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THE DEVELOPMENTAL DYNAMICS OF PROFESSIONAL SELF-AWARENESS IN
FUTURE PSYCHOLOGISTS DURING HIGHER EDUCATION

AHoTamisi. Mera. Mera crarti — gocnigutd (QopMyBaHHS Ta JUHAMIKy mpodeciiHoi
CaMOCBIZOMOCTI MaWOyTHIX TICHXOJIOTIB ITiJT YaC HaBYAHHS Y BUIMX HABYATLHUX 3aKJIafax, MPUIITHBIIH
0c00MBY yBary ii KJIIOUOBHM CTPYKTYPHHUM KOMIIOHEHTaM: camoiaeHTudikanii, mpodeciiiniii caMooiHLi
Ta CTaBJCHHIO 110 mpodecii.

Mertoposorisi. B emmipuuHoMy IOcHiIKeHHI B3siaM y4acTe 112 CTyOeHTIB chemiaabHOCTI
«IIcuxomnoris» 3 meprioro mo 4yerBepTHi Kypcu. Byino 3acTocoBaHO KOMIUIEKC A1arHOCTUYHHUX METOJIB,
30KpeMa ONHUTYBaHHs LiHHOCTel Pokeaxa, konpopoBuii Tect Jlymepa, Texniky Kyna ta Makllaptianna
«XT0 a7» Ta MeTox camooItinku [lem60-Pyo6inmreiina. CTaTHCTHIHUN aHAaIi3 MPOBOJAUBCS 3 JOITOMOTOIO
t-xpurepito Crprogenta Ta f-kpurepito ®imepa, oo J03BONMIO BUSBHTH JHHAMIKy KOTHITHBHHX,
aeKTHBHUX Ta IMOBEIIHKOBIX KOMIIOHEHTIB MPO(deciiiHOT caMOCBIIOMOCTI Ha Pi3HUX eTanax npogeciiHoi
miAroToBKH. Pesynpratn. OTpuMani maHi CBigYaTh Mpo HEMIHIHHWN, TOCTATHUA PO3BUTOK MpOoQeciiHol
caMocCBioMocCTi. 30kpema, Oyio 3adikcoBaHO 3HIDKEHHs piBHS npodeciiinux HamipiB 3 79,1 % cepen
CTYZAEHTIB Iepuoro Kypcy ao 15,8 % cepen CTyAeHTIB 4eTBEPTOTO Kypcy, LI0 BimoOpaxae MEepeoLiHKy
npodecifinux ouikyBaHb. BomHouac npodeciiina camoimeHTH]IKAIlisS €BOJIIOLMIOHYE BiJi a0CTPAKTHUX Ta
iZearizoBaHUX YSBJIECHB 10 OUIBII BHYTPIIIHBO 3aCBOEHOI Ta PEANiCTHYHOI iIeHTHYHOCTI. Ha mpoMi>kHIX
eranax HaBYaHHS, OCOOJNIMBO cepell CTYAEHTIB APYroro Kypcy, Oyjo BHUSIBIEHO KpU30BY (azy, o
XapaKkTepu3yBaJiacs 3HWKEHHSIM CaMOOIIIHKH, CYTIEPEYHOCTMH MK CAMOCIIPUAHATTSM Ta MPOQeCiitHUMHU
BUMOTaMHM, a TaKOX TOCHJICHHSM audepeHmianii kputepiiB npodecionamizmy. Ha misHimmx eramax
criocTepiraeTbes cTadimizaris Ta inTerpais mpoQeciiHoi iTeHTHIHOCTI.

