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PSYCHOLOGICAL MODEL OF FANTASY DEVELOPMENT IN YOUNGER
SCHOOLCHILDREN

AHoOTamisi. Y cTaTTi HATOJIOITY€ThCA Ha HEOOX1AHOCTI PO3BUTKY (DaHTa3ii MONOAIMX MIKOJAPIB 5K
BKJIMBOTO YMHHUKA CTAHOBJICHHS iX TBOpUOi ocobmcrocTi. [limKpecaroeThes, Mo MOJIOIIIHMA MKITEHAN
BiK € CCH3UTHBHUM MEPiOIOM AJsl PO3BUTKY (haHTa3ii, a TOMY 3aBJaHHSIM Cy4acHOI MOYaTKOBOI IIKOJIU €
BHKOPHUCTaHHS CIIPUATIUBOTO JUISI PO3BUTKY Wi€T mecuxiuHoi pyHKIiT nepioxy.

Ha ocHOBI 3MiICTOBHOIO aHaii3y TEOPETHKO-EMIIPUYHUX HAYKOBHX JOCTI[KEHb CYYacHHUX
YKpalHChKHX Ta 3apyOiKHHUX ICHXOJIOTIB, ENaroriB po3KpHTI aKTyalbHI HAIIPSIMU BUBUEHHS OKPECIEHO1
pooIeMHu.

[pencraBineHo TMCHXOJOTIYHY MOJAETHh PO3BUTKY (aHTa3ii y MOJIOAIIMX WIKOJSIPIB B YMOBax
LJIECTIPSIMOBAHOTO TICHXOJIOTO-TIEAArOTIYHOTO BIUIMBY. BOHa CKIIagaeThes 3 TPHOX OJIOKIB: HITBOBOTO
(BM3Ha4YEHO METYy (POPMYyBATLHUX BILTUBIB: PO3BUTOK (aHTa3ii (BepOaIbHOI Ta HEBEpOATBHOT) Y MOJIOIIINX
ITKOJISIPIB), OTepaIlifHO-TisUTbHICHOTO (BUAIICHO BHYTPINTHI YWHHHKH, 30KpeMa BIKOBi, TCHICPHI
1H/IMBI Ty aJIbHO-TICUXOJIOT1YHI 0COOJIMBOCTI 0COOMCTOCTI (1HTENIEKT, CAMOOIliHKA 1 piBeHb JOMaraHb, PiBeHb
Cy0’€eKTHBHOTO KOHTPOJIIO, IHTPOBEPCis-eKCTpaBepcis, eMOIliiHa TabiTbHICTh-eMOIliliHa CTa0LIbHICTh, THI
TEMIEPaMEHTy, MCUX0(i3i0J0riyHa MDKIIBKYJIEHA poO0OTa MO3KY)), 30BHIIIHI YMHHUKU (OCOOJIMBOCTI
CIMEHHOTO BHXOBaHHS, XapaKTep i CHCTEMa IIKiTHPHOTO HaBYaHHS) Ta IICHXOJIOTO-TICAArOTidYHI YMOBH
pO3BUTKY (haHTa3il B y4HIB, IPOCBITHUI[LKO-KOHCYJIFTATHUBHI 3aX0JIH JIJIl BYUTEIIB, OaThKIB, TICHXOJIOTIB,
3aco0m po3BUTKY (haHTa3il yUHIB) Ta pPe3yJbTaTUBHOTO (BiZOOpa)KEHO SKiCHI MOKA3HUKH (KOMIIOHEHTH),
30KpeMa MOTpeOHICHO-MOTHBALiiHNH, 1H(OpMAaIiiiHO-Ti3HABAIbHUM, IIJICyTBOPIOIOUMH, OmepawiiiHo-
pe3yNbTaTUBHUN, EMOLIHHO-TTOYYTTEBUI) Ta KUTBKICHI MOKAa3HUKH (PiBHI) pO3BUTKY (haHTa31l YUHIB).

VY mpomeci nocaimxkeHHs! 3p00IeHO BUCHOBOK IPO MPOBiAHY POJIb YUUTENs B PO3BUTKY (aHTasii
MOJIOJIIIHX IIKOJISIPiB, 30KpeMa 3a0e3MedeHH] HUM JIJIS IIbOT'0 HEOOX1JHIX TICHX0JIOTO-TIEAarOri9HIX YMOB.

