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PSYCHO-EMOTIONAL STATE OF PARENTS OF CHILDREN WITH DISABILITIES IN WAR
CONDITIONS

B ymoBax BiffHM TCHXOEMOIiiHUMII CTaH JTIOAWHW 3a3HA€ 3HAYHUX 3MiH, BifgoOpakarouw ii
CIPUMHATTS HABKOJHUIIHBOTO CBITY. JKHTTECTIHKICTH Y TakMX CTPECOBHX CHTYAIisiX 0araro B 4YOMY
3aJIeKHTD BiJl 3JaTHOCTI JIIOJJUHH aJanTyBaTUCS /10 HOBUX KUTTEBHX BUKIIMKIB, CIIPABIISITUCS 31 CTPECOM,
JIOJIATH TPYMHOII Ta 30epiraTd BHYTPIIIHIO piBHOBary. BiifHa Mae 3HaYHMI BIUIMB Ha EMOIIIHHO-
MICUXOJIOTTYHHI CTaH JIIOAWHH, COPUYHHIIOUN TTHOOKI Ta 6araToBUMipHi 3MiHH. 3MiHa 3BUYHOTO CIIOCO0Y
JKUTTS Ta 3arpo3d Oe3ITelli MOKYTh CEPHO3HO BINTMHYTH HAa IICHUXIYHE 3[0POB'Sl Ta BHKJIMKATH EMOIIHHY
HECTaOIbHICTB.

JlocmimKkeHHs TICHX0EMOIIIHHOTO CTaHy 0aThKiB, SIKI BUXOBYIOTh AITCH 3 iHBAJIHICTIO, TOKA3aJIo0,
0 BifiCBKOBHI KOH(IIIKT BUKJIMKAE Pi3HI (OpPMHU CTpecy i TPUBOTH Ta MPHU3BOIUTH IO EMOIIHHOTO
BHCHA)XEHHS 1 IOTIPIIEHHS IICUXOJIOTYHOTO CTaHy. Y CTATTI MPEJCTAaBICHO TEOPETHIHHUMN Ta eMITIPUIHHHA
aHaji3 TMCUXOEMOLIHHOrO CTaHy OaThKiB, SIKI BHXOBYIOTH MAiT€ll 3 IHBAIIJHICTIO B YMOBaxX BilHH.
[cuxoemMomUidHUI CcTaH € TMOKA3HUKOM IICHUXOJIOTIYHOrO 0JIaronojyyyst JIOJAMHA 1 3HAYHOK MIipOIO
BH3HAYAETHCS PIBHEM PO3BUTKY 11 €eMOIIHHOTO IHTENEKTY, IKHii 3a0e31edye 3aTHICTh YCBiIOMITIOBATH Ta
YIPaBISTH K BIACHUMH €MOI[ISIMH, TaK i eMOIISIMHU 1HIIHX JIFOICH.

[HTerparis HaBeneHUX BUIIE AJaHUX MIATBEPIPKYE TE3y MPO MYJIbTHILTIKATUBHUM edekT BiltHu. Bei
pO3rJIsHYTI (haKTOPU - BiJl CKJIAJHOCTI MOBEAIHKH TUTHHUA 10 SKOHOMIYHOI HECTAaOUILHOCTI - B3a€MHO
MiJCWITIOIOT, OJUH OXHOTO. TeopeTwdHi Mojemi cTpecy, 3aCHOBaHI Ha OamaHCi 3arpo3 i pecypcis,
MOSICHIOKOTh, YOMY OaThbKHW JiTEH 3 IHBAJIIIHICTIO MIBUJIIEC MEPETHHAIOTH IIOPIT MATOJIOTi»: IXHI 0a30Bi
pecypcu (dac, rpoiri, coriaabHa MATPUMKA) CTI0YaTKy HIKYi, & piBeHb BTPAT Y BOEHHUH Yac BUIIUI

[HTerpauis HaBeEHNX BUILE JAaHUX MiATBEPIKYE Te3y MPO MYJIbTHILTIKATUBHUMA eeKT BiitHu. Bci
pO3TIISIHYTI (DaKTOPH - Bif CKJIATHOCTI MOBEIIHKA TUTHHH IO €KOHOMIYHOI HECTaOLTLHOCTI - B3a€EMHO
MiACUIIOIOT OAWH OnxHOro. TeopeTHuyHI MOJeNi CTpecy, 3acHOBaHi Ha OamaHCi 3arpo3 i pecypcis,
TTOSICHIOIOTh, YOMY OaThKH ITEH 3 iHBAJIAHICTIO IBUAIIC MTEPETHHAIOTE «IIOPIT MATOJIOTi: TXHI 0a30Bi
pecypceu (dac, rpoiti, colianbHa MATPUMKa) CII0YaTKy HIKYi, a PiBEHb BTPAT Y BOEHHUM 4ac BUILHH.

[IcuxoemoniiHi po3nagu y OaThKIB MiTEH 3 IHBATIAHICTIO BHHUKAIOTH YacTillle, HDK Y 3arajbHO1
0aTBKIBCHKOI MOIYJIALIT, OCKITbKY BilfHA TOAa€ TOJATKOBI Mapy PU3UKY JI0 ICHYIOUYOTO TATaps AOTIISIY:
(hiznmuHa HeOe3neKka, pyWHyBaHHS CIyXO0, EKOHOMIYHI BTpaTH, coliasibHa cturmMa. Koim KijlbKicTh BTpaT
MIEPEBHIIY€ 3/IaTHICTh CIM'T MOO1ITI3yBaTH pecypcH, cTpec Ha0yBae KIIiHIYHOI popmH.

EmmipruHa yacTuHa TOCITIKEHHS! MICTUTh pe3yJIbTaTH aHKETYBaHHS, CIIPSIMOBAHOTO Ha aHali3
IICUXOEMOIIIHHOTO CTaHy OaThKiB, SIKi BUXOBYIOTh MiT€H 3 IHBaNiMHICTIO B yMOBaX BiiHH, a TaKOX
BUSBJICHHS OCHOBHHX (haKTOPIB, 1[0 MAIOTh HA HHOTO HAHOUIBININN BIUIMB. Y JOCHIHKCHHI B3SJIM y4acTh
30 OaTbKiB, 25 ®IHOK Ta 5 YOJIOBIKiB, BIKOM Bix 28 M0 55 pokKiB, sSKi BUXOBYIOTh JiTeH 3 iHBAJIAHICTIO 3
pizHuMH HO3oJOTisiIMH. Byno BusiBieHo, mo 70% pecroHIIeHTIB BiI4yBalOTh MiABHIIECHY TPUBOXKHICTB,
MOPYLIEHHS CHY, IOYYTTSl CAMOTHOCTI Ta CTpaxy 3a MaOyTHE, a 80% BiAUyBalOTh eMOLIIHE BUCHKEHHL.
85% pecrnoHIeHTIB IiNAThCS CBOIMH MEpeXMBaHHSIMU 3 POAMHOIO Ta APY3SIMH, LIO JOMOMArae im
BIIOPATHCS 3 BUCHAKEHHSIM Ta BUKJIMKaMH BiliHH, 1 numie 30% OTpHUMYIOTh IICHXOJIOTIUHY JOIIOMOTY BiX
¢axiBuiB, xoua 65% 3a3HaYMIH, IO MOTPEOYIOTH MPOQeCciHHOT MCUXOIOTIYHOT Ta COLIATBLHOT MATPUMKH.
3HauHy yBary OyJi0 MPHUAUICHO BU3HAYECHHIO MOXIIMBHX NUIAXIB IMITPUMKA OaThKiB, SIKi MOXYTh
MOKPAIIUTH IXHE (i3UYHE Ta MCUXiYHE 30POB's. 3a JaHUMH ONUTYBaHHS, 75% pECIOHICHTIB BOAYAIOThH
LUISIXU TIOKPALIEHHS CBOTO IICMXOEMOLIIHHOIO CTaHy B OTPUMAaHHI KOMIUIEKCHOT JOTIOMOT'H.
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YV craTTi MiAKPECITIOEThCS, MO caMe KOMIUICKCHA MATPUMKA OaThKiB MITEH 3 1HBANIIHICTIO, SKa
BKITIOYA€ MCUXOJIOTTYHY TOTTOMOTY, COIialbHI MOCTYTH Ta TPOrPaMH, CIIPSMOBAHI HA 3MEHIIICHHS BITIyTTS
130111111, TO3BOJMTH iM BiJUyTH MIATPUMKY CYCIIBCTBA, €()EKTUBHINIE CHPABISTUCS 3 BUKIUKAMH
BHUXOBAHHS JiTel B yMOBax BilfHU Ta 3a0e3medynTy coli i CBOIM MiTAM Kpally SKiCThb )KUTTS. Takuid miaxif
Crpusie iHTerpaiii ciMel y comianbHe cepelloBHUIIe, 3HUKYE PIBEHb CTPECY Ta TOKPAILY€ IICHXO0SMOIIHHAN
CTaH 0aTbKiB.

Knwuoei cnoga: mncuxoeMOIMHUNA cTaH, OaTbKU JiTell 3 IHBAJIAHICTIO, BiifiHA, €MOLHE
BHUT'OPAHHS, TICUXOJIOTIYHA MATPUMKA, COiaJIbHA MIATPUMKA, IICHXOJIOTIYHE 3I0POB'S.

In war conditions, the psycho-emotional state of a person undergoes significant changes, reflecting
his or her perception of the world around him or her. Resilience in such stressful situations largely depends
on a person's ability to adapt to new life challenges, cope with stress, overcome difficulties and maintain
inner balance. War has a significant impact on the emotional and psychological state of an individual,
causing profound and multidimensional changes. Changes in the usual way of life and threats to security
can seriously affect mental health and cause emotional instability.

A study of the psycho-emotional state of parents raising children with disabilities has shown that
military conflict causes various forms of stress and anxiety and leads to emotional exhaustion and
deterioration of the psychological state. The article presents a theoretical and empirical analysis of the
psycho-emotional state of parents raising children with disabilities in war. The psycho-emotional state is
an indicator of a person's psychological well-being and is largely determined by the level of development
of his or her emotional intelligence, which provides the ability to realize and manage both one's own
emotions and the emaotions of others.

The integration of the above data confirms the thesis of the multiplier effect of war. All the factors
considered - from the child's behavioral complexity to economic instability - mutually reinforce each other.
Theoretical models of stress based on the balance of threats and resources explain why parents of children
with disabilities cross the “pathology threshold” faster: their basic resources (time, money, social support)
are initially lower, and the rate of losses in wartime is higher

The integration of the above data confirms the thesis of the multiplier effect of war. All of the
factors considered - from the child's behavioral complexity to economic instability - mutually reinforce
each other. Theoretical models of stress based on the balance of threats and resources explain why parents
of children with disabilities cross the “pathology threshold” faster: their basic resources (time, money,
social support) are initially lower, and the rate of losses in wartime is higher.

Psycho-emotional disorders in parents of children with disabilities occur more often than in the
general parental population, because war adds additional layers of risk to the existing caregiving burden:
physical danger, destruction of services, economic losses, and social stigma. When the number of losses
exceeds the family's ability to mobilize resources, stress becomes clinical.

The empirical part of this study contains the results of a questionnaire aimed at analyzing the
psycho-emotional state of parents raising children with disabilities in war, as well as identifying the main
factors that have the greatest impact on it. The study involved 30 parents, 25 women and 5 men, aged 28 to
55, raising children with disabilities with different nosologies. It was found that 70% of respondents
experience increased anxiety, sleep disturbances, feelings of loneliness and fear for the future, and 80%
feel emotionally exhausted. 85% of respondents share their experiences with family and friends, which
helps them cope with the exhaustion and challenges of the war, and only 30% receive psychological
assistance from specialists, although 65% said they need professional psychological and social support.
Considerable attention has been paid to identifying possible ways to support parents, which can improve
their physical and mental health. According to the survey, 75% of respondents see ways to improve their
psycho-emotional state in receiving comprehensive care.

The article emphasizes that it is the comprehensive support for parents of children with disabilities,
which includes psychological assistance, social services and programs to reduce the feeling of isolation,
that will enable them to feel the support of society, cope more effectively with the challenges of raising
children in war and provide themselves and their children with a better quality of life. This approach
promotes the integration of families into the social environment, reduces stress and improves the psycho-
emotional state of parents

Key words: psycho-emotional state, parents of children with disabilities, war, emotional burnout,
psychological support, social support, psychological health.
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Problem statement. Families raising children with disabilities belong to the most vulnerable
categories, as they face increased difficulties in providing adequate care, medical services and social
support for their children. According to international research (Brown &amp; White, 2023), parents of
children with disabilities living in armed conflict are 2-3 times more likely to develop depression and
anxiety disorders than parents of children without disabilities. In addition, they are more likely to experience
feelings of guilt, helplessness, and social isolation.

The war has exacerbated the problems of access to necessary services, increased the psychological
burden on families and increased the risk of social exclusion. Parents of such children face a double
challenge - to ensure the safety of their children under martial law, to provide them with care and specialized
support, and to cope with their own stress and anxiety. In such circumstances, it is extremely important to
study the psycho-emotional state of parents raising children with disabilities, as a significant psycho-
emotional burden and high level of stress affect not only them, but also the quality of life of their children
and the family as a whole. The study of this topic is extremely important, as it allows us to identify a number
of factors that negatively affect the psycho-emotional state of parents, as well as to identify ways to
overcome them. The relevance of the topic is also emphasized by its importance in the social context, and
the development of effective support and intervention programs can help parents and children to survive
these difficult times with the least consequences for their physical and mental health. Therefore, studying
the psycho-emotional state of parents of children with disabilities is one of the key aspects of providing
support to this category in the context of military trials.

The purpose of this article is to provide a theoretical grounding and empirical study of the psycho-
emotional state of parents raising children with disabilities in war.

Presentation of the main material. The analysis of the scientific literature does not provide us
with a clear and unambiguous definition of the concept of “psycho-emotional state”. Scientists use a variety
of terms, including: “mental state”, “emotional state”, “psycho-emotional state”, etc. According to E.P.
Ilyin, mental states are the reaction of functional systems to external and internal factors aimed at achieving
a beneficial result for the body. This reaction helps to adapt to specific conditions of existence, maintain
the integrity of the organism and ensure its vital activity in certain situations. Expanding the scientific
understanding of mental states, M.A. Kuznetsov, K.l. Fomenko and O.l. Kuznetsov concluded that any
mental state is both an experience of the subject and the result of the activity of various body systems. It
has external manifestations and affects the effectiveness of the activity performed”[5]. At the same time,
the psycho-emotional state serves as an indicator of the psychological well-being of the individual. We
share the opinion of M.M. Shpak that the psycho-emotional state largely depends on the level of
development of emotional intelligence, which determines the ability of a person to understand and manage
both their own emotions and the emotions of others.

Research shows that a high level of emotional intelligence contributes to emotional self-control,
effective self-regulation, increased stress resistance and plays an important role in ensuring positive well-
being, psychological well-being and overall life satisfaction [2].

Psychological characteristics, problems of psychological health and well-being of parents raising
children with disabilities have been studied since the 60s of the last century. In particular, M. D. Budaeva,
T. M. Vysotina, A. L. Dushka, K. O. Dautova, G. A. Dykhanbaeva, O. O. Zymina, O. O. Ruskykh, M. M.
Guslova, T. K. Sture analyzed the psychological characteristics of parents of children with developmental
disabilities; G. B. Sokolova - studied emotional burnout and protective behavior of parents of children with
Down syndrome, as well as the specifics of psychological and pedagogical support for families raising a
child with disabilities; B. V. Andreyko - studied emotional states and psychological assistance to parents
of children with developmental disabilities; L. G. Zaborina - dealt with issues of psychological stress and
emotional experiences of parents of children with disabilities; E. Tykha, O. Mahler and G. Tsikoto studied
how parents adapt to stressful situations and how this affects their relationships with children. A. Dushka
focuses on modern innovative approaches to supporting families raising children with special needs, as well
as ensuring their psychological well-being [11].

In her article “Psychological Assistance to Parents of Children with Special Educational Needs in
the Context of War,” T. Kalinina analyzes the level of parental anxiety during the war, considers ways to
overcome stress and methods of psychological support [4]. O. Bukovska explores the difficulties faced by
families raising children with developmental disabilities and suggests areas of psychological assistance. In
particular, she identifies the following approaches: diagnostic, counseling, correctional, rehabilitation,
prognostic, and multidisciplinary [2].
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Children with disabilities require significantly more time for basic care, rehabilitation and medical
manipulations. Longitudinal studies (Hayes & Watson, 2013; Karatzias et al., 2023) confirm that the
intensity of care correlates with an increased incidence of clinical depression in mothers. Autism spectrum
disorders, epilepsy, or severe cerebral palsy are often accompanied by aggression, self-stimulation, and
nighttime awakenings. In a sample of Israeli families during Operation Swords of Iron, parental burnout
was directly related to the frequency of the child's behavioral episodes [6].

Acute seizures, the risk of asphyxiation, and unpredictable hospitalizations maintain a state of
hypervigilance, which, according to the allostatic load model, accelerates the development of anxiety and
depressive disorders. The war dramatically reduces family incomes (up to 80% of Ukrainian caregivers
surveyed have lost their main source of income) and complicates access to special food, diapers, and
rehabilitation equipment. According to Hobfall's theory of resource conservation, it is the loss of resources
that is the main predictor of distress [9].

Data from Disability Rights International (2023) show that the proportion of children who received
regular rehabilitation dropped from 80% to less than 50% in the first year of the war. The closure of
inclusive centers and the barrier nature of shelters deprive parents of respite care and increase social
isolation, which in turn increases depressive symptoms. In shelters and temporary settlements, parents often
face negative reactions to their child's “atypical” behavior. Single mothers, who make up up to 72% of the
sample in NGO reports, demonstrate twice the risk of PTSD, especially in the frontline areas. Israeli and
Polish data show that low social support and a lack of emotional regulation skills double the link between
children's behavioral difficulties and parental burnout. On the contrary, the presence of “natural” support
networks (relatives, online communities) serves as a stress buffer.

Semantic structural modeling by Hyland (2024) shows that when a family simultaneously loses
housing, income, and access to health care, the likelihood of clinical depression in caregivers exceeds 60%.
Thus, it is not a single stressor, but a cascade of stressors that leads to mental maladjustment. The integration
of the above data confirms the thesis of the multiplier effect of war.

All of the factors considered - from the child's behavioral complexity to economic instability -
mutually reinforce each other. Theoretical models of stress based on the balance of threats and resources
explain why parents of children with disabilities cross the “pathology threshold” faster: their basic resources
(time, money, social support) are initially lower, and the rate of losses in wartime is higher.

Psycho-emotional disorders in parents of children with disabilities occur more often than in the
general parental population, because war adds additional layers of risk to the existing caregiving burden:
physical danger, destruction of services, economic losses, and social stigma. When the number of losses
exceeds the family's ability to mobilize resources, stress becomes clinical. Therefore, prevention programs
should be equally multi-level: from restoring rehabilitation infrastructure and providing barrier-free shelters
to expanding telepsychotherapy and mutual aid networks that support parents on a biopsychosocial level
[5].

Scientific studies emphasize that the birth of a child with a disability imposes certain restrictions
on the family's usual rhythm of life, changes the organization of everyday life, requires additional efforts
and responsibilities, and sometimes even forces them to abandon established habits and traditions. This
situation causes a feeling of fear, despair, uncertainty and helplessness, becoming a serious challenge for
the family. The reaction to this event can vary: some parents take it hard at first, but eventually accept the
situation, while others may even abandon the child. Scientists analyzing this problem have identified several
stages of acceptance of a child with a disability. German psychologist E. Schuchhardt has identified eight
such stages:

1. Shock. The birth of a child with special needs comes as an unexpected shock, for which it is
impossible to be prepared. Parents are in a state of confusion and are easily influenced by external factors

2. Denial. Doubts about the diagnosis arise, and parents try to find alternative explanations,
spending significant resources on finding another medical assessment.

3. Searching. They make every effort to “fix” the situation, sometimes losing sight of the
importance of unconditional love for the child, which is accompanied by feelings of anxiety and frustration.

4. Aggression. There is anger at doctors, themselves, and others, which worsens family
relationships, causes social isolation, and increases anxiety.

5. Depression. After numerous attempts to help the child, parents may feel hopeless, neglect their
own needs and experience a deep state of emotional exhaustion.

6. Realization of reality. Gradually, understanding of the situation comes, parents begin to look for
real ways to adapt to new conditions.
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7. Constructive adaptation. They learn new parenting strategies, find resources to support their
child, and begin to actively cooperate with specialists.

8. Acceptance and new meaning. Parents fully realize and accept the child's peculiarities, find new
meanings in their experience and support his/her development [1].

This model allows for a better understanding of the psychological processes parents go through and
helps to develop effective strategies to support their emotional well-being.

The vast majority of scholars believe that such parents live in extreme conditions, in a situation of
chronic stress. Such extreme conditions become the main factor in the development of emotional burnout
syndrome in parents raising children with disabilities.And the conditions of martial law have an even more
significant impact on the deterioration of the psycho-emotional state of parents [3].

For this reason, we created a questionnaire for the empirical study aimed at collecting information
about the psycho-emotional state of parents of children with disabilities and the changes in their lives that
occurred after the outbreak of war. The structure of the questionnaire included several sections:

- general information about the respondents, their age, gender, type of their child's disability and
place of residence;

- emotional state, this section consisted of questions about how the emotional state of parents has
changed since the outbreak of war, what emotions have dominated them recently and whether the
respondents feel emotionally exhausted;

- access to resources and assistance, this section consisted of questions that allowed us to assess the
availability of resources and accessibility of services necessary to meet the vital needs of themselves and
their

The main results of the survey are presented in Table 1.

Table 1.

Results of the study of the psycho-emotional state of parents of children with disabilities

Ne Section The result of the survey

1 | Emotional state 70% experience increased anxiety, feelings of loneliness and
fear for the future, and 80% feel emotionally exhausted

2 | Social support 85% share their experiences with family and friends, while
only 30% receive psychological help from specialist

3 | Access to resources and 50% face problems in accessing medical and rehabilitation
assistance services, 50% experience educational difficulties

4 | Needs and possible ways of 65% feel the need for psycho-emotional support from
support specialists, 90% for quality medical and rehabilitation

services, and 70% for social integration and leisure

Parents of children with disabilities often experience increased anxiety and fear for the future of
their children, and the analysis of the results showed that the level of anxiety and fear has increased
significantly since the beginning of the war, as stated by 70% of respondents.75% do not leave the feeling
of loneliness due to limited opportunities for communication, closure or inaccessibility of certain projects
and support centers where they previously found help and support, 80% feel emotionally exhausted due to
constant care for children without the possibility of rest or change of scenery Almost all respondents
emphasized the importance of the role of support from family and friends. 85% of respondents share their
experiences with family and friends and feel their support, while emphasizing that they would like to receive
quality psychological assistance from specialists, as the survey showed that only 30% receive such
assistance.

It was found that 50% of respondents have problems with access to medical and rehabilitation
services, 50% experience educational difficulties due to the partial transition to distance learning and the
loss of the ability of children to communicate with classmates, which negatively affects the emotional state
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of children and, accordingly, leads to emotional exhaustion of parents who remain almost the only
interlocutors of the child.

In addition, due to frequent air raids and the inability of children with disabilities to move and stay
in shelters due to physical and health conditions, parents are forced to take their children out of school early
almost every day, which only increases their stress and sense of helplessness.

Parents of children with disabilities identified the need for psycho-emotional support from professionals as
their key needs (65%), quality medical and rehabilitation services (70%), and social integration and leisure
(70%).

The questionnaire also contained additional questions, including: “What changes has the war
brought to your life?” In their answers, 80% of respondents emphasized that they felt afraid of being
abandoned and losing social assistance from the state, which in many families remains almost the only
source of income, as mothers cannot work due to the need for constant care for a child with a disability.
To the question: “What, in your opinion, can improve the psycho-emotional state of parents of children
with disabilities in times of war?” 75% answered that comprehensive support and assistance, including
psychological, medical care, financial support, and access to quality educational services. Support from
both the state and non-governmental organizations.

Conclusion. Disruption of the psycho-emotional state of parents of children with disabilities during
war occurs at the intersection of several layers of risk. At the macro level, there is shelling and evacuations;
at the level, the collapse of support systems and the economy; at the micro level, the severity of the child's
disability and continuous care. These external factors are reinforced by internal factors (emotional
regulation, social support) and socio-demographic determinants (gender, single parenthood, frontline
location). The more layers are superimposed, the faster the stress turns into PTSD, depression, or parental
burnout. Accordingly, effective interventions should be equally multi-level - from barrier-free shelters and
rehabilitation to online psychotherapy and mutual aid communities that “stitch” the family with new
resources despite the war storm. The study confirmed that the war has a negative impact on the psycho-
emotional state of parents raising children with disabilities. High levels of stress, uncertainty about the
future, and lack of proper support lead to a deterioration in their emotional well-being, which in turn affects
the quality of family relationships and overall standard of living.

The support of family and friends, as well as the help of professionals, plays an important role in
maintaining the mental health and resilience of parents. However, not all respondents are ready to share
their experiences with their loved ones, and only 30% receive qualified psychological help.

The study also showed that parents face difficulties in accessing medical, rehabilitation and
educational services for their children. They are particularly in need of psycho-emotional support, quality
medical and rehabilitation programs, as well as opportunities for social integration and leisure. The findings
emphasize the need to implement comprehensive assistance programs adapted to the needs of families of
children with disabilities, which will help improve their psychological state and help them effectively
overcome the challenges of war.
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PSYCHOLOGICAL FEATURES OF FUTURE PSYCHOLOGISTS' CREATIVE
POTENTIAL IN THE CONTEXT OF MODERN EDUCATIONAL TRENDS

Anomauyia. CTarTs IPUCBSIYCHA BUBUCHHIO TICHXOJIOTTYHUX OCOOJIUBOCTEH TBOPUOTO IMOTCHITIATY
MaiOyTHIX MCUXOJOTIB Y KOHTEKCTI Cy4aCHUX OCBITHIX TEHACHLIN. Y IOCTIKEHH] MPOaHaIi30BaHO POJIb
TBOPYOTO MHUCIICHHS B MPO(DECiiHIN MisUTBHOCTI TICUXOJIOTa Ta (PaKTOPH, IO CIPHUSIOTH HOTO PO3BHUTKY i
YJaC HaBYaHHA Yy 3aKilaJax BI/II_LIO'I' OCBITH. Bu3HaueHO OCHOBHI CKJ'Ia}_IOBi TBOpPYOIO HOTCHI_IiaJ'Iy:
CaMOKOHTPOJIb YSIBIICHb, PIBEHb 3aHYpPEHHs Y TBOPYMH MPOIIEC, aBTOMATU30BAHICTh JIil, SICHICTh METH,
3aTHICTh O THy4YKoro MucieHHs. OcoOmuBy yBary MpPWAUIEHO aHANi3y CTaHy TMOTOKY Yy CTY/ACHTIB-
IICUXOJIOTIB SIK MOKa3HUKA €()eKTUBHOCTI TBOPYOI JAisUTHHOCTI.

VY paMKax eMImipu9IHOTO IOCTIKEHHS MMPOBENEHO ICHXOJIIarHOCTHKY CTYIEHTIB, IO JO3BOJIMIO
OLIIHUTH PiBeHb PO3BHUTKY IXHHOT'O TBOPYOTO MOTEHLiany. BcTaHOBIEHO, 0 OUIBIIICTD CTYIEHTIB MAlOTh
JIOCTaTHHO BHCOKHHA pIBEHb KPEAaTHMBHOTO MHCICHHS, IMPOTE€ YacTHHA 3 HUX MOTpedye I0MaTKOBOI
MIATPUMKA Y PO3BUTKY HABHUOK HECTaHAAPTHOTO MiAXOAYy A0 BHpIIICHHS 3aBAaHb. Pe3yibTaTw
TOCITIDKCHHS. MOXKYTh OYTH BHKOPHCTaHI 11 BIOCKOHAJICHHS OCBITHIX IPOTpaM, OPIEHTOBAaHWX Ha
CTUMYJIIOBaHHSI TBOPYOi aKTUBHOCTI CTYJICHTiB-TICUXOJIOTIB, 30KpeMa uYepe3 IHTerpawilo iHTepaKTHBHUX
METOJIB HaBYaHHSI, POEKTHOT MisUTHHOCTI Ta KEHC-METO/IIB.

Kntrouoei cnosa: TBOpUMiA MOTEHITIAN, KPEATUBHE MUCIICHHS, CTaH MOTOKY, CAMOKOHTPOJIb YSIBJICHB,
TICUXOJIOTIYHA OCBiTa, MOTHBaIis, TpodeciiiHa MisSTBHICTh, IMCHUXOIarHOCTHKA, OCBITHI TEXHOJIOTII,
CaMOpeTyJIALis, KOTHITUBHA aKTUBHICTh, THYYKiCTh MUCIIEHHSI, 0COOHCTICTh, CTYIEHTH-TICUXOJIOTH.

Abstract. The article is devoted to the study of psychological features of the creative potential of
future psychologists in the context of modern educational trends. The study analyses the role of creative
thinking in the professional activity of a psychologist and the factors that contribute to its development
during studying in higher education institutions. The main components of creative potential are identified:
self-control of ideas, level of immersion in the creative process, automatisation of actions, clarity of
purpose, ability to think flexibly. Particular attention is paid to the analysis of the state of flow in psychology
students as an indicator of the effectiveness of creative activity.

In the framework of the empirical study, psychodiagnostics of students was conducted, which
allowed to assess the level of development of their creative potential. It has been found that most students
have a fairly high level of creative thinking, but some of them need additional support in developing the
skills of a non-standard approach to solving problems. The results of the study can be used to improve
educational programmes aimed at stimulating the creative activity of psychology students, in particular
through the integration of interactive teaching methods, project activities and case methods.