HaykoBa HoBuzHa. JlocmimxeHHs1 00IpYHTOBYE JUHAMIYHUN Ta CyIepEWINBUN XapaKTep PO3BUTKY
npodeciitHoi caMOCBiTIOMOCTI, BHSIBJISSIOUHM 3aKOHOMIPHOCTI TIEPEXOAy BiJl ificalli30BaHUX YSBICHHb IPO
npodecito 10 Oinp TUEpeHIIHOBAHOTO Ta PEATICTHYHOTO ii po3yMiHHs. TeopeTHyHO Ta eMIipUYHO
0OIpyHTOBAHO POJIb KPU3H SIK He0OXiqHOTO eTamy npodeciiiHoro po3BuTKy. BrucHOBKH. BeTaHoB€HO, 1110
npodeciiiHa caMOCBiIOMICTh HE (JOPMYETHCS MMOBHICTIO 1O MOMEHTY 3aKiHUCHHS! HAaBUaHHS 1 IPOJOBKYE
pO3BHBATHUCS HA HACTYIHUX eTamax mnpodecioHamizamii. BogHowyac BupimmanpHEe 3HaYEHHS Mae€ Tepion
3100yTTS BUILOI OCBITH, OCKIIBKM caMe Ha LIbOMY eTaIli Bi0yBaloThca yHIaMEeHTaIbHI IEPETBOPEHHS Y
MOTHUBAIIHIHM, IIHHICHIM Ta KOTHITHBHIH cdepax ocobucrocti. HailOinpll rHyYKUMH KOMIIOHEHTAMH
npoeciiiHoi caMOCBiIOMOCTI € caMoineHTU]iKaIis, caMooIliHKa Ta Tpodeciitai ycraHoBku. Kirtouosoro
YMOBOIO ii €(pEeKTHBHOTO PO3BUTKY € CHCTEMaTHYHE Ta I[JICCIIPSIMOBAHE 3aly4CHHS CTYACHTIB 1O
MIPAKTHYHOI JiSUTBHOCTI, TIOB’S13aHOT 3 BUPIMIEHHAM PO eciitHIX 3aBIaHb.

Knwwuosi cnosa: camocBiioMicTb, MpodeciiHa caMOCBIAOMICTh, KOTHITMBHHI KOMIIOHEHT,
EMOITIfHII KOMIIOHECHT, ITOBEIIHKOBHH KOMITOHEHT, TMpodeciiiHa IIeHTHIHICTh, CaMOiIeHTU(IKAITiS,
CaMOOIiHKa, TpodeciiiHi yCTaHOBKH.

Abstract. Objective. The aim of the article is to examine the formation and dynamics of
professional self-awareness of future psychologists during their training in higher education institutions,
with particular attention to its key structural components: self-identification, professional self-esteem, and
attitudes toward the profession.

Methodology. The empirical study involved 112 students majoring in Psychology from the first to
the fourth year of study. A set of diagnostic methods was applied, including the Rokeach Value Survey, the
Luscher Color Test, the Kuhn and McPartland “Who am 1?” technique, and the Dembo-Rubinstein self-
assessment method. Statistical analysis was conducted using Student’s t-test and Fisher’s f-criterion, which
made it possible to identify the dynamics of the cognitive, affective, and behavioral components of
professional self-awareness across different stages of professional training.
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Results. The findings demonstrate a non-linear, stage-based development of professional self-
awareness. In particular, a decline in professional intentions was observed from 79.1% among first-year
students to 15.8% among fourth-year students, reflecting a reassessment of professional expectations. At
the same time, professional self-identification evolves from abstract and idealized representations toward a
more internalized and realistic identity. A crisis phase was identified at the intermediate stages of training,
especially among second-year students, and was characterized by decreased self-esteem, contradictions
between self-perception and professional requirements, and increased differentiation of professionalism
criteria. At later stages, stabilization and integration of professional identity are observed.

Scientific novelty. The study substantiates the dynamic and contradictory nature of the
development of professional self-awareness, revealing regular patterns in the transition from idealized
perceptions of the profession to a more differentiated and realistic understanding of it. The role of crisis as
a necessary stage of professional development is theoretically and empirically justified.

