacognitive
process. In this context, it involves awareness of one’s own thinking, control over cognitive processes, and
the ability to self-regulate one’s activities [4; 13]. This approach emphasizes the regulatory function of
reflection and its importance for the effective performance of professional tasks.

Studies on the levels of reflection emphasize that it can range from a superficial description of
experience to a profound re-evaluation of it, involving a change in attitudes and ways of acting [8].

Summarizing these approaches, it can be argued that reflection is viewed as a complex process that
combines cognitive, personal, and regulatory levels. It ensures not only the analysis of activity but also its
reinterpretation, correction, and development.

Thus, in contemporary foreign studies, reflection emerges as a universal mechanism of professional
development that allows for the integration of experience, adaptation to change, and the formation of an
individual professional stance.
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Foreign researchers view professional identity as a complex integrative construct formed through
the interaction of personal and social factors. In classical psychological concepts, identity is interpreted as
the result of personality development, providing a sense of integrity, continuity, and coherence of internal
experience [3].

In contemporary approaches, professional identity is defined as a dynamic process that includes the
formation of self-concept as a specialist, the internalization of professional values, norms, and roles, as well
as the development of an individual style of professional activity. At the same time, it is emphasized that
identity is not a static structure but is constantly transformed under the influence of experience and
professional challenges [10].

A separate line of research focuses on the connection between professional identity and processes
of self-regulation and psychological well-being. In particular, it is noted that a well-developed professional
identity promotes internal coherence in one’s activities, increases resilience to stressors, and ensures
effective adaptation to change [11].

Contemporary research also emphasizes the role of professional identity as a factor in personal self-
actualization. In this context, it is viewed as an integrative outcome of the combination of personal
resources, professional experience, and value orientations, which determines a specialist’s ability to realize
their own potential in professional activity [6].

Thus, professional identity in contemporary science is viewed as a dynamic system that forms
during the process of professional development and determines the nature and effectiveness of professional
activity.

Reflection in the process of professional identity development.

In scientific approaches, professional identity is viewed not only as the result of professional
development but also as a dynamic process that unfolds over time. In this context, the development of
professional identity is defined as an irreversible, directed, and regular process of change, accompanied by
the formation of new qualitative characteristics of the specialist’s personality [13].

It is important to distinguish between the concepts of “development” and “functioning,” where the
latter involves the reproduction of existing structures without any qualitative transformation. The absence
of professional identity development can lead to the stagnation of professional activity without renewal,
which limits opportunities for professional growth and reduces the specialist’s effectiveness [10, 13].

In this context, reflection takes on particular significance as a mechanism that facilitates the
transition from functioning to development. It is reflection that allows one to comprehend the meaning of
one’s own activities, analyze professional experience, and imbue it with new meanings, thereby creating
the conditions for the formation of a new quality of professional identity.

The development of professional identity is also linked to the specialist’s gradual formation, which
involves the accumulation of experience, its interpretation, and integration into a coherent system of self-
perception as a professional. In this process, reflection acts as an internal mechanism that ensures alignment
between personal characteristics, professional requirements, and actual work experience.

Thus, reflection can be viewed as a key condition for the development of professional identity,
since it is precisely this process that brings about qualitative changes in the structure of a specialist’s
personality and facilitates the transition from the mere reproduction of activities to their conscious
construction.

An analysis of current foreign and domestic research suggests that the issue of reflection and
professional identity is addressed in the academic field primarily in a fragmented manner. On the one hand,
reflection is studied as a mechanism for the awareness of experience, self-regulation, and professional
development; on the other hand, professional identity is analyzed as a dynamic structure that forms during
the process of professionalization.

At the same time, most studies lack a holistic view of their interconnection, which complicates the
understanding of the mechanisms of a specialist’s professional identity formation. This suggests that
reflection performs not merely a supporting function in professional development but acts as a key internal
mechanism that ensures the integration of various components of professional formation.

In the context of professional identity development, reflection can be viewed as a process that
facilitates the transition from mere functioning to development, as it is precisely this process that enables
the professional to move beyond the reproduction of established patterns of activity and to form new ways
of understanding their own professional experience. Through reflection, a harmonization occurs between
personal characteristics, professional requirements, and the actual conditions of practice.
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Thus, reflection serves as a system-forming mechanism that “assembles” professional identity into
a coherent structure. It ensures the integration of experience, the formation of meaning in professional
activity, and the development of the specialist’s individual professional stance.