Keywords: creative potential, creative thinking, flow state, self-control of ideas, psychological
education, motivation, professional activity, psychodiagnostics, educational technologies, self-regulation,
cognitive activity, flexibility of thinking, personality, psychology students.

Introduction: Modern socio-cultural changes and reforms of higher education in Ukraine necessitate
a revision of approaches to the training of future professionals. Changing societal demands, innovative
development of science and the growing need for specialists capable of thinking outside the box require the
educational system to adapt to new realities. This is especially true for professions related to interpersonal
interaction, including psychology. A modern psychologist not only transfers knowledge or helps solve
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problems, but also actively creates new approaches to diagnostics, therapy, and counselling. Their work is
closely linked to creative thinking, which is the key to effectiveness in non-standard situations.

Therefore, developing the creative potential of psychology students is one of the most important
tasks of higher education. This issue covers not only the process of acquiring knowledge, but also the ability
to apply it in unforeseen circumstances. In psychological practice, it is impossible to foresee all scenarios,
as each situation is unique and each client requires an individual approach. Therefore, future professionals
should learn not only to analyse and critically comprehend information, but also to find new, non-standard
ways to solve problems.

The purpose of the article is to identify and analyse the psychological characteristics of the creative
potential of psychology students, to identify the key components of this phenomenon and to justify the need
to integrate methods that promote its development into the educational process.

Theoretical basis of the study: In psychological science, the concept of creative potential is
considered as a complex phenomenon that combines cognitive, emotional, motivational and behavioural
components. According to Rybalka V. V., the creative potential of a personality is a key factor in the
professional activity of a psychologist, as it determines his/her ability to innovative thinking and self-
development [4]. According to O. V. Loboda, creative potential is not only a set of cognitive abilities, but
also includes a motivational core that ensures a stable interest in creative activity [2]. Studies by Barron F.
and Harrington D. M. show that creativity is associated not only with intellectual development, but also
with personal characteristics such as openness to new experiences and emotional flexibility [6]. Among the
modern studies that consider the state of flow as a key aspect of creative potential, it is worth highlighting
the work of V. V. Naychuk, K. I. Fomenko and O. I. Kuznetsov. The authors propose a comprehensive
methodology for psychodiagnosing the state of flow, which allows assessing the degree of involvement of
a person in creative activity, his or her sense of control and transformation of time perception [3].

Unfortunately, the current education system in Ukraine is still focused mainly on an academic
approach aimed at transferring theoretical knowledge. This creates a situation where graduates, despite a
high level of awareness, have difficulty applying their knowledge in practice. Lack of proper attention to
the development of creative thinking leads to stereotyped solutions and inability to adapt to new conditions,
which is a serious challenge for the psychological profession. Therefore, it is necessary to change
approaches to teaching, focusing on stimulating students' creative potential, creating conditions for their
self-realisation, and expanding opportunities for practical application of knowledge.

The importance of creativity as a professional competence is confirmed by numerous studies.
Scholars such as N. Huzii, V. Zahviazynskyi, V. Kan-Kalyk, N. Kichuk, S. Sysoieva emphasise that the
ability to think creatively is an integral part of successful professional activity. They emphasise that the
development of creativity in students is possible only if there is an appropriate educational environment
that stimulates research activity, encourages experimentation, and expands the horizons of knowledge. That
is why the educational process should go beyond standard lectures and seminars to include interactive
teaching methods, work with real-life cases, teamwork, and the use of modern technologies.

In this context, the concept of creative potential is of particular importance. V. Rybalka defines it as
a complex integrative phenomenon that includes cognitive, emotional, motivational and behavioural
components [4]. This means that creativity cannot be considered only as a set of abilities - it includes a
wide range of characteristics that determine a person's ability to generate new ideas, make decisions in
difficult situations, and conduct critical analysis. A future psychologist should not only have the techniques,
but also be able to adapt them to the needs of a particular client, modify them according to the
circumstances, and offer alternative ways to solve problems.

The development of creative potential is associated with the processes of self-regulation, which allow
an individual to manage their own cognitive activity, overcome obstacles, and find new approaches to
activities. A number of researchers (including F. Barron and R. Sternberg) consider self-regulation of
creative activity as a dynamic process that takes place on several levels. In the learning environment, this
can be traced through the stages of the creative process: from preparation to implementation of the idea. At
first, the student forms a task, analyses the problem, and searches for information. Then they face
difficulties that may cause frustration, but at the same time encourage a deeper analysis of the situation.
This is followed by the incubation stage, a period when the conscious search for a solution is replaced by a
subconscious understanding of the problem. Then comes the insight - the moment of sudden understanding
of the problem and finding a solution. The process ends with verification - checking the correctness of the
conclusions, their adaptation to real conditions [6,7].
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In the context of training future psychologists, it is important to create a learning environment that
will promote self-regulation of creative activity. This involves the use of methods that stimulate analytical,
critical and divergent thinking. These include the active use of case studies, project-based approaches,
simulations of real-life situations, trainings, and discussions. For example, as part of a coursework, a student
can work on a real case from a psychologist's practice, analyse the problem, and offer different solutions.
This allows not only to consolidate theoretical knowledge, but also to learn to think outside the box, to
make decisions under conditions of uncertainty [1].

It is important to keep in mind that the development of creative potential is not a purely cognitive
process. It has a deep emotional aspect, as creative activity is often accompanied by experiences, doubts,
and internal conflict. Students may experience feelings of self-doubt and fear of making mistakes, which
hinder their creative development. Therefore, the role of the teacher is not only to impart knowledge, but
also to support students, to create an atmosphere of trust where mistakes are not seen as failures, but as a
natural part of the learning process [2].

Creativity development is a long-term process that requires a systematic approach. Its success
depends on a number of factors: teaching methods, personal qualities of students, and support from the
educational institution. The more opportunities for creative self-realisation a student receives during their
studies, the easier it will be for them to adapt to real professional activities and find effective solutions in
non-standard situations [2].

Thus, the development of the creative potential of future psychologists is one of the key tasks of
modern education. It ensures not only academic success, but also the ability to perform effective
professional activities, promotes flexibility of thinking, self-expression and harmonious personal growth.
In today's realities, when psychology is becoming an increasingly popular field, it is creativity that will
determine how ready a specialist will be for the challenges of the future, how able they will be to act in
conditions of uncertainty and how effective they will be in helping people.

The empirical study analysed methodological approaches to the study of creative activity, which
made it possible to identify key aspects of its manifestation and assess the level of development of this
phenomenon among students. The study involved 48 students majoring in Psychology from the Vinnytsia
Social and Economic Institute of the University of Ukraine, who were studying in the 2nd-4th years of their
bachelor's and master's degrees. The main goal was to comprehensively analyse the individual
characteristics of creative activity, including the ability to self-control, the vividness of ideas and the level
of involvement in the state of flow during creative activity.

To achieve the set tasks, a number of psychodiagnostic methods were used, namely the method of
studying the ability to self-control visual representations (R. Gordon), the method of studying the brightness
and clarity of representations (D. Marks) and the method of studying the flow state in creative activity (V.V.
Naychuk, K.I. Fomenko, O.l. Kuznetsov).

R. Gordon's methodology allowed to assess the ability to self-control visual representations. It is
aimed at determining the level of control over mental images, their flexibility and ability to consciously
manipulate spatial characteristics.

Another important research tool was D. Marks' methodology, which helped to determine the level of
brightness and clarity of ideas formed by students in the process of performing tasks related to the mental
representation of images. This technique helped to find out how detailed and expressive visual
representations are, which play an important role in the development of creative thinking.

As for the methodology for assessing the flow state in creative activity, it is based on nine key
parameters that characterise the flow state, including the level of concentration, the balance between
challenges and skills, loss of time, sense of control over the situation, and other aspects of the optimal
psychological state that contributes to the effectiveness of the creative process. The use of this tool allowed
us to assess the extent to which students are involved in the creative process, what factors contribute to
entering the state of flow, and how this state affects the productivity of their work.

The integrated application of these psychodiagnostic techniques allowed not only to quantify
students' creative abilities, but also to gain a deeper understanding of the mechanisms of their creative
activity. The obtained results open up opportunities for further research and contribute to the development
of educational strategies aimed at optimising the educational process in order to develop the creative
potential of future psychologists.

In our opinion, the level of vividness of ideas and the ability to consciously modify them directly
affect the effectiveness of psychologists' professional training. This is due to the fact that the ability to work
with ideas and use visualisation techniques are important components of many therapeutic methods. For
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example, in the practice of cognitive behavioural therapy, methods of mental rehearsal, visualisation of
positive scenarios and reconstruction of traumatic memories are widely used, which allows clients to learn
new ways of overcoming difficulties. The high development of spatial representations contributes not only
to better adaptation of students to new therapeutic techniques, but also allows them to develop their own
unique approaches to psychological work. In addition, the ability to visualise clearly helps future
professionals to interpret psychological test results more accurately and deeply, especially when it comes
to analysing complex behavioural patterns or using projective techniques.

The results of the study confirmed the importance of these characteristics for the professional activity
of a psychologist. It was found that 29% of students have a very high level of spatial representations. This
category of students demonstrates the ability to quickly form complex images, detail them, and change
them flexibly, which is extremely useful in the process of analysing psychological cases. A high level of
imaginative thinking allows them to decompose situations into their constituent elements, identify hidden
patterns and make effective decisions. This is especially important in areas such as psychodiagnostics,
psychotherapy, and research, as it implies the ability to quickly process complex information flows,
integrate different concepts, and draw logical conclusions.

HusbKkun Llywe

CepeaniB” gycokuii
21% 29%

M [lyKe BUCOKUM Bucokui CepegHit M Hu3bKKI

Pic 1. Indicators of the ability to self-control, manipulate and consciously operate spatial
representations (according to R. Gordon's method)

Another 42% of students demonstrated a high level of development of spatial representations. They
have a well-developed ability to manipulate images, which contributes to effective learning and application
of professional knowledge in practice. High cognitive plasticity allows them to adapt to various methods
of psychological analysis, work with test instruments and quickly find connections between theoretical
concepts. However, this group of students is characterised by a certain lack of deep intrinsic motivation,
which can sometimes reduce the level of concentration and reduce the effectiveness of tasks that require
prolonged analysis or creative approach.

The average level of development of spatial concepts was recorded in 21% of students. They
demonstrate certain difficulties in forming clear images and controlling them, which can affect the quality
of work with projective methods and visualisation techniques. Such students may have difficulty working
out images in detail, which makes it difficult to use visualisation effectively in the psychotherapeutic
process. They need more time to process information and additional training to improve their imagination
skills.

In addition, 8% of students were found to have a low level of spatial imagination. This indicates
significant difficulties with the formation of mental images, which can make it difficult to use visualisation
techniques in working with clients. For example, when using metaphorical association maps or projective
techniques, such students may have difficulty interpreting images, which reduces the effectiveness of
diagnostic and therapeutic activities. Poorly developed imagery can also affect the ability to predict possible
scenarios of client behaviour, which is an important element in the counselling process.

The analysis of the brightness and clarity of ideas also showed significant variability among students.
42% of the study participants demonstrated a high level of these characteristics, which indicates their ability
to create detailed, structured images. This is important for the professional activity of a psychologist, as it
contributes to an effective understanding of the client's inner world, the development of empathy, and the
better use of metaphorical tools in psychological work. High vividness of imagery contributes to the rapid
mastery of complex therapeutic concepts and techniques.
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Pic. 2. Indicators of brightness and clarity of ideas in psychology students (according to the Marks
method)

The average level of brightness and clarity of ideas was demonstrated by 46% of students. They are
generally capable of forming high-quality images, but in some cases they may have difficulty in detailing
and maintaining their clarity. This can affect their speed of thinking and ability to solve problems in an
innovative way.

A low level of vividness and clarity of ideas was recorded in 12% of students. This indicates
difficulties in creating detailed images, which can make it difficult to perform professional tasks, especially
in the field of psychodiagnostics and psychotherapy.

Table 1.

Results of diagnosing the current state of psychology students (according to the methodology of K.
Fomenko, V. Naychuk, O. Kuznetsov)

Scale High  level | Medium level | Low  level
(%) (%) (%)
Balance between the complexity of activities and | 50% 42% 8%
skills
Merging of consciousness and action 46% 38% 16%
Clarity of purpose 54% 37% 9%
Accuracy of feedback 48% 40% 12%
Concentration on the current moment 56% 38% 6%
A sense of control 52% 38% 10%
Loss of self-awareness 44% 46% 10%
Time transformation 50% 42% 8%
Autotelic experience 58% 38% 4%

The results of diagnosing the state of flow in psychology students demonstrate interesting patterns
in their ability to immerse themselves in the creative process and perform professional tasks. One of the
key aspects is the balance between the complexity of the activity and the level of skill development, as it
determines the level of professional confidence and adaptation to new challenges. Half of the students
(50%) show a high level of harmony between the complexity of tasks and their professional skills, which
indicates their ability to easily adapt to creative challenges, confidence in their own competences and
effectiveness even in situations of increased complexity. The situation is somewhat different for 42% of
respondents who have an average level of this indicator. They are able to cope with the tasks assigned, but
in difficult cases they may need additional time or support to adapt effectively. At the same time, 8% of
students show a low level of this balance, which can cause difficulties in performing professional duties.
The mismatch between the level of preparation and the complexity of creative tasks can cause stress, which
in turn leads to a decrease in productivity and self-confidence.

An equally important indicator is the ability of students to merge consciousness and action, as this
component determines the effectiveness of performing professional duties without unnecessary hesitation
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or doubt. Almost half of the students surveyed (48%) demonstrate a high level of automaticity when
performing creative tasks, which indicates their ability to fully focus on the process without the need for
constant conscious control. This, of course, ensures their efficiency and naturalness in their work. At the
same time, 38% of students have an average level of this indicator, which means that they can achieve
automaticity, but in some cases need additional conscious control over their own actions, which can slow
down the work process somewhat. 16% of students demonstrate a low level, which indicates difficulties
with immersion in the work process. This may be due to uncertainty in their own decisions or insufficient
preparation for tasks requiring high concentration and quick decision-making.

A clear understanding of the goal is an important factor for professional activity, as it ensures the
ability to effectively plan work and achieve the set results. The study showed that 54% of students have a
well-developed ability to formulate goals, which allows them to build a logical sequence of actions and
correctly determine the expected results of their activities. At the same time, 37% of students demonstrate
an average level of goal clarity, which indicates some difficulties in clearly defining the tasks they set for
themselves. This may affect their productivity and efficiency in their work. 9% of students showed a low
level, which indicates significant difficulties in formulating tasks and determining the final result of their
activities, which can potentially create obstacles in the professional field.

Another important aspect is the accuracy of feedback, as the ability to evaluate one's own
performance allows for timely adjustments and improved efficiency. Almost half of the students (48%)
have a well-developed ability to adequately evaluate their work, which allows them to quickly make the
necessary adjustments and achieve high results. At the same time, 40% have an average level of this skill,
which means that they can analyse their own performance but sometimes need external control or support.
12% of students showed a low level of this indicator, which may indicate difficulties in self-assessing the
success of completed tasks, and therefore an increased risk of errors in the process.

Concentration on the current moment is another important factor that affects the effectiveness of
professional activity, especially in the field of psychology. 56% of students have a high level of
concentration, which allows them to fully immerse themselves in their work, ignoring external distractions.
38% demonstrate an average level, which indicates a certain tendency to be distracted, which can affect
their productivity. 6% of students showed a low level of concentration, which can be a serious obstacle to
the effective performance of professional duties.

Equally important is the sense of control, as it provides confidence in one's own actions and helps to
organise work effectively. 52% of students feel confident in their professional skills and are able to control
the process of completing tasks. 38% demonstrate an average level, which means that their sense of control
can be unstable and depend on specific conditions. 10% of students have a low level of control, which may
indicate uncertainty and difficulty in making decisions.

The ability to lose self-consciousness during work is an important aspect that helps to avoid
unnecessary worries and focus on the client. 44% of students are able to fully immerse themselves in the
process without being distracted by internal doubts. 46% demonstrate an average level, which indicates a
tendency to be distracted by external factors, and 10% have a low level, which means significant difficulties
with immersion in the activity.

Time perception is also an important aspect of professional activity, as it affects the ability to allocate
resources effectively. Half of the students (50%) perceive time flexibly during the creative process, which
is an indicator of their full involvement in their work. 42% demonstrate an average level of this indicator,
which indicates a periodic awareness of time, which, however, does not affect their effectiveness. 8% of
students have a low level of time perception, which may indicate insufficient immersion in the process.

Autotelic experience, which is critical for intrinsic motivation, demonstrates the highest scores
among all the scales studied. 58% of students enjoy the creative process, which contributes to their
motivation. 38% report an average level, and 4% have a low level, which may indicate a lack of intrinsic
motivation.

Conclusions and prospects for further research. The results of the study confirmed that the
development of creative potential is an important factor in the professional training of future psychologists.
It was found that students' creative potential is formed under the influence of cognitive, emotional,
motivational and behavioural components.

It has been found that most students demonstrate a high level of development of creative abilities, in
particular a harmonious combination of skills and complexity of tasks, which contributes to effective
immersion in the state of flow. A high level of creative activity correlates with flexibility of thinking, the
ability to quickly generate new ideas and make non-standard decisions. At the same time, a significant
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number of students have an average level of creative potential development, which indicates the ability to
be creative, but with certain difficulties in adapting quickly to non-standard tasks. This is especially evident
in cases where it is necessary to find original solutions on their own or when there is no external support.

The greatest challenges are observed in students with a low level of creativity, who demonstrate
difficulties in self-control of ideas, lack of clarity of purpose and problems with immersion in the state of
flow. They are more likely to have difficulty using visualisation techniques, applying creative methods in
psychological counselling, and making decisions in difficult situations.

The data obtained confirm that the traditional system of psychology training in Ukraine does not
sufficiently promote the development of creative potential, as it focuses mainly on academic knowledge
rather than on the practical development of creative skills.

A promising area for further research is to analyse the impact of creativity on the professional
adaptation of students in various fields, in particular in the context of the expansion of specialities and
interdisciplinary interaction. The modern labour market requires specialists not only to have deep
knowledge in their field, but also the ability to think creatively, adapt to changes and quickly find non-
standard solutions. The development of creative potential is a key factor in the formation of professional
competence not only for psychologists but also for representatives of other professions related to human
interaction, research of new technologies, organisation of the educational process, and management of
innovative projects. Further research could be aimed at identifying the specifics of creative thinking in
various professional areas, as well as developing educational approaches that will facilitate the integration
of creative teaching methods into training programmes for future professionals.
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DETERMINATION AND CORRECTION OF PROCRASTINATION IN ADULTS

Y crarTi pO3KpPUTO pe3yJibTaTH TEOPETUYHOTO aHali3y W eMIPUYHOrO JOCIiHKECHHS
MPOKpaCTHHAIl Ta 11 YMHHMKIB y 0cib mopocioro Biky. KoHcTaToBaHO, IO Y HAyKOBUX JOCIIIKEHHSIX
BITYM3HSHHUX 1 3apyODKHHMX YYEHHX MpoOiieMa MPOKPacTHHALII OCOOMCTOCTI MOCigae JOCHTH BaKIIMBE
micre. Lle croHyKaeTbcs HEOOXITHICTIO TOSCHEHHS OCOOJMBOCTEH (YHKIIOHYBaHHS OCOOHCTOCTI B
pI3HHX, 30KpeMa HecTaOUTbHMX, YMOBaX JXUTTEIisUIbHOCTI. [IpokpacTuHamist 0ci® qOpOCIoro BiKy
XapaKkTepu3y€e BIATEPMIHYBaHHS il MONPU YCBIJOMJICHHS HMOBIPHOCTI TOSBH JOCUTh HEraTHBHHUX
HachiakiB. IIpokpacTuHalis CHOPUYMHIOE TOSBY HETaTUBHUX EMOLIMHMX CTaHiB, 3MiHM B CHCTEMIi
MOTHBAIIii, CAMOCTaBJICHHS W camoperyJsiii ocid y Bimi gopociocti. Ha ocHOBI aHami3y pe3ysbTaTiB
EMIIPUYHOTO JOCTIKEHHS 3’ ICOBAaHO, IO 3HAYHIM YacTIi 0cid JOPOCIIOro BiKy MpUTAMaHHA CXHIIBHICTD
HE BYACHO BHUKOHYBAaTH 3alUIaHOBaHi CIpaBW, MPUHAMATH MOTPiOHI pIilIeHHA U MOYATKy isUIbHOCTI,
TOTOBHICTh BiIKJIAZATH MOYATOK POOOTH IO JeIUIaifHiB, HE BMiHHS BCTAHOBIIIOBATH IEPIIOYEPTOBICTH i
TEpMIHOBICTh MOTOYHMX 3aBJaHb. [IpokpacTuHamis Oinble XxapakTepHa ocobam 1 Billi cepeaHbOI
JIOPOCIIOCTI; )KIHKH IBOT'O TIEPi0Ty MAOTh ORI BUPAKEHY CXHIIBHICTD 10 TIPOKPACTHHAITT HIK YOJTOBIKH.
VY sIKOCTi YMHHHUKIB MPOKpacTHHALII 0ci0 Jopocnoro Biky Oyiu BUIIEH] W AOCHIIKYBaJIKCs CUTyauliliHa i
O0COOHMCTICHA TPHUBOXKHICTH, MOTHBAIlISl JOCATHEHHS, CaMOOIIIHKA, CaMOe(PEeKTUBHICTh 1 Mep(EKITioHI3M.
3aBISKH KOPEIALIHHOMY aHali3y BHSABICHO 3aJIeKHICTh PiBHS MPOKpAcTHHALII 0Ci0 JOPOCIOTOo BiKy Bix
nmocimimkernx yuHHUKIB (P<0,01, p<0,05). Koncraryemo, 1o mpoKpacTHHAINS B OCI0 JOPOCIOTO BiKy
MiABUIIYETHCS 32 BUPAXKEHOI OCOOMCTICHOI 1 CHTYaTHMBHOI TPHBOXKHOCTI, MPOSBIB MepQeKUioHi3my,
3HIDKCHHS MOTHBAIll MOCATHEHHs B OIK YHUKHEHHS HeBrad. lIpokpactuHallis OUTBIIO0 MipoIo
npuTaMaHHa 0cobaM y Billi ZOPOCIIOCTI 31 3HMKEHOI0 CaMOEe(DEKTUBHICTIO i HeaJeKBaTHOIO CaMOOLIIHKOIO.
OOTpyHTOBAaHO CHCTEMY KOPEKIli YMHHHUKIB MPOKpAaCTHHAII 0Ci®6 ITOpOCIoro BiKy Ha OCHOBI iHTerpariii
€JIEMEHTIB TICMXOJIOTIYHOI IPOCBITH, MPOBENCHHS TPEHIHTOBUX 1 KOPEKIIHHWX BOpaB (MiHi-TeKIil,
npe3eHTalii, Mo3KOBi IITypMH, TPYIOBI JHMCKYCii, irpoBa MisIbHICTH, IPOCKTUBHI W apT-TepareBTHYHI
TEXHIKH TOIIO). BU3HAUEHO MOpEeYHICTh MOOYIOBH CHCTEMH KOPEKIlii Ha MPHHIUINAX KOMILDIEKCHOCTI,
MTOCITIIOBHOCTI, CHUCTEMHOCTI, BpaxyBaHHA IHAWBIAyalbHUX MOTpeOd ¥ ocobmmBocTel ocid y Bimi
JIOPOCTIOCTI.
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Knrouosi cnoea: TpoKpacTUHAIlS, YWHHUKMA TPOKPACTHHAIIi, OCOOJWBOCTI W YWHHUKH
MIPOKPACTHHAIIIT B IOPOCIOMY Billi, CHCTEMa KOPEKIIii.

The article presents the findings of empirical and theoretical research on adult procrastination and
its contributing elements. It is said that the issue of personal procrastination holds a significant position in
scientific research conducted by both domestic and international scientists. The desire to explain the
characteristics of an individual's functioning in a variety of, especially unstable, life circumstances is what
drives this. Adult procrastination is defined as delaying actions even when one is aware that there may be
unfavourable outcomes. Adults who procrastinate are more likely to experience unpleasant emotional
states, as well as changes in their motivation system, self-attitude, and self-regulation. According to the
analysis of the empirical study's findings, a sizable percentage of adults have a propensity to put off starting
activities in order to finish planned tasks on time, are willing to wait until deadlines to begin work, and
struggle to establish priorities and urgency for ongoing tasks. People in their middle adult years are more
likely to postpone; women in this stage of life are more likely than men to do so. Adult procrastination has
been linked to a number of elements, including situational and personal anxiety, achievement motivation,
self-efficacy, self-esteem, and perfectionism. According to correlation analysis, the characteristics under
study had an impact on adults' procrastination levels (p < 0.01, p < 0.05). We conclude that persons who
exhibit symptoms of perfectionism, significant situational and psychological anxiety, and a decline in
achievement desire to avoid failures are more likely to procrastinate. Adults with low self-esteem and low
self-efficacy are more likely to procrastinate. The integration of psychological education, training, and
correction exercises (mini-lectures, presentations, brainstorming, group discussions, game activities,
projective and art-therapeutic techniques, etc.) forms the basis of the system for correcting the factors that
contribute to adult procrastination. It is decided whether it is reasonable to base a correctional system on
the concepts of complexity, consistency, and systematicity while accounting for the unique requirements
and traits of adults.

Keywords: procrastination, factors of procrastination, features and factors of procrastination in
adulthood, correction system.

Introduction. In the conditions of modern instability, the study of the issues of optimal and
effective management of a person's own life activities becomes particularly relevant. This applies to various
areas—professional fulfilment, family relationships, raising children, attitude to one's own mental health,
etc. In fact, this is a component of a broader view of the parameters of subjective well-being, life
satisfaction, and assessment of life success by an adult. However, due to the action of various factors in a
situation of life uncertainty, the ability of adults to maintain the desired efficiency decreases, which affects
the degree of positivity of functioning.

In this context, the phenomenon of procrastination, or “procrastination syndrome," is actively being
studied. In adulthood, procrastination is characterised by a tendency to suspend the start of tasks and actions,
causing the experience of various negative emotional states, complicating goal setting and planning for the
future, as well as the implementation of tasks in the present.

Procrastination in modern scientific sources is traditionally explained as a negative phenomenon
for life and personality development. Key signs of procrastination indicate the tendency of adults to delay
the completion of specific tasks. The increase in procrastination is likely due to personal experiences about
poor-quality task performance, potential failure, the appearance of certain sanctions, and anxiety about the
need to publicly demonstrate one's own incompetence. In addition, in conditions of rapid socio-economic
and socio-political transformations, the demands on adults are growing rapidly, as a result of which they
have to choose priority areas of life for self-realisation. Accordingly, in other areas that are currently less
of a priority, under the influence of a situation of uncertainty, they have to use the strategy of "postponing
for tomorrow," or they do not fully manage to perform tasks qualitatively. In some places, the tendency to
an external locus of control and the tendency to shift responsibility to other significant persons, etc., prevail.

Thus, due to the action of various objective and subjective reasons, an adult with procrastination
identifies the current life situation as problematic, may experience feelings of guilt, but continues to act
stereotypically within the framework of procrastination patterns.

Theoretical foundations of research. Aspects of the problem of personal procrastination are
reflected in the studies of domestic and foreign scientists. The concept of "procrastination” in various
sources is identified as a phenomenon, a personality trait, a specific phenomenon, a situational
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characteristic, a tendency, a form of behavior, a tendency, a habit, which indicates the absence of a single
approach to its categorization and characteristics. Despite this, in most studies, the key features of
procrastination are irrationality, delay in the implementation of intentions, and emotional discomfort. In
particular, K. Ley interprets procrastination as a voluntary intention and irrational postponement of planned
actions, even despite the fact that the individual is aware of the negative meaning of such an act [9, c. 64].
A similar opinion is expressed by P. Steele, who also emphasises the presence in a procrastinating
individual of intentions to voluntarily and consciously postpone the execution of tasks without a good
reason (or their completion even if part of the work has already been done), regardless of the understanding
of the negative consequences. P. Steele argued that procrastination correlates with impulsivity, lack of self-
control, decreased self-esteem and self-efficacy, motivation, perception of time perspective, and
understanding of the "subjective utility of action™ [16].

D. Ferrari called procrastination a functional delay in actions or avoidance of action and empirically
proved that the personality traits associated with procrastination are low, inadequate self-esteem, lack of
self-confidence and self-efficacy, loss of energy, manifestations of apathy, signs of depression, etc. [4., c.
73]. In addition, J. Ferrari, D. Tice, and S. Walters consider laziness to be the cause of procrastination, its
determinant, along with the fear of failure.

In the publications of N. Milgram, procrastination is explained as a manifestation of procrastination
behaviour, in which the demonstrated tendency to postpone, avoid, or postpone things is a special personal
reaction in response to increased anxiety due to fear of unpredictable consequences. [12]. In addition, I.
Janis and L. Mann categorise procrastination as an ineffective coping strategy, the manifestations of which
are noticeable in a situation of confrontation over difficult work, regarding which there are pessimistic
guidelines in terms of the possibility of achieving success. B. Burka and M. Yuen tend to explain
procrastination as a kind of strategy for protecting the individual from low self-esteem.

In turn, A. Ellis and V. Knaus indicate that procrastination is an emotional disorder caused by an
irrational style of thinking. Such irrational beliefs should be considered as a kind of internal system of
personal coordinates with too high, dogmatic requirements for one's own behaviour in the form of
obligations ("you have to," "must," "must"), as well as unrealistic, involuntary, generalised assumptions
that can be proven or, conversely, refuted. Therefore, procrastination is considered a consequence of
unsatisfactory living conditions that prevent the individual from performing any activity [14, p. 66-67].

