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COMMUNICATIVE BARRIERS IN THE INTERACTION OF HIGHER EDUCATION
STUDENTS: STRATEGIES FOR OVERCOMING THEM

AHoTamist. Y CTarTi po3mIAOarOThCS OCOOIMBOCTI CIIIKyBaHHS 3100yBadiB BHINOi OCBITH,
BH3HAYAIOTHCSl OCHOBHI IPUYMHU BUHUKHEHHSI KOMYHIKaTHBHUX Oap’€piB CIIIIKYBaHHS Ta OKPECTIOIOTHCS
cTparerii iXx momonanns. [loka3aHo, MO CIIJIKYBaHHS CTAa€ 3acO00M peaiizallii BHYTpINIHIX MOTped Ta
COLIlaJIbHUX BUMOT, CIpHUs€e TOOYIOBI COIiaIbHUX 3B’S3KiB, CAMOBHPaKEHHIO, 3a0€31euye MCUXOIOTIIHY
ninrpumMky. KomyHikatisHi 6ap’epu sIK pi3HOBUJI IICUXOJIOTTUHUX Oap’epiB, BU3HAYAIOTHCS K TIEPELIKO/H,
BHHUKAIOTh Y TIpolleci mepenavi iHdopMarlii Bil KOMyHIKaTopa A0 PElHUIIEHTa, MOXYTh IECTPYKTHBHO
BIUTMBAaTH Ha IPOIIECH MDXOCOOHMCTICHOI B3aemomii. Taki MEepemkoayd € MOIMUPEHUM SBHUIIEM Cepel
3m00yBaviB OCBITH, BHHHUKAIOTh B TPOIECi B3aeMOMii 3 HAWOMMKYNM COI[IAIbHUM  OTOYEHHSM,
OJHOTPYIHHUKAaMH Ta TPYIOI0 B ILIIOMY, BUKJIaJa4aMH, POAWHOI0, Menia. [lomonaHHs KOMYHIKaTUBHHX
0ap’epiB po3MIAMAECTBCS K HEOOXiZHA YMOBa PO3BUTKY KOMYHIKATHBHOI KOMIETEHTHOCTI, TTi/IBUIIICHHS
skocTi B3aemopii. OcoOnrBa yBara CbOTOAHI MPUAUISETHCS BHKOPUCTAHHIO TUCTAHIIMHMX (opmariB B
OCBITHROMY TIPOIIECi, IO 3HAYHOIO MIPOI0 3MIHIOE B3aEMOMII0 MDK CTYICHTAMH, CTYICHTaMH Ta
BUKJagadaMu. Taki popMaTu MOXYTh CTBOPIOBAaTH crieUU]iuHI KOMYHIKaTUBHI Oap’epu, Mo norpedye ix
BHICBITJICHHSI Ta IONAJBINOTO JOCTiKeHHA. Ha OCHOBI aHamizy 3alpolOHOBAHO INIISAXH IOMOJAHHS
KOMYHIKaTUBHUX Oap’epiB crilKyBaHHS. 3po0JIeHO BHCHOBOK, IIO YCYHEHHS KOMYHIKaTMBHHX Oap’epiB
(hopMye comiambHO-TICHXONOTIYHUI KJTIMaT B HaBYAIBHINA TPyTi, BIJIMBA€ HA MIXKOCOOHUCTICHI CTOCYHKH,
Cpusie  OCOOHMCTICHOMY pPO3BHTKY. [lofanbIio0 MEpCcrneKTHBOIO €  eMIIpHYHE  JOCIHiIKSHHS
KOMYHIKaTUBHUX Oap’€piB CIIIKYBaHHS 3100yBaviB BUIIOI OCBITH.

MeTo10 CcTATTi € TEOpeTHYHMH aHali3 OCOONMBOCTEH KOMYHIKaTHMBHUX Oap’€piB CHIJIKYBaHHS
3100yBadiB BUIIOT OCBITH Ta BU3HAYCHHS MUIAXIB 1X MOOAHHS.

KarouoBi ciaoBa: 3100yBadyi BHWINOI OCBiTH, KOMYHIKaIlisd, KOMYHIKaTuBHi  0Oap’epw,
Mi’KOCOOHUCTICHE CIIJIKYBaHHSI, OJ0IaHHs 0ap’€piB, ColliajbHA B3aEMOJIIs.