Therefore, it can be concluded that the level of reflection directly determines the nature of
professional identity: if it is underdeveloped, the specialist may either remain in a state of functioning
without qualitative changes or “get stuck” in internal experiences, whereas developed reflection ensures the
ability to carry out professional activity in a structured, conscious, and holistic manner.

Based on the theoretical analysis conducted, it has been established that the process of developing
a psychologist’s professional identity can be represented as a system of interrelated stages that are spiral in
nature and reflect the gradual deepening of professional experience and its reflective integration.

Table 1

Model of the Relationship Between Reflection and Professional Identity

Ne Stages of the Process Overview: The Role of Outcome for
professional process Reflection identity
1 | Professional training and | Acquisition of Initial awareness of Initial formation
entry into professional knowledge, initial actions and of perceptions
practice professional experiences about the
experience: profession
2 | Accumulation of Performance of tasks, Recording and Expansion of
professional experience interaction, professional | acknowledging professional
situations experiences experience
3 | Reflective processing of | Analysis, reflection, Awareness, critical Development of
experience reassessment analysis, and the a sense of
formation of new purpose in one’s
interpretations work
4 | Integration of experience | Integrating experience | Alignment between Systematization
with the “self” image “what I do” and “who I | of self-
am as a professional” perceptions
5 | Formed professional The “professional self” | Maintaining integrity Stable
identity image, values, roles, and stability professional
work style identity
6 | Further professional A new level of Reflection as an Transformation
practice professional activity ongoing mechanism of identity
for development
7 | Structuring and transfer Mentoring, synthesizing | Reflective Impact on the
of experience experience generalization and development of
sharing of experience | the professional
with others environment

This article proposes a spiral model of the development of a psychologist’s professional identity
through the reflective integration of experience, which aligns with the identified stages of the professional
process and demonstrates that reflection serves as the central mechanism ensuring the transition between
these stages and the integration of experience into a coherent structure of professional identity.

A graphical representation of the proposed model is shown in D. 1.
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levels

of the reflective process

Initial awareness of
actions
and experiences

Awareness, critical
analysis, and the
development of new

Reflection

Reflective
generalization and
sharing of experience
with others

The Spiral Model of the Development
of a Psychologist's Professional Identity

through the reflective integration of experience

: Vocational

6 professional of experience
identity 7
5

D. 1. A spiral model of the development of a psychologist’s professional identity (through
the reflective integration of experience).

The proposed model demonstrates that the development of professional identity follows a spiral
pattern and occurs as a result of the accumulation and reflective integration of experience. A distinctive
feature of the model is the identification of a higher level of development associated with the structuring
and transmission of professional experience, indicating a transition from individual development to
influencing the professional environment.

Conclusions. As a result of the theoretical analysis of foreign and domestic studies, it has been
established that reflection and professional identity are interrelated components of a psychologist’s
professional development, which in contemporary science are predominantly studied in a fragmented
manner.

It was found that in various scientific approaches, reflection is viewed as a multidimensional
phenomenon that includes cognitive, personal, and regulatory components and facilitates the awareness,
analysis, and reinterpretation of professional experience. Professional identity, in turn, is interpreted as a
dynamic system formed through the interaction of personal characteristics, professional requirements, and
social context.

It is argued that reflection serves not only as a tool for analyzing activity but also as a system-
forming mechanism that ensures the integration of professional experience into the holistic structure of
professional identity. It has been determined that it is reflection that ensures the transition from functioning
to development, contributes to the formation of the meaning of professional activity, and facilitates
alignment between the “self” image and actual professional practice.

A spiral model of the development of a psychologist’s professional identity is proposed, which
depicts the process as a sequence of interrelated stages that unfold as a result of the accumulation and
reflective integration of experience. A distinctive feature of the model is the identification of levels of the
reflective process, as well as a higher level of professional development associated with the structuring and
transmission of experience, which indicates a transition from individual professional formation to
influencing the professional environment.

It has been established that the level of reflection development determines the nature of professional
identity formation: its insufficiency can lead to fragmentation of experience or getting stuck in internal
experiences, whereas developed reflection ensures integrity, awareness, and the capacity for further
professional development.

Prospects for further research are linked to the empirical verification of the proposed model, in
particular the study of the characteristics of the development of reflection among psychologists at various
stages of professional development.
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