The theoretical basis of our research is also the works of Ukrainian scientists on the problem under
study. Researchers T. Koltunovich and O. Polishchuk emphasise that procrastination is procedurally
characterised by a typical voluntary delay by an individual of starting a specific activity or performing
significant tasks. This can lead to the appearance of uncomfortable feelings, the actualisation of anxiety,
manifestations of stress reactions, and the appearance of tension in relationships with others [8, p. 214]. In
addition, these scientists name psychophysiological (temperament properties), emotional (manifestations
of anxiety, fear, emotional exhaustion), as well as motivational, behavioural, temporal, etc., factors of
procrastination.

In scientific publications of M. Dvornyk, it was proved the relationship of procrastination with a
high level of personal anxiety. Such a relationship triggers the behaviour of avoiding action, postponing its
execution for later. This can serve for the individual as a manifestation of a kind of compensatory
mechanism of psychological defence. In this case, procrastination acts for the individual as an immature
mechanism of overcoming anxiety, an unconstructive coping mechanism, which leads to avoiding the
problem and not solving it [3, p. 34].

The unconstructiveness of procrastination is also explained by E. Tatarinov. According to the
scientist, procrastination is an irrational behaviour of a person, in which there is a constant repeated
postponement of relevant matters for later with the awareness of the likelihood of negative consequences.
Such irrational behaviour of a person is accompanied by negative emotional experiences with a reluctance
to repeat them [17, p.303].

Y. Rudomanenko, in turn, identifies several key signs of procrastination, namely: the presence of
the very fact of postponing (postponing, deferring, delaying) the start of an activity, or its failure to perform
at all; the manifestation of a tendency to postpone matters for which specific terms (or deadlines) are
defined; the presence in the individual of previous negative experience, reservations, attitudes, predictions
about his own failure in a new attempt at activity; manifestations of negative emotional experiences in the
case of postponing a matter, etc. [15, p. 216].

V. Luhova explains procrastination as a person’s constant and voluntary postponement of important
matters (actions, tasks), which is accompanied by the appearance of a feeling of discomfort and negative
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emotional experiences. As the researcher testifies, procrastination leads to states of exhaustion and anxiety,
stress and overwork, the development of intrapersonal conflict, and deterioration of interaction with the
environment, etc. [10]. V. Luhova identified the following as the key signs of personality procrastination:
awareness of postponing tasks; the appearance of psychological discomfort due to postponing tasks;
irrationality of motivation for activities that replace procrastinating activities; negative consequences of
postponing tasks. V. Luhova mentioned internal (motivation, emotional-volitional sphere, locus of control,
anxiety, perfectionism, value orientations) and external (deadlines and deadlines for completing tasks, high
preoccupation with others, deferral of rewards, deferral of consequences) factors among the factors of
procrastination.

We note that in modern conditions, procrastination is confidently embedded in the reality of the
mental world and the life activities of adults and is closely related to their personal characteristics,
motivational sphere, regulatory potential, coping strategies, perfectionism, anxiety, etc.

The purpose of the article. The aim of the article is to characterize the psychological determinants
of procrastination in adults and to substantiate the system of their correction.

Methods. In the process of empirical research of adults (n=84), the following diagnostic tools were
used: to study the level of procrastination — "General Procrastination Scale™ (GPS) by K. Leigh [5, p. 30-
31]; to study the factors of procrastination, namely; the level and characteristics of anxiety — "Personal and
Situational Anxiety Scale" by C. Spielberger [11s, p. 25-28]; level and features of achievement motivation
- "Methodology of studying motivation for achieving success - avoiding failures” [6, p. 146-147]; features
of self-esteem — "Methodology of research on general self-esteem” (G. Kazantseva) [1, p. 53]; level of self-
efficacy — "Self-efficacy Scale" by R. Schwarzer, M. Jerusalem [6, p. 142-143]; features of perfectionism
— "The "The Perfectionism Scale" by V. Schaufeli. [5, p. 30-31]. Mathematical and statistical analysis of
the research results was carried out using the SPSS Statistics program.

Sample. The study involved 84 adult males and females (age range 25 to 54 years) working in state
and municipal institutions in the fields of education, trade, medicine, social protection, and law. The
majority of the sample was female (53 individuals — 63,1%), and male (31 individuals — 36,9%).

Results and discussion. Based on the processing of the obtained empirical data, we can generalise
the following trends regarding the features of procrastination and its factors in adults:

- the prevalence of an average level of procrastination (over 45%), which indicates a situational
tendency to not quite complete planned tasks on time, the likelihood of being late with the conscious
decision-making necessary for their implementation, postponing the moment of starting work until later,
postponing the completion of actions, tasks, etc. (Fig. 1);

4
50
40
30
20
10
0
High Average Low
procrastination procrastination procrastination
tendency tendency tendency

Fig. 1. Percentage values of the sample according to the
"General Procrastination Scale" by K. Leigh.

- the most pronounced average level of both personal (59,5%) and situational (53,6%) anxiety;
females are more anxious;

- 16,7% have a motivation to avoid failures, which may indicate an expectation of failure in their
activities, a lack of perseverance, determination, initiative, organisation, a possible attempt to shift
responsibility, etc;

- over 65% have an average level of self-esteem, which indicates the ability to fully adequately
assess their own needs and abilities, an attempt to set realistic goals and objectives, and the ability to
critically evaluate themselves;
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- a higher than average level of self-efficacy prevails (58,3%), which indicates the tendency of such
individuals to set realistic tasks and perform them, but in the event of failures or difficulties, their vital
activity and working capacity may vary to some extent;

- 65,5% have expressed normal perfectionism, which generally indicates a harmonious desire to
achieve perfection and hopes for success as a result of such efforts.

Thanks to correlation analysis (Pearson's criterion), it was found that the tendency to procrastinate
in adults is to a greater extent supported by perfectionism (0,644, at p<0.01), as well as situational (0,458,
at p<0.01) and personal anxiety (0,506, at p<0.01). An inverse correlation was found between
procrastination and motivation to achieve success/avoid failure (-0,481, at p<0.01), self-esteem (-0,369, at
p<0.05), and self-efficacy (-0,597, at p<0.01), which indicates the fact of increasing procrastination under
conditions of decreasing the manifestations of these factors.

Analysis of the identified significant correlations shows that the tendency to procrastinate in adults
becomes more pronounced with an increase in the level of perfectionism. We can say that the effort to
obtain an ideal result in the performance of specific tasks and affairs affects the process of their activity.
This may be due to the fact that the need to make long and significant efforts to plan and think through
further work to achieve a perfect result can distract adults from the very process of performing specific
actions, which will manifest itself in postponing the start and completion of the case. Excessive
preoccupation with achieving the desired ideal result formats in adults increased demands on themselves,
on the necessary conditions, on the necessary resources, etc. Accordingly, adults with pronounced
perfectionism can potentially resort to choosing the tactic of refusing to perform a specific task, business,
or activity due to the lack, in their opinion, of the best combination of circumstances to achieve the desired
ideal result.

As our results have shown, for adults, the tendency to procrastinate is enhanced by a state of
anxiety, which provokes the emergence of negative expectations and experiences both in relation to
individual situations of activity performance and life activities in general. Due to the increase in the level
of personal anxiety, confusion, concern, uncertainty, and fear; acute reactions to the actions of various
situational factors; and procrastination in adults, increase. They can be noted as unwillingness or
postponement to make decisions about their own actions in a specific situation; the start of the case is
postponed, and there is a lot of concern about the possibility of its completion. Anxiety can increase
disbelief in one's own abilities, provoke doubts about self-efficacy, and lead to a decrease in the level of
aspirations, which provokes adults to consciously or subconsciously avoid situations of activity and
communication that could potentially harm their self-esteem or are regarded as having a real or imagined
danger of experiencing failure.

Given the results of the correlation analysis, we can also assume that adults have a tendency to
increase procrastination due to a decrease in motivation to achieve success and, conversely, the emergence
of expectations of a probable negative outcome of the performed activity. That is, procrastination in adults
is enhanced by the motivation to avoid failure. Expectation of negative assessments and impacts,
anticipation of potential disruptions in work, the presence of strict deadlines or a short time to complete the
work, the novelty and complexity of tasks, etc., lead to increased personal and situational anxiety,
destabilise balance, and increase neuropsychiatric instability in adults. In addition, the presence of
inadequately low self-esteem does not contribute to the ability of adults to adequately assess their own
capabilities and resources for effective and timely work performance. In this case, even minor errors made
during performance, the resulting negative result reinforces the tendency to procrastinate in future attempts
at activity as a way of compensating for the avoidance of potentially negative experiences. In addition, such
an unfavourable tendency can affect the effectiveness of professional activity and lead to experiencing crisis
states [7].

It is worth emphasising that procrastination is more characteristic of adults with inadequate self-
esteem (mostly underestimated), which is caused by an uncritical assessment of one’s own capabilities and
competence and an inability to differentiate one’s own strengths and weaknesses to solve specific tasks. In
the case of underestimated self-esteem, procrastination in adults is reinforced by pronounced indecision,
suspiciousness, excessive caution, pettiness, and individual vulnerability. They are quite orientated to the
opinions of others, have an active need for social support, are external, and are ready to shift responsibility
to others. In addition, in the case of inadequate underestimated self-esteem, fixation on one’s own failures,
self-pity, and indifference may manifest themselves.

The strengthening of the tendency to procrastinate in adults also occurs due to a decrease in
confidence in one’s own capabilities and self-efficacy. Among other reasons, this may be due to the
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deterioration of adults' ability to self-organise at the level of goal setting, planning, selecting, and
implementing an adequate program of actions for the circumstances, and self-control (especially in stressful
circumstances). Because of this, negative emotions regarding attempts at activity are imprinted in the
subjective experience to a greater extent, and memories of negative scenarios are imprinted. The
expectation of a negative result may concern one specific activity or one's own activity in different areas of
life. Characteristic signs for adults with reduced beliefs in their own self-efficacy will be the postponement
of the start, execution, and timely completion of tasks and affairs. In this case, we can also speak of the
manifestation of a kind of psychological defence mechanism: in order not to be even more disappointed in
one's own ability to perform a specific activity, it is better to resort to postponing its start and/or completion.

Thus, the processing of the obtained data allows us to be sure that the factors of procrastination of
adults should be considered perfectionism, situational and personal anxiety, motivation to achieve
success/avoid failure, self-esteem, and self-efficacy. This generally confirms the conclusions obtained by
Ukrainian scientists regarding the determination of procrastination in general, as well as in adulthood in
particular [10; 13].

The field of our scientific interest was also the justification of the direction of the system for
correcting the factors of procrastination of adults. We thought it appropriate to find out the views of
scientists on what psychological strategies, methods, and approaches would be effective for correcting the
strategy of adults to resort to avoiding postponing important matters, which can also be useful for preventing
emotional and professional burnout, as well as maintaining mental health. So, N. Berehova and V.
Pidhaniuk emphasise the effectiveness of cognitive-behavioural therapy resources in psychological work
with procrastination [2, p. 12-13]. It is the techniques of cognitive-behavioural therapy, according to
researchers, that can help a person focus on changing rigid and dysfunctional patterns of their own thoughts,
emotional reactions, and ways of doing things. Thanks to the use of cognitive-behavioural therapy, it is also
possible to correct the ability of adults to achieve certain goals, in particular, if a high degree of avoidance
is noted due to the unwillingness to experience distress. Also, in working with adults, this direction of
psychotherapy makes it possible to develop self-regulation skills (including emotional self-regulation), self-
control, goal-setting, and success orientation. In publications by other authors, psychological training is
recognised as an effective method for correcting personality procrastination.

In the context of substantiating the system of correction of procrastination of adults and its factors,
we emphasised the expediency of educational work. In this case, we are talking about raising awareness of
adults about the problem of procrastination, the need to draw their attention to the presence of their own
tendency to procrastinate in a situation of making a decision, performing actions, and completing specific
cases or tasks. In educational work, it is also important to process information about the effects and
consequences of procrastination for the life of the individual, effective ways to overcome procrastination,
and its levelling of the influence of factors that increase the tendency to procrastination. Accordingly, in
the structure of the correction system to achieve the tasks of psychological education, it is advisable to
provide for mini-lectures, presentations, watching videos, reading, and discussing books that are
thematically devoted to the problem of procrastination of the individual. We believe that the correction
system should have an interactive work format. Therefore, in our opinion, it is appropriate to include in the
process of implementing this system methods of group discussion, role-playing games, projective drawings,
elements of psychogymnastics, techniques for forming specific skills, verbalisation, feedback, elements of
play therapy, art therapy, etc. This will create an opportunity for working out in adult procrastinators the
factors that enhance procrastination, namely: symptoms of situational and personal anxiety; self-regulation
skills (planning, modelling, programming, evaluating the result, control and self-control, etc.); goal-setting
through adequate setting of life goals and formulating specific tasks, strengthening a stable orientation to
achieving them while avoiding the habit of procrastination; orientation to the motivation of avoiding
failures; reduced confidence in one's own self-efficacy and uncertain belief in one's capabilities through
working with rational optimistic attitudes; manifestations of destructive perfectionism, etc.

The implementation of the correction system will contribute to the achievement of important
changes for procrastinating adults at different levels of mental functioning. In particular, the correction
system at the cognitive level will be aimed at the following key tasks, the solution of which will allow
adults to:

- understand the essence and causes of procrastination;

- integrate the information received about the essence and causes of procrastination into a holistic
view of this problem;
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- comprehend procrastination situations and their circumstances from their own life experience,
which prompted the manifestations of procrastination, reinforced the desire to postpone things for later,
postpone, or not complete the activity;

- form the basis for better self-awareness, understanding of one's own resources, strengths, and
weaknesses; expand the idea of one's own potential and the inability to fully realise it due to the presence
of a tendency to procrastinate;

- promote reflection on subjective experience with procrastination, understanding, and working out
cognitive distortions and irrational attitudes.

At the same time, the correction system is potentially orientated towards working with the
emotional sphere of adults and their behaviour. Accordingly, the tasks of the correction system in this
context are defined as follows:

- to direct efforts to correct signs of personal and situational anxiety;

- to foster awareness, understanding, and acceptance of one's own emotions, needs, and desires,
goals, and tasks of life;

- to practice the skills of setting goals, planning, implementing, and monitoring the program of
actions, self-regulation, and time management;

- to focus on maintaining motivation to achieve success, developing self-efficacy, faith in oneself,
and one's capabilities;

- to correct manifestations of ineffective tendencies to set excessively high demands on oneself
and/or others;

- to form an attitude towards gradually changing the situation of procrastination, to develop
perseverance skills with the intention of postponing or postponing for later, not completing actions, affairs,
tasks;

- strengthen intentions and promote the integration of attempts to use the acquired skills in one's
own life activities.

Accordingly, in the practical aspect, it is appropriate to direct the efforts of the correction system
towards working out non-constructive/irrational personal attitudes, aspirations, motives, and methods of
action that deepen procrastination, prevent adults with procrastination from feeling successful, do not
encourage further self-development, and hinder self-realisation.

Conclusions. Procrastination in adults is interpreted as a conscious and desired postponement
(slowing down, postponing) of actions despite understanding the likelihood of negative consequences for
a specific or different area of life. Procrastination in adults is accompanied by increased anxiety, the
appearance of emotional tension and discomfort, which negatively affects the success and results of activity.
Procrastination in adults can lead to a decrease in vital indicators, less successful performance of
professional activities, and affect their mental health, physical well-being, and subjective well-being. It was
empirically revealed, and in the process of correlation analysis, it was found that procrastination in adults
increases with manifestations of perfectionism, pronounced signs of personal and situational anxiety, and
a decrease in motivation to achieve in the direction of avoiding failures. Adults with doubts about their self-
efficacy and inadequately low self-esteem are more prone to procrastination. A well-founded system for
correcting procrastination factors in adults combines elements of psychological education, training, and
corrective exercises.

A perspective for further research. The prospect of further research is to study the age dynamics
of procrastination; the influence of other individual and social factors on the tendency to procrastinate.
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PSYCHOLOGICAL SUPPORT AND EMOTIONAL BALANCE RECOVERY FOR
CHILDREN IN THE PROCESS OF EXPERIENCING TRAUMATIC EVENTS

VY craTTi po3risHyTO BAKIMBICTD ICHXOJIOTTYHOT MITPUMKH Y BiTHOBJICHHI EMOIIII{HOT piBHOBaru
IiTel, siKi nepexxuny TpaBMaTHyHi noaii. [lizkpecieHo posb cBoeyacHoi Ta KBaJIiikoBaHOT ICUXOJIOTHHOT
JIOTIOMOTH B TIPOIIEC] aanTallii Jitei 10 CKJIaIHUX YMOB, 1[0 BUHUKAIOTH IMICJIS TPABMYIOUHX [IEPSKUBAHb,
TaKMX SK HACHJIbCTBO, NMPHUPOIHI KaracTpodm abo BiliCEKOBI KOHGIIKTH. OKpecieHo, IO OJHHUM i3
KJIFOYOBHX aCIEKTIB CTA0UILHOCTI JUTHHU € MiATPUMYIOUi BITHOCHHHM 3 OJIM3bKUMU, 30KpeMa 3 OaTbKaMH.
Omnmcano, O BiK, IHIWBIAyanbHI OCOOIMBOCTI, PiBEHb €MOIIIHOI MATPUMKH Ta COIiajhbHA aJarTariis
0e3nocepeHbO BIUIMBAIOThH HA PEAKIil0 AUTHHH Ta 11 30aTHICTh CIpaBIsTHCS 31 cTpecoM. [IpoananizoBaHo
OCHOBHI METOJMU IICHXOTepartii, SKi BUKOPUCTOBYIOTHCS JUIsl ONPALFOBAHHS TPAaBMAaTUYHUX IIE€PEKHUBaHb,
30KpeMa irpoBy Teparilo, apT-Tepariio Ta KOTHITHBHO-TIOBEAIHKOBY TEPAITilo.

Oco0nmBy yBary mpUAIIEHO B3a€MO/Iii TICUXOJOTIB 1 OaTbKiB y mporieci BiXHOBIICHHS TUTHHU.
3a3HavyeHo, 10 BaKJIMBICTh MIATPUMKH 3 OOKY CiM’i B IO€IHAHHI 3 MPOdeCiifHOI0 JOMOMOror0 (GaxiBIiB €
KJIFOYOBHUM (haKTOPOM Y 3a0e31edeHH] e(heKTUBHOTO BiTHOBIICHHS eMOITiHHOT piBHOBAru mitei. Ilcumxomoru
3a0e3MeuyIoTh CIHeliali3oBaHy TepameBTHYHY MIATPUMKY, sKa JONOMara€ IWTHHI OINpalioBaTH
TpaBMAaTUYHHUNA JOCBiJ], PO3BUHYTH HABUYKM CAMOPETYJIALII Ta MOBEPHYTH BiquyTTs Oe3neku. BomHouac
0aTbKH € TOJIOBHUM JKEPEIOM €MOIIIHOT MATPUMKH, 1 IXHE PO3YMiHHS Ta YyiHE CTaBJICHHS BilirparoTh
BUpIIIATBHY POJIb Y MPOIECI Oy KaHHS.

Kntouoei cnosa: mcuxonoridyHa MiATPUMKA, €MOIiiHA pIBHOBara, TpaBMaTW4HI MOMii, IIiTH,
BITHOBJICHHSI, IICHXOTepaIris, 0aThbKH, CiIMEHHA i ATPUMKA.

Abstract. The article discusses the importance of psychological support in restoring emotional
balance for children who have experienced traumatic events. It highlights the role of timely and qualified
psychological assistance in helping children adapt to difficult circumstances that arise after traumatic
experiences such as violence, natural disasters, or military conflicts. It is outlined that one of the key aspects
of a child's stability is supportive relationships with close family members, particularly parents. The article
describes how age, individual traits, the level of emotional support, and social adaptation directly influence
the child's response and ability to cope with stress. It also analyzes the main psychotherapeutic methods
used to process traumatic experiences, including play therapy, art therapy, and cognitive-behavioral
therapy.

Special attention is given to the interaction between psychologists and parents in the process of the
child's recovery. It is noted that the importance of family support combined with professional help from
specialists is a key factor in ensuring the effective restoration of emotional balance in children.
Psychologists provide specialized therapeutic support that helps children process traumatic experiences,
develop self-regulation skills, and regain a sense of security. At the same time, parents are the main source
of emotional support, and their understanding and compassionate attitude play a decisive role in the healing
process.

Keywords: psychological support, emotional balance, traumatic events, children, recovery,
psychotherapy, parents, family support.
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Problem statement. Modern conditions caused by war and its consequences cause significant
psycho-emotional stress on children, in particular on those who have experienced serious psychological
trauma and stressful situations. Traumatic events, such as the death of a parent, stressful situations during
hostilities, and forced relocation, significantly affect the psycho-emotional state of children, causing them
anxiety, depressive states, and difficulties in adapting to a new life. This creates a need to develop effective
approaches to psychotherapeutic assistance to children who have experienced such trauma.

Psychological support for children in war and post-war stressful situations requires a
comprehensive approach, which includes both individual and group therapy methods. The primary task is
not only to alleviate the symptoms of trauma, but also to restore emotional balance and stabilize the child's
psychological state. At the same time, it is important to take into account the individual characteristics of
each child, their age characteristics, as well as the presence or absence of social support from the family or
community.

Despite significant attention to crisis assistance provided to adults, the problem of children's mental
recovery remains insufficiently studied in the context of modern military conflicts. It is important to study
the specifics of the impact of traumatic events on children, particularly in war conditions, and to determine
the most effective methods of support and therapy for such children. In particular, it is necessary to consider
how psychological assistance can contribute to the formation of resilience, the development of internal
resources and the ability to adapt.

Thus, the relevance of the study lies in the need to develop and implement scientifically based
approaches to providing crisis assistance to children who have experienced severe traumatic events.
Increasing the effectiveness of psychotherapeutic methods will help not only reduce the effects of stress,
but also contribute to the long-term restoration of psychological stability and emotional well-being of
children.

The aim of the article is to analyze effective approaches to providing crisis psychological
assistance to children who have experienced traumatic events, as well as to identify strategies for restoring
their psychological balance and emotional well-being.

Presentation of the main material. A traumatic event for a modern child is a certain situation that
significantly disrupts his usual way of life, causes severe stress or a feeling of helplessness. Such events
may include natural disasters, accidents, violence, war, as well as the loss of loved ones, in particular parents
or relatives. Modern children face new challenges due to global and social changes, which, in turn, can
become traumatic situations.

War, in particular, is one of the most traumatic events for children. During conflicts, children often
witness violence, destruction and the loss of loved ones. They experience feelings of helplessness, anxiety
and sometimes physical injuries [1]. The loss of parents or loved ones due to death or disappearance can
have long-term psycho-emotional consequences. For children, war is not only a stressful event, but also a
disruption of the stability that is necessary for their normal development.

Stability is the foundation of a child’s psychological well-being, and traumatic situations can
destroy it at all levels. Children who experience traumatic events often lose their sense of security, a basic
need for harmonious development. Unexpected and stressful events, such as sudden loss of home,
separation from loved ones, forced relocation, or other drastic changes in life, create constant tension and
a sense of instability in children. In such conditions, the child’s brain is forced to function in survival mode,
which can lead to increased anxiety, fears, and sleep disturbances. One of the key aspects of stability is
stable relationships with loved ones. War often tears families apart, causing loss or long-term separation
from parents, relatives, or friends. Children who find themselves in a new environment without a familiar
circle of friends feel isolated, lonely, and emotionally uncomfortable. Even when families remain together,
adults may be so preoccupied with survival that they may not always be able to pay enough attention to
children’s experiences.

A routine, a stable educational environment, and the opportunity to develop through learning and
play are critically important for children. However, traumatic events disrupt a child’s normal life:
predictability disappears, the environment changes, established relationships are destroyed, and a sense of
stability disappears, which creates additional stress and emotional tension. This deprives the child not only
of the opportunity to gain new knowledge, but also of important social contacts that contribute to emotional
development. The lack of structure and predictability in life can cause confusion, irritability, and even
behavioral disorders [2].
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The combination of factors that disrupt stability has long-term consequences for children’s mental
health. Prolonged uncertainty, fear for one’s life and the lives of one’s relatives, and the inability to return
to one’s usual way of life can lead to chronic stress, emotional exhaustion, and even post-traumatic stress
disorder. Lack of stability can negatively affect the formation of trust in the world and people, which will
affect the child’s further emotional development and interpersonal relationships [3].

An important aspect of experiencing a traumatic event is not only its nature, but also how the child
perceives and adapts to the changes caused by it. Age, individual characteristics, level of emotional support,
and social adaptation directly affect the child’s reaction and ability to cope with stress. Younger children
may not be fully aware of what has happened, but on a subconscious level they feel tension and instability,
which manifests itself through aggressive or withdrawn behavior, sleep disturbances, loss of appetite, or
increased anxiety. In older children, traumatic experiences can cause feelings of helplessness, emotional
exhaustion, and difficulties in learning and communication, which complicates their social functioning.

Older children may have a greater awareness of what happened, but their emotional reactions can
be no less devastating. They may experience intense fear for their future, grief for lost loved ones, and
feelings of loneliness. In addition, adolescents may begin to show aggressive or destructive tendencies that
are the result of internal conflict and an inability to cope with the emotions they have experienced.

Traumatic events can significantly change a child’s life. The changes concern not only the
emotional state, but also social adaptation. Children who have experienced trauma may feel alienated from
their peers, avoid schools or social contacts. The loss of a stable environment can lead to learning problems,
reduced self-esteem and self-identification. They often experience difficulties in communicating with
others, which only increases the feeling of loneliness and isolation.

The psychological consequences of traumatic events can last for many years if the child is not
provided with adequate support [4]. Prolonged stress disorders, anxiety, depression, sleep disorders,
aggressiveness or, conversely, excessive passivity are just a few examples of consequences that can lead to
significant difficulties in the child’s later life. Therefore, it is important that an individual approach is
applied to children who have experienced traumatic events in providing crisis psychological assistance.

Understanding what constitutes a traumatic event for a child helps not only to correctly assess their
condition, but also to create appropriate conditions for restoring emotional health and adaptation to new
conditions. It is important to provide support from professionals and the family to reduce the effects of
trauma and build resilience to future stressful situations.

Experiencing trauma as a child is a very complex process that requires special attention from adults,
as traumatic events can have a significant impact on the psyche. The role of parents in restoring children's
emotional balance after traumatic events is key, as they are the ones who create a space of safety and support
for the child. First of all, parents should be attentive to the child's emotional state, notice changes in their
behavior, and respond with understanding and patience. It is important to show that any feelings - fear,
sadness, anger, or anxiety - are natural and that they can be discussed openly without judgment or
devaluation.

The emotional presence and stability of parents are crucial. Children, especially during times of
stress, are guided by the reactions of adults. If parents themselves show strong anxiety or cannot cope with
their own emotions, this only intensifies the child’s experiences. Therefore, it is important for adults to
work on their own psychological resilience in order to become a support for the child [5].

Communication and trust are another important aspect. Parents can help the child express their
feelings through conversations, drawings, games or fairy tale therapy. It is important not to pressure or
force the child to talk if they are not ready, but instead to make it clear that they can turn to their parents at
any time.

Routine and predictability also contribute to the restoration of emotional balance. Trauma often
deprives a child of a sense of control over their own life, so creating a clear structure of the day, maintaining
familiar rituals (for example, having dinner together or reading before bedtime) help restore a sense of
stability and security.

If the symptoms of stress remain strong and prolonged, and the child is constantly in a state of
anxiety, fear, anger or apathy, avoids communication, has problems with sleep or eating, and these
manifestations do not decrease over time, parents should consult a child psychologist or psychotherapist
[6]. It is also worth consulting a specialist if the child constantly remembers or relives the trauma in dreams,
during games or in real life, which causes him severe stress. Destructive behavior, in particular excessive
aggression, a tendency to self-harm or complete emotional closure, also indicates that the child cannot cope
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with his experiences on his own. It is especially important to consider the state of the parents themselves:
if they do not know how to react correctly, become too emotional (show excessive anxiety, rigidity or avoid
talking about the problem) or are themselves experiencing severe stress, this can complicate the process of
helping the child. In addition, it is necessary to pay attention to psychosomatic manifestations, such as
frequent headaches, abdominal pain, breathing problems or other physical symptoms without an obvious
medical cause, as this may be the result of unresolved emotional experiences. In such situations,
professional support becomes necessary to help the child stabilize his emotional state, teach him to cope
with stress and ensure healthy psychological development [7].

Psychologists help children understand and experience their feelings so that they do not remain
suppressed or manifest as psychosomatic symptoms. Using art therapy, play therapy, cognitive-behavioral
techniques, or a body-centered approach, the specialist helps them express their emotions in a safe way.
This is especially important for children who cannot yet verbalize their experiences.

One of the main tasks of a psychologist is to create a safe space where a child can gradually regain
trust in the world. Traumatic experiences often destroy this feeling, forcing the child to live in constant
expectation of danger. Through therapeutic sessions, the psychologist teaches the child self-regulation
techniques, helps him regain control over emotions and bodily reactions.

Psychologists also work with parents and caregivers, because the family environment greatly
influences the recovery process. Parents receive recommendations on how to support the child, how to
respond to their emotions, and how to remain emotionally stable in difficult circumstances.

Thus, the role of psychologists in restoring the emotional balance of children is irreplaceable. They
not only help the child cope with the consequences of trauma, but also form stress coping skills, which will
contribute to their resilience in the future. Psychological support, provided in a timely manner, can prevent
the development of severe psychological disorders and promote the harmonious development of the child
even after the trials they have experienced [8].

An important aspect of this process is the restoration of emotional balance, since emotions play a
key role in the child’s ability to adapt to change and recover from traumatic experiences. Emotional stability
is the basis for the child’s development, social adaptation and mental health.