Abstract The article examines the peculiarities of communication among higher education
students, identifies the main causes of communicative barriers in interpersonal interaction, and outlines
strategies for overcoming them. It is demonstrated that communication becomes a means of fulfilling
internal needs and social demands, facilitates the establishment of social relationships, promotes self-
expression, and provides psychological support. Communicative barriers, as a specific type of
psychological barriers, are defined as obstacles that arise in the process of transmitting information from
the communicator to the recipient and may have a detrimental effect on interpersonal interaction processes.
Such obstacles are a common phenomenon among students and arise in the course of interaction with their
immediate social environment, including peers, the academic group as a whole, instructors, family
members, and the media. Overcoming communicative barriers is regarded as a necessary condition for the
development of communicative competence and the improvement of the quality of interpersonal
interaction. Particular attention is currently being paid to the use of distance learning formats in the
educational process, which significantly transform interactions among students as well as between students
and instructors. Such formats may create specific communicative barriers, which necessitates their further
examination and continued research. Based on the analysis, strategies for overcoming communicative
barriers in interaction have been proposed. It is concluded that the elimination of communicative barriers
contributes to the formation of a positive socio-psychological climate within the academic group, influences
interpersonal relationships, and promotes personal development. A promising direction for further research
is the empirical investigation of communicative barriers in the interaction of higher education students.

The purpose of the article is to provide a theoretical analysis of the peculiarities of communicative
barriers in the interaction of higher education students and to identify strategies for overcoming them.

Keywords: higher education students, communication, communicative barriers, interpersonal
communication, overcoming barriers, social interaction.
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Problem statement In the contemporary context of educational development, communication
emerges as one of the key factors of effective interaction within student groups and between students and
instructors. The level of development of communicative skills determines not only academic performance
but also the nature of interpersonal relationships and the emotional well-being of students. The student
environment constitutes a specific social space in which intensive personality development takes place,
professional values are formed, and skills of teamwork and partnership interaction are developed. However,
communication within this environment is often complicated by various communicative barriers that may
hinder mutual understanding and reduce the effectiveness of interpersonal interaction.

A theoretical analysis of foreign and domestic scholarly literature has demonstrated that the issue
of the essence of communicative barriers, their role in the process of communication, as well as in
professional and educational activities, has been addressed in the works of such authors as K. Aleksieieva,
N. Alokhina, O. Vynoslavska, M. Kozyriev, S. Maksymenko, M. Malyhina, L. Orban-Lembryk, L. Pliaka,
L. Fedosova, V. Shapovalova, N. Yakovleva, and others. The peculiarities of communication in the
educational process were investigated by Zh. Vitlin, G. Lozanov, and L. Merkulova. Communicative
barriers arising in the process of interaction as a specific type of psychological barriers have been examined
in the works of M. Filonenko, L. Kaidalova, S. Dmytriieva, and L. Zasiekina. Contemporary research has
extensively addressed social, psychological, and academic factors influencing the psycho-emotional state,
as well as the active development of digital communication. However, the issue of communicative barriers
in the interaction of higher education students remains insufficiently explored.

Outline of the main material. The introduction and implementation of distance learning formats
in the educational process, as well as the growing academic mobility, significantly transform
communication within the student environment, particularly in interactions among students and between
students and teachers. New formats create both additional opportunities for interaction and specific barriers
that require updated approaches to the development of communicative competence. The need for
comprehensive theoretical and practical solutions aimed at overcoming communicative barriers in the
student environment is currently highly relevant.

In contemporary academic discourse, increasing attention is devoted to the issues of
transformations in the educational process under conditions of digitalization and the active implementation
of information and communication technologies. In the works of T. Pylaieva, V. Yatsenko, and T.
Onishchuk, which are dedicated to the study of approaches to developing communicative skills in the
context of distance learning, a comprehensive analysis is carried out of the features of professional
communication formation under conditions of significantly limited direct interpersonal interaction among
subjects of the educational process.

The implementation of interactive teaching methods constitutes an essential component of effective
interaction, as it facilitates learners’ ability to articulate their viewpoints, engage in the critical discussion
of issues, and receive systematic feedback.

0. Pyshchyk characterizes the concept of “communication” in both broad and narrow senses. In a
broad sense, communication reflects the “semantic” aspect of social interaction, is aimed at achieving
“social commonality,” and performs managerial, informative, emotive, and phatic functions. These
definitions indicate that the richness of content and knowledge, the expression of emotions and feelings, as
well as the establishment and maintenance of contact, demonstrate the close semantic relationship between
the terms “communication” and “interaction (interpersonal communication)” The researcher considers the
communicative process as a sequence of communicative acts that are structured and expressed in the form
of utterances [9].