KuarouoBi caoBa: danrasis, TBOpUiCTb, TBOpPYA OCOOMCTICTH, MOJOMIII IIKOJIAPI, HaBYAIbHA
JUSUTBHICTD, IICUXOJIOTIYHA MOJIENIb PO3BUTKY (haHTa3il,

Annotation. The article emphasizes the need to develop the imagination of younger schoolchildren
as an important factor in the formation of their creative personality. It is emphasized that the younger school
age is a sensitive period for the development of imagination, and therefore the task of modern elementary
school is to use a period favorable for the development of this mental function.

Based on a substantive analysis of theoretical and empirical scientific research by modern
Ukrainian and foreign psychologists and teachers, current directions for studying the outlined problem are
revealed.

A psychological model of the development of imagination in younger schoolchildren in conditions
of targeted psychological and pedagogical influence is presented. It consists of three blocks: target (the goal
of formative influences is defined: the development of fantasy (verbal and non-verbal) in younger
schoolchildren), operational-activity (internal factors are highlighted, in particular age, gender and
individual-psychological characteristics of the personality (intelligence, self-esteem and level of
aspirations, level of subjective control, introversion-extroversion, emotional lability-emotional stability,
type of temperament, psychophysiological interhemispheric work of the brain)), external factors
(peculiarities of family upbringing, nature and system of school education) and psychological and
pedagogical conditions for the development of fantasy in students, educational and advisory measures for
teachers, parents, psychologists, means of developing students' fantasy) and effective (qualitative indicators
(components) are reflected, in particular need-motivational, information-cognitive, goal-forming,
operational-resultative, emotional-sensory) and quantitative indicators (levels) of the development of
students' imagination).
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In the process of research, a conclusion was made about the leading role of the teacher in the
development of the imagination of younger schoolchildren, in particular, in providing them with the
necessary psychological and pedagogical conditions for this.

Key words: fantasy, creativity, creative personality, younger schoolchildren, educational activity,
psychological model of fantasy development.

Formulation of the problem. In today's extremely complex conditions, the problem of developing
a creative personality, capable of thinking independently, generating original ideas, making bold, non-
standard decisions and being responsible for their implementation, quickly and easily adapting to changing
life conditions, is of particular relevance. The problem of forming a creative person especially concerns the
younger generation, on which the future of our state largely depends. One of the strategic tasks of reforming
education in Ukraine, proclaimed in a number of regulatory and legal educational documents, in particular
the Laws of Ukraine «On Education», «On General Secondary Education», the Concept «New Ukrainian
School», the State Standard of Primary Education is to ensure the most favorable conditions for the
development of the personality and creative self-realization of the younger generation.

The implementation of this task in primary school can be carried out provided that the
psychological acquisitions of preschool age are productively used in educational activities, which form the
internal resources of the further personal development of children of primary school age. One of such key
new formations of preschool children is fantasy, which is the main characteristic of a creative personality
and its activities (O. Gubeko [6], O. Klepikov [11], V. Klymenko [12], G. Kostyuk [14], O. Kulchytska
[18], I. Kucheryavy [11], V. Molyako [22], V. Rybalka [19], R. Rozental [27], V. Romenets [20], R.
Sternberg [28], E. Torrens [29]).

The sensitive period for the development of imagination, according to the definition of
psychologists (G. Kostyuk [14], S. Maksymenko [16], V. Molyako [22], V. Rybalka [19], V. Romenets
[20]), E. Torrens [29], is preschool and also junior school age. Therefore, the task of modern primary school
is the need to use a period favorable for the development of this mental function.

When moving from preschool to junior school age, the leading activity of children changes - play
gives way to learning, which, unfortunately, in comparison with play, does not sufficiently activate their
imagination. The dependence of a child's imagination on a change in the leading activity leads to the
predominant development of the reproductive imagination in junior school age, and the fact that creative
imagination, already sufficiently developed by play, does not find its proper place in the learning process,
in our opinion, is a serious psychological and pedagogical problem.