Children are vulnerable to stress factors, so when they experience traumatic events, their emotional
reaction can be excessively strong. These emotional shocks can manifest themselves in various forms, such
as anxiety, anger, fear or depression. Restoring emotional balance helps the child regain control over their
feelings, which allows them to reduce the negative consequences of trauma.

One of the main mechanisms that helps a child cope with trauma is the ability to restore a sense of
security. Children who have experienced trauma often feel that their world has become unpredictable and
dangerous. This can lead to constant anxiety and stress. Restoring emotional balance allows you to create
a stable and safe environment for the child, which allows them to regain mental balance and feel control
over their lives again.

Emotional balance is also important for the development of healthy interpersonal relationships.
Children who have experienced trauma may have difficulty trusting others, which can make it difficult for
them to socialize. If a child’s emotional health is not restored, it will be difficult for them to establish
healthy contacts with other people, which can lead to social isolation and the development of psychosocial
problems in the future.

During traumatic experiences, a child may experience decreased self-esteem, doubts about their
ability to cope with difficulties. Restoring emotional balance helps the child to regain inner strength, which
is the basis for developing self-esteem and self-confidence. If the child cannot cope with emotions, this
may hinder their development in the future, because resilience and self-esteem are important for
overcoming life's difficulties.

An individual approach to each child in the process of restoring emotional balance is extremely
important, since each child's body reacts to trauma in its own way. The child's age, temperament, social
environment and previous experience affect his reaction. Given these factors, specialists should apply
individual support methods that will contribute to the child's emotional recovery and help him return to a
normal state.

Another important component of restoring emotional balance is providing the child with the
opportunity to express his feelings. Psychological help should include methods that give the child space for
open expression of his emotions. These can be art therapy methods, games or conversations that allow the
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child not only to be aware of his feelings, but also to learn to control them. This approach promotes the
development of emotional literacy and the ability to cope with future difficulties.

Finally, restoring emotional balance is the basis for further psychotherapeutic work with the child.
Once emotions stabilize, the child becomes more open to recognizing and working with traumatic
experiences. Without emotional balance, psychotherapy may not produce the desired results, since the child
will not be ready to work with deep traumas. Therefore, the main focus on emotional recovery is a critically
important step in achieving positive results in therapy.

The main goal of such work is to help the child safely express and process his experiences, regain
a sense of control and stability, and teach self-regulation skills. For this, various methods are used, each of
which has its own specifics.

The main method of working with young children (from 3 to 10 years old) is play therapy, since
play is a natural way for children to communicate. Through play, the child can safely express fears,
experiences, and conflicts. The psychotherapist creates an environment in which the child can recreate a
traumatic event, but with the opportunity to change its course, gain a sense of control and security. Story-
role-playing games, puppet theater, and special therapeutic toys are used. The method of “non-directive
play therapy” is especially effective, when the therapist intervenes minimally, allowing the child to
independently manage the game process.

The method of art therapy helps to express one’s emotions nonverbally, which is especially
important in cases where it is too difficult for the child to talk about what they have experienced. Drawing,
modeling, and applique help a child transfer internal experiences to the outside world and process them in
a safe way. For example, the “Drawing of Fear” technique allows a child to visualize their fears and then
change or “overcome” them, which helps reduce anxiety. Art therapy is also used in group classes, which
helps children realize that they are not alone in their experiences.

CBT is effective in working with older children who can be aware of their thoughts and behavioral
patterns. The main focus of CBT is to help the child change destructive beliefs associated with the trauma
(for example, “I am to blame for what happened” or “The world is dangerous”) and teach them new ways
to respond to stress. Methods for identifying and correcting negative automatic thoughts, relaxation
techniques, and desensitization are used (for example, gradual familiarization with memories of the trauma
in a safe context).

Trauma is often imprinted on the physical level in the form of muscle tension, breathing disorders
or coordination problems. Body-oriented methods help children relieve tension through breathing exercises,
movement games, dance therapy or working with body awareness. For example, the “Grounding” technique
(exercises on feeling one’s own body) helps the child regain control over bodily reactions and reduce
anxiety.

Fairytale therapy is effective for younger and middle-aged children, as stories help to indirectly
talk about difficult experiences. The therapist creates or adapts a fairy tale in which the character faces
similar difficulties, but gradually finds a way out. This gives the child the opportunity to identify with the
hero, see possible ways to overcome the problem and gain hope for a positive solution to the situation.

Eye movement desensitization and processing of traumatic experiences (EMDR) is suitable for
working with children who have experienced severe traumatic events, such as violence or combat. Using
rhythmic eye movements or tactile stimulation (tapping), the therapist helps the child process memories of
the trauma so that they no longer cause strong emotional arousal. The method is based on the natural
mechanisms of information processing by the brain and helps reduce the level of fear and anxiety.

Group classes help children realize that they are not alone in their experiences, and also contribute
to the development of communication skills and emotional support. Various methods are used in such
groups: art therapy, role-playing games, psychodrama, body techniques. The shared experience of
experiencing and supporting contributes to the faster integration of traumatic experiences.

Each of the psychotherapy methods has its own specifics and is selected individually depending on
the age, characteristics of the traumatic experience and the level of emotional readiness of the child to work
with a psychologist. A comprehensive approach that combines various techniques allows you to support
the child as effectively as possible, help him restore emotional balance and learn to cope with the experience
in a healthy way.

Timely professional support combined with a caring attitude of parents significantly increases the
child's chances of successful emotional recovery and further harmonious development. Psychologists
provide specialized therapeutic support that helps the child process traumatic experiences, develop self-
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regulation skills and regain a sense of security. At the same time, parents are the main source of emotional
support, and their understanding and sensitive attitude play a crucial role in the recovery process. Interaction
between specialists and the family allows you to create a holistic system of care, which significantly
increases the effectiveness of the child's recovery.

Psychologists help parents better understand their child’s emotional reactions and teach them how
to support them during a crisis. Often, parents do not know how to respond to their child’s fears, aggression,
or isolation, and may either overprotect them or, conversely, ignore the problem, which only makes the
situation worse. Specialists teach parents to recognize signals of emotional distress and give the right
responses — in particular, how to create a sense of stability, how to talk about trauma in an age-appropriate
way for the child, and how to help them express their feelings in a safe way. On the other hand, without
parental support, even the most effective psychotherapy may have limited results. The child spends most
of his time in the family environment, and it is there that he should receive stability, care, and understanding.
Psychologists can use various methods of work — play therapy, art therapy, cognitive-behavioral or body-
oriented techniques — but if the child encounters misunderstanding or emotional coldness at home, his
condition may remain unstable. Therefore, it is important that parents not only cooperate with a specialist,
but also be ready to change their approaches to upbringing and communication with the child.

Another important aspect is working with the emotional state of the parents themselves. If they
have also experienced a traumatic event (for example, during military operations or a natural disaster), they
may be psychologically exhausted and unable to fully support the child. In such cases, psychologists also
work with adults, helping them overcome their own stress so that they can provide the child with the
necessary emotional support. This can include both individual therapy for parents and family counseling,
where the entire family learns effective ways of interacting.

Thus, a child’s harmonious recovery after traumatic events is possible only if psychologists and
parents work closely together. Psychologists provide professional support, helping the child cope with the
consequences of the trauma, and parents provide a safe environment and daily emotional support. The
interaction of these two components creates favorable conditions for the child to not only overcome
difficulties, but also acquire stress-resistance skills that will help them in the future.

Conclusions. Psychological support is an indispensable component of the process of restoring
emotional balance in children who have experienced traumatic events. Timely and qualified help from a
psychologist allows not only to process the stress experienced, but also to create conditions for the
development of healthy coping mechanisms in the future. Various methods of psychotherapy, such as play
therapy, art therapy, cognitive-behavioral and body-oriented techniques, contribute to the deep processing
of traumatic experiences, allowing children to restore emotional stability and return to normal development.

However, the effectiveness of psychological help increases significantly when it is combined with
the caring attitude of parents, who are the child's main caregivers and emotional supporters. Parents,
working in close cooperation with a psychologist, receive the necessary knowledge and tools to create a
stable and safe environment for their child. They help the child survive the trauma, maintaining harmonious
relationships in the family and providing them with the emotional support necessary for recovery.

Thus, successful restoration of a child's emotional balance after traumatic events is possible only
with a comprehensive approach that includes professional psychological support and active participation
of parents. The interaction of these factors contributes not only to overcoming the consequences of trauma,
but also to the formation of resilience skills and the ability to cope with life's difficulties in the child, which
is an important part of his healthy psychological development.

Prospects for further research. In the future, it is necessary to conduct a detailed study of the
effectiveness of different psychotherapy methods in the context of specific traumas, such as violence,
military actions or natural disasters. More attention should be paid to comparing techniques such as play
therapy, art therapy and cognitive-behavioral therapy to identify their specific advantages and limitations
in different age groups of children and under different conditions.

Another important direction is to study the role of the family environment in the child's recovery
process. Studying how different parenting styles, emotional availability and support from the family affect
the effectiveness of the psychotherapy process can help to create more precise recommendations for parents
and professionals who work with children who have experienced trauma. This will allow the development
of training programs for parents and specialists to improve cooperation in the recovery process.
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Equally important is the study of the long-term effects of psychological support for children.
Research into how early intervention in traumatic events impacts children’s emotional and social
development in adulthood will help us better understand which strategies are most effective in building
resilience and the ability to adapt to difficult life situations. This research opens up possibilities for creating
evidence-based recommendations and psychological support programs for children in crisis situations.
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ANALYSIS OF INTERNAL FACTORS IN THE FORMATION OF PROFESSIONAL
SELF-AWARENESS OF FUTURE PSYCHOLOGISTS.

AKTYanbHICTh JOCHIPKCHHS CTAaHOBIIEHHS MPOQECIiHHOT CaMOCBIIOMOCTI MalOyTHIX TCHUXOJIOTIB
00yMOBIICHA 3pOCTAIOYMMHU BUKJIMKAMHU, SIKi CYTIPOBOJIKYIOTH TXHIO Maii0yTHIO npodeciiHy MisUTbHICTb.

[Ipodeciiina caMOCBIIOMICTh BH3HAYAETHCS K OAraTOKOMIIOHEHTHA BITHOCHO CTa0lJIbHA HUTiICHA
MiZICTPYKTypa 0COOUCTOCTI, 110 3abe3neuye 1l mpodeciiiHe CTaHOBICHHS Ta caMopeaizalliio y npodeciiHii
cdepi Ha OCHOBI YCBiOMIIEHHS ()aXOBHUX BHMOT, CBOiX MOYKITUBOCTEH Ta eMOIIHHO-IIIHHICHOTO CTaBJICHHS
10 ceOe AK MpeacTaBHUKA MPOoQeciiHOl CHITBHOTH.

Emniprana wactriHa poOOTH MICTHTH PE3yJbTaTH KOHCTATYBAIBHOTO €Taly JOCHTIHKeHHS 3a
yuactio 360 crynentiB 1-4 kypciB cneuianbHOCTi «IIcuxomoris» BCTaHOBICHO CIPHATIHMBY IUHAMIKY
3pOCTaHHS YIPOAOBXK (PaxoBOro HaBYaHHS BHOIPKM MaHOyTHIX TICHXOJOTIB 3 BHCOKHM piBHEM
chopMoBaHOCTI mpodeciitHoro S-o0pazy Ta mnpodeciiHOi CcaMOOIIHKH MOTeHIiany. BusBieHo
cynepewmBHiA xapakTtep (opmyBaHHS TpodeciiiHoi caMOOIIHKK pe3yNbTaTy 4depe3 3Ha4Hy KUIbKICTh
HOCIiB HEaJeKBaTHOT'O (3aBUIICHOI'O YW 3aHW)KEHOT'0) PIBHA, a TaKOX PO3IMOBCIOKEHICTh NMpoOIeMu
HEJOCTaTHBOTO PiBHI KOMYHIKATHBHOTO CAMOKOHTPOJTIO CepPel BUITy CKHUKIB-TICHXOJIOT1B.

[Ipu BuBYEHHI BHYTPIIIHIX YUHHUKIB CTAaHOBJIECHHS NpodeciiiHol caMOCBiIOMOCTI 3°sICOBaHO, 1110
MIPOBITHUMH MOTHBaMHU BHOOPY mpodecii OMMTaHNMH CTYACHTaMH-TICUXOJIOTaMH BCTAHOBJICHO Oa)kKaHHS
BIOCKOHAJIIOBATH 3HAHHS 3 IICUXOJIOTI], OOMaraTH JiroAsM 1 OyayBaTH ycIIiliHy Kap’epy. BcraHosieHo,
IO cepe]] HaBYaIbHO-NPO(ECIHUX CHOHYK MaHOyTHIX TCHXOJIOTIB JTOMIHYIOTH ()aXOBO Opi€HTOBAaHI Ta
mi3HaBaJbHI MOTHBH. lepapXil0 TepMiHaJbHMX WIHHOCTEH OYOIMIM CHPUSATIUBI A7 MalOyTHHOT
npoeciitHoi AisUTBHOCTI IIHHOCTI — YHEBHEHICTh Y cOO0i, MACTS IHIINX 1 TBOPYICTh. 3HAYYIIUMHU JJIS
CTYJICHTIB-TICUXOJIOTIB IHCTPYMEHTAJIHHIUMH I[iIHHOCTSIMHU BUSBIICHO OAWINBICTD, TOJEPAHTHICTD, ITUPOTY
MOTJISITIB 1 €()EeKTUBHICTH Y CIIpaBax.

BusBneHo, 1110 GUTBIIICTE CTYSHTIB OIIHUIIKM CBOIO 00i3HAHICTH 3 MPOdeCciorpaMoro ICUX0I0Ta K
BUCOKY, aJI¢ HE MOB’S3YIOTh ii 3 ()aXOBOIO caMOCBiIOMIcTIO. CaMOro MCUXO0JIora CTYJICHTU YSIBIISIOTh SIK
CaMOAKTyaJlI30BAaHOTO  COITIAIBHOTO IHTPOBEpTa 3 PO3BUHEHUMH IHTEIEKTOM 1 mpoddeciiHoro
KOMIIETEHTHICTIO, 1[0 NpuiMae cebe W iHmoro. JIoMiHYIOWOI0 OCBITHBOIO MApaWrMOI0 Yy CYyYacHHX
BiTum3HsIHNX 3BO 3adikcoBaHO KOMIIETEHTHICHY, BIOTaK OBEIEHO, IO CTAaHOBJICHHS (axoBoOi
CaMOCBIIOMOCTI MaHOyTHIX TCHXOJIOTIB BiOYBa€ThCs CIOHTAHHO, SIK JOMOMDKHHMH CYMyTHIH BEKTOP
dhopmyBanHs IXHBOT TIPO(DECiHHOT KOMITETEHTHOCTI.

Knwuosi cnosa: npodeciiina caMOCBiIOMICT MaHOYTHBOTO TCHXOJIOTa, BHYTPIIIHI YHHHHUKH
PO3BHUTKY MpOoQeCiitHOi caMOCBIIOMOCTI MaOYTHBOTO TICHXOJora, mpodeciiiauit S-o6pa3, mpodeciitna
caMOOLliHKa, MOTHBAaIisl BUOOpy mpodecii, WiHHICHI OpieHTalii, TepMiHaIbHI LIHHOCTI, IHTPyMEHTaJbHI
LIHHOCTI.

The relevance of studying the formation of professional self-awareness of future practical
psychologists is due to the growing challenges that accompany their future professional activities.

Professional self-awareness is defined as a multi-component relatively stable integral substructure
of the personality, which ensures its professional formation and self-realization in the professional sphere
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based on the awareness of professional requirements, its capabilities and emotional and value attitude
towards itself as a representative of the professional community.

The empirical part of the work contains the results of the ascertaining stage of the study with the
participation of 360 students of 1st-4th years of the specialty "Psychology”, a favorable growth dynamics
was established during professional training of a sample of future psychologists with a high level of
formation of a professional self-image and professional self-assessment of potential. The contradictory
nature of the formation of professional self-assessment of the result due to a significant number of carriers
of an inadequate (high or low) level, as well as the prevalence of the problem of an insufficient level of
communicative self-control among psychology graduates, was revealed.

While studying the internal factors of the formation of professional self-awareness, it was found
that the main motives for choosing a profession by the surveyed psychology students were the desire to
improve their knowledge of psychology, help people and build a successful career. It is recorded that
professionally oriented and cognitive motives dominate among the educational and professional
motivations of future psychologists. The hierarchy of terminal values was headed by values favorable for
future professional activity — self-confidence, happiness of others and creativity. Caring, tolerance, broad
outlook and efficiency in business were found to be important instrumental values for psychology students.

It was found that the majority of students rated their familiarity with the professional profile of a
psychologist as high, but did not associate it with professional self-awareness. Students imagine the
psychologist as a self-actualized social introvert with developed intelligence and professional competence
who accepts himself or herself and others. Competence is the dominant educational paradigm in modern
domestic higher education institutions, so it is proven that the formation of professional self-awareness of
future psychologists occurs spontaneously, as an auxiliary accompanying vector of the formation of their
professional competence.

It was recorded that the leading external socio-psychological factors in the formation of the
professional self-awareness of psychology students are the contents of the professional profile of a
psychologist, the guidance of teachers and examples of the work of professionals. It was revealed that the
most influential internal factors in the formation of professional self-awareness of future psychologists are
their self-concept, educational and professional motivation and hierarchy of value orientations.

The appropriateness of purposeful psychological support for the formation of professional self-
awareness of psychology students has been proved in two implementation vectors - motivational and
educational work with teachers and developmental and corrective activities with students. Approbation of
programs for the development of professional self-awareness of future psychologists by means of
actualization of their personal resources confirmed the effectiveness of the application of social-
psychological training based on the signs of increasing the level of development of structural components
and actualization of the functions of professional self-awareness of psychologist graduates as a leading
component of their readiness for professional activity.

Key words: professional self-awareness of a future psychologist, internal factors in the
development of professional self-awareness of a future psychologist, professional self-image, professional
self-esteem, motivation for choosing a profession, value orientations, terminal values, instrumental values.

Relevance of the research. Given that professional self-awareness is a significant personal asset
of a graduate psychologist, it is important to determine the influence of his personal characteristics on its
formation. Interacting with external determination, these characteristics significantly determine the content
of the professional self-concept of the future psychologist. In the model we developed, these characteristics
are designated as internal socio-psychological factors in the formation of professional self-awareness of
psychology students. Such a starting factor is the motivation for choosing a profession, the content of which
we found out by means of a written survey of respondents using a questionnaire [1; 4; 5; 6].

Presentation of the main material. It should be noted that the questionnaire provided for the
respondent to choose several answer options from the list of motives for choosing a psychological specialty
proposed by us, as well as to formulate his own answer option. Based on the analysis of the generalized
data of the entire sample, their ranking was carried out, which allowed us to determine the hierarchy of
motives for choosing the profession of psychologist by respondents. The summarized statistical data are
presented in Fig. 1.

The leading motive for choosing a profession among the students we surveyed was their desire to
deepen their own psychological awareness (58.00% of the votes), which is more a means than a goal of
further successful professionalization. However, in second place is a professionally oriented motive
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(48.00% of the votes) - the desire to help people solve their psychological problems.
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Fig. 1. Distribution of motives for choosing a profession by psychology students.

It is noteworthy that a third of students (33.00%) were oriented to build a successful career by
choosing the profession of a psychologist. Incidentally, we note that the revealed direct correlation between
the first and third motives of the established hierarchy (r=0.323**) indicates the likelihood of students'
expectations to apply their own psychological competence in the field of business, entrepreneurship, etc.
For a fourth of students, the psychological profession was to become a tool for solving their own
psychological problems. Some of the respondents were guided by the prestige of the psychological
profession, but few listened to the instructions of the environment when choosing it. Among the individual
personal responses of psychology students, both favorable motives appeared, such as: vocation, interest in
working with people, knowing oneself for further successful self-realization, and dubious or unfavorable
ones - the desire to achieve a high social status, to gain power over other people. The analysis of variance
showed the statistical significance of such motives for choosing a profession as the correspondence of the
profession to the chosen abilities (F=2.344*) and the desire to build a successful career (F=2.417%*) for the
formation of the professional self-image of future psychologists. It was also found that the desire to deepen
one's psychological knowledge affects the formation of self-esteem of professional knowledge (result)
(F=3.711**), and the desire to help people solve their psychological problems is a significant factor in the
formation of self-esteem of professional skills and abilities (F=3.210**).

The next step in this stage of the research was to study the educational and professional motivation
of future psychologists. The application of the diagnostic method [7] and the processing of the obtained
data allowed us to establish a hierarchy of this motivation (Table 1).

It was found that among the students we studied, the professionally oriented motive of learning
occupies high ranking positions - the prospect of becoming a highly qualified specialist.

Table 1.
Hierarchy of educational and professional motives of psychology students
Motive name First year Second Third year | Fourth year
year

[« [« 5] 5]

SIE NI REEIE N FIL

:>E’ S x :?’ S x :?’ S| x :?’ S| x
Become a highly qualified specialist 6,30 |3 6,20 |1 6,20 |2 6,20 | 2
Get a diploma 560 |6 6,00 |3 550 |4 550 |5
Successfully study and pass tests and exams 570 |5 510 |8 530 |6 480 |6
Get a scholarship 350 |14 415 |12 [4,20 |11 |250 |15

40



Personality and Environmental Issues, 2024. Volume 3, Issue 4.

Acquire deep and solid knowledge 6,70 |1 6,10 |2 6,10 |3 6,10 |3
Be constantly ready for classes 510 |8 460 |10 |4,60 |10 |4,10 |11
Do not neglect the study of academic subjects | 5,30 | 7 530 |6 540 |5 450 |7
Keep up with classmates 430 |12 14,10 |12 |4,70 |9 420 |10
Ensure the success of future professional 6,10 | 4 580 |5 6,30 |1 59 |4
activities

Fulfill the requirements of teachers 460 |11 455 |11 |4,70 |9 3,80 |12
Achieve the respect of teachers 480 |10 |5,20 |7 490 |8 430 |9
Be an example for classmates 390 |13 [3,60 |13 (4,00 |12 |[3,17 |14
Earn the respect of parents 490 |9 490 |9 510 |7 440 |8
Avoid punishment and condemnation for poor | 3,40 |15 |350 |14 (3,90 |13 |3,30 |13
study

Receive intellectual satisfaction and develop 6,50 |2 59 |4 6,30 |1 6,30 |1
abilities

Among first-year students, the tendency to acquire deep and solid knowledge dominates, which
will weaken somewhat during further study. We see the triad of leading educational and professional
motives of third-year students as favorable, which combines their desire to ensure the success of future
professional activity, to become a highly qualified specialist and to acquire deep and solid knowledge. This
motivation intertwines the optimal goals and resources of professional development of psychology students.
It is also important for respondents of all courses to receive intellectual satisfaction and develop abilities in
the process of their professional training, since this motive occupies high ranks, and among graduates it
generally leads the rating.

Pragmatic factors, such as obtaining a diploma, not neglecting the study of academic subjects and
successfully passing tests and exams, occupy middle ranks. Socially oriented motivations were found to be
not very influential in the understanding of the studied psychology students — achieving parental approval
and teacher respect, as well as studying on a par with classmates, as these motives complete the rating.

The application of variance analysis confirmed the significance of professionally oriented
motivation for the formation of professional self-awareness of future psychologists. In particular, the desire
to become a highly qualified specialist is important for professional self-image (F=3.450*%*), self-
assessment of professional knowledge (F=3.108**), self-assessment of professional skills and abilities
(F=3.212**), and the motive of ensuring the success of future professional activity is influential for self-
assessment of professional knowledge (F=3.508**), as well as for self-assessment of professional beliefs
(F=2.978*). Self-assessment of professional knowledge is influenced by the motives of acquiring deep and
solid knowledge (F=3.801**), obtaining intellectual satisfaction and developing abilities (F=2.824%). It was
also found that the motive of fulfilling the requirements of teachers is statistically significant for the
formation of the professional self-image of future psychologists (F=2.919%*), self-assessment of
professional knowledge (F=2.799%), self-assessment of professional skills and abilities (F=3.008*%*).
Interestingly, the motive of setting an example for classmates is a significant factor in the formation of their
communicative self-control (F=2.814%*).

As already noted, the development of professional self-awareness of future psychologists is
determined by a number of factors, among which value orientations occupy one of the leading places.
Therefore, they were the focus of our empirical research as an important internal factor in the formation of
professional self-awareness of psychology students. The diagnostic tool for this was the methodology
“Value Orientations” by M. Rokych [3].

We paid attention to the values that occupied the first three positions of the rating, since they are
the most significant and relevant in the lives of respondents, as well as to the last three positions, which
reflected insignificant and less relevant values. The generalized results are presented through a hierarchical
matrix of terminal values, presented in Table 2.
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Table 2.
Hierarchy of terminal values of psychology students
First year Second year Third year Fourth year
Content description of value
(5] (5] [«5] [«B]
g2 £ |2 % |E2 % |g2 (%
:% g o4 3 S | x % S | 3 g o
Happiness of others 12,30 1 12,40 3 12,10 3 11,90 3
Self-confidence 11,70 2 1280 | 2 13,10 1 12,50 1
Creativity 11,50 3 13,10 1 12,40 2 12,10 2
Entertainment 10,80 4 9,50 11 | 10,80 5 11,50 4
Cognition 10,70 5 10,60 5 8,80 11 9,10 11
Happy family life 10,10 6 9,90 8 | 1070 | 6 11,30 5
Development 9,90 7 9,10 12 | 10,40 7 9,20 10
Social recognition 9,80 8 1160 | 4 9,80 9 10,70 6
Productive life 9,60 9 850 | 13 | 9,90 8 10,20 8
Freedom 9,50 10 | 1050 | 6 | 11,90 | 4 1070 | 6
Having friends 9,10 11 | 1010 | 7 9,10 10 9,70 9
Material security 8,70 12 9,70 10 8,20 13 9,00 12
Life wisdom 8,60 13 7,70 15 7,46 16 8,20 13
Interesting work 8,50 14 8,10 14 8,30 12 6,90 14
Beauty of nature and art 8,20 15 9,80 9 7,90 15 10,30 7
Health 7,90 16 7,60 16 6,70 17 6,30 16
Love 7,80 17 6,50 17 8,00 14 6,70 15
Active, working life 530 | 18 | 520 | 18 | 460 | 18 | 530 | 17

As can be seen from the generalized results of the study, presented in Table 2, the first three ranks
among the studied students of all courses were occupied by the following terminal values (values-goals):
Self-confidence (freedom from internal contradictions, internal harmony) - first rank; creativity (the
possibility of creative activity) - second rank; happiness of others (equality, brotherhood, equal
opportunities for all) - third rank. In our opinion, such a choice of dominant values is associated with the
crisis situation in our country; the desire to have equal rights, opportunities; the desire to help and support
other people in a difficult situation, which is obvious, especially for the especially sensitive psyche of
students.

In addition, it should be noted that for 2nd year students, social recognition is quite important -
fourth rank, although for students of other courses this value is of mediocre importance. Entertainment is
important for first- and fourth-year students (fourth ranking position), while third-year students value
freedom more as independence of actions.

Signs of intellectual burnout are demonstrated by students who have crossed the “equator” of
learning, since the value of knowledge drops from the fifth position of the rating in the first and second
years to the eleventh position in the third and fourth years.

The last ranking positions for students of all years were occupied by such terminal values (values-
goals) as: active life (fullness and emotional saturation of life) - the last 18th rank; health (physical and
mental) - 17th rank; love (physical and spiritual closeness with a loved one) - 16th rank (respectively 17th,
16th and 15th ranking positions for fourth-year students).

Actually, the devaluation or “denial” of such values has a negative trend, since students ignore
important aspects of the formation of their professional self-awareness - orientation towards the future, in
particular, in the field of professional activity; creating families based on spiritual closeness, not mercantile
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interests; maintaining health based on a healthy lifestyle, not “absorption” in bad habits. Therefore, these
students need socio-psychological assistance in developing these values.

Significantly greater discrepancies were found in the hierarchy of instrumental values of
psychology students. As can be seen from the results of the study presented in Table 3, the first three ranks
among the first-year students were occupied by the following instrumental values (values-means): care
(care) - first rank, efficiency in business (hard work, productive work) - second rank, tolerance for the
opinions of others - third rank. This value triad is quite favorable for the professional activity of a
psychologist.

In the second year, only the second position in the value rating was preserved, instead the leader
was the value of intransigence to one's own shortcomings and others (first rank), and the third rank position
was occupied by the value of rationalism (the ability to think logically, make conscious, rational decisions).
This ratio indicates the dominance of rational means of self-realization and self-criticism of students.

Table 3.
Hierarchy of instrumental values of future psychologists
First year Second year Third year Fourth year
Content description of value

(5] (5] D D

g3 | £ | g3 £ | g3 <€ |g5 |¢€

<°>E’ S & % S | & 3 S | & 3 g &
Neatness 7,10 16 6,30 17 5,50 18 6,60 16
Education 7,10 16 7,80 16 5,80 17 6,80 15
High demands 8,60 14 9,50 8 10,70 7 9,20 13
Cheerfulness 8,70 13 8,90 13 7,70 14 7,30 14
Diligence, discipline 9,00 12 9,90 4 9,80 10 10,50 8
Independence 10,60 4 900 | 12 | 630 | 16 3,20 18
Intolerance to flaws,
shortcomings in oneself and
others 10,40 5 11,70 1 7,30 15 6,50 17
Education 9,90 8 9,70 6 890 | 11 9,50 12
Responsibility 7,80 15 | 830 | 15 | 840 | 13 9,90 11
Rationalism 1030 | 6 | 1010 | 3 | 1260 | 1 | 1100 | 5
Self-control 9,40 9 9,30 9 8,60 12 10,70 7
Courage and defending one's
opinion 9,10 11 9,20 10 11,40 4 11,10 4
Strong will 9,30 10 8,70 14 10,60 8 10,80 6
Tolerance to the opinions of
others 10,80 3 9,60 7 11,80 3 12,00 2
Broadness of views 9,90 8 9,80 5 12,10 2 12,10 1
Honesty 10,00 7 9,20 10 10,40 9 10,30 10
Efficiency in business 11,30 2 11,60 2 11,10 5 10,40 9
Care 1,70 | 1 [ 910 | 11 | 1100 | 6 | 1190

The value of rationalism has become even more important for third-year students — the first rank,
the second ranking position for them was taken by the breadth of views (the ability to understand the point
of view of others, respect other tastes, customs, habits), compared to the second year, the value of tolerance
(tolerance to the opinions of others) — the third rank was restored.