Various types of communication are identified, and their classifications are developed. Direct and
mediated communication, active and passive communication, short-term and long-term communication,
personal and interpersonal communication, business communication, and other forms are distinguished.
Communication is an essential component of the educational process. S. Kostiuk and M. Martseniuk
proposed examining the structure of communication through the framework of a communicative situation.
According to their approach, a communicative situation includes the following components: all participants
involved in the communication process, the content of the information being transmitted, and the means of
information transmission, which include speech, writing, and technical communication tools. Particular
attention is paid to the conditions under which communication takes place, the intentions or goals of the
participants, and the listener’s feedback directed toward the substantive content of the message.

In the structure of the communicative process proposed by V. Hordiienko, the following elements
are distinguished: the communicator (the sender who creates the message), the content of communication,
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and the process of encoding the message in verbal, symbolic, or nonverbal forms; the channel of
communication through which the message is transmitted (speech, written text, or electronic media);
decoding as the process by which the recipient perceives and interprets the message; and the recipient, who
receives and interprets the communicated information; feedback, which indicates whether the message has
been understood or misunderstood; and factors that may distort or hinder the process of information
transmission, namely barriers that can be technical, psychological, cultural, or linguistic in nature.

In his research, O. Pryshchak defines the communicative process as a purposeful and dynamic
activity involving the exchange of thoughts and information among communication participants. He
considers the accurate perception and interpretation of another person’s messages to be an essential
component of this process. The author identifies the following characteristics of the communicative
process: its orientation toward social and interpersonal relationships; the alternation of the roles of the
“sender” and the “receiver” of information; the presence of information exchange, influence, and contact
establishment. Furthermore, the process is considered dynamic, as it changes depending on the participants’
reactions and the communication context. The essence of the phenomenon of communication is
multifaceted; it is a multidimensional process of transmitting and receiving information, involving the
mutual exchange of information. Communication is closely related to activity, as it emerges and develops
within a person’s joint activity. In the process of activity, information is exchanged, and values, knowledge,
and experience are transmitted.

Communication is a multidimensional process of transmitting and receiving information, involving
the mutual exchange of information. In the student environment, this process has its own specific features
determined by age-related characteristics, namely heightened emotionality, a need for self-assertion, and a
strong desire for group belonging and social recognition. In adolescence and early adulthood, interpersonal
relationships become particularly significant, as group interaction influences the formation of self-esteem
and personal development, and motivates the acquisition of professional knowledge and skills.

Contemporary research indicates that digital communication today ensures faster and more
accessible information exchange; however, it also increases the risk of misunderstandings due to the
absence of emotional contact and nonverbal cues. As a result, obstacles arise in the transmission of
information from the communicator to the recipient, hindering effective interaction and constituting
communicative barriers.

M. Filonenko considers verbal symbols to be the primary means of conveying ideas, while also
attributing significant importance to nonverbal symbols, which include facial expressions, gestures, eye
contact, and the spatial distance between interaction partners. Communication barriers also arise due to
poor feedback (both verbal and nonverbal responses), which prevents determining whether the message has
been interpreted in the intended meaning [12, p. 59].

Communication is viewed as a three-component process in which the communicative, interactive,
and perceptual components are interrelated. According to this concept, communication is understood as
interaction, mutual perception, and mutual understanding, rather than merely the transmission of
information. The communicative component involves the exchange of information during communication,
including knowledge, opinions, messages, and feelings. The interactive component refers to the
organization of interaction, coordination of actions, mutual influence among participants, and cooperation.
The perceptual component involves forming an impression of the interlocutor and establishing mutual
understanding. The unity of these components ensures effective communication.

L. Kaidalova, L. Pliaka, N. Alokhina, and V. Shapovalova distinguish cognitive, emotional, socio-
role, and motivational barriers, which manifest in difficulties in understanding educational material,
disruptions in feedback, and the formation of negative attitudes. Communicative barriers increase the
conflict potential within the student environment, complicate adaptation to educational activities, and
negatively affect the psychological climate of the group [4, p. 96-102].

S. Dmytriieva identifies psychological factors that contribute to the emergence of communicative
barriers in interpersonal interaction, namely increased aggressiveness, inadequate self-esteem, high trait
anxiety, and unproductive styles of responding in conflict situations. The author associates communication
barriers with individuals’ personality traits, aspirations, attitudes, linguistic characteristics, and
communication styles [2].

H. Fedosova considers the main causes of communicative barriers to include differences in values,
intellectual level, age-related differences, and emotional states. Communicative barriers affect individuals’
life, activities, learning, and well-being. The emergence of communicative barriers is significantly
influenced by personal characteristics, aggressive behavior, lack of tolerance, and other related factors [11].
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M. Kozyriev identifies the following causes of communicative barriers in communication: selective
listening, evaluative judgments, and the credibility of information sources [5].