Conclusions. It has been established that professional self-awareness is not fully formed by the
time of graduation and continues to develop at subsequent stages of professionalization. At the same time,
the period of higher education is decisive, since it is during this stage that fundamental transformations
occur in the motivational, value, and cognitive spheres of the individual. The most flexible components of
professional self-awareness are self-identification, self-esteem, and professional attitudes. A key condition
for its effective development is the systematic and purposeful involvement of students in practical activities
related to solving professional tasks.

Keywords: self-awareness, professional self-awareness, cognitive component, emotional
component, behavioral component, professional identity, self-identification, self-esteem, professional
attitudes.

Introduction

The problem of professional development and career formation has long been a central focus of
attention in various scientific disciplines due to its importance both for the individual and for society as a
whole. Entering a profession can be interpreted as a process of integration into a “super-role,” which largely
determines a person’s lifestyle, value orientations, and overall life satisfaction.

The extent to which professional activity fulfills an individual’s needs for self-actualization,
creativity, and personal growth directly influences their general well-being.

In the context of rapid socio-economic transformations, the issue of the quality of professional
training in higher education institutions becomes particularly relevant. The diversification of psychological
education significantly intensifies the need for a comprehensive study of the professional self-awareness of
psychology students.

However, despite the growing interest in this issue in recent years [1; 2; 3; 5], the phenomenon of
professional self-awareness remains insufficiently explored, especially in its dynamic aspect.

Analysis of the Problem

The initial stage of professionalization is considered a key phase, as it often determines the
trajectory of an individual’s further professional and personal development. An important component of
this stage is the period of higher education, during which future specialists acquire the necessary knowledge
and skills, interact with experienced professionals, and refine their initial understanding of the chosen field.

The student period is typically complex both in terms of academic demands and personal
development. At the transition between late adolescence and early adulthood, individuals face the necessity
of defining their life priorities, setting short-term and long-term goals, and testing themselves in various
situations.

Thus, professional training represents not only a process of acquiring competencies but also a stage
of significant transformation in the sphere of self-awareness.

Theoretical Foundations

Professional self-awareness is one of the key factors determining the effectiveness and productivity
of professional activity. It includes awareness of oneself as a subject of professional activity, understanding
one’s correspondence to professional requirements, as well as processes of professional self-knowledge,
self-evaluation, and self-development.

Thus, professional self-awareness can be interpreted as a projection of general self-awareness onto
the sphere of professional activity.

It represents an integrative characteristic of personality that combines a system of representations
about oneself as a professional. The development of professional self-awareness involves not only the
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acquisition of new knowledge but also the transformation of cognitive structures and the formation of a
new worldview corresponding to professional activity.

Structurally, professional self-awareness consists of three interrelated components:

e cognitive component: awareness and understanding of oneself within the system of
professional activity and personal development;

e affective component: emotional attitude toward oneself as a professional;

e Dbehavioral component: readiness for professional activity and practical implementation
of professional functions.

These components are closely interconnected and form a holistic “professional self-image.” An
adequate understanding and evaluation of one’s “self” ensures stability, consistency, and effectiveness in
professional functioning [1].

According to V. V. Shakhov [2], professional self-awareness can be analyzed through three key
components: the motivational-need sphere, self-esteem, and professionally significant qualities. The
educational component of professional self-awareness serves as the core of an individual’s professional and
personal development. Upon completion of formal training, professional self-awareness may be
conceptualized as an idealized model of a person’s attitude toward their profession.

Ukrainian researchers consider the structure of professional self-awareness as a complex and
dynamic construct that includes awareness of:
professional and ethical norms of behavior;
oneself as a subject of professional activity;
professionally significant qualities and their evaluation;
social and labor relations;
one’s own development over time [3; 5].