The most important value for graduates was found to be the value of breadth of views (the ability
to understand the point of view of others, respect other tastes, customs, habits) — the first rank, then tolerance
(tolerance to the opinions of others) — the second rank, and the third ranking position was taken by the value
of care (care). Obviously, such a set of leading values is favorable for the future professional activities of
psychology students who are completing their professional training.
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The last places among instrumental values (values-means) for the first-third year students were
occupied by such values as neatness (the ability to maintain order in affairs) and politeness (good manners).
It should be noted that neatness is not a significant value for graduates (sixteenth rank). However, they
completely ignore the values: independence as the ability to act independently, decisively (eighteenth rank).
Also, against the background of the value of tolerance, intolerance to flaws, shortcomings in oneself and
others (seventeenth rank) turned out to be devalued for fourth-year students.

We associate the high rating choice of certain values with the peculiarities of the process of
socialization of students, which occurs in a situation of socio-economic instability, value-normative tension
that exists in modern society. Adolescence is marked as a period of value conflicts, it is in student age that
the process of formation, development of the system of value orientations takes place and instability of
value orientations is observed. Therefore, such a choice of terminal values, in our opinion, is situational,
dependent on the difficult conditions in which students find themselves, as well as on the peculiarities of
family values that they learn from their parents and values borrowed from their peers. Given the established
thesis that professional self-awareness is derived from a more general personal self-awareness, we included
its study in the process of empirical research. The focus of the study of the self-concept as a product of the
formation of a person's self-awareness was on its components such as the image of the "I", self-esteem and
self-respect.

The method of 20 statements by M. Kuhn and T. McPartland [6] about themselves made it possible
to identify the most common judgments by means of quantitative and qualitative analysis, that is, to study
the content of the image of the "I". Most often, respondents indicated their own identity through formal
biographical characteristics - age, gender, social status (student), future profession, residence. These
judgments, as a rule, began the students' self-description. Then more individual physical and psychological
qualities of the respondents appeared - features of appearance, character traits, type of temperament,
abilities, habits, tastes (preferences). Occasionally, students described themselves through their current
emotional state (“I am happy,” “I am usually in a good mood,” etc.), their own dreams (“I want to become
a great psychologist,” “I dream of living and working abroad”), or past experiences (“I became a successful
student,” “I recently got married””). We see as a positive trend the identified trend, characteristic of students
of all years of study, that self-descriptions contain judgments directly or indirectly related to future
professional activities (“I am a future psychologist”, “I work as a psychologist at school” (“I want to become
a class psychologist”, etc.). The analysis of variance allowed us to identify the expected statistical
significance of the content of the self-image for the formation of the professional self-image of future
psychologists (F=3.344**), as well as such components of their professional self-awareness as self-
assessment of professional beliefs (F=2.478*) and self-assessment of professionally significant qualities
(F=2.608%).

Investigating the characteristics of the self-image of respondents using the method of personal
differential, we obtained a picture of self-descriptions that are reflected in the self-image of students (21
personal qualities were involved, corresponding to three classical factors of semantic differential:
assessment, strength and activity. Summary statistics are presented in Table 4.

The assessment factor represents the individual's perception of his or her real personal qualities.
The significant number of low-level assessment carriers among students of all courses is noteworthy.
Among first-year students, their number is more than a third (34.00%), in the second year it decreases to
20.00%. A slight decrease in this indicator among second-year students, in our opinion, is due to the fact
that they have somewhat adapted to the learning process, feel more confident, because they understand the
requirements of teachers better. However, in the second half of professional training, the number of low-
level carriers increases significantly again. This indicates that they see a limited number of positive personal
qualities in themselves, are critical of their own behavior, their own capabilities.
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Table 4.
Indicators of the manifestation of factors of assessment, strength and activity of future
psychologists (in % of carriers).

Year of study Rating Strength Activity
[levels /levels [levels
Low | Medi | High | Low | Medi | Hig | Low | Medi | High
um um h um
First 34,0 | 46,0 | 200 [ 620 | 340 | 40 | 440 | 540 | 20
Second 20,0 | 54,0 | 26,0 | 440 | 420 | 14 | 22,0 | 58,0 | 20,0
Third 36,0 | 50,0 | 140 | 540 | 440 | 2,0 | 52,0 | 38,0 | 10,0
Fourth 40,0 | 50,0 | 10,0 | 60,0 | 40,0 | 0,0 | 60,0 | 36,0 | 4,0

About half of the studied students of all courses are carriers of an average level of assessment. The
average values for the assessment factor indicate the awareness of students about their positive qualities,
the individual accepts them, is satisfied with their own self-image, and if difficulties arise, can easily change
their ideas about their own personal qualities. The number of carriers of a high level of assessment was
found to be limited, and from the second half of professional training a downward trend in the number of
this sample was recorded. Only 14.00% of 3rd-year students and 10.00% of 4th-year students are generally
satisfied with their own positive characteristics. This is evidence that they perceive themselves as carriers
of socially desirable and positive personal qualities (“I know that I am compassionate, tolerant, balanced,
benevolent...”). A high level of assessment has a positive effect on the development of professional self-
awareness of this group of subjects.

The strength factor presents the individual's perception of the development of his or her willpower
(the real strength of the self-image). A generalized analysis of the research results showed that the majority
of first-year (62.00%), third-year (54.00%) and fourth-year (60.00%) students have low indicators of
willpower. Accordingly, these students' perceptions of the development of their willpower, their own
willpower characterize them as having a low level of self-control, unable to adhere to the accepted line of
behavior, dependent on external circumstances and assessments.

A significant percentage is also made up of the sample of carriers of an average level of strength;
the number of this sample increases by the fourth year of study (from 34.00% of first-year students to
42.00% of second-year students and 44.00% of third-year students). Among graduates, this indicator
decreases to 40.00%. On the other hand, the number of carriers of a high level of the strength factor is
limited: only 4.00% of first-year students, 14% of second-year students and 2.00% of third-year students.
A high level of development of the strength factor is inherent in such a small number of the studied, which
is rather due to their clearly manifested individual psychophysiological characteristics. In general, it can be
concluded that students' ideas about strength and the development of their own volitional qualities
characterize them as anxious, asthenic, dependent on external circumstances and assessments of others;
those who have an insufficient level of self-control, unable to stick to the accepted line of behavior. This
necessitates a thorough systemic influence on the development of the volitional sphere of these students.

The activity factor reflects the perceptions of the subjects about their personal activity (the real
activity of the self-image). The study showed that among the first-year students, those who define their
level of activity of the self-image as average prevail - 54.00%. However, among the first-year students,
there is also a large sample of low-level carriers (44.00%), and only 2.00% of first-year students have a
high level of activity. During the second year of study, the statistical picture improves significantly, as the
number of low-level carriers decreases to 22.00%, and the sample of high-level carriers increases to 20.00%
of psychology students. However, in the second half of professional training, the situation rapidly worsens,
as a downward trend in the number of high-level carriers is recorded against the background of a significant
increase in the number of students with a low level of activity. This means that most students consider
themselves to be inactive in the manifestations and features of their own professional development. We
assume that the established trend of decreasing activity of psychology students during their professional
training is associated with a certain fatigue, burnout, or with a certain adaptability to the requirements of
the environment, which makes their professional development more structured.
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Conclusion. In general, it was found that the most favorable are the statistical indicators of
assessment, strength and activity in second-year students, which may be associated with their successful
adaptation to professional training. At the same time, a noticeable fact is the low statistical indicators of
graduates in all factors, which indicates the crisis dynamics of their personal manifestations at the stage of
completing professional training.

Prospects for further research work are aimed at studying the relationship and mutual influence
of the professional self-awareness of future psychologists with their professional competence and
orientation in the formation of readiness for professional self-realization.
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PSYCHOLOGICAL MODEL OF FANTASY DEVELOPMENT IN YOUNGER
SCHOOLCHILDREN

AHoOTamisi. Y cTaTTi HATOJIOITY€ThCA Ha HEOOX1AHOCTI PO3BUTKY (DaHTa3ii MONOAIMX MIKOJAPIB 5K
BKJIMBOTO YMHHUKA CTAHOBJICHHS iX TBOpUOi ocobmcrocTi. [limKpecaroeThes, Mo MOJIOIIIHMA MKITEHAN
BiK € CCH3UTHBHUM I1E€Pi0OM AJISl PO3BUTKY (paHTa3ii, a TOMy 3aBIaHHAM Cy4acHOI MOYAaTKOBOI ILKOJH €
BHKOPHUCTaHHS CIIPUATIUBOTO JUISI PO3BUTKY Wi€T mecuxiuHoi pyHKIiT nepioxy.

Ha ocHOBI 3MiICTOBHOIO aHaii3y TEOPETHKO-EMIIPUYHUX HAYKOBHX JOCTI[KEHb CYYacHHUX
YKpalHChKHX Ta 3apyOiKHUX IICHXOJIOTIB, ITEAAroriB PO3KPHUTI aKTyasIbHI HAPSAMHU BUBYEHHS OKPECICHOT
pooIeMHu.

[pencraBineHo TMCHXOJOTIYHY MOJAETHh PO3BUTKY (aHTa3ii y MOJIOAIIMX WIKOJSIPIB B YMOBax
LJIECTIPSIMOBAHOTO TICHXOJIOTO-TIEAArOTIYHOTO BIUIMBY. BOHa CKIIagaeThes 3 TPHOX OJIOKIB: HITBOBOTO
(BM3Ha4YEHO METy (OPMYBAFHHUX BIUTUBIB: PO3BUTOK (aHTa3ii (BepOanbHOi Ta HeBepOaIbHOT) Y MOJIOIIINX
ITKOJISIPIB), OTepaIlifHO-TisUTbHICHOTO (BUAIICHO BHYTPINTHI YWHHHKH, 30KpeMa BIKOBi, TCHICPHI
1H/IMBI Ty aJIbHO-TICUXOJIOT1YHI 0COOJIMBOCTI 0COOUCTOCTI (1HTEJIEKT, CAMOOIliHKA 1 PIBEHb JIOMaraHb, piBeHb
Cy0’€eKTHBHOTO KOHTPOJIIO, IHTPOBEPCis-eKCTpaBepcis, eMOIliiHa TabiTbHICTh-eMOIIiliHa CTa0LIbHICTh, THI
TEMIEPaMEHTy, MCUX0(i3i0J0riyHa MDKIIBKYJIEHA poO0OTa MO3KY)), 30BHIIIHI YMHHUKU (OCOOJIMBOCTI
CIMEHHOTO BHXOBaHHS, XapaKTep i CHCTeMa IIKITFHOTO HaBYaHHS) Ta IICHXOJIOTO-TICAArOTidYHI YMOBH
pO3BUTKY (haHTa3il B y4HIB, IPOCBITHUI[LKO-KOHCYJIFTATHUBHI 3aX0JIH JIJIl BYUTEIIB, OaThKIB, TICHXOJIOTIB,
3aco0m po3BUTKY (haHTa3il yUHIB) Ta pPe3yJbTaTUBHOTO (BiZOOpa)KEHO SKiCHI MOKA3HUKH (KOMIIOHEHTH),
30KpeMa MOTpeOHICHO-MOTHBaLiiHNUH, 1H(OpMAaIiiiHO-Ti3HABAIbHUN, IIJICyTBOPIOIOYMH, OmepawiiHo-
pe3yNbTaTUBHUN, EMOLIHHO-TTOYYTTEBUI) Ta KUTBKICHI MOKAa3HUKH (PiBHI) pO3BUTKY (haHTa31l YUHIB).

VY mpomeci nocaimxkeHHs! 3p00IeHO BUCHOBOK IPO MPOBiAHY POJIb YUUTENs B PO3BUTKY (aHTasii
MOJIOJIIIHX IIKOJISIPiB, 30KpeMa 3a0e3MeYeHH] HUM JIJIS IEOTO HEOOX1THUX TICHXOJIOTO-TTEAarOriTHIX YMOB.

KuarouoBi caoBa: danrasis, TBOpUiCTb, TBOpPYA OCOOMCTICTH, MOJOMIII IIKOJIAPI, HaBYAIbHA
JUSUTBHICTD, IICUXOJIOTIYHA MOJIENIb PO3BUTKY (haHTa3il,

Annotation. The article emphasizes the need to develop the imagination of younger schoolchildren
as an important factor in the formation of their creative personality. It is emphasized that the younger school
age is a sensitive period for the development of imagination, and therefore the task of modern elementary
school is to use a period favorable for the development of this mental function.

Based on a substantive analysis of theoretical and empirical scientific research by modern
Ukrainian and foreign psychologists and teachers, current directions for studying the outlined problem are
revealed.

A psychological model of the development of imagination in younger schoolchildren in conditions
of targeted psychological and pedagogical influence is presented. It consists of three blocks: target (the goal
of formative influences is defined: the development of fantasy (verbal and non-verbal) in younger
schoolchildren), operational-activity (internal factors are highlighted, in particular age, gender and
individual-psychological characteristics of the personality (intelligence, self-esteem and level of
aspirations, level of subjective control, introversion-extroversion, emotional lability-emotional stability,
type of temperament, psychophysiological interhemispheric work of the brain)), external factors
(peculiarities of family upbringing, nature and system of school education) and psychological and
pedagogical conditions for the development of fantasy in students, educational and advisory measures for
teachers, parents, psychologists, means of developing students’ fantasy) and effective (qualitative indicators
(components) are reflected, in particular need-motivational, information-cognitive, goal-forming,
operational-resultative, emotional-sensory) and quantitative indicators (levels) of the development of
students' imagination).
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In the process of research, a conclusion was made about the leading role of the teacher in the
development of the imagination of younger schoolchildren, in particular, in providing them with the
necessary psychological and pedagogical conditions for this.

Key words: fantasy, creativity, creative personality, younger schoolchildren, educational activity,
psychological model of fantasy development.

Formulation of the problem. In today's extremely complex conditions, the problem of developing
a creative personality, capable of thinking independently, generating original ideas, making bold, non-
standard decisions and being responsible for their implementation, quickly and easily adapting to changing
life conditions, is of particular relevance. The problem of forming a creative person especially concerns the
younger generation, on which the future of our state largely depends. One of the strategic tasks of reforming
education in Ukraine, proclaimed in a number of regulatory and legal educational documents, in particular
the Laws of Ukraine «On Education», «On General Secondary Education», the Concept «New Ukrainian
School», the State Standard of Primary Education is to ensure the most favorable conditions for the
development of the personality and creative self-realization of the younger generation.

The implementation of this task in primary school can be carried out provided that the
psychological acquisitions of preschool age are productively used in educational activities, which form the
internal resources of the further personal development of children of primary school age. One of such key
new formations of preschool children is fantasy, which is the main characteristic of a creative personality
and its activities (O. Gubeko [6], O. Klepikov [11], V. Klymenko [12], G. Kostyuk [14], O. Kulchytska
[18], I. Kucheryavy [11], V. Molyako [22], V. Rybalka [19], R. Rozental [27], V. Romenets [20], R.
Sternberg [28], E. Torrens [29]).

The sensitive period for the development of imagination, according to the definition of
psychologists (G. Kostyuk [14], S. Maksymenko [16], V. Molyako [22], V. Rybalka [19], V. Romenets
[20]), E. Torrens [29], is preschool and also junior school age. Therefore, the task of modern primary school
is the need to use a period favorable for the development of this mental function.

When moving from preschool to junior school age, the leading activity of children changes - play
gives way to learning, which, unfortunately, in comparison with play, does not sufficiently activate their
imagination. The dependence of a child's imagination on a change in the leading activity leads to the
predominant development of the reproductive imagination in junior school age, and the fact that creative
imagination, already sufficiently developed by play, does not find its proper place in the learning process,
in our opinion, is a serious psychological and pedagogical problem.

The purpose of the article is to present the psychological model of fantasy development in
younger schoolchildren that we have developed.

Analysis of recent research and publications. Theoretical and empirical scientific research by
modern Ukrainian and foreign psychologists and teachers has revealed relevant directions for studying the
outlined problem, in particular, the formation of fantasy in the early stages of ontogenesis, the psychological
mechanisms of its functioning (l. Bila [3], I. Voronyuk [4], O. Gubenko [6], I. Gruzynska [5], A. Denisyuk
[7], V. Ivanova [9]), the development of fantasy in gifted children of preschool and primary school age (I.
Karabaeva [10], T. Yatsenko [10], the development of fantasy as a component of the formation of
subjectivity in younger schoolchildren (I. Titov [23]), technologies for the development of fantasy in
younger schoolchildren (G. Altshuler [24], I. Bartashnikova [1], O. Bartashnikov [1], E. Zaika [8], L.
Makridina [15], M. Meyerovich [16], J. Rodari [25], L. Shragina [16]).

The basis for the development of a psychological model of the development of imagination in
younger schoolchildren was the relevant scientific provisions: psychological and pedagogical ideas of
humanizing school education, implementing a personality-oriented approach to organizing the educational
process (I. Bekh [2], O. Pehota [17], V. Rybalka [19]); about creative pedagogical activity (M. Konovalchuk
[13], S. Sysoeva [18; 21]); about self-realization of schoolchildren in the creative process (K. Rogers [26]),
about the personal characteristics of a creative personality (V. Klymenko [12], O. Kulchytska [18], V.
Molyako [22], V. Rybalka [19], R. Rozental [27], V. Romenets [20], R. Sternberg [28], E. Torrens [29]);
the position of numerous scientific works that reflect the psychological features of the development of
imagination in children of primary school age (G. Kostyuk [14], O. Kulchytska [18], V. Molyako [22], V.
Romenets [20], R. Sternberg [28], E. Torrens [29]); the development of games, exercises, methods,
techniques for the development of children's imagination (G. Altshuller [24], I. Bartashnikova [1], O.
Bartashnikov [1], E. Zaika [8], L. Makridina [15], M. Meyerovich [16], J. Rodari [25], L. Shragina [16]).

Presentation of the main material. The psychological model of the development of fantasy in
younger schoolchildren (Fig. 1) developed by us is based on the concept of a three-dimensional, step-by-
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step specific psychological structure of the personality of V. Rybalka [19], in particular on the socio-
psychological-individual («vertical»), activity («horizontal») and developmental dimensions. The proposed
model illustrates the specifics of the development of fantasy in younger schoolchildren in conditions of
targeted psychological and pedagogical influence.

Development of Imagination In younger
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Fig. 1. Psychological model of fantasy development in younger schoolchildren

The psychological model consists of three blocks: target, operational-activity and effective. The
target block defines the goal of formative influences: the development of imagination in younger
schoolchildren. The operational-activity block identifies internal factors, external factors and psychological
and pedagogical conditions for the development of imagination in students. The developed model, in our
opinion, will contribute to the development of imagination in younger schoolchildren by comprehensively
taking into account both internal factors (age, gender and individual psychological characteristics of the
personality (intelligence, self-esteem and level of aspirations, level of subjective control, introversion-
extroversion, emotional lability-emotional stability, type of temperament, psychophysiological
interhemispheric brain work)), and external factors (peculiarities of family upbringing, nature and system
of school education) and by ensuring the necessary psychological and pedagogical conditions:

1. Possession of scientific knowledge and technological skills regarding the development of
students' imagination.

2. Taking into account the age, gender and individual psychological characteristics of the
development of the imagination of younger schoolchildren.

3. Creation of a creative developmental learning environment, as well as the organization of joint
creative activity of the teacher and students as a consistent change in the forms of social interaction, which
unfold in the logic of restructuring the levels of self-regulation from maximum teacher assistance to students
in performing creative tasks to a consistent increase in students' self-regulation and the formation of the
ability to independent creative activity. Maximum use of the life experience of younger schoolchildren
when stimulating various types of activity, encouraging independent searches and non-trivial judgments of
students.

4. Providing a favorable psychological atmosphere that ensures: freedom of creative self-
expression of students, providing them with a sufficient amount of external freedom and effective assistance
in gaining internal freedom; positive emotional involvement of students in creative activity; participation
of students in the selection and organization of various types of creative activity; demonstration by
significant adults (teachers) of examples of creative behavior.

5. Building interaction with students on the basis of a dialogical approach, which involves:
perception of the student as an equal partner in creative activity; unconditionally positive attitude, respect
for students and belief in their potential creative abilities; personal openness and trust; disposition to mutual
understanding and creative cooperation; giving students freedom of choice, the right to their own position.

6. Using a system of creative tasks, innovative methods and technologies for the development of
imagination, which ensure the inclusion of students in personal and creative search activities. Promoting
the manifestation and realization of students' interests and abilities by involving them in various types of
creative activity.

Also, the operational and activity block highlights educational and advisory activities for teachers,
parents, and school psychologists (lectures, seminars, consultations, methodological recommendations), as
well as means of developing students' imagination (training «Learning to Fantasizey; lessons using a system
of creative tasks, innovative methods and technologies for developing imagination; extracurricular creative
activities).

The results block reflects qualitative indicators (components) and quantitative indicators (levels)
of the development of students' imagination.

Qualitative indicators (components) of the development of students' imagination:

Need-motivational component. The need for creative activity, in particular, in fantasizing. Desire
and interest in creative imagination, fantasizing. The need for new impressions, mastering and knowing the
world around them (cognitive motive). The desire for approval, creative achievements and successes in
cognitive and creative activity (motive of self-affirmation). The desire to reveal one's own creative potential
(motive of self-expression, self-realization).

Informational-cognitive component. Deep interest in knowledge, discovery, creation of new things.
The ability to pose problematic questions, search for ways to solve them.

Goal-forming component. The ability to plan and program future actions of creative activity. The
ability to imagine the result of creative activity even before its beginning, as well as its final product. Setting
creative goals, forming creative plans for the future, the desire to look into the future, imagine it more
perfect. The ability to imagine the future in images, in real and even fantastic representations. Generation
of the idea of creating a creative product, as well as determining the plan for implementing this idea.
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Operational-resultative component. Possession of the technique of fantasy. The ability to begin,
continue and fruitfully complete the creation of a new work of fantasy. Productivity, flexibility, originality,
sophistication in creating new creative products.

Emotional-sensual component. Emotional and sensual reactions of the individual that motivate,
accompany and consolidate the results of object and subjective creation: surprise, delight, inspiration, joy,
satisfaction, etc. Vivid images of the imagination enhance the emotional tone of activity, stimulate an
elevated mood in the process of work, contribute to the emergence of enthusiasm for activity. Emotional
stability (during intense creative search, during disappointments, criticism or failures).

Quantitative indicators (levels) of students' imagination development include low, medium and
high.

A low level of imagination development has the following characteristics:

The student has difficulty completing tasks to find different options for obtaining a result; to
develop hypotheses and produce original ideas. The student is unable to independently put forward ideas
regarding the creation of new fantasy images, does not seek to improve his cognitive and creative activity,
does not demonstrate interest or demonstrates a weak interest in any types of creative activity, is unable to
independently create new creative products, or creates simple, schematic, poorly developed images,
previously seen or heard, without showing a desire to embody them in an external product. The images
created by such a student are of little interest, do not make an impression on the listener or viewer. The
student is not interested in future creative activity, does not seek to participate in its collective forms, does
not show initiative, does not participate in discussions, does not share his creative ideas with his friends.
He perceives tasks passively, and thinks inertly. Extremely low productivity. Images are uninteresting, not
detailed. The student avoids tasks of increased complexity, does not show interest in problem-search types
of tasks. He experiences difficulties in organizing independent work, therefore he almost always needs the
help of a teacher or friends. His mastery of methods of creative activity is extremely slow, therefore he
prefers to act according to a template. The creative product has an unfinished appearance. Self-regulation
skills are weakly manifested. The student feels uncomfortable, insecure, is afraid to speak in public. His
perception of any creative products is not distinguished by liveliness and emotionality. Failures are
accompanied by prolonged negative emotions. Has low or high self-esteem. Typically self-centered, has
difficulty communicating.

The average level of imagination development has the following characteristics:

The student is able to independently, and sometimes with the help of a teacher, put forward ideas
regarding the created fantasy images, copes with tasks to find different options for obtaining a result; to
develop hypotheses and produce original ideas, but does not strive for the largest number of them and is
not able, if the task requires it, to choose the most successful solution to the problem. He takes on creative
work with pleasure, but his productivity is not high enough. He seeks opportunities to express himself in
creativity, but his interest in it is unstable. The images created are of little interest, mostly predictable,
standard, moderately detailed. The student seeks to improve his cognitive and creative activity,
demonstrates partial interest in various types of creative activity. He successfully interacts with the team,
but does not always express his point of view, is afraid of criticism. The student prefers easy tasks rather
than complex ones, but is not always persistent in solving them. Interest in problem-searching types of tasks
is present, but it is unstable. Capable of intense activity, "immersion" in tasks. The student is able to work
independently, but this is not always evident. The mastery of methods of creative activity occurs at an
average pace, success in mastering is not constant. The creative product has a completed appearance, but
not all details have been worked out. Self-regulation skills are not sufficiently developed. The emotions
that accompany the activity, as a rule, depend on many circumstances: the environment, mood, success or
failure. The perception of various creative products is characterized by liveliness and emotionality. The
average level is characterized by insufficiently developed skills of adequate self-assessment. The student is
responsive, attentive, but can be impatient and abrupt in communication.

A high level of imagination development has the following characteristics:

The student is able to independently, without the help of a teacher, put forward various ideas
regarding the created fantasy images, owns various techniques and methods for creating new images that
are distinguished by diversity, originality, as well as elaboration and detail, seeks to embody them in a new
creative product. The images created by such a student are very interesting, make a vivid impression on the
listener or viewer.

The student is easily given tasks to highlight features, find different ways of classification, search
for different options for obtaining a result, identify and formulate problems, independently generate a large
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number of ideas, distant associations, improve the object, find new ways of using it. Shows activity, interest,
readiness, desire to improve his cognitive and creative activity. His creativity is original, original, bears the
imprint of the creator's personality. In his work, he adheres to an individual pace and style, being able to
subordinate emotional, intellectual and volitional efforts to a certain goal. He does not need the help of a
teacher. The student is in constant search of any opportunities for the release of his creative energy and gets
pleasure more from the process itself than from the result. He seeks to consider the problem at a deeper
level or from another side. The images are unusual, great attention to detail. Able to formulate problems,
ask clear questions, come to well-founded conclusions and decisions, check them, think freely, interact
effectively with the team, see alternative ways to solve the problem and choose the most successful one.
The student is independent, not afraid of criticism, proactive, persistent. His perception of various creative
products is characterized by activity, liveliness and emotionality. The student applies various types of
independent work with the greatest effectiveness in a specific situation. Learning methods of creative
activity occurs quickly and easily. The creative product has a completely completed appearance. Self-
regulation skills are quite developed, hence high productivity. As a rule, activity is accompanied by a
positive emotional mood, a state of enthusiasm, the student often goes beyond the given. Interest in
problem-search types of tasks is constant, their solution is a priority, fundamentally independently. The
student has regular adequate self-assessment. He is deeply empathetic, sensitive to the problems and needs
of others, and trusts his feelings and intuition more.

Conclusions. All blocks of the model are interconnected and coordinated with each other. The
model represents a complex process of imagination development in younger schoolchildren, which is
possible due to targeted psychological and pedagogical influence.

The creative interaction of the teacher, school psychologist, parents with students according to the
model is aimed at supporting children's creative activity, developing their imagination by providing
appropriate psychological and pedagogical conditions and taking into account the age, gender and
individual psychological characteristics of younger schoolchildren necessary for carrying out creative
activity, creating new creative products and, as a result, the formation of their creative personality.

Prospects for further exploration in this direction. The prospects for further research in this
direction lie in the development and testing of a psychological and pedagogical program for the
development of imagination in younger schoolchildren as an important factor in the formation of their
creative personality in the process of educational activity.
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THEORETICAL ASPECTS OF STUDYING THE PSYCHOLOGICAL BASIS FOR THE
FORMATION OF COMBAT READINESS IN SERVICEME OF THE LAND FORCES OF THE
ARMED FORCES OF UKRAINE

B craTTi pO3KpUBAETHCS CYTHICTH MCHXOJOTIYHOI TOTOBHOCTI SIK CHCTEMHOTO yTBOPEHHS, SIKE
OXOIUTIOE MOTHBAIlifiHI, BOJBHOBI, E€MOIliifHI Ta KOTHITHBHI KOMITOHEHTH OCOOHCTOCTI, PO3TISAAETHCS
B3a€MO3B’A30K MiX IICHXOJIOT1YHOIO TOTOBHICTIO Ta 00HOBOIO eeKTHBHICTIO. CTPYKTYpHI KOMIOHEHTH
SIKOT BUAUISIOTHCSI OCHOBHHMH CKJIaJHUKaMHU TAKUMH SIK MOTHBAIIiifHa yCTAHOBKA Ha BUKOHAHHS 3aBJIaHHS,
eMOLlifHa CTa0lIbHICTh, CTPECOCTIMKICTh, PIBEHh CAMOKOHTPOJIIO, ONEpAaTHBHE MUCICHHS Ta aalTHBHI
pecypcu  ocoOucTOCTi.  AHAM3YeThCsS  BIUIMB  OOHOBOI  OOCTAaHOBKM HA  ICHUXIYHMHA  CTaH
BiliCbKOBOCITY>00BIsI. OKpeMy yBary NpHIUICHO NICUXOJIOTIYHUM HaBaHTAKEHHSAM, SKi CYNPOBOKYIOTH
BUKOHAHHS 3aBJ[aHb B YMOBAaX 3arpo3H JKUTTIO Ta 3I0pOB’I0. PosrmsaroThest BHYTpIlIHI (1HIMBITyalbHI
0c00MBOCTI, ICUX0(})1310JI0T1YHI XapaKTEPUCTUKM) Ta 30BHIIIHI (OpraHi3alist ciy»0u, piBeHb MiATOTOBKH,
MOPAJIBHO-TICUXOJIOTIYHE 3a0€3MIeUCHHS) YUHHKKH, 1110 BIUIMBAIOTh Ha ()OpMYyBaHHS OOHOBOT TOTOBHOCTI.
Bucsitnroerbest 3HaueHHs mpodeciitHoi poOOTH BIICHKOBHX IICUXOJIOTIB 1 KOMaHIHOTO CKJIaly Y CTBOPEHHI
CHPUSITIMBOTO MOPATBHO-TICUXOJIOTIYHOTO KJIiMaTy Ta MiJBUIIEHHI TOTOBHOCTI 0COOOBOTO CKIaay LIO €
BYKIMBUM BHECKOM Yy HAYKOBO-TIPAKTHYHE PO3YMIHHS IICHXOEMOIIIHOI MiATOTOBKH BiHCHKOBUX, IO €
HaJ3BUYalHO aKTyalbHUM y Cy4acHHUX yMOBax 000OpoHH YKpaiHu.