V. Dukhnevych and Z. Sivers consider individual psychological characteristics, namely
temperament type, shyness, and modesty, to be the most significant psychological barriers.

N. Bruzhyna identifies three main groups of difficulties in interpersonal communication, namely
socio-psychological difficulties, individual personality differences, and a lack of skills in expressing
thoughts or conveying information.

There are various approaches to the classification of communicative barriers. L. E. Orban-Lembryk
identifies different types of communicative barriers that may hinder effective communication. The
researcher distinguishes phonetic, semantic, stylistic, logical, and meaning-related barriers. Phonetic
barriers are caused by differences in the speaker’s manner of speech. They impair the perception of
information due to articulation disorders, speech tempo, intonation, lack of emotional emphasis or
monotony, as well as an excessively quiet or overly loud voice. Semantic barriers may arise due to
individual differences and a limited vocabulary, when phrases or symbols are interpreted in different ways.

The essence of stylistic barriers lies in differences in language styles and the complexity of
messages. Logical barriers are associated with differences in the logical structure of thinking. A semantic
(meaning-related) barrier arises due to differences in understanding and the semantic interpretation of
messages. The causes include individual differences in perception, stereotypes, and expectations; if a
statement is unclear, it may be incorrectly interpreted by another person.

Communicative barriers may lead to reduced self-confidence, increased anxiety levels, and
decreased self-regulation. They can also contribute to the emergence of intrapersonal, interpersonal, and
intergroup conflicts. Phubbing, as a dismissive behavior characterized by diverting attention to digital
devices, complicates interaction and increases the likelihood of conflict emergence. The factors that
intensify communicative barriers include insufficient levels of communicative competence, stress, conflict
situations, and excessive use of digital communication. Collectively, these factors may lead to
misunderstandings, reduced effectiveness of interaction, and a deterioration of the psychological climate.

In her works, L. Spivak notes an increased need for interpersonal communication specifically
during adolescence and early adulthood. The author associates this with the search for personal identity,
self-disclosure, the desire for equal relationships, and the need to share one’s experiences, views, and plans.
At this age, the need for recognition and self-assertion increases and is realized through communication.
Social and professional orientations are formed.

Communication is one of the key factors in personality development during adolescence and early
adulthood, as this period is characterized by the formation of basic social, moral, and professional
orientations.

Based on the analysis of the literature and practical experience, the following strategies for
overcoming communicative barriers have been identified:

- the development of communicative competence, namely the implementation of training programs
aimed at enhancing active listening skills, assertive behavior, empathy and emotional intelligence, as well
as techniques for clear and structured expression of thoughts;

- the formation of a supportive socio-psychological climate, the creation of a safe environment, the
promotion of open dialogue within the group, and the implementation of integrative activities;

- overcoming status barriers involves fostering partnership-based communication between lecturers
and students, implementing tutoring approaches, and engaging students in discussions and decision-making
within academic groups;

- improving the culture of digital communication includes structuring messages in online
interaction and using video communication to prevent misunderstandings.

The presence of the aforementioned factors negatively affects interaction within the academic
group, contributes to the emergence of interpersonal conflicts, and complicates the learning process.

Conclusions and Prospects for Further Research. Based on the results of the theoretical analysis of
communicative barriers in higher education students’ communication, it can be concluded that at this age
there is a strong need for self-assertion, recognition, and self-disclosure, as well as a desire to share one’s
experiences, plans, and views, and to receive feedback. It is typical to establish friendly relationships and
expand one’s social circle. Due to intensive personal development, communication becomes more selective
and deeper in nature. The characteristics of adolescence and early adulthood give rise to certain barriers
that hinder mutual understanding and effective interaction with one’s immediate environment, including
peers and instructors. Such barriers are a common phenomenon among higher education students, have a
destructive nature, and affect psycho-emotional well-being, interpersonal relationships, and personal
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growth, they may lead to decreased self-confidence and increased anxiety, reduce the level of self-
regulation, alter group dynamics, and contribute to the emergence of both intergroup and intrapersonal
conflicts.

Distance learning formats significantly transform interaction among students as well as between
students and instructors, which may contribute to the emergence of specific communicative barriers. These
issues require further examination and research. The elimination of communicative barriers involves a
comprehensive approach that includes the development of communicative competence, the formation of a
positive socio-psychological climate within the group, the improvement of digital communication culture,
and the provision of psychological support for higher education students. Based on the theoretical analysis,
we have proposed strategies for overcoming communicative barriers in the interaction of higher education
students. The implementation of these measures will contribute to improving the quality of interaction and
fostering the development of a harmonious personality. A promising direction for further research is the
empirical study of communicative barriers in the interaction of higher education students.
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