The formation of professional self-awareness during the period of adaptation to professional
activity can be understood as a process of resolving contradictions within the “individual-profession”
system. This process involves overcoming situations of uncertainty and difficulty through reflective
mechanisms that activate the structures of the “self.” In particular, it includes the exhaustion of previously
formed behavioral stereotypes, their reconsideration, and subsequent transformation in accordance with
newly recognized contradictions.

As a result of this process, specific developmental outcomes emerge:

e in the cognitive sphere: awareness of professional values, motives, goals, as well as
understanding of the subject, methods, and means of professional activity; integration into
the role structure of a professional group;

¢ inthe affective sphere: transformation of self-attitude as a representative of a professional
community;

¢ in the behavioral sphere: satisfaction with oneself and one’s professional activity [2].
Thus, professional self-awareness is a dynamic formation that both develops and manifests
itself in practical activity. Accordingly, each of its components should be considered from
two perspectives:

e processual (development and unfolding),

e resultative (the presence of a fully formed outcome).

Within the cognitive component, it is important to distinguish between the process of self-
knowledge and its result a structured system of knowledge about oneself, integrated into the “self-image,”
including representations of oneself as both a professional and a person.

The affective—evaluative component is characterized by various forms of attitudes, including
attitudes toward oneself as a professional and as an individual, as well as attitudes toward the profession
itself.

The regulatory (behavioral) component reflects the degree of readiness to perform professional
actions in relation to the object of professional activity.

Modeling the process of professional self-awareness formation, N. Shevchenko [5] emphasizes the
existence of different phases in its development and functioning. Empirical observations suggest that the
initial phase plays a particularly important role. From the moment the relationship “individual — profession”
is established at the emotional—value level, the process of professional self-awareness formation begins.

During the period of professional education, operational, motivational, and meaning-related
components of professional activity are actively formed. At the same time, an emotionally saturated image
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of the profession emerges, along with normative professional requirements that may impose certain
limitations on the individual [1].

By the end of formal education, professional self-awareness can be considered as an idealized
model of an individual’s attitude toward their profession.

The process of professional personality formation is complex and multi-stage. It includes the
following stages:

1. Initial stage: the emergence and formation of professional intentions influenced by general
personal development; initial orientation and involvement in various forms of activity
during school education;

2. Training stage: purposeful preparation for professional activity, during which motivation
aligned with the profession is actively formed;

3. Entry stage: active mastery of the profession and integration into a professional
environment;

4. Realization stage: full implementation of the individual in independent professional
activity.

It is evident that by the time of graduation from a higher education institution, professional self-
awareness is not fully formed and continues to develop at subsequent stages of professionalization.
However, the period of professional training remains decisive, as it is during this stage that fundamental
transformations occur in the motivational and value sphere of the individual. In particular, professional
values, attitudes, and all structural components of self-awareness are actively formed in accordance with
the nature and content of future professional activity.

The formation of professional self-awareness requires specific psychological and pedagogical
conditions that facilitate the advancement of the individual beyond their current level of development. The
key condition for this process is the systematically organized and purposeful involvement of students in
practical activities related to solving professional tasks.

The purpose of the empirical study was to examine the dynamics of structural components of
professional self-awareness among psychology students during their training in higher education
institutions.

The empirical study involved 112 undergraduate Psychology students (Years 1-4) enrolled at the
Faculty of Pedagogy, Psychology, and Professional Education of Mariupol State University. The research
employed the following diagnostic instruments: the Rokeach Value Survey to assess value orientations, the
Luscher Color Test to examine the emotional component of self-awareness, the Kuhn and McPartland
“Who am I?” technique to analyze its cognitive component, and the Dembo-Rubinstein method to assess
students’ professional self-esteem.

The analysis revealed a clear dynamic in value orientations. For students of the 1st, 2nd, and 3rd
years, educational values remain dominant, whereas for 4th-year students, values related to professional
life take the leading position, followed by educational values. Thus, by the final stage of training,
professional values acquire the highest significance (p < 0.5).