Krouoei cnoea: TicuxomoriuHa TOTOBHICTh, BIMCHKOBOCHTYkOOBII, 30poiHi Crmm Ykpainu, OoOHOBI
3aBJIaHHsI, MOTHBALIIS, CTPECOCTIHKICTh, CAMOPETYJISIIis, MOPAIHHO-TICHXOJIOTUHMIA cTaH, Npo(eciiHa MiroTOBKa,
001ioBa e(heKTHBHICTD.

The article reveals the essence of psychological readiness as a systemic construct that
encompasses the motivational, volitional, emotional, and cognitive components of personality. It examines
the relationship between psychological readiness and combat effectiveness. The structural components of
readiness are identified as key elements such as motivational orientation toward task completion, emotional
stability, stress resistance, level of self-control, operational thinking, and adaptive personal resources. The
influence of the combat environment on the mental state of servicemen is analyzed. Particular attention is
paid to psychological stressors that accompany the execution of tasks under life- and health-threatening
conditions. The study also considers internal factors (individual traits, psychophysiological characteristics)
and external factors (service organization, training level, moral and psychological support) that influence
the formation of combat readiness.

The role of military psychologists and command staff is highlighted in creating a favorable moral
and psychological climate and enhancing the readiness of personnel — a contribution that is of crucial
importance for the scientific and practical understanding of psycho-emotional preparation of the military,
especially under the current conditions of Ukraine’s defense efforts.

Keywords: psychological readiness, servicemen, Armed Forces of Ukraine, combat missions,
motivation, stress resistance, self-regulation, moral and psychological state, professional training, combat
effectiveness.

Introduction. In the current context of armed aggression against Ukraine, the issue of combat
readiness among servicemen of the Land Forces of the Armed Forces of Ukraine is gaining particular
importance. Among the various factors determining the army's ability to effectively accomplish combat
tasks, psychological readiness of personnel plays a leading role. It is this readiness that shapes internal
resilience, motivation, and the ability to act under conditions of high risk and uncertainty.

Studying the psychological foundations of readiness for combat assignments is crucial both for
improving the training system of military personnel and for developing effective psycho-preventive and
psycho-corrective measures. The theoretical comprehension of this phenomenon requires an
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interdisciplinary approach that combines achievements in military psychology, pedagogy, sociology, and
neuropsychology.

This article examines key theoretical approaches to understanding the psychological readiness of
servicemen in the Land Forces of the Armed Forces of Ukraine, analyzes the factors influencing its
formation, and outlines directions for further research in this area. The psychological readiness of a
servicemember to carry out combat missions is a complex integral construct that encompasses
motivational, volitional, emotional, cognitive, and behavioral components. Several approaches to its
definition have been developed within military psychology, each emphasizing a particular aspect of this
phenomenon. In this context, psychological readiness is viewed as a stable personality trait that ensures
effective functioning under stress, risk, and responsibility. The main focus is placed on individual qualities
such as decisiveness, emotional stability, self-control, and goal orientation.

The functional-dynamic approach interprets readiness as a dynamic psychological state that
forms immediately before mission execution and is characterized by an optimal level of internal resource
mobilization. Important factors here include situational motivation, level of arousal, attention
concentration, and psychological mindset. Thus, psychological readiness is considered a system that
includes several interconnected levels — personal, cognitive, emotional, and behavioral. The interaction of
personnel within the team, support from commanders, the presence of well-practiced skills, and adaptation
to the combat environment all play a significant role. In this context, psychological readiness is associated
with achieving self-realization and unlocking the inner potential of the servicemember. Emphasis is placed
on the development of self-regulation, reflection, and professional identity. All of these approaches
highlight that psychological readiness is not only the result of training and instruction, but also an indicator
of the servicemember’s mental health, motivation, and inner maturity. Its development requires systematic
work from psychologists, commanders, and an appropriate organizational and educational environment.

Theoretical foundations of research. The phenomenon of psychological readiness among
servicemen of the Land Forces of the Armed Forces of Ukraine to accomplish assigned combat tasks is
multifaceted and requires comprehensive theoretical analysis. Psychological readiness is generally defined
as a dynamic, integrative quality of the individual that ensures successful functioning in complex, high-
stress, and potentially life-threatening situations. The theoretical basis for studying this phenomenon lies in
several scientific domains [2, ¢.129-144]. First and foremost, military psychology provides fundamental
concepts regarding stress resistance, volitional regulation, and motivational readiness for combat actions.
In the context of military activity, the ability of a servicemember to function effectively under conditions
of increased psycho-emotional stress, uncertainty, and life-threatening danger is of critical importance.
Military psychology offers a range of fundamental concepts that reveal the psychological mechanisms of
adaptation to combat environments.

Stress resistance is defined as an individual's ability to maintain performance, self-control, and
constructive behavior under conditions of chronic or sudden stress. It is shaped by individual experience,
nervous system type, level of training, and social support.

Volitional regulation encompasses the ability to overcome obstacles, mobilize internal
resources, and make responsible decisions in critical situations. This component includes the development
of such qualities as decisiveness, self-discipline, endurance, and the ability to act in accordance with combat
orders, even in extreme conditions.

Motivational readiness for combat operations is manifested in the servicemember’s internal
disposition to fulfill tasks, awareness of the importance of their role in the combat situation, and the drive
to achieve results. It depends on both personal convictions and external factors—such as the authority of
the commander, unit cohesion, clearly defined goals, and positive feedback.

Overall, these three components form the foundation for building sustainable psychological
readiness for participation in combat and are the subject of systematic analysis within military psychology.

In addition, general psychology contributes through models of mental adaptation, emotional
regulation, and cognitive flexibility under pressure. Since the functioning of servicemen in combat
conditions is inevitably influenced by numerous stress-inducing factors—including physical and emotional
exhaustion, informational uncertainty, and the threat to life and health—mechanisms of psychological
adaptation, emotional regulation, and cognitive flexibility play a crucial role in maintaining optimal
combat effectiveness.

Psychological adaptation is viewed as a process of dynamic adjustment of the individual to new
and challenging living conditions, accompanied by transformations in motivation, attitudes, and behavioral
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strategies. Military environments demand the ability to swiftly switch between response modes, preserve
the integrity of the self-concept, and develop stable coping mechanisms.

Emotional regulation ensures the ability to control the intensity and nature of emotional
responses, thereby reducing the risk of behavioral disorganization during combat missions. The capacity to
recognize and effectively manage one’s own emotions is a key condition for maintaining inner balance and
supporting team cohesion.

Cognitive flexibility is manifested in the ability to quickly adapt thinking to changing
circumstances, find non-standard solutions, efficiently redistribute attention, and re-evaluate the situation
in response to new information. A high level of cognitive flexibility helps mitigate the negative impact of
stress on decision-making and supports rationality in extreme situations.

Thus, these three components form the functional foundation of a servicemember’s psychological
resilience, contribute to sustaining professional effectiveness, and are the subject of in-depth analysis within
both general and applied psychology.

Social psychology offers insight into group cohesion, leadership dynamics, and interpersonal
trust, which are crucial in the context of military units. Special attention should also be paid to the theories
of personality and activity, which explain the mechanisms of internal motivation and goal-setting, as well
as to neuropsychological studies addressing the physiological correlates of decision-making and stress
responses [4, c. 657-692 ].

Since within the framework of the personality-based approach, psychological readiness is viewed
as a reflection of stable individual traits—such as responsibility, self-reflection, internal locus of control,
emotional stability, and professional identity—these characteristics determine the extent to which a
servicemember is capable of consciously perceiving their role in a combat situation, anticipating the
consequences of their actions, and making decisions aligned with their internal beliefs and value
orientations[5, ¢.1106-1111] From the perspective of the activity-based approach, emphasis is placed on
the structure of combat activity, particularly its motivational, goal-oriented, and operational components.
In this context, psychological readiness emerges as the result of actively constructing the meaning of a
given task, accepting it as personally significant, and forming internal dispositions aimed at achieving the
objective.

What matters is not only the presence of motivation but also the presence of personal meaning in
one’s actions, which ensures internal engagement in mission execution and resilience to external
destabilizing factors [6, c¢. 82-96] .Thus, personality and activity theories offer a comprehensive view of
psychological readiness as a multidimensional phenomenon, integrating both the deep characteristics of the
individual and their ability to act purposefully under conditions of risk, tension, and responsibility. Their
application is a necessary prerequisite for the development of effective psychological training programs
within the Armed Forces of Ukraine.

Together, these approaches allow us to understand the structure, formation mechanisms, and
influencing factors of psychological readiness as a critical component of combat capability. Establishing a
clear theoretical framework is essential for developing effective training programs, psychological
assessments, and intervention strategies within the Armed Forces of Ukraine.

The purpose of the article. Is to conduct a comprehensive theoretical analysis of the psychological
foundation underlying the formation of readiness among servicemen of the Land Forces of the Armed
Forces of Ukraine to carry out their assigned combat missions. In pursuing this goal, the study aims to
examine scientific approaches to understanding the phenomenon of psychological readiness, identify key
factors influencing its development, and outline conceptual foundations for further applied research in this
field.

This article seeks to present a comprehensive theoretical analysis of the psychological foundations
underpinning the formation of operational readiness among servicemen of the Land Forces of the Armed
Forces of Ukraine to fulfill their designated combat missions. The study is structured around the following
objectives:

. to critically examine existing scholarly approaches to understanding the construct of
psychological readiness within military contexts;

. to identify and systematize the key psychological and organizational factors that influence
the development of such readiness;

. to outline a conceptual framework that may serve as a basis for future applied research in
the domain of military psychology.
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A comparative analysis was conducted to identify commonalities and differences among existing
theoretical models of psychological readiness. In addition, a structural-functional approach was applied to
examine the components, determinants, and mechanisms involved in the formation of psychological
readiness among servicemen of the Land Forces of the Armed Forces of Ukraine. As part of the study,
content analysis was also used to assess military doctrine documents, training and methodological
materials, and psychodiagnostic tools applied in preparing personnel for combat missions. The use of these
methods made it possible to formulate the conceptual foundations of the research and to identify key
psychological factors influencing readiness for combat deployment.

By addressing these components, the study aims to contribute to a more integrated understanding
of the psychological mechanisms that enable effective task execution in the face of the challenges posed by
modern warfare.

Methods.This study employs a theoretical and analytical methodology aimed at synthesizing
existing scientific literature on the psychological readiness of military personnel. The primary methods
used include theoretical analysis, systematization, and generalization of scientific sources in the fields of
military psychology, general psychology, and behavioral sciences. His study employs a theoretical and
analytical methodology aimed at synthesizing the existing body of scientific literature on the issue of
psychological readiness among military personnel. The primary methods used include theoretical analysis,
systematization, and generalization of scholarly sources in the fields of military psychology, general
psychology, and behavioral sciences, encompassing contemporary approaches in these areas. The
application of these methods made it possible to critically interpret and reconcile various theoretical
concepts describing the psychological readiness of servicemen to perform combat tasks, as well as to
identify the key determinants of its formation. This approach enabled the identification of essential factors
influencing psychological readiness, taking into account the specific nature of professional military activity
and both external and internal influencing conditions. A comparative analysis was conducted to identify
similarities and differences in existing theoretical models of psychological readiness. Additionally, a
structural-functional approach was applied to examine the components, determinants, and developmental
mechanisms of psychological readiness among servicemen of the Land Forces of the Armed Forces of
Ukraine.

The study also utilized the method of content analysis to evaluate military doctrine documents,
training materials, and psychological assessment tools relevant to the preparation of military personnel for
combat tasks. These methods allowed for the formulation of a conceptual framework and the identification
of key psychological factors influencing readiness for combat deployment.

Conclusions. During the theoretical analysis of the issue of psychological readiness of military
personnel to carry out combat tasks, it was established that this phenomenon is a multifaceted and dynamic
construct that integrates a range of cognitive, emotional-volitional, motivational, and behavioral personality
traits. Psychological readiness is not a static state but is shaped, transformed, and activated under the
influence of specific conditions of professional military activity, particularly in the context of the ongoing
military aggression against Ukraine. It changes depending on the intensity of combat workload, the level
of threat, the characteristics of the command environment, and the emotional state of the personnel.

This issue becomes especially relevant in the context of the full-scale armed aggression against
Ukraine, which has confronted military personnel with unprecedented challenges—high levels of stress,
operational uncertainty, moral and psychological pressure, and prolonged deployment in combat zones.
Under such conditions, psychological readiness becomes a critically important component of overall
combat effectiveness, and its formation requires targeted training, continuous support, and scientifically
grounded psychocorrectional interventions.

A comparative analysis of theoretical models has made it possible to identify a common core of
psychological readiness components (motivation, self-regulation, stress resilience, professional
competence), as well as to distinguish specific approaches to understanding the mechanisms of its
formation. In particular, the structural-functional approach allows for a deeper understanding of the
interconnections between internal mental states of the individual and the external conditions of combat
activity. A common feature of almost all models is the conceptualization of psychological readiness as an
integrative construct encompassing the motivational component, the emotional-volitional component (the
ability to regulate emotional states and overcome difficulties), the cognitive component (task awareness,
situational assessment, decision-making), and the behavioral component (willingness to act purposefully
under conditions of risk and uncertainty).
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At the same time, various scientific schools place emphasis on different aspects of this
phenomenon. For instance, cognitive-behavioral models predominantly view readiness as a result of
thinking strategies, prior experience, and learned responses to stressful events. In contrast, personality-
oriented concepts focus on internal value orientations, levels of self-awareness, moral-volitional qualities,
and the identity of the service member. Psychophysiological approaches emphasize the role of
neuropsychological mechanisms, the state of the nervous system, and overall working capacity. Integrative
(systemic) models strive to combine all of the above levels, treating psychological readiness as a complex
interaction between the individual, the situation, and the social context.

A significant outcome of this analysis was the identification of limitations in certain models when
applied to real combat conditions, as well as the determination of approaches that can be adapted to the
current Ukrainian military context. Specifically, models that consider the socio-psychological dynamics
within units, cultural codes of national resistance, and experience of adaptation to post-traumatic
consequences offer greater potential for practical implementation in the training system of the Land Forces
of the Armed Forces of Ukraine.

It was found that one of the key factors in readiness formation is the integration of moral and
psychological qualities, professional motivation, and the ability to rapidly adapt to extreme situations. The
importance of considering the socio-psychological climate in the unit, the leadership influence of
commanders, and the effective use of psychological training during combat preparation was also
substantiated.

The methodological basis of the study, which included the systematization of scientific sources,
content analysis of military documentation, and psychodiagnostic materials, made it possible to develop
conceptual foundations for further empirical research on this phenomenon and to identify directions for the
practical implementation of psychological tools into the training structure of the Land Forces of the Armed
Forces of Ukraine.

Thus, the results of the conducted theoretical study serve as a solid foundation for the
development of a comprehensive system of psychological and pedagogical support for military personnel
during training, participation in combat operations, and reintegration into civilian life. Further research
should focus on creating adaptive models of psychodiagnostics, individualized psychological intervention
programs, and the development of stress-resilient competencies under wartime conditions.
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SOCIAL AND PSYCHOLOGICAL FEATURES OF THE MANIFESTATION OF «SOFT
SKILLS» IN STARTER SCHOLAR’S IN WAR TIME

VY crarTi JoCHiKYIOThCS TICHXOJIOTTYHI 0COOIMBOCTI MPOsIBY Ta po3BUTKY «soft skills» (rHyukmx
HABUYOK) Yy CTapIHX LIKOJISIPIB B YMOBAaX BOEHHOTO Yacy, KOJIHM TPAIHIIifHE OCBITHE CEpeOBUIIE 3a3HAE
CYTTEBUX TpaHCpopMaIliif, a MCUXOSMOLINHUI CTaH MiJJIITKIB MepedyBae MiJ TOCTIHHUM BIUIMBOM
CTPECOTEeHHHUX YHHHHWKIB. AKTYaIbHICTh TEMH 3yMOBJIEHa MOTPeOOI0 B ajganTariii OCBITHIX CTpaTerii 10
HOBHX peaiid, a TaK0XX HEOOXiIHICTIO (POPMYBaHHS B MOJIOJII KIIFOUOBUX KUTTEBUX KOMIIETEHTHOCTEH, 110
CHpUAIOTh HE JIHINE YCHIIIHINA coriamizamii, a W TCHXOJOTIYHIA CTIMKOCTI B yMOBax Kpm3u. MeToro
JOCHIPKEHHS € BUABJICHHS crienn(iku nposiBy Takux «soft skillsy, sk eMouiliHuiA iHTEIEKT, KOMYHIKaTHBHI
BMIiHHS, KpUTUIHE MHCIICHHS, alallTUBHICTh, CTPECOCTIHKICTh Ta HaBHYKH KOMAHIHOI B3aEMOZIl cepen
CTapIIMX IIKOJAPIB, SKi HABYAIOTHCS B YMOBaX 4acTKOBOI a00 MOBHOI AMCTAHIIIITHOI OCBITH, €BaKyallii,
TIEPEMIIIICHAS] YU 3arajbHOi HECTaOUTLHOCTI, BHKJIIMKAHOI BOEHHUMH IMOMISIMH. Y poOOTI 3aCTOCOBAHO
KOMIUIEKC EMITIPUYHUX METOIIB TOCTIHKEHHs, 30KpeMa aHKeTyBaHHs1, TECTYBaHHS Ta CIIOCTEPEKEHHS, 110
JIAJI0 3MOTY BU3HAYHTH PiBEHb CHOPMOBAHOCTI THYYKHX HABUYOK Y BHOIPIIi pECTIOHACHTIB. ABTOp aHANI3y€
B32€MO3B 30K MiX piBHEM pPO3BUTKY «soft skills» i mcHXoIOTiYHOIO amanTOBaHICTIO MIKOJAPIB IO YMOB
BOEHHOTO CTaHy, a TaKOX BIUIMB COIiaJbHOTO OTOYEHHS, MIATPUMKH 3 OOKY POJMHU W OCBITHBOTO
cepeoBHIIla Ha aKTUBI3aLliI0 BHYTPILIHIX PECYPCiB yUHIBCbKOT MoJIoi. Pe3ynbraTu qocmiaKeHHs CBiq4aTh
PO 3pPOCTaHHS 3HAYYIIOCTI caMe THYYKHX HABHYOK Yy TPOIECi MOJONAaHHS TPYAHOIIB, 30epekeHHS
IICUXIYHOTO 370pOB’S Ta MOOYNOBM e(eKTHBHOI KOMYHIKalii B yMOBax cTpecy. Y CTaTTi TakKoxX
3aMporOHOBAHO NMPAKTUYHI PEKOMEH/IAIlii JIJIs IeJaroriB, ICUXOJIOTIB Ta 0aTHKIB MO0 ILIECIIPSIMOBAHOTO
po3BuTKy «soft skills» y crapriokiacHuKiB 3 ypaxyBaHHsM crieni()iKi BOEHHOTO Yacy.

JocnimkeHHs TICUXONOTIYHUX ocobimuBocTeit mposBy "soft skills" y crapmmx mkojsipiB B yMoBax
BOEHHOTO Yacy € HEOOXITHUM I PO3YMIHHS HE JIUIIC iXHIX IHIUBITyaTbHUX XapaKTePUCTHK, a W I
PO3pOOKH €PEeKTUBHUX OCBITHIX MPOTrpaMm, sIKi MOXKYTh CIIPHSTH PO3BUTKY LIMX HABUYOK y MOJIOJIi B YMOBax
cTpecy Ta 3MiH. Y maHiii poOori OyayTh mpoaHamizoBaHi ocoOmmBocTi GopmyBanHs «soft skillsy y
KOHTEKCTI BiiiHH, IO T03BOJIMTH Kpalle 3p03yMiTH MOTPEOH YUHIB Ta 3HAWTH IUIIXH IXHBOI MIATPUMKH.

B crarTi ak1ieHTOBaHO yBary Ha TOMY, 110 Po3BHTOK soft skills y crapmrokimacHuKIB mix yac BiHU €
KPUTUYHO BAXKJIMBHUM ISl iXHBOTO E€MOLIMHOTO 3I0pOB'S Ta XHUTTEBOI cTikikocti. [lemarorn MaroThb
(hopMyBaTH KpUTHIHE MUCIICHHS 1 KOMaHTHI HABMYKH Yepe3 NMPaKTUIHI 3aBAaHHS Ta MIATPUMKY B3aEMO/III.
[lcuxonoru MOBWHHI JOMOMAaraTy IMiJUTiTKaM YOPaBISATH €MOISMH, aJanTyBaTUCS JO 3MiH 1 PO3BUBATH
THYYKICTh MHCJICHHS. baThkH, y CBOIO 4epry, MaioTh OYTH >KHBHUM TPUKIIAIOM CTIHKOCTI, MATPUMYBaTH
IHII[IaTUBHICTB 1 3aTy4aTH AiTeH 10 KOHCTPYKTUBHOT KOMYHIKAITii.

Pesynbratn JoOCHiPKEHHSI CHPUSATAMYTh CTBOPEHHIO aJanTUBHUX OCBITHIX 1 TMCHXOJOTTYHHX
IporpaM, CIpsSMOBaHUX Ha PO3BUTOK KPEATUBHOTO MHCICHHS, MiIBUIIEHHS €MOLIHHOI CTiHKOCTI Ta
aIanTUBHOCTI mTITKIB. Lle, y CBOTO 4epry, JOImoMoXKe 3MEHIIINTH HEraTUBHUH BIUTUB CTPECY HAa HAaBYAHHS
1 0COOMCTICHMI PO3BUTOK YUHIB, CIIPHUAIOYM IXHIlM yCIHiMIHIN iHTerpaii B CyCHIbCTBO Ta MiATOTOBI 10
MaiOyTHBOTO JKUTTSI B YMOBaX HEBH3HAYCHOCTI.
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Kniouosi cnoesa: crapuii mkomspi, soft skills, THyuki HaBUYKH, TICUXOJIOTIYHA aaITaIlis, BOCHHUH
CTaH, eMOIlIITHHI 1HTEJIEeKT, CTPECOCTIHKICTh, KOMYHIKATHBHI BMIHHS, KPUTHYHE MUCIICHHS, JUCTaHIlIHE
HaBYaHHS.

The article explores the psychological features of the manifestation and development of «soft skillsy»
in high school students in wartime, when the traditional educational environment is undergoing significant
transformations, and the psycho-emotional state of adolescents is under constant influence of stress factors.
The relevance of the topic is due to the need to adapt educational strategies to new realities, as well as the
need to develop key life competencies in young people that contribute not only to successful socialization
but also to psychological stability in times of crisis. The aim of the study is to identify the specifics of the
manifestation of such soft skills as emotional intelligence, communication skills, critical thinking,
adaptability, stress resistance and teamwork skills among high school students studying in conditions of
partial or full distance education, evacuation, displacement or general instability caused by military events.
The paper uses a set of empirical research methods, including questionnaires, testing, and observation,
which made it possible to determine the level of flexible skills in the sample of respondents.

The author analyzes the relationship between the level of development of soft skills and the
psychological adaptation of schoolchildren to martial law, as well as the impact of the social environment,
family support, and the educational environment on the activation of students' internal resources. The
results of the study indicate the growing importance of flexible skills in the process of overcoming
difficulties, maintaining mental health and building effective communication under stress. The article also
offers practical recommendations for teachers, psychologists, and parents on the targeted development of
soft skills in high school students, taking into account the specifics of wartime. The study of the
psychological characteristics of “soft skills” in high school students in wartime is necessary to understand
not only their individual characteristics, but also to develop effective educational programs that can help
develop these skills in young people under stress and change. This paper will analyze the peculiarities of
soft skills development in the context of war, which will allow us to better understand the needs of students
and find ways to support them.

The article emphasizes that the development of soft skills in high school students during war is
critical for their emotional health and resilience. Teachers should develop critical thinking and teamwork
skills through practical tasks and supportive interaction. Psychologists need to help adolescents manage
emotions, adapt to change, and develop flexible thinking. Parents, in turn, should be a living example of
resilience, support initiative and engage their children in constructive communication.

The results of the study will contribute to the creation of adaptive educational and psychological
programs aimed at developing creative thinking, increasing emotional stability and adaptability of
adolescents. This, in turn, will help reduce the negative impact of stress on students' learning and personal
development, contributing to their successful integration into society and preparation for a future life of
uncertainty.

Key words: high school students, soft skills, flexible skills, psychological adaptation, martial law,
emotional intelligence, stress resistance, communication skills, critical thinking, distance learning.

Problem statement. In today's world, the ability to communicate, work in a team, adapt to change
and solve problems is an integral part of personal and professional development. These so-called «soft
skills» are becoming increasingly important, especially in the context of global challenges and instability
we face in modern society. In wartime, the psychological peculiarities of the manifestation of these skills
in high school students are of particular importance, because it is during this period that young people
experience numerous stresses, changes in the social environment and personal challenges. The relevance
of the study lies in the fact that military conflicts affect the psychological state of students, creating new
needs and challenges in the process of learning and socialization. Children and adolescents are forced to
adapt to new conditions, which is often accompanied by feelings of uncertainty, anxiety, and stress. This,
in turn, affects their ability to develop and implement soft skills, which are critical for their socialization
and further integration into society. Therefore, the study of psychological characteristics of soft skills in
high school students in wartime is necessary to understand not only their individual characteristics, but also
to develop effective educational programs that can promote the development of these skills in young people
under stress and change. This paper will analyze the peculiarities of soft skills development in the context
of war, which will allow us to better understand the needs of students and find ways to support them.
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The analysis of the scientific and pedagogical literature allows us to note that the problem of forming
soft skills in higher education students is quite new, which explains the small number of studies, but
extremely interesting. Some aspects of the problem under study are considered in the scientific works of
foreign scientists. For example, researchers from higher education institutions in Poland and Romania
presented the results of a quantitative study on the integration of educational games into the subject of
project management. Scientific research was aimed at developing soft skills that can be developed in
students by involving them in educational games and project activities (Toader, C. S., Brad, I., Rujescu, C.
I., Dumitrescu, C. S., Sirbulescu, E. C., Orboi, M. D., Gavrila, 2023).

The purpose of the article. The purpose of the article is to analyze the psychological features of
manifestation and the level of soft skills development in high school students in wartime, as well as to
identify the impact of crisis circumstances on the development of flexible skills that promote adaptation,
emotional stability and effective interaction of adolescents in difficult life situations.

Presentation of the main material. The study of the psychological characteristics of soft skills
among high school students in difficult wartime conditions requires the use of specific methods that allow
us to assess the key aspects of soft skills, their relationship with motivational and personal factors, and the
impact of stressful situations on their development. Several proven and adapted tools were used in the
course of the study. The methodology for identifying communication and organizational tendencies (KOS-
2) made it possible to determine the level of students' leadership and communication skills, which are
important for their participation in group activities. This tool revealed the extent to which high school
students are able to organize teamwork, take responsibility, and interact effectively with their peers. The
practical significance of the study lies in the possibility of developing recommendations for optimizing the
process of forming soft skills in high school students in wartime. The results of the study will contribute to
the creation of adaptive educational and psychological programs aimed at developing creative thinking,
increasing emotional stability and adaptability of adolescents. This, in turn, will help reduce the negative
impact of stress on students' learning and personal development, contributing to their successful integration
into society and preparation for a future life of uncertainty.

The sample of subjects consisted of 60 high school students. Cognitive skills encompass intellectual
abilities that ensure effective solution of complex tasks and adaptation to new conditions. Critical thinking
is the main component of this group and involves the ability to analyze information, assess its reliability,
identify logical errors and make rational decisions. Creativity is also an important element of cognitive
skills and is characterized by the ability to generate new ideas, use non-standard approaches and create
innovative solutions. This skill is especially relevant in the modern world, where creative problem-solving
is a competitive advantage. Adaptability, which is the ability to respond quickly to changes, learn new
things and adapt to new conditions, completes the list of key cognitive skills. Soft skills can be classified
according to different criteria, depending on their functional focus and the environment in which they are
used. This approach allows for a deeper understanding of the nature of these skills, their role in various
spheres of life, and the specifics of their formation and development [2].

Classification by functional focus. Effective communication skills. This category includes the ability
to establish contact with interlocutors, convey information in an understandable and accessible form, show
active listening and empathy, and use both verbal and non-verbal means of communication.
Communication skills are of universal importance because they are the basis for successful interaction in
both educational and professional environments.