The purpose of the article is to present the psychological model of fantasy development in
younger schoolchildren that we have developed.

Analysis of recent research and publications. Theoretical and empirical scientific research by
modern Ukrainian and foreign psychologists and teachers has revealed relevant directions for studying the
outlined problem, in particular, the formation of fantasy in the early stages of ontogenesis, the psychological
mechanisms of its functioning (l. Bila [3], I. Voronyuk [4], O. Gubenko [6], I. Gruzynska [5], A. Denisyuk
[7], V. Ivanova [9]), the development of fantasy in gifted children of preschool and primary school age (I.
Karabaeva [10], T. Yatsenko [10], the development of fantasy as a component of the formation of
subjectivity in younger schoolchildren (I. Titov [23]), technologies for the development of fantasy in
younger schoolchildren (G. Altshuler [24], I. Bartashnikova [1], O. Bartashnikov [1], E. Zaika [8], L.
Makridina [15], M. Meyerovich [16], J. Rodari [25], L. Shragina [16]).

The basis for the development of a psychological model of the development of imagination in
younger schoolchildren was the relevant scientific provisions: psychological and pedagogical ideas of
humanizing school education, implementing a personality-oriented approach to organizing the educational
process (I. Bekh [2], O. Pehota [17], V. Rybalka [19]); about creative pedagogical activity (M. Konovalchuk
[13], S. Sysoeva [18; 21]); about self-realization of schoolchildren in the creative process (K. Rogers [26]),
about the personal characteristics of a creative personality (V. Klymenko [12], O. Kulchytska [18], V.
Molyako [22], V. Rybalka [19], R. Rozental [27], V. Romenets [20], R. Sternberg [28], E. Torrens [29]);
the position of numerous scientific works that reflect the psychological features of the development of
imagination in children of primary school age (G. Kostyuk [14], O. Kulchytska [18], V. Molyako [22], V.
Romenets [20], R. Sternberg [28], E. Torrens [29]); the development of games, exercises, methods,
techniques for the development of children's imagination (G. Altshuller [24], I. Bartashnikova [1], O.
Bartashnikov [1], E. Zaika [8], L. Makridina [15], M. Meyerovich [16], J. Rodari [25], L. Shragina [16]).

Presentation of the main material. The psychological model of the development of fantasy in
younger schoolchildren (Fig. 1) developed by us is based on the concept of a three-dimensional, step-by-
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step specific psychological structure of the personality of V. Rybalka [19], in particular on the socio-
psychological-individual («vertical»), activity («horizontal») and developmental dimensions. The proposed
model illustrates the specifics of the development of fantasy in younger schoolchildren in conditions of
targeted psychological and pedagogical influence.
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Fig. 1. Psychological model of fantasy development in younger schoolchildren

The psychological model consists of three blocks: target, operational-activity and effective. The
target block defines the goal of formative influences: the development of imagination in younger
schoolchildren. The operational-activity block identifies internal factors, external factors and psychological
and pedagogical conditions for the development of imagination in students. The developed model, in our
opinion, will contribute to the development of imagination in younger schoolchildren by comprehensively
taking into account both internal factors (age, gender and individual psychological characteristics of the
personality (intelligence, self-esteem and level of aspirations, level of subjective control, introversion-
extroversion, emotional lability-emotional stability, type of temperament, psychophysiological
interhemispheric brain work)), and external factors (peculiarities of family upbringing, nature and system
of school education) and by ensuring the necessary psychological and pedagogical conditions:

1. Possession of scientific knowledge and technological skills regarding the development of
students' imagination.

2. Taking into account the age, gender and individual psychological characteristics of the
development of the imagination of younger schoolchildren.

3. Creation of a creative developmental learning environment, as well as the organization of joint
creative activity of the teacher and students as a consistent change in the forms of social interaction, which
unfold in the logic of restructuring the levels of self-regulation from maximum teacher assistance to students
in performing creative tasks to a consistent increase in students' self-regulation and the formation of the
ability to independent creative activity. Maximum use of the life experience of younger schoolchildren
when stimulating various types of activity, encouraging independent searches and non-trivial judgments of
students.