A significant transformation was observed in professional attitudes. Specifically, 79.1% (n=89) of
first-year students expressed the intention to work as psychologists in the future. However, this indicator
decreases markedly during training: to 32.7% (n=37) in the third year and to 15.8% (n=18) in the fourth
year.

This trend suggests a gradual reassessment of professional expectations and indicates the transition
from an idealized perception of the profession to a more realistic understanding of its demands.

An important aspect of the study was the analysis of preferred areas of future professional activity.
The results showed the following distribution:

e 1st year: educational psychology (28.0%), psychology teaching (17.0%), clinical
psychology (17.0%), business psychology (15.5%);

e 3rd year: legal psychology (23.5%), business psychology (22.2%), clinical psychology
(15.0%);

e 4th year: educational psychology (18.2%), legal psychology (18.2%), family psychology
(15.6%), psychology teaching (15.6%).

It should be noted that there is a relative stability in the choice of professional activity within the
educational sphere, which can be explained by the high demand for psychologists in educational
institutions. At the same time, a consistently high interest in business psychology is observed. In addition,
there is a gradual increase in students’ orientation toward family psychology by the fourth year (p <0.5).

Particular attention was given to the process of professional self-identification.
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The analysis revealed a contradictory dynamic. Identification as a ‘“future psychologist”
demonstrates a downward trend:
e 1styear — 45.8% (n=51)
e 3rdyear — 39.3% (n=44)
e 4th year — 34.8% (n=39)
At the same time, identification as a “psychologist” increase:
o 1styear — 10.2% (n=11)
e 3rdyear — 18.7% (n=21)
e 4th year — 50.9% (n=57)

This pattern indicates a shift from abstract and prospective identification toward a more internalized
and realistic professional identity.

The results also show that first-year students demonstrate a high level of professional identification
and acceptance of the professional role. However, this identification is largely based on generalized and
idealized representations.

The objects of professional identification for first-year students are typically successful
professionals who have achieved recognition in their field and possess socially valued qualities such as
intelligence, openness, empathy, attentiveness, strong character, and deep knowledge.

At the same time, 55.2% (n=62) of first-year students report the absence of a real identification
model. When completing statements such as “In the professional sphere, I would like to resemble...”,
students often provided responses such as “no one,” “I don’t know,” or “there is no ideal.”

The combination of a high level of professional identification with the absence of a real
identification model suggests that first-year students perceive the profession primarily through abstract
idealized constructs and socially formed stereotypes.

Thus, as students begin to receive more objective and detailed information about the nature of
professional activity, the professional role, and its requirements, their self-awareness may enter a state of
contradiction. On the one hand, students tend to overestimate their professional abilities; on the other hand,
they are only at the beginning of their professional development and therefore lack an adequate
understanding of the profession and its demands.

This discrepancy leads to an overestimated and insufficiently differentiated self-assessment. When
this contradiction becomes consciously recognized by the students themselves, it marks the emergence of
a crisis of professional identity. This state is most clearly manifested among second-year and partially third-
year students.

The emotional attitude of first-year students toward the profession is predominantly positive. In
particular, approximately 81.7% (n=92) demonstrate a clearly positive attitude toward psychology, while
no cases of ambivalent attitudes were identified.

At the initial stage of professional training, students generally do not experience significant
discomfort. Most respondents characterize the first year as emotionally neutral, not associated with negative
experiences or dissatisfaction.

During the second year, students develop a more detailed understanding of the profession.
However, this development is primarily quantitative rather than qualitative. The professional image
becomes enriched with numerous characteristics, but essential features are not yet clearly differentiated.

Nevertheless, progress in this direction can be observed through changes in the system of
professional criteria.

At this stage, there is a significant increase in the differentiation and awareness of professionalism
criteria. The average level of awareness among second-year students reaches 9.5 points, which is
approximately 1.5 times higher than that of first-year students.