The study of communicative and organizational tendencies of high school students was conducted
using the KOS-2 methodology aimed at assessing the level of leadership and communication skills of
students. The purpose of the study was to determine how well students are able to effectively interact with
others, organize joint activities, and take responsibility, which is an important aspect of developing soft
skills in adolescents. Since these skills are important not only in the educational process but also in the
context of social changes related to the war, the study is particularly relevant. As for organizational skills,
about 40% of the participants demonstrated a high level of development of these skills. They effectively
planned and coordinated joint activities, distributed responsibilities and managed the work of the group,
which allowed them to achieve high results [4]. However, the remaining 30% of students had a low level
of organizational skills. This indicates that not all adolescents are confident in their leadership skills and
they need more practice to develop such qualities as initiative, planning and decision-making. One of the
important aspects of the study was to examine the impact of stress factors on the development of
communication and organizational skills. The results showed that students who demonstrated a higher level
of development of these skills also showed greater resilience to stressful situations. This confirms the
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relationship between the level of soft skills development and psychological resilience to stress. Those
participants who had greater communication and organizational skills coped better with tense situations,
maintaining productivity and a positive attitude to the tasks that arose [10].

D. Johnson's creativity questionnaire was used to assess the level of creative thinking of high school
students. This tool allowed not only to identify the ability of students to generate new ideas, flexibility of
thinking and search for non-standard solutions, but also to assess the numerical indicators of these qualities.
The methodology involves a number of tasks that help identify individual creative traits, such as originality,
flexibility, associative thinking, and the speed of response to creative tasks. The results of the study showed
that most students have an average level of creative thinking, with some of them demonstrating high levels
of originality and the ability to quickly adapt their ideas to new conditions. A certain number of high school
students showed low results in the category of «flexibility of thinking», which may indicate difficulties in
adapting to non-standard situations or insufficient experience in finding alternative solutions.

According to the test results, only 25% of students demonstrated a high level of creativity, showing
both the ability to generate non-standard ideas and flexibility in solving problems. 40% of students had
average scores, indicating a moderate ability to think creatively, but with some difficulty in finding new
solutions. The remaining 35% of students showed low levels of creativity, particularly in terms of flexible
thinking and adaptability. The Smekal-Kucher personality orientation test was used to determine whether
high school students are oriented toward personal or collective goals, which is an important component of
their behavior in groups and society. This methodology allowed us to identify whether students are oriented
toward individual achievement or team success, which is key to assessing their social skills, ability to
cooperate and interact in a group.

The process of applying the methodology consisted in offering students a number of situations where
they had to choose between decisions related to personal or collective goals. The test also used questions
that required them to assess their preferences for teamwork or achieving personal results. Depending on
their choice, students received a score that reflected their orientation toward individual or group goals [9].

Quantitative indicators were obtained by counting the answers that demonstrated a preference for
individual or collective achievement. In particular, a scale was used for the assessment, where each answer
was scored according to the extent to which it contributed to either personal or group development.

The results of the study showed that the majority of students, namely 60%, show a tendency to focus
on collective goals, which indicates a high level of ability to cooperate and interact in a group. 30% of
students had a clear focus on personal achievement, which may indicate their independence and desire to
succeed at their own expense. Only 10% of students showed a mixed orientation, which indicates their
ability to adapt to different conditions and change their priorities depending on the circumstances.

The T. Ehlers Achievement Motivation Diagnostic Tool was used to assess high school students'
desire to succeed, their desire for self-realization, overcoming difficulties, and achieving high results. This
tool allows us to find out how determined students are to achieve their goals, as well as what internal
motives drive them to action.

Quantitative indicators were obtained by counting the number of responses indicating high
achievement motivation, as well as by using a scale that assessed students' desire to succeed, ability to
overcome difficulties and achieve desired results. In the case of high motivation, a student received a high
score, and in the case of low motivation, a low score. The results of the study showed that 70% of students
demonstrated high achievement motivation. They expressed a desire to achieve high results, were ready to
overcome difficulties and take responsibility for their achievements. 20% of students showed an average
level of motivation, showing interest in success, but with some doubts about their abilities or readiness to
overcome difficulties. 10% of students had a low level of achievement motivation, which may indicate their
low self-confidence or lack of results orientation.

These results indicate that the majority of high school students have a high level of achievement
motivation, which is important for their development, especially in the context of stress and unpredictability
characteristic of wartime. At the same time, students with a low level of motivation should be given more
attention, in particular through psychological and pedagogical interventions that will help increase their
self-confidence and ability to overcome difficulties [11].

In wartime, traditional channels of communication often become limited due to physical and
technical difficulties, requiring adolescents to adapt to new forms of interaction. Today's adolescents
experiencing armed conflict are developing effective communication skills through online channels, mobile
applications, social media, and other digital tools. These skills are extremely important for future
professional activities, as the modern labor market is increasingly focused on remote work, as well as on
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effective online communication in conditions of limited physical contact. Teenagers who learn to
communicate effectively through these tools develop the ability to quickly adapt to new conditions, which
is an important aspect in the professional field. The ability to communicate clearly and effectively with
other people, even in the absence of face-to-face meetings, becomes a necessary skill for professional
growth and for maintaining the necessary connections in the business environment, education or other
fields. War creates conditions in which adolescents must learn to be flexible and adaptive to rapid changes
in the labor market, technology, and social structures. In such conditions, adaptability becomes one of the
key skills needed to develop a career in a constantly changing world [5, p. 64].
Table 1.
Research results using the following methods
Assessable aspects of “sofi Results and conclusions
skills”

Methodology.

Methodology for identifying
communication and
organizational aptitudes

Leadership skills,
communication skills,
organization of work in a

High school students showed a high level of
communication skills, especially in group
tasks. Leadership qualities are found in 40%

(KOS-2) of the participants, which indicates the
potential for leadership development in
teamwork.

A high level of creativity (80% of
participants) allows students to generate non|
standard ideas, but some participants had
difficulty implementing these ideas in
practical settings.

60% of students are focused on collective
goals, which contributes to their effective
work in groups. The other 40% have a more
individual approach to achieving goals,
which affects their working methods.
75% of students are highly motivated to
succeed, demonstrating perseverance and
readiness to overcome obstacles on the way
to their goals.

group

The D. Johnson Creativity
Inventory

Creative thinking, flexible
thinking, generation of
new ideas

Methods of studying
personality orientation
Smekal-Kucher

Focus on personal or
collective goals

T. Ehlers' method of
diagnosing achievement
motivation

Striving for achievement,
self-realization,
overcoming difficulties

Based on the correlation analysis, the results of which are presented in the form of a diagram, a
number of important conclusions can be drawn about the relationship between the psychological
characteristics of the personality studied using four methods: KOS-2 (Communicative and Organizational
Aptitudes), D. Johnson's Creativity Inventory, Smekal-Kucher's methodology, and T. Ehlers' methodology.
All correlations were evaluated using Pearson's coefficient (r), and the results are presented as a percentage
equivalent (i.e., r x 100), which allows for better visualization of the degree of correlation.

The highest correlations are observed between achievement motivation and other variables. In
particular, according to the KOS-2 methodology, communication skills demonstrate a strong positive
correlation with achievement motivation (r = 0,56; p < 0,01), and organizational skills are even higher (r =
0.61, or 61%). This indicates that the higher the level of achievement motivation, the more actively an
individual demonstrates social initiative, the ability to influence others and take responsibility in joint
activities. Similarly, the positive correlations of organizational and communication skills with leadership
gualities (59% and 47%, respectively) confirm that effective organization and interpersonal communication
are closely related to leadership potential.

The Johnson Creativity Questionnaire revealed strong positive correlations between creative thinking
and achievement motivation (r = 0, 67; p < 0,01), which can be interpreted as evidence that people with a
high level of achievement motivation tend to be more intellectually flexible, search for original solutions
and non-standard approaches to activities. Also significant is the relationship between flexibility of thinking
and adaptability (r = 0,61; p < 0.01), which demonstrates that people with developed cognitive flexibility
are better able to navigate change and easily adjust to new environmental requirements.

According to the Smekal-Kucher methodology, it was found that self-orientation is closely correlated
with achievement motivation (r = 0,63; p < 0.01) and creativity (r = 0,59; p < 0,01). This suggests that
individuals who are focused on their own needs, goals, and self-realization demonstrate a higher level of
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intellectual activity and desire to succeed. On the other hand, orientation toward others is more related to
sociability (r = 0,51; p < 0.01), which is logical, since this motivational attitude involves attention to
interpersonal relationships and interaction with others.

T. Ehlers' methodology confirms the leading role of motivational factors in the development of other
psychological qualities. In particular, the indicator of «striving for success» has strong relationships with
sociability (r = 0,63; p < 0,01) and emotional stability (r = 0,58; p < 0,01), which may indicate that self-
confidence, endurance, and internal focus are integral components of the person's achievable potential. The
indicator of “overcoming difficulties” showed strong links with creativity (r = 0,60; p <0,01) and emotional
stability (r=0,61; p <0,01), which once again confirms the role of cognitive flexibility and internal balance
in overcoming life challenges.

Thus, the results of the analysis suggest a systemic nature of the relationships between motivational,
communicative, creative, and organizational characteristics of the individual. The most stable correlations
are observed between achievement motivation and other variables, which indicates its fundamental role in
shaping social efficiency and adaptive potential. Positive relationships between communication skills,
leadership, organizational skills, and emotional stability indicate the integrated nature of the psychological
functioning of the individual, where individual traits mutually reinforce each other. Thus, the correlation
analysis confirms the inter-parametric interdependence of key psychological characteristics, which is an
important basis for further applied and theoretical research in the field of personality psychology.

To support high school students on this path, teachers, psychologists, and parents can target key soft
skills, taking into account the specifics of wartime.

Teachers should focus on developing critical thinking, as the ability to analyze facts and draw
independent conclusions is vital in an information war. Students should be given tasks that require
comparison, justification, and defense of their own position. In addition, it is important to encourage
teamwork through mini-projects, discussions, and joint problem solving, as cohesion helps to survive in
crisis situations. It is equally important to introduce elements of stress resistance into the educational
process: short calming practices, breathing exercises, and grounding can be a great start or end to lessons

[3].

Psychologists should pay special attention to the development of emotional intelligence in
adolescents. Learning to recognize and safely express emotions helps to reduce the level of internal stress
and avoid emotional outbursts. It is also extremely important to develop self-regulation and self-support
skills: students should have simple but effective methods of reducing anxiety or overcoming panic. In
addition, adaptability and flexibility should be prioritized. Through exercises on accepting change and
planning in the face of uncertainty, psychologists can prepare young people to respond adequately to
unforeseen circumstances.

Parents, in turn, play the role of living examples. Teenagers perceive not words, but actions.
Therefore, the resilience and flexibility of adults at home should not only be topics for conversation, but a
lifestyle. It is important for parents to involve high school students in family discussions and planning,
stimulating the development of communication skills, critical thinking and responsibility. It is worth
supporting the initiative of teenagers even in cases where their ideas seem «dizzying» to adults. Let young
men and women make mistakes, learn and act - because today it is more important to teach them to be
flexible and courageous than infallible. Thus, the targeted development of soft skills in high school students
in war conditions is not a systematic and comprehensive work of all participants in the educational process.
And each adult who joins this process becomes a kind of «architect of resilience» of the new generation

[8].

Conclusion. The study found that in wartime, flexible skills play a particularly important role in
ensuring psychological resilience, adaptation, and personal development of high school students. In today's
environment, when the educational environment is being significantly transformed and adolescents are
experiencing chronic stress, uncertainty, and loss of security, soft skills are becoming a tool for overcoming
life challenges. These skills were most prominent among students who had support from family, teachers,
or peers, which demonstrates the importance of a positive social environment. In contrast, students who
experienced evacuation, loss of housing, or prolonged isolation showed a decrease in communication,
anxiety, and decreased self-confidence. The study confirmed that the development of “soft skills” in high
school students is not an automatic process, but requires targeted psychological and pedagogical support,
especially in times of war. This applies, in particular, to critical thinking, decision-making skills, and
effective teamwork, components that are formed in conditions of stability but require special support in
times of crisis.
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The importance of “soft skills” in the lives of adolescents has also been studied in the context of their
impact on the effectiveness of learning, communication and vocational training. It was found that the
development of such skills as emotional intelligence, stress resistance and the ability to communicate
effectively play a key role in the social adaptation of young people, help in solving difficult situations and
facilitate professional orientation in the future. Particular attention was paid to the impact of wartime on
the development of soft skills. It was found that in times of war, adolescents face new challenges that
require them to adapt to rapidly changing circumstances. This requires the development of stress resistance,
the ability to make quick decisions, leadership skills and cooperation in difficult conditions.

Developing soft skills in high school students during war is critical for their emotional health and
resilience. Teachers should develop critical thinking and teamwork skills through practical tasks and
supportive interaction. Psychologists need to help adolescents manage emotions, adapt to change, and
develop flexible thinking. Parents, in turn, should be a living example of resilience, support initiative and
engage their children in constructive communication.
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PSYCHOLOGICAL PECULIARITIES OF PROFESSIONAL BURNOUT AND
RESILIENCE OF EMPLOYEES IN THE STATE EMERGENCY SERVICE OF UKRAINE

BaxnuBuM 3aBIaHHSAM IICUXOJIOTIYHOI HAYKU B Cy4YaCHOMY BOEHHOMY IPOTHCTOSIHHI JEPXKABU €
JOCHIPKEHHS TICUXOJIOTIYHUX OCOOJIMBOOCTEH MpaliBHUKIB OpraHiB i mipo3aiiis Jlep:kaBHOI ciyxOu
VYxpainu (ACHC). Tak sx came BOHM HepIIMMHU MPUOYBAalOTh HA MICISI paKETHUX YAapiB, TEXHOTCHHUX
KaTocTpod, 3a0e3MeuyIOTh 3aX1CT HACSJICHHS 1 TEpUTOPii B HAA3BUUAMHUX CHTYaliH, Tomo. Baximeum
€ BIBUEHHS CaMe TUX OCOOMCTICHUX XapaKTePUCTHK, SKi JOMTOMOTal0Th BUKOHYBaTH MpodeciiiHi 3aBaanHs
npauiBaukaM JJCHC i BuacHO nonepemxyBaT npodeciiiHe BUTOpaHHS.

Jlns BU3HAUYEHHS ICHXOJIOTIYHHUX OCOONMBOCTEH, 30KpeMa O3HaK Mpo(deciiHOTO BHTOPAHHS Ta
PE3WIBEHTHOCTI, MpauiBHUKIB opraiB i miapo3ainis JCHC Oyno ckOMIIOHOBaHO MCHXOAIarHOCTUYHHUH
KOMIUIEK METOJIB JI0 sIKOoro yBiknuim: JliarHocTrka cryneHs rotoBHocTi 1o pusuky . llly6epra, 1lIkana
camoedektuBHocTi P.llIBapua ta M.Cpycanema, Lllkana ouiHKM piBHS pEaKTHBHOI Ta OCOOMCTICHOT
tpuBoxkHocTi  Y.C.CminbGepra, Ilkama pempecii A.T.beka, OmwurtyBansHuk A.bacca i A.Jlapkwy,
Hocmimkerns CuaapomMy npodeciiinoro suropanas Tect k. ['puaGepr, [llkana pe3snIbeHTHOCTI.

BcraHoBnieHO, M0 MepeBaKHIN KiTbKOCTI JIOCTIDKYBAaHUX BJIACTUBI MOKa3HWKU HU3BKOTO Ta
CepeIHBOTO PiBHS TPHUBOXKHOCTI, 1[0 BKa3y€ Ha MepeBaKaHHs iX BHYTPIMIHBOI CTaO1TFHOCTI.

[lpu pmocmimxeHHI TMepekeBaHHS JENPECHBHUX CTaHIB BCTAHOBJIEGHO, W10 OUIBIIOCTI
JIOCTIDKYBaHUM TPUTaMaHHUN HOpMaibHHM cTaH. [IpoTe y HeBenmKoi KiNBKOCTI JOCTIMIKYBaHUX €
MOKa3HUKHU ACHPECUBHOCTI, SIKi MOTPEOYIOTh ICUXOKOPEKIIii.

BcranoBneHo, mo y IOCTIDKYBaHWX HE BHABICHO ITOKA3HUKIB MPOQECiifHOTO BHTOpAHHS Ta
HasiBHUH BUCOKHUH PiBEHb PE3UIIBEHTHOCTI.

3a pesyapTaTaMH EMIIIPUYHOTO JOCTIIPKCHHS BCTAHOBJIECHO, MO0 HAWOIIBII TOTYKHUMH ¥
OCOOWMCTICHIN CTpyKTypi mpariBHUKIB oprauiB i miapo3autis JJCHC e peswnbeHTHICTH 1 mpodeciiiHe
BUrOpaHHA. TakoX BHSBIEHO TOTY)XHI 3B A3KM JIEPECHUBHOCTI, HaWMEHII 3B ’sS3aHUMHU (TOOTO
i30JThOBAaHNUMH) BUSBWINCS TOKA3HUKH IHJAEKCY HE3aIEeKHOCTi, pe(IEeKTUBHOCTI 1 CaMONPUHAHSATTSL
oprauis 1 miapo3ainis JICHC Ipodeciiine BUropants € CKiaagHuM TUCHYHKIIHHO-0COOUCTICHUM.

BcranoBineHO HeraTHBHI 3B’SI3KM MUK Npo¢eCiiHUM BHTOpPaHHSM Ta BPIBHOBAXCEHICTIO 1
caMoe(eKTUBHICTIO, TOOTO UMM BHIIIE MMOKA3HUKH BPIBHOBKEHOCTI Ta COMOE(EKTHUBHOCTI, THM MEHBIIIE
MOKa3HUKU NpodeciiiHOro BUropaHHs.

BcraHoBIieHO TO3WTHBHI  3B’SI3KM MK NpOQeCciiHUM BUTOpaHHAM Ta JIENPECHBHICTIO,
0COOHUCTICHOIO TPUBOI'OIO, TOOTO UMM BHIIE IOKAa3HUKH JETPECUBHOCTI Ta TPUBOXKHOCTi, THM BHIIE
MOKa3HUKU NpodeciiiHoro BUrOpaHHs.

BiamoBimHo, ms 3HWKEHHS PHU3UKIB TPO(ECIfHOT0 BUTOPAHHS TMOJANBITY TCHXOKOPEKITIHHY
po0oTYy OTPIOHO CIIPSIMOBYBATH HA 3HWKECHHS OCOOMCTICHOI TPUBOXKHOCTI Ta JICIPECUBHOCTI, a TAKOXK Ha
T IBUIIIEHHS PE3WIBEHTHOCTI, caMOe()EeKTHBHOCTI Ta BPIBHOBAKEHHOCTI.

Kniouegi cnoea: npodeciiine BUropanss, NpaiBHUKIB OpraHiB i miapo3ainiB JepkaBHoOi ciryxou
Ykpaian 3 Hag3BUYAMHHUX CHUTyaIlil, PE3WILEHTHICTh, OCOOWCTICHA TPHUBOXKHICTH, JCTPECHBHICTD,
camM0oe()eKTUBHICTh, TOTOBHICTH JI0 PU3HKY.

An important task of psychological science in the modern military confrontation of the state is to
study the psychological characteristics of employees in the organs and units of the State Service of Ukraine
for Emergencies (SES). Since they are the first to arrive at the scene of missile strikes, man-made disasters,
ensure the protection of the population and territories from emergencies, etc. It is important to study those
personal characteristics that help SES employees perform their professional tasks and prevent professional
burnout in time.

To determine the psychological characteristics, including signs of professional burnout and
resilience, of employees in SES organs and units, a psychodiagnostic set of methods was compiled, which
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included the following: G. Schubert's Risk Readiness Inventory, R. Schwartz and M. Jerusalem's Self-
Efficacy Scale, C. Spielberg's Reactive and Personal Anxiety Scale, A. T. Beck's Depression Scale, A. Bass
and A. Darkey's Questionnaire, J. Greenberg's Burnout Syndrome Test, and the Resilience Scale.

It was found that the vast majority of the subjects have low and medium levels of anxiety, which
indicates the prevalence of their internal stability.

In the study of the depressive states expirience, it was found that the majority of the subjects are in
a normal state. However, a small number of subjects have indicators of depression that require
psychocorrection.

It has been found that the respondents did not show indicators of professional burnout and have a
high level of resistance.

According to the results of the empirical study, it was found that the most powerful in the personal
structure of employees in the SES organs and units are resilience and professional burnout. The study also
revealed powerful connections between depression and the least connected (i.e. isolated) were the indicators
of the index of independence, reflexivity and self-acceptance.

Negative relationships between professional burnout and balance and self-efficacy have been
established, i.e., the higher the indicators of balance and self-efficacy, the lower the indicators of
professional burnout.

Positive relationships between professional burnout and depression and personal anxiety have been
established, i.e., the higher the indicators of depression and anxiety, the higher the indicators of professional
burnout.

Accordingly, to reduce the risks of professional burnout, further psychocorrectional work should
be aimed at reducing personal anxiety and depression, as well as increasing resilience, self-efficacy, and
balance.

Key words: professional burnout, employees of the State Emergency Service of Ukraine,
resilience, personal anxiety, depression, self-efficacy, risk tolerance.

Formulation of the problem. An important task for psychological science in the modern military
confrontation of the state is to study the psychological characteristics of employees of the organs and units
of the State Service of Ukraine (SES). Since they are the first to arrive at the sites of missile strikes, man-
made disasters, ensure the protection of the population and territories from emergencies, etc. It is important
to study those personal characteristics that help SES employees perform their professional tasks and prevent
professional burnout in time.

To determine the psychological characteristics, including signs of professional burnout and
resilience, of SES employees, it is necessary to select appropriate psychodiagnostic tools. The results of the
empirical study can be used in planning psychocorrectional programs, development programs and training
programs aimed at psychocorrection of negative emotional states, prevention of emotional burnout and
development of internal stability and resilience.

Analysis of recent research and publications. The theoretical basis of the empirical study was
the scientific provisions on professional burnout (Onishchenko N.V., Platonov V.M.) [1; 2] and resilience
(Kokun O., Chukhriy 1.) [3], etc. The psychodiagnostic set of methods was compiled in accordance with
the author's Structural and Functional Model of the Social and Psychological Peculiarities of Professional
Burnout of Employees of the Organs and Units of the State Emergency Service of Ukraine [4].

The purpose of the article is to conduct an empirical study of the psychological characteristics of
professional burnout and resilience of employees of the bodies and units of the SES.

Outline of the main material. In times of military confrontation, the mental health of
professionals who ensure the protection and security of the state, in particular employees of the SESU, is
an important problem. Everyday work that involves significant health risks, threats to life and threats to
witness difficult life events of other people can lead to professional burnout and complicate the processes
of resilience.

Professional burnout can occur as a result of constant excessive professional demands,
psychological pressure, and as a result, specialists lose motivation, deformation of the inner world of a
person occurs, which further makes it impossible to work [4].

An empirical study was conducted to investigate the psychological characteristics of professional
burnout and resilience of employees of the SES. Based on the results of the preliminary theoretical analysis
of the research problem, a psychodiagnostic set of research methods was compiled, which included: G.
Schubert's Risk Readiness Diagnostic, R. Schwartz and M. Jerusalem's Self-Efficacy Scale, C. Spielberg's
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Reactive and Personal Anxiety Scale, A. T. Beck's Depression Scale, A. Bass and A. Darkey's
Questionnaire, J. Greenberg's Burnout Syndrome Test, and the Resilience Scale.

According to the results of the study of diagnostics of the degree of risk readiness by G. Schubert
(Table 1), it was found that the vast majority of the surveyed employees of the SES organs and units have
indicators of average risk readiness (52%). Also, a significant part of the respondents (23.43%) have high
indicators, which indicates their readiness to work in risky, difficult circumstances. Only 4% of respondents
have a stable risk propensity, which may indicate risky behavior. It is worth pointing out that risk propensity
is considered in psychological science as a stable personality trait (Y. Kozeletsky), as a psychological
phenomenon characterized by the desire to take risks, a tendency to choose risky situations and an emotional
preference for risky activities. It is also possible to assume that individuals with high scores on the risk
propensity scale may increase the riskiness of the current situation by their actions [1].

It has been found that 19.43% of the subjects have low risk appetite, and only 1.14% of the subjects
are characterized by excessive caution. These features may interfere with professional activity.

According to the results of the study of negative emotional states experienced by the employees of
the SES (Table 2), it was found that the vast majority of them have low and medium indicators of reactive
(54.29%) and situational (51.43%) anxiety.

It is worth pointing out that these indicators indicate that the subjects did not experience stress
during the diagnosis and anxiety is not a personal trait. However, it is worth paying attention to the increase
in activity and the motivational component in activity.

A significant part of the subjects showed average indicators of reactive (45.71%) and personal
(45.14%) anxiety. That is, the subjects' anxiety indicators correspond to the norm, and both activity and
internal balance are well-balanced.

Table 1.

The study of the degree of risk readiness by G. Schubert of employees of the SES organs
and units n=178

scale
level Degree of risk readiness in %.
Excessive Reduced Average value Increased Risk appetite
caution indicators indicators

Indicators of

employees in 1,14 19,43 52 23,43 4

SES organs and

units

Only 3.43% of the subjects have a high level of personal anxiety, which indicates that this is a
personal trait that is the basis for the development of negative states, such as depression, aggression, or
others. High levels of anxiety can be a significant obstacle to performance and make it impossible to make
sober decisions.

Table 2.
Results of the methodology for diagnosing anxiety of SES employees using the Spielberger-
Khanin methodology (N/%)

Reactive anxiety Personal anxiety
Anxiety level
N (%) N (%)
Low 95 54,29 90 51,43
Medium 80 45,71 79 45,14
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High | - | - | 6 | 3,43 |

According to the results of the study to determine the indicators of depressive states according to
the method of A. Beck, it was found that the vast majority of the subjects (75.43%) have a normal condition.
Mild depression is observed in 13.14% of the subjects, which indicates a slight decrease in mood and the
need for psychological support.

Indicators of mild depression were detected in 9.71% of the subjects, and manifestations of severe
depression in 1.71%. These data indicate a depressed mood, fatigue, difficulty concentrating and the need
for psychological support.

Indicators of mild depression were detected in 9.71% of the subjects, and manifestations of severe
depression in 1.71%. These data indicate a depressed mood, fatigue, difficulty concentrating and the need
for psychological support.

A study was conducted to identify indicators of professional burnout syndrome among employees
of SES organs and units (Table 4) according to the J. Greenberg test. According to the results of the study,
it was found that all the subjects (100%) have a low level of professional burnout, which is not entirely
consistent with the existing indicators of high personal anxiety and depression. Otherwise, these indicators
of negative experiences are not related to professional activities.

Table 3.
Results of depressive states among the respondents according to the A. Beck
methodology (%)
scale Normal state Light Mild Severe
depression depression depression
Level
depression 75,43 13,14 9,71 1,71

Professional burnout is a syndrome that occurs as a response to the effects of chronic stressors
associated with professional activities. In the leading countries of the world, a series of trainings has been
developed to overcome the risks of professional burnout [2].

Table 4.
The results of the indicators of professional burnout syndrome in the researchers according
to the J. Greenberg test (%)
scale Low level Medium level High level
Level
Professional 100 - -

burnout

To study the peculiarities of resilience of employees of SES organs and units, a study was conducted
using the Connor-Davidson questionnaire (Table 5). It was found that the overwhelming majority of the
respondents have high resilience (100%).

Table 5.
Study of resilience of employees of SES organs and units using the Connor-Devinson
questionnaire n=178

scale
Level
Resilience level in %.

Low Below Medium Above High
average average
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Indicators of
employees in SES - - - - 100
organs and units

Resilience is the ability to resist and find constructive methods of overcoming stressful situations.
Resilience in the psychological literature is considered as: positive, favorable social conditions, search for
the meaning of life, awareness of one's own responsibility for one's life, adequate self-esteem, sense of
humor [3].

That is, it can be assumed that most of the subjects have high levels of resilience, which is important
in the performance of professional activities. It is resilience that is important in difficult life situations and
depends on difficult external circumstances [3].

The connections between different measured indicators of burnout and resilience were analyzed.
For this purpose, Spearman's correlation coefficients were calculated and their statistical significance was
estimated. Correlations were calculated specifically between indicators from different methods. We paid
special attention to the total number of connections and the number of strong connections for each indicator.
Below is a table of the measured indicators ordered in descending order of the number of correlations (Table
6).

Table 6.
Indicators related to burnout and resilience
by the number of significant connections
Number of significant Number of significant
correlations (0.01) correlations (0.05)
Depression 15 3
Balance 15 2
Resilience 14 3
Acceptance of others 14 3
oT 14 3
Adaptation 13 3
Burnout 11 )
Impulsivity 11 4
Sociability 11 3
Self-efficacy 12 1
Leadership 9 4
RT 7 7
Hostility 9 1
Physical activity 8 2
Emotional comfort 7 2
Internalization 4 8
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Domination 5 4
Aggressiveness 6 2
Activity 3 4
Readiness to risk 3 3
Sociability index 2 4
Index of “fight” acceptance 1 6
Self-acceptance 3 1
Reflectiveness 1 4
Index of independence 1 3

From the above, we can see that the indicators of resilience and burnout in terms of the number of
strong connections are quite powerful - third and seventh place, respectively. Resilience has 14 strong and
medium connections (significance level 0.01), that is, almost 61%, and burnout has 11 such connections
(almost 48%). The most powerful in this sense was the depression indicator - 15 strong and medium
connections (significance level 0.01). The least connected, that is, to some extent isolated, were the
indicators of the index of independence, reflexivity, and self-acceptance.

Let's consider in more detail the significant connections between burnout and resilience. The
strongest correlation for burnout was with the indicator of balance (-0.46). The correlations with depression
(0.43) and personal anxiety (0.40) were slightly lower. In terms of resiliency, the highest correlation is with
the indicator of personal anxiety (-0.54), which is one of the highest among all the correlation coefficients
calculated. The second strongest correlation was with self-efficacy (0.43). Other significant correlation
coefficients did not reach values above 0.40.