4. Providing a favorable psychological atmosphere that ensures: freedom of creative self-
expression of students, providing them with a sufficient amount of external freedom and effective assistance
in gaining internal freedom; positive emotional involvement of students in creative activity; participation
of students in the selection and organization of various types of creative activity; demonstration by
significant adults (teachers) of examples of creative behavior.

5. Building interaction with students on the basis of a dialogical approach, which involves:
perception of the student as an equal partner in creative activity; unconditionally positive attitude, respect
for students and belief in their potential creative abilities; personal openness and trust; disposition to mutual
understanding and creative cooperation; giving students freedom of choice, the right to their own position.

6. Using a system of creative tasks, innovative methods and technologies for the development of
imagination, which ensure the inclusion of students in personal and creative search activities. Promoting
the manifestation and realization of students' interests and abilities by involving them in various types of
creative activity.

Also, the operational and activity block highlights educational and advisory activities for teachers,
parents, and school psychologists (lectures, seminars, consultations, methodological recommendations), as
well as means of developing students' imagination (training «Learning to Fantasizey; lessons using a system
of creative tasks, innovative methods and technologies for developing imagination; extracurricular creative
activities).

The results block reflects qualitative indicators (components) and quantitative indicators (levels)
of the development of students' imagination.

Qualitative indicators (components) of the development of students' imagination:

Need-motivational component. The need for creative activity, in particular, in fantasizing. Desire
and interest in creative imagination, fantasizing. The need for new impressions, mastering and knowing the
world around them (cognitive motive). The desire for approval, creative achievements and successes in
cognitive and creative activity (motive of self-affirmation). The desire to reveal one's own creative potential
(motive of self-expression, self-realization).

Informational-cognitive component. Deep interest in knowledge, discovery, creation of new things.
The ability to pose problematic questions, search for ways to solve them.

Goal-forming component. The ability to plan and program future actions of creative activity. The
ability to imagine the result of creative activity even before its beginning, as well as its final product. Setting
creative goals, forming creative plans for the future, the desire to look into the future, imagine it more
perfect. The ability to imagine the future in images, in real and even fantastic representations. Generation
of the idea of creating a creative product, as well as determining the plan for implementing this idea.
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Operational-resultative component. Possession of the technique of fantasy. The ability to begin,
continue and fruitfully complete the creation of a new work of fantasy. Productivity, flexibility, originality,
sophistication in creating new creative products.

Emotional-sensual component. Emotional and sensual reactions of the individual that motivate,
accompany and consolidate the results of object and subjective creation: surprise, delight, inspiration, joy,
satisfaction, etc. Vivid images of the imagination enhance the emotional tone of activity, stimulate an
elevated mood in the process of work, contribute to the emergence of enthusiasm for activity. Emotional
stability (during intense creative search, during disappointments, criticism or failures).

Quantitative indicators (levels) of students' imagination development include low, medium and
high.

A low level of imagination development has the following characteristics:

The student has difficulty completing tasks to find different options for obtaining a result; to
develop hypotheses and produce original ideas. The student is unable to independently put forward ideas
regarding the creation of new fantasy images, does not seek to improve his cognitive and creative activity,
does not demonstrate interest or demonstrates a weak interest in any types of creative activity, is unable to
independently create new creative products, or creates simple, schematic, poorly developed images,
previously seen or heard, without showing a desire to embody them in an external product. The images
created by such a student are of little interest, do not make an impression on the listener or viewer. The
student is not interested in future creative activity, does not seek to participate in its collective forms, does
not show initiative, does not participate in discussions, does not share his creative ideas with his friends.
He perceives tasks passively, and thinks inertly. Extremely low productivity. Images are uninteresting, not
detailed. The student avoids tasks of increased complexity, does not show interest in problem-search types
of tasks. He experiences difficulties in organizing independent work, therefore he almost always needs the
help of a teacher or friends. His mastery of methods of creative activity is extremely slow, therefore he
prefers to act according to a template. The creative product has an unfinished appearance. Self-regulation
skills are weakly manifested. The student feels uncomfortable, insecure, is afraid to speak in public. His
perception of any creative products is not distinguished by liveliness and emotionality. Failures are
accompanied by prolonged negative emotions. Has low or high self-esteem. Typically self-centered, has
difficulty communicating.