However, despite this increase, the qualitative structure of these criteria remains largely unchanged.
Second-year students continue to rely on abstract representations similar to those of first-year students,
although they begin to express them using professional psychological terminology (e.g., empathy,
intelligence, communication skills).

In the professional self-image of second-year students, dominant characteristics are those directly
related to their current primary activity — academic and quasi-professional learning.

Since diligence and accuracy are key determinants of success in the educational process, these
qualities begin to occupy a central position both in students’ self-evaluation and in their representation of
the “ideal psychologist. “Significant transformations are observed in the professional self-esteem of second-
year students.
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First, there is a noticeable decrease in emotional acceptance of oneself as a future professional.
Second, the attractiveness of the ideal professional image is reduced.
As a result, second-year students demonstrate the lowest level of professional self-esteem within
the entire sample.
The decline in overall professional self-esteem is accompanied by a decrease in the evaluation of
such components as:
o professional practical skills,
e professional abilities and predispositions.
This may be explained by the fact that these components play a decisive role in the formation of a
generalized self-assessment.
At the second-year stage, the hierarchy of professional self-evaluation indicators is structured as
follows:

professional abilities and predispositions — 62.1%,
overall professionalism — 47.5%,

professional skills — 46.9%,

theoretical knowledge — 42.9%.

Thus, theoretical preparedness is evaluated significantly lower than other components.

As a result, a pronounced contradiction emerges within the professional self-awareness of second-
year students.

On the one hand, they develop a more realistic understanding of professional requirements and the
image of an ideal psychologist, which leads to a decrease in  self-esteem.
On the other hand, they retain a high level of professional aspirations and a strong motivation for
professional growth.

In our view, the crisis of professional self-awareness at this stage can be explained by several
factors:

1. Overestimation of general and professional self-esteem following successful admission
to higher education;

2. Increased awareness of the profession after the first year of study;

3. Insufficient adaptation to the academic and professional training environment;

4. Recognition of the openness of professional choice, including the possibility of
reconsidering or changing it.

The consequences of the crisis in professional self-awareness include a decline in confidence in
oneself as a future psychologist, changes in the emotional attitude toward both professional activity and
professional training, and a decrease in the level of professional identity.

At the third year of study, students’ understanding of the profession continues to deepen, becoming
more differentiated and structured. The image of the profession begins to incorporate features that reflect
the operational and technical aspects of a psychologist’s work.

Significant changes are observed in the system of professionalism criteria among third-year
students compared to second-year students. In particular, the level of awareness of these criteria increases
substantially. While second-year students demonstrated an average awareness level of 9.5 points, third-
year students reach 13.1 points.

Moreover, the scientific quality of the criteria improves. Students begin to use more conceptually
grounded notions such as reflection, job satisfaction, and other professionally relevant constructs.

It is also important to note a change in the practical application of these criteria: approximately
88.6% (n=99) of third-year students reported that awareness of these criteria influences their educational
and quasi-professional behavior.

At the same time, third-year students demonstrate a discrepancy between their self-image as
psychologists and their representation of the ideal professional.

In self-assessment, they emphasize personal qualities such as:

e internal locus of control,
friendliness,
communicative competence,
patience,
empathy.
However, in the image of the ideal psychologist, the dominant factors shift toward:
professional competence,
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e productivity,

e observational skills.

A particularly important finding is that, for the first time, competence becomes the leading
characteristic in the structure of the ideal professional image. In earlier stages (1st and 2nd years), this factor
occupied a significantly lower position.

Compared to second-year students, third-year students provide a higher overall evaluation of their
professional level. However, a tendency toward underestimation remains on several self-assessment scales.
The increase in overall professional self-esteem is largely driven by a relatively high evaluation of personal
abilities and predispositions.

Specifically, students assess their professional abilities and predispositions at approximately
68.5%, while other components of professional self-assessment remain somewhat lower.

Overall, third-year students tend to perceive themselves as having achieved approximately 50%o of
their professional competence, reflecting a transitional stage in professional development.