Conclusions and Prospects for Further Research. The results of the empirical study revealed
that resilience and professional burnout are the most powerful in the personal structure of SES employees.
The study also found strong correlations of depression, and the least connected (i.e., isolated) were the
indicators of the index of independence, reflexivity, and self-acceptance.

Negative correlations between professional burnout and balance and self-efficacy have been
established, i.e., the higher the indicators of balance and self-efficacy, the lower the indicators of
professional burnout.

Positive correlations between professional burnout and depression and personal anxiety have been
established, i.e., the higher the indicators of depression and anxiety, the higher the indicators of professional
burnout.

Accordingly, to reduce the risks of professional burnout, further psychocorrectional work should
be aimed at reducing personal anxiety and depression, as well as increasing resilience, self-efficacy, and
balance.
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MENTAL HEALTH OF VOLUNTEERS

AHoTanisa. BonoHTepcTBO B Haml Yac CTalno MPUKMETHOIO O3HAKOI LWBLII30BaHOTO
TPOMaJASHCBKOTO CYCIIbCTBA, CHMBOJIOM T'yYMaHI30BaHOTO MHCIIEHHS 1 CBIOMOCTI, aimbTpyi3My i
6e3kopucHocTi. B XXI cTomiTTi crmoctepira€TsCsi CIpaBkKHil BOJIOHTEPCHKUH OyM, TyMaHITapHi Ta
OnaroAiMHMIIEKI MPOSBU SIKOTO HASBHI MPAKTUYHO B YCiX cdepax CyCHiIbHOTO XKHUTTHA, a IHCTUTYMIHHI
(hopmu npeAcTaBIICH] K BITHOCHO HEBEITMKUMH 1HIIIIaTUBHUMH IPyNaMu, TaK i MOTYHO OpraHi30BaHUMHU
CTpYKTypamu. B yMoBax cydacHHMX KPH30BUX CUTYyalill (BINCHKOBI KOH(IIKTH, MaHaeMil Ta r'yMaHiTapHi
KaracTpodu) pojb BOJIOHTEPIB HaO0yBae HaA3BUYAWHOTO 3HAYEHHS, OCKUIBKM BOHH 3a0€3MedyroTh
HiITPUMKY Ta JOMOMOTY THM, XTO I[bOTO MOTpedye HaiOinblle, 4acTo MPAIfOloud B EKCTPEMAaJbHUX
yMOBax Ta IiJ BUCOKMM piBHEM €MOILIMHOro HaBaHTaxeHHs. OAHAK, TpUBala MiSUIbHICTH y TaKOMY
CEPEIOBHUIIl MOXKE MPU3BOIUTU JI0 3HAYHOT'O (hi3MYHOTO Ta TICHXOJIOTIYHOTO BHCHAXKEHHS, IO B CBOIO
4Yepry BIUIMBAE Ha e(EKTHUBHICTh BUKOHAHHS 3aBAaHb 1 3arajbHE 0J1aronoayqdsi BOJIOHTEpa. AKTyaIbHICTh
TeMH OOYMOBIICHA 3pOCTAIOUOI0 KiJIBKICTIO BHIAAKIB €MOLIHHOTO BHTOPaHHS, CTPECOBHX pO3JaIiB,
JeTpecii Ta TPUBOXKHOCTI Cepell BOJOHTEPIB, IO IMiITBEPIKYETHCS UYUCIEHHUMH AOCHTIDKEHHIMH Ta
MPaKTUYHUMH CIIOCTEPEKECHHSIMHU. BOJOHTEpH 4acTO HEXTYIOTh BIACHHUMHU MOTpeOaMH Ta MEHTAIbHUM
3I0pOB'SIM, 30CEpPEKYIOYHMCh Ha [IOTIOMO31 IHIIMM, O[O0 CTBOPIOE JOAATKOBI PU3UKHA ISl IXHBOTO
NcUX0eMoLiiiHoTO cTany. Mema po6omu. MeTo0 NOCHIKEHHS € aHalli3 Cy4acHOTO CTaHy HayKOBOTO
PO3YMIHHS MEHTAJBHOTO 370pPOB’S BOJIOHTEPIB fAK MPEAMETY IICHXOJOTiuHOi Hayku. Memooonozis.
3acTocoBaHUI KOMIUIEKC 3arajbHOHAYKOBHX METOMIB Ta CHELialbHUX HAyKOBHX MiJXOMIB: aHANi3y Ta
3arajbHOTO TIOPIBHSHHA (BUBYEHHS CTaHy Ta PIBHS JOCIIKEHHOCTI MpoOIeMH; po3yMiHHS HAyKOBHX
MiXOMIB Ta METOJOJIOTIYHUX NPUHIUIIB, IO 3aCTOCOBYBAJIKCH IIOTICPEAHBO; BUAIUICHHS paHiIIe
HEBMBUCHHUX AaCIEKTIB; BUOKPEMIICHHS KJIIOUOBHX TIOJOXKEHB); CHCTEMarTh3alii Ta y3arajlbHeHHS
(cTpyKTypyBaHHS MatepialliB JOCTI/KEHHS Ta MiJOWTTSA MIJCYMKIB 1 pe3yNbTaTiB poOOTH); CHHTE3Y
(KOpeKTHOTO TOPIBHAHHS 1 aHaNi3y MiAiOpaHOi JKepenbHOI 0a3u Ta BHBUYEHHS IEPENOBOTO JIOCBITY
BOJIOHTEPCHKOTO PYXY); BHBYEHHS TMPOIYKTIB [iSUTBHOCTI BOJIOHTEPCHKOI MisNTIHOCTI; CHUCTEMHUI
(popmyBaHHSI KOMIUIEKCHOTO I'PYHTOBHOTO VSBJICHHS PO TpeaMeT nociipkeHHs). Haykoea nosusna.
[onsirae y cucremaru3anii Ta y3araJlbHEHHI 3arpo3 i BUKJIMKIB MEHTaJIbHOMY 3I0pPOB’I0 BOJIOHTEPIB Ta
OOTpyHTYBaHHI cTpareriit ix mogonanus. Bucnoexu. 1) BOJOHTEPCHKA MisSUTBHICTE, 0COOIMBO B KPH3OBHX
YMOBaX, € €MOLIHHO Ta (i3UYHO BHCHAXKIMBOIO, BKJIIOYAIOTH MOCTIHHMN KOHTAKT i3 TPaBMaTUYHUMH
MOJTISIMH, BEJIMKE HABAHTAKEHHS, BIICYTHICTh YiTKUX MEX MK POOOTOIO Ta OCOOMCTHM KHTTSIM, a TAKOX
MMOYYTTS BiAMOBITAIBHOCTI TIepel THUMH, KOMY BOHH JOIIOMAararoTh; 2) OCHOBHHMH PHU3WKAMH IS
MEHTAJIBHOTO 3/10pOB’Sl BOJIOHTEPIB € €MOIliiiHe BUTOPaHHs, XPOHIYHUI CTpeC, TPUBOKHICTD Ta ACHpecis;
3) HaiOinpm e(peKTUBHUMH 3axodaMu 30epeKEHHS BiIIIOBITHOTO 3M0pOB’S BHU3HAYEHI OpTaHi3allis
PETYISPHUX TCUXOJOTTYHIX KOHCYJbTAil 1 TPEHIHTIB 3 YIPaBIiHHS CTPECOM; 3alpOBAKEHHS CHCTEMH
MITPUMKH BCEPEIUHI BOJIOHTEPCHLKHUX OpraHi3alliif; po3po0ka THyIKHux rpadikiB poOOTH, IO JO3BOJISIOTH
YHUKHYTH TIEPEBAHTAKEHHS, MPHUILICIUICHHS HABHYOK CaMOJOIOMOTH Ta YIPaBIiHHSI CTPECOM;
BIPOBADKCHHSA TIOJITUKA TypOOTH TIPO TICHMXOJOTIdHE OJaromoyiyqds YYacHHKIB BOJOHTEPCHKUX
oprasizaiiii Ta 3a0e31ne4eHHs JOCTyIy 10 npodeciiHol TOMOMOrH.

Kuro4oBi cj10Ba: BOJIOHTEPCTBO, BOJOHTEPCHKA MisUTbHICTD, MEHTAIBHE 3/I0POB’ S, TICUXOJIOTIYHE
3]10pOB’Sl BOJIOHTEPIB.

Abstract. Volunteering has become a hallmark of a civilized civil society, a symbol of humanized
thinking and consciousness, altruism and selflessness. The twenty-first century has witnessed a real
volunteer boom, with humanitarian and charitable manifestations in virtually all spheres of public life, and
institutional forms represented by both relatively small initiative groups and powerfully organized
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structures. In today's crisis situations (military conflicts, pandemics, and humanitarian disasters), the role
of volunteers is of paramount importance, as they provide support and assistance to those who need it most,
often working in extreme conditions and under high levels of emotional stress. However, prolonged activity
in such an environment can lead to significant physical and psychological exhaustion, which in turn affects
the effectiveness of the tasks and the overall well-being of the volunteer. The relevance of the topic is due
to the growing number of cases of emotional burnout, stress disorders, depression and anxiety among
volunteers, which is confirmed by numerous studies and practical observations. VVolunteers often neglect
their own needs and mental health, focusing on helping others, which creates additional risks to their
psycho-emotional state. The purpose of the study. The purpose of the study is to analyze the current state
of scientific understanding of the mental health of volunteers as a subject of psychological science.
Methodology. A set of general scientific methods and special scientific approaches was used: analysis and
general comparison (studying the state and level of research of the problem; understanding of scientific
approaches and methodological principles that have been used previously; highlighting previously
unexplored aspects; highlighting key points); systematization and generalization (structuring the research
materials and summarizing the results and results of the work); synthesis (correct comparison and analysis
of the selected source base and study of best practices of volunteers). Scientific novelty. It consists in
systematizing and summarizing the threats and challenges to the mental health of volunteers and
substantiating strategies for overcoming them. Conclusions. 1) volunteer activities, especially in crisis
conditions, are emotionally and physically exhausting, including constant contact with traumatic events,
heavy workload, lack of clear boundaries between work and personal life, and a sense of responsibility to
those they help; 2) the main risks to the mental health of volunteers are emotional burnout, chronic stress,
anxiety and depression; 3) the most effective measures for maintaining appropriate health are the
organization of regular psychological counseling and stress management trainings; introduction of a support
system within volunteer organizations; development of flexible work schedules to avoid overload; instilling
self-help and stress management skills; implementation of a policy of care for the psychological well-being
of volunteer organizations' members and ensuring access to professional assistance.
Keywords: volunteering, volunteer activity, mental health, psychological health of volunteers.

Stating the subject of the study. Statement of the problem. In the twenty-first century,
volunteering as a social institution and socio-cultural phenomenon has become a firm part of society.
According to a sociological study by the Gallup Institute (a US research institution that has been studying
public opinion since 1935), conducted in 2008, 65% of the world's population participated in volunteer
activities in various fields [Jones, 2023]; as of 2022 more than 100 million people in Europe work as
volunteers, three out of ten Europeans consider themselves volunteers, about 80% of citizens consider the
institution of volunteering an integral part of European democracy, and investments in volunteering are
investments in social cohesion [Say & Malynovska, 2022]; volunteer organizations currently operate in
more than 80 countries [Mirko & Ladonko, 2023]. At the international level, the public recognition and
importance of volunteering is documented in the 2001 World Declaration of VVolunteerism as a promotion
of solidarity, humanism, and justice at the national and global levels; focus on promoting a healthy family
and nation; the all-round development of people through the acquisition of new knowledge and skills, the
development of creative potential; complementing the activities of other sectors to ensure public welfare,
and it is also noted that volunteerism is the foundation of civil society, bringing the need for peace, freedom,
security and justice into people's lives [UNGA Resolution, 2023]. The most famous and powerful examples
of volunteering in the world are the humanitarian activities of the International Red Cross and Red Crescent
Movement and the Peace Corps (USA). In fact, it can be argued that from the mid-nineteenth century, when
the French writer and journalist Jean-Henri Dunant formulated and voiced the principles of volunteerism,
to the present day, it has covered almost all spheres of public life and reached unprecedented proportions.
Its key focus is to eliminate social abuse by supporting the most disadvantaged categories of the population;
ensuring a decent existence for citizens who, due to objective circumstances, are unable to take care of
themselves; “filling in” the shortcomings of state social policy, primarily through prompt response and
providing effective targeted social assistance that meets the needs and demands of a particular person;
dissemination of humanistic and altruistic ideas and attitudes in society as a practical embodiment of the
idea of social service [Volunteer movement, 2015; Chaika, 2017]. Obviously, these facts and circumstances
have led L. M. Salomon and H. K. Anheier, having conducted a comprehensive analysis of the non-profit
(third) sector of the economy in 22 countries, to the conclusion that today there is a “global social
revolution”, the essential core of which is the overactivation of organized private volunteer activity, which
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is explained by the growth of self-determination of the individual in the context of the information
revolution and the crisis of the state [Salamon & Anheier, 1998].

The specifics of volunteer activities and their wide geographical scope result in different,
sometimes difficult and dangerous conditions for their implementation: irregular schedules, the risk of
contracting various diseases, frequent significant physical and psycho-emotional stress, staying in areas of
armed conflict and direct combat operations, etc. These factors have a direct impact on the mental health
of volunteers. Given the high social significance of volunteering in modern conditions, the latter is
increasingly in the focus of scientific attention. However, there is still a lack of comprehensive
psychological research on this topic in the national science.

The above makes the issue of mental health of volunteers relevant and the article addresses it in the
context of the psychological aspect.

Stating the aim of the study. The purpose of the study is to analyze the current state of scientific
understanding of the mental health of volunteers as a subject of psychological science. Within the
framework of this goal, the following tactical tasks have been set: 1) clarification of the concepts of
“volunteering”, “volunteer activity”, “mental health” as a prerequisite for systematizing and generalizing
the scientific problem; 2) identification and justification of criteria and indicators for assessing the mental
health of volunteers; 3) study and analysis of the results of applied (empirical) research on the mental health
of volunteers; 4) generalization of the results of scientific research on the problem.

Literature review. Itis traditionally believed that the general principles and theoretical and applied
foundations of the institution of volunteering were laid down in the nineteenth century by J.-A. Dunant
(France) and T. More (England). They substantiated the “classical” features of volunteering (voluntariness,
non-profitability and public benefit) and laid the foundations of the concept of social service.

The international history of volunteering and the peculiarities of the volunteer movement as a
phenomenon of modern society have been studied by foreign and Ukrainian scholars M. Bostancioglo,
R. Kolosova, M. Furlan, K. Hadzhi-Mitseva, G. Chenin, O. Shchekova, D. Eberly and others. Thanks to
them, the genesis of the institute of volunteering has been studied quite thoroughly, and the volunteer
movement itself has been analyzed through the prism of social, cultural and economic approaches.

The study of volunteering as a socio-cultural phenomenon was carried out in the works of I.
Bekeshkina, M. Deichakivskyi, N. Ivchenko, F. Stupak, O. Shatokhina, O. Yaremenko and a number of
others; socio-cultural and socio-economic aspects of volunteering were studied by O. Bezpalko, I. Gryga,
N. Zaveriko, I. Zvereva, V. Kratinova, G. Laktionova, T. Lyakh, V. Nazaruk, I. Pinchuk, Y. Polishchuk,
M. Tymenko, S. Tolstoukhova, as well as G. Cascelli, R. Crowe, R. Lynch, S. McCarley, M. Nuland.

The institute of volunteering has been studied as a kind of charity and a way of self-determination
of the individual by A. Camus, R. May, E. Mounier, G. Allport, C. Rogers, J.-P. P. Sartre, V. Frankl,
E. Fromm, I. Yalom, as well as E. Balashov, N. Dudko, M. Zakharchuk, O. Kyrychuk, M. Kornev,
0. Kryvokon, O. Kulinchenko, S. Maksymenko, N. Pyontkovska, M. Tropina, V. Tatarenko and others.

Volunteerism as a form of social inclusion and social activity has been studied by M. Tropina,
K. Khomenko, I. Karpova, I. Lytvynenko, E. Siryi and O. Sira.

The modern Ukrainian experience of volunteering has been studied by O. Glavnyk, O. Karpenko,
H. Krapivina, T. Lyakh, I. Pinchuk and some other domestic scholars.

The nature and essence of mental health from a multidisciplinary perspective have been studied by
R. Vynnychuk, T. Kosteva, G. Nikiforov, O. Tkachyshyn, F. Filatova and others.

Mental health from a medical point of view was studied by I. Fedorenko, I. Krakowska, V. Kovalev,
N. Chaika and a number of others, who propose to consider it from the standpoint of diagnosis and treatment
of mental disorders, the impact of stress on the emergence of psychosomatic diseases; from a socio-
psychological point of view - by O. Antonenko, I. Golovin, M. Kramarenko and others, supplementing the
scientific and theoretical basis of research with applied methods of diagnosis and recovery.

As a phenomenon of the human psyche, mental health is substantiated in the works of foreign
researchers A. Ellis, A. Maslow, G. Allport, F. Perls and Ukrainian scientists . Dubrovina, N. Pavlyk,
E. Pomytkin, A. Shevchenko and some others.

Despite the fact that the phenomena of volunteering and mental health as separate subjects of
scientific knowledge have been studied in modern science quite thoroughly and diversely, there is still a
significant lack of separate theoretical and psychological works on the mental health of volunteers in the
modern Ukrainian scientific discourse.

Research methodology. The research of the subject matter of this article was carried out using a
set of general scientific methods and special scientific approaches: analysis and general comparison (to
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study the state and level of research of the problem; to understand the scientific approaches and
methodological principles used previously; to highlight previously unexplored aspects, as well as to identify
key provisions); systematization and generalization (for structuring research materials and summarizing the
results and findings); synthesis (for correct comparison and analysis of the selected source base and study
of best practices in volunteerism); study of volunteerism products and systemic (for forming a
comprehensive and thorough understanding of the subject of research).

Summary of the main material. For a deeper and more systematic understanding of the scientific
problem raised, it is necessary to analyze and clarify the essence of its basic categories - “volunteer” and
“mental health”.

The concept of “volunteer” (from the French volontaire - “voluntary, volunteer”, derived from the
Latin voluntarius - “voluntary”, “acting of one's own free will”, derived from voluntas - “will”, which is
derived from the verb volo - “want”) in the broadest socially widespread sense means an individual who
voluntarily of his/her own free will, desire and beliefs on a voluntary, gratuitous basis devotes his/her time
and efforts to helping people and/or animals in difficult circumstances and in need of support [Horsham et
al., 2024; Nichol et al., 2024].

An in-depth study of the genesis of this concept [Lough, 2015; Boretska et al., 2024; Drapushko &
lliuk, 2023] allows us to identify a number of historical stages in its evolution from its inception to modern
understanding:

1) the formation of the concept in the ancient period (Il century BC - I11 century AD): the formation
in ancient Rome of the idea of a volunteer as a person who acts of his or her own free will, without coercion
(participation in religious rites, military service, participation in public works, etc.);

2) the concept gained a religious character in the Middle Ages (VI - X1V centuries): it was used to
refer to people who devoted their lives to charitable activities or service to the church (monks or lay people
who cared for the sick, helped the poor or were engaged in missionary work);

3) identification of the concept with voluntary participation in social and military initiatives in the
eighteenth century: most often at that time in Europe and the New World, military volunteers were
considered and called volunteers (for example, during the Napoleonic Wars and the War of Independence
in North America);

4) the evolution of the concept as a form of charity in the nineteenth century and its social
institutionalization: the formation of a stable substantive connection between volunteering and charity and
social movements (public initiative associations to solve acute social problems, help the poor, fight for
women's rights, etc.), which resulted in the emergence in 1863 of the world's first volunteer organization -
the Red Cross, which attracted volunteers to help victims of wars and disasters;

5) global scaling of the volunteer movement in the twentieth century: qualitative growth of the
volunteer initiative during the two world wars, pandemics and natural disasters of the second half of the
twentieth century, the recognition of the institution of volunteering at the official international level
contributed to the flourishing of this socio-cultural phenomenon and its legalization and legitimization in
the civilized world; since the 1970s, the term “volunteering” has been actively used in international
circulation, and the International VVolunteer Association began to hold World Volunteer Conferences every
two years;

6) volunteering as a manifestation of humanitarian will and exemplary civic initiative in the twenty-
first century: volunteering covers almost all spheres of public life.

Thus, the genesis of the concept of “volunteer” covers the history of mankind lasting more than
2,000 years and its meaningful transformation from the idea of a person acting on his or her own free will
to the understanding of a person characterized by selflessness, high social responsibility and social
initiative. Nowadays, volunteering is a symbol of humanity, solidarity and readiness for selfless assistance.
Derived from the concepts of “volunteer” and “volunteering” are the definitions of “volunteer activity”
(voluntary, socially oriented, non-profit activity carried out by individuals - volunteers by providing various
types of volunteer assistance), “volunteer movement” (a form of civic activity that is an organized social
movement to provide selfless assistance to those in need) and “volunteer initiative” (a public initiative to
provide volunteer assistance in solving a specific socially significant and acute problem), which are actively
used by both public opinion and modern scientific thesaurus.

A general interpretation of the social institution of volunteering at the international level is provided
by the UN - a contribution to the well-being of neighbors and society as a whole, made outside of one's
own career on the basis of selflessness and gratuitousness [Anheier & Salamon, 2001]. It is in this
interpretation that we will continue to understand this concept here and in the future.
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According to the UN Volunteers Program (the UN Volunteering Unit), the number of volunteers
worldwide as of 2023 was 970 million, which is equivalent to more than 125 million full-time employees,
and the value of volunteer work is equal to USD 1.348 trillion. The United Nations VVolunteers, 2023) [The
United Nations Volunteers, 2023]. With such impressive figures, volunteering is, without exaggeration,
becoming the locomotive of the non-profit (third) sector of the global economy, which further actualizes
the scientific appeal to the institution of volunteering in general and to the mental health of volunteers in
particular as a source of additional economic value.

An analysis of the latest scientific works of foreign and domestic scholars on the problem of mental
health [Kalashnykova, Rudenko & Rudenko, 2024; Mental health, 2005; Dubych, 2024] allows us to
identify, in our opinion, a number of key features and characteristics of this phenomenon:

- mental health is a multidimensional (quintessentially the results of psycho-emotional,
psychophysiological, social, economic and other influences on a person) and complex (studied within the
framework of subject areas and at the intersection of medicine, psychology, sociology and social work,
economics and other branches of scientific knowledge) phenomenon that reflects the mental state of an
individual (mental consciousness, from Latin mens or mentis - any spiritual process or phenomenon);

- mental health is considered as a phenomenon, as it has no analogues and/or similar phenomena in
the objective world;

- in the modern scientific discourse, there is a steady tendency to identify mental health with mental
health, the main components of which are considered to be the absence of mental disorders, normality; a
person's stay in different states of mental well-being; individual autonomy; the ability to successfully
influence the social and natural environment, adequately perceive reality, underlying trends in the
development, growth and integrity of the individual;

- mental health is based on the mentality of the individual (a stable and characteristic way of
thinking, emotional response and perception of the world around him or her; a set of psychological
characteristics that determine how a person perceives the world around him or her, how he or she interacts
with others, how he or she treats challenges and problems, and how he or she responds to stressful
situations);

- most often, the criteria of mental health include positive well-being of a person, which is expressed
by a state of joy and self-satisfaction in everyday life and allows to effectively cope with stress and other
critical situations; flexibility and adaptability of a person to changing conditions of the present and the
ability to solve life problems and establish favorable interpersonal relationships with others; emotional
stability, which allows for effective management of the emotional and volitional sphere of the individual;
self-determination of the subject of life, in which the latter has a conscious focus on his or her own values
and beliefs; ability to communicate effectively with others, resulting in favorable relationships; ability to
self-realization and self-development of one's own identity;

- unlike other characteristics of the mental and psycho-emotional state of a person, mental health is
assessed subjectively, as it reflects, first of all, the degree of integration of a person into society and the
benefits or harm that a person can bring to society.

In today's world, volunteering plays an important role in providing support and assistance to people
in difficult life circumstances. At the same time, the volunteers themselves work in crisis conditions, often
subjected to significant physical and psychological stress, which can adversely affect their mental health.
Prolonged contact with traumatic conditions, psycho-emotional tension, a high level of personal
responsibility and a lack of resources for recovery pose serious challenges to their psycho-emotional well-
being. Despite the high social significance of the volunteer movement, the problem of the mental health of
volunteers is often ignored both at the level of society and the volunteer organizations themselves. Many
volunteers neglect their own needs, which can lead to emotional burnout, depression and loss of motivation.
Lack of systematic support and preventive measures can lead to a decrease in the effectiveness of
volunteering and, in extreme cases, a complete loss of interest in relevant activities.

As evidenced by the study of specialized sources [McDermott & O'Neill, 2021; Savychenko et al.,
2024; Melnichenko, 2023; Ganoe, Roslida & Sihotang, 2023], the main risks provoking mental health
problems of volunteers should be reasonably considered:

1) emotional burnout (occurs due to prolonged work in conditions of high stress without proper
rest), the symptoms of which are fatigue and apathy, reduced performance, emotional detachment and loss
of motivation tai enthusiasm for work;
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2) chronic stress (provoked by activity in conditions of uncertainty, constant pressure and the need
for quick decision-making), manifested in forms of sleep disorder, increased anxiety, depression and even
psychosomatic diseases;

3) feelings of guilt and helplessness (feeling insufficiently done or that they cannot help everyone
who needs it), psychological symptoms of which are self-blame, loss of self-confidence, a constant feeling
of emaotional burden, which over time can cause deep experiences and adversely affect the mental health of
the volunteer);

4) social isolation (intense involvement in volunteer activities often leads to a decrease in social
contacts outside of work), which can be expressed in distance from family and friends, lack of opportunity
to share their emaotions, difficulties in maintaining a balance between personal life and work, and can also
increase feelings of loneliness and emotional exhaustion);

5) lack of professional support, including lack of access to qualified psychologists, lack of support
programs and training in stress resistance skills and insufficient understanding of the importance of self-
help and preventive measures);

6) physical exhaustion (high physical activity, lack of sleep, malnutrition and lack of regular rest
negatively affect the health of volunteers, which in turn increases emotional exhaustion and reduces stress
resistance);

7) information glut (a constant stream of negative information and the need to process a large
amount of data creates additional cognitive pressure), which can lead to rapid fatigue, decreased
concentration and increased anxiety.

All of the above risks require a comprehensive approach to resolution, including the introduction
of psychological support programs, preventive measures and self-help tools (Table 1).

Table 1
Risks and threats to the mental health of volunteers and strategies to overcome them
Risks Threats Coping strategies

Emotional burnout Excessive load, lack of rest Regular rest, time management
Stress and anxiety Uncertainty, lack of resources Relaxation prsggftis’ meditation,

Social isolation Lack of support, |n_suff|C|ent Organization of meetings, community

communication support
Physical fatigue Intensive Worl_<, _hlgh physical Proper nutrition, balance of work and
activity rest
Motivational burnout No visible results Setting achievable goals, recognition

of contribution

Volunteering without pay,

Financial pressure Search for grants, financial literacy

expenses
Psychologlcal Difficult conditions, negative psychological support, consultations
discomfort news

Clear planning, definition of
boundaries
Small steps, evaluation of local
achievements
Self-esteem and self- Comparison with others, doubts Develop self-awareness, support
awareness mentors

Source: compiled by the author on the basis of [12-18; 20]

Balance of life and work | Too much time for volunteering

Feeling powerless Lack of global influence

Conclusions. The study of mental health of volunteers is an urgent scientific problem both to
increase the effectiveness of volunteer activities and to ensure the sustainability of the volunteer movement
as a whole. The integration of psychological support into the volunteering system will contribute to the
creation of a healthy environment in which volunteers can help others for a long time without compromising
their own well-being. The study identified the main challenges and risks to the mental health of volunteers,
and suggested ways to preserve and strengthen their psycho-emotional well-being.

Thus, based on the results of studying the raised scientific problem, the following conclusions can
be formulated.
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1. Determining the impact of volunteering on mental health: Volunteering, especially in crisis
settings, is emotionally and physically exhausting, and key factors that negatively affect the mental health
of volunteers include constant contact with traumatic events, heavy workload, lack of clear boundaries
between work and personal life, and a sense of responsibility to those they help.

2. The main risks to mental health exist in forms of emotional burnout, chronic stress, anxiety and
depression, and the lack of proper psychological support can lead to reduced motivation, increased fatigue
and a desire to stop volunteering.

3. Preventing burnout and maintaining the mental health of volunteers are critical to ensuring their
effectiveness, and therefore the most effective measures are the organization of regular psychological
consultations and training on stress management; introduction of a support system within volunteer
organizations (supervisors, mutual assistance groups, etc.); development of flexible work schedules to
avoid overloading, recommendations for volunteer support; instilling self-help and stress management
skills (e.g. relaxation techniques, mindfulness and time management); volunteer organizations should
implement a policy of caring for the psychological well-being of their participants, providing access to
professional assistance and creating a friendly working environment.

The practical significance of the study. The results obtained can be used by volunteer
organizations, community initiatives and psychologists to develop programs to support the mental health
of volunteers. Implementation of integrated approaches will reduce stress, increase work efficiency and
ensure long-term involvement of volunteers in socially significant projects.

Prospects for further research. Further study and improvement of the mental health criteria of
volunteers will allow a deeper understanding of potential risks and threats, and therefore develop more
effective and efficient mechanisms for preventing and overcoming them. In addition, it is quite promising
to continue the study of the mental health of volunteers precisely in the psychological plane, since there is
a wide arsenal of adaptive tools for the prevention, correction and therapy of mental disorders of subjects
of the volunteer movement.
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