The average level of imagination development has the following characteristics:

The student is able to independently, and sometimes with the help of a teacher, put forward ideas
regarding the created fantasy images, copes with tasks to find different options for obtaining a result; to
develop hypotheses and produce original ideas, but does not strive for the largest number of them and is
not able, if the task requires it, to choose the most successful solution to the problem. He takes on creative
work with pleasure, but his productivity is not high enough. He seeks opportunities to express himself in
creativity, but his interest in it is unstable. The images created are of little interest, mostly predictable,
standard, moderately detailed. The student seeks to improve his cognitive and creative activity,
demonstrates partial interest in various types of creative activity. He successfully interacts with the team,
but does not always express his point of view, is afraid of criticism. The student prefers easy tasks rather
than complex ones, but is not always persistent in solving them. Interest in problem-searching types of tasks
is present, but it is unstable. Capable of intense activity, "immersion” in tasks. The student is able to work
independently, but this is not always evident. The mastery of methods of creative activity occurs at an
average pace, success in mastering is not constant. The creative product has a completed appearance, but
not all details have been worked out. Self-regulation skills are not sufficiently developed. The emotions
that accompany the activity, as a rule, depend on many circumstances: the environment, mood, success or
failure. The perception of various creative products is characterized by liveliness and emotionality. The
average level is characterized by insufficiently developed skills of adequate self-assessment. The student is
responsive, attentive, but can be impatient and abrupt in communication.

A high level of imagination development has the following characteristics:

The student is able to independently, without the help of a teacher, put forward various ideas
regarding the created fantasy images, owns various techniques and methods for creating new images that
are distinguished by diversity, originality, as well as elaboration and detail, seeks to embody them in a new
creative product. The images created by such a student are very interesting, make a vivid impression on the
listener or viewer.

The student is easily given tasks to highlight features, find different ways of classification, search
for different options for obtaining a result, identify and formulate problems, independently generate a large
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number of ideas, distant associations, improve the object, find new ways of using it. Shows activity, interest,
readiness, desire to improve his cognitive and creative activity. His creativity is original, original, bears the
imprint of the creator's personality. In his work, he adheres to an individual pace and style, being able to
subordinate emotional, intellectual and volitional efforts to a certain goal. He does not need the help of a
teacher. The student is in constant search of any opportunities for the release of his creative energy and gets
pleasure more from the process itself than from the result. He seeks to consider the problem at a deeper
level or from another side. The images are unusual, great attention to detail. Able to formulate problems,
ask clear questions, come to well-founded conclusions and decisions, check them, think freely, interact
effectively with the team, see alternative ways to solve the problem and choose the most successful one.
The student is independent, not afraid of criticism, proactive, persistent. His perception of various creative
products is characterized by activity, liveliness and emotionality. The student applies various types of
independent work with the greatest effectiveness in a specific situation. Learning methods of creative
activity occurs quickly and easily. The creative product has a completely completed appearance. Self-
regulation skills are quite developed, hence high productivity. As a rule, activity is accompanied by a
positive emotional mood, a state of enthusiasm, the student often goes beyond the given. Interest in
problem-search types of tasks is constant, their solution is a priority, fundamentally independently. The
student has regular adequate self-assessment. He is deeply empathetic, sensitive to the problems and needs
of others, and trusts his feelings and intuition more.

Conclusions. All blocks of the model are interconnected and coordinated with each other. The
model represents a complex process of imagination development in younger schoolchildren, which is
possible due to targeted psychological and pedagogical influence.

The creative interaction of the teacher, school psychologist, parents with students according to the
model is aimed at supporting children's creative activity, developing their imagination by providing
appropriate psychological and pedagogical conditions and taking into account the age, gender and
individual psychological characteristics of younger schoolchildren necessary for carrying out creative
activity, creating new creative products and, as a result, the formation of their creative personality.

Prospects for further exploration in this direction. The prospects for further research in this
direction lie in the development and testing of a psychological and pedagogical program for the
development of imagination in younger schoolchildren as an important factor in the formation of their
creative personality in the process of educational activity.
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