Among fourth-year students, the professional self-image acquires qualitatively new characteristics.
In particular, communicative abilities are no longer perceived as isolated personal traits but are understood
in direct relation to professional activity. Thus, qualities such as sociability and benevolence become
integrated with professional competence, forming a unified construct.

At the same time, a significant convergence is observed between the leading factors in the self-
image and the ideal professional image, which indicates a relatively high level of professional self-esteem.

According to the results of the professional self-assessment diagnostics, fourth-year students
generally evaluate their professional potential at a high level, while simultaneously assessing their actual
professional achievements as relatively low.

Compared to other stages, fourth-year students demonstrate the highest level of professional self-
esteem. The hierarchy of self-assessment indicators is as follows:

e professional abilities and predispositions — 69.0%o,

e theoretical knowledge — 69.0%b,

e overall professionalism — 63.8%0,

e professional skills — 60.9%.

Thus, lower evaluations of practical skills significantly affect the overall assessment of
professionalism.

However, a notable contradiction emerges: high professional self-esteem coexists with a low level
of perceived professional self-realization.

Fourth-year students demonstrate an awareness that their actual level of professional competence
is lower than their potential. This often leads to a decrease in academic engagement and motivation for
further professional development.

In our view, this phenomenon reflects a more realistic self-assessment of one’s capabilities and a
deeper understanding of the complexity of professional psychological practice.

This conclusion is further supported by an increase in the realism of professional aspirations among
fourth-year students.

Among fourth-year students, the highest levels of professional identity are observed. At this stage,
the most favorable situation is formed in comparison with earlier phases of professional training.

This can be explained by several interrelated factors:

1. ahigher level of awareness regarding the profession;

2. ahigh degree of adaptation to the educational process;

3. anunderstanding that the period of professional training is approaching completion, which
contributes to a more positive evaluation of the chosen profession. At this stage, doubts
about the correctness of professional choice are significantly reduced, and students tend to
seek and confirm arguments supporting their decision;

4. a deeper awareness and more positive evaluation of their professional capabilities
(knowledge, skills, and competencies);

5. acceptance of the social status associated with belonging to a professional group;

1. the absence of immediate pressure related to employment decisions, combined with the
availability of time for choosing a future workplace.

Thus, during the process of higher education, students’ identification with the professional group
of psychologists undergoes significant transformation. An increasing number of students begin to define
themselves as psychologists and to internalize this professional identity.
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Consequently, the educational process contributes to the development of students’ awareness of
themselves as future professionals.

The results of the statistical analysis using Student’s t-test and Fisher’s f-criterion indicate that the
development of all examined components of professional self-awareness is intensive (p < 0.5).

At the same time, the most flexible and dynamic components are:

e self-identification,
e self-esteem,
o professional attitudes.

Conclusions

The conducted study made it possible to identify the dynamic nature of the development of key
structural components of professional self-awareness — self-identification, self-esteem, and professional
attitudes during the process of higher education.

The results demonstrate that professional self-awareness develops unevenly and is characterized
by the presence of a crisis phase at intermediate stages of training, followed by stabilization and integration
at later stages.

At the same time, it should be emphasized that the content of professional self-awareness is not
limited to the components examined in this study (value orientations, professional attitudes, professional
self-awareness, self-esteem, and self-identification). However, these characteristics can be considered
fundamental for understanding the process of professional personality formation.

Based on the generalization of contemporary scientific approaches, a structural and processual
model of the development of professional self-awareness of future psychologists was substantiated, which
integrates socio-psychological factors and directly influences the cognitive, emotional, and conative
components of personality.

Furthermore, the findings are consistent with contemporary approaches that conceptualize
professional self-awareness as an integral and dynamic psychological construct, the development of which
is influenced by a system of interconnected socio-psychological factors and can be purposefully enhanced
through targeted educational and developmental interventions [6].
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