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Abstract

The article analyzes interactive technologies of teaching in higher education in the context of the personal and professional
development of future teachers: cooperative learning, interactive technologies of collective and group learning (collective
discussion of the problem, brainstorming, “open marathon,” decision tree, “teaching-learning” methodology, etc.),
technologies of discussion of debatable issues, business and role-playing games, trainings, master classes, project method,
case method, coaching pedagogical KVK, etc. Their use ensures the effectiveness of the personal and professional
development of the future teacher, as it contributes to the development of his creative potential, creates conditions for
experimental research work, self-improvement, self-realization, self-affirmation, and self-educational activity, and the
search for new ways and means of solving problems that arise in professional and pedagogical activity. Practice proves
that interactive education stimulates cognitive activity and contributes to the formation of both subject competencies and
general pedagogical ones: the development of critical thinking, the formation of self-confidence and a positive "I-concept,"
the development of independence and creativity, the development of communication skills, the formation of relevant life
and professional competencies, the creation of an atmosphere of cooperation and effective interaction, and the
improvement of success, which in turn ensures the successful formation of the future teacher as a professional and a
person.

Keywords: interactive learning technologies, personal and professional formation of the future teacher, the learning
process in higher education, functions of interactive learning technologies
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IHTepaKTHBHI TexHoJIOTil B 0coOucTicHO-TIpodeciiiHOMY
CTaHOBJIEHHI Mail0y THBOTO BUMTEJIS

Bacunp Kannincskuit, Onexcanap Jamsin, Poman Terepyk

BiHHMLIBKUI Iep)KaBHUM TTegaroriyHui yHiBepcuTeT iMeni Muxaiina Kowo6uHcbKoro

Anoranis

B crarri aHamisyloTbCsl iHTepaKTWBHI TeXHOJIOrli HaBYaHHSA y BHILIM IOKOII B KOHTEKCTI ocobucricHo-mpodeciiiHoro
CTaHOBJIEHHSI MalOyTHIX y4YMTeNiB: KOOIlepaTWBHE HABYAHHS, HTEPAKTHBHI TEXHOJIOrii KOIEKTUBHO-TPYIIOBOTO HABYAHHS
(KoseKTHBHE O0BTOBOPEHHST MPOBJIEMH, MO3KOBHH LITYPM, «BIAKPUTHUN MapadOH» JEpeBO pillleHb, METOMKA «HABYAKYU -
YUyCh» TOLIO), TEXHOJOTIi OBTOBOPEHHsI [MCKYCIMHUX MUTaHb, JUIOBI | POJbOBI irpH, TPEHIHTH, MaNCTEpP-KIACH, METOJ
TIPOEKTIB, Kedc-MeTof, KoyuiHr neparorivnnii KBK Ta in. Ix 3acTocyBaHHS 3a0e3reuye pesyJIbTATUBHICTL OCOBUCTICHO-
11podecifHOro CTaHOBJIEHHST MAHOY THBOTO [EArora, OCKIIBKY CIIPUSIE PO3BUTKY MOr0 TBOPYOTO IIOTEHLIIAITY, CTBOPIOE YMOBHU
IUTsI eKCIIePYMEHTAJIbHOI, JOCTIAHULIBKOI poBOTH, CAaMOYIOCKOHAIEHHS], CaMopeartisallii, caMOCTBepPKeHHS Ta CaMOOCBITHBOI
JisTbHOCTI, TMOIIYKy HOBUX IUISIXIB i 3ac00iB po3B'sI3aHHs IMpobJieM, 110 BUHUKAIOTE y MpodeciiHO-NeqarorivHiil JisuIbHOCTI.
[TpaKTHKa JOBOMUTS, IO IHTEPAKTHBHA OCBITA CTUMYJIIOE Mi3HABAIbHY ASUILHICTD i cIipusie GOPMYBAHHIO SIK IIPeAMETHUX
KOMITETEHTHOCTEH, TaK i 3arajbHOIENaroriYHuX: PO3BUTOK KPHUTUYHOIO MUCJIEHHS; (pOPMYyBaHHS BIIEBHEHOCTI y BIIACHUX
CHITax Ta MO3UTHUBHOL «S-KOHLEMNLI{»; PO3BHUTOK CAMOCTIHHOCTI Ta KPEaTWBHOCTI; PO3BUTOK KOMYHIKaTHBHUX 31i06HOCTE;
¢hopMyBaHHSI BIMOBIJHHUX KUTTEBUX 1 MpOdeCiHNX KOMIIETeHL{H; CTBOPEHHsT aTMOC(epH CIIiBPOOITHULITBA i epeKTUBHOI
B3AEMOJii; MOKpalleHHs YCIIIIHOCTI, 10 B CBOI 4epry 3abesredye YCIILIHICTH CTAHOBJIEHHS] MalOyTHROTO BUMTENS $IK
npocdecionana i ocobucTocTi.

Kiro4oBi c10Ba: iHTepaKTHUBHI TEXHOJIOTT HABYaHHS, 0COOUCTICHO-TIpodecifiHe CTAaHOBNEHHS Maliby THBOIO BUUTESL, IIPOLIEC

HABYAHHS y BUIII KO, GYHKII iIHTEpAaKTUBHUX TEXHOJIOTiH HABYaHHS

Statement of the problem. Modern higher
education in the conditions of transition to the
European model of education requires a new type of
teacher with developed creative thinking, capable of
effectively implementing new pedagogical ideas,
possessing modern methods and technologies of
teaching, means of psychological and pedagogical
diagnostics, and the ability to predict a high-quality
final result.

Among the interactive technologies of teaching
and educating students, which play a special role in the
personal and professional development of a teacher,
the following can be mentioned: cooperative learning,
interactive technologies of collective and group
learning (collective discussion of the problem,
brainstorming, ‘open marathon" decision tree,
"teaching-learning" methodology, etc.), technologies of

discussion of debatable issues, business and role-
playing games, trainings, master classes, project
method, case method, coaching pedagogical KVK, etc.

The main function of interactive technologies is
the development of the teacher's creative potential, the
creation of conditions for experimental, research work
of students, their self-improvement, self-realization,
self-affirmation, and self-educational activity, and the
search for new ways and means of solving problems of
an intellectual, moral, spiritual, and physical nature.
Active work in these areas creates favorable
conditions for the formation of the future teacher as a
person and a professional.

The Analysis of Sources and Recent Research.
The concepts related to interactive technologies and
methods were introduced into scientific circulation in
1975 by the German researcher Hans Fritz. In his
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research, he considered the goal of the interactive
process to be changing and improving the behavior
models of'its participants. Analyzing his own reactions
and the reactions of his interlocutors to certain
problems in the process of educational activity, the
student creates his own model of behavior.

The technological approach to the organization of
the educational process is highlighted in the works of
A. Aleksyuk, V. Bespalko, M. Klarin, G. Selevko,
S. Sysoeva, P. Yutsiavichene and others. The problem
of interactive learning technologies in general
education institutions was reflected in the works of
O. Pometun, V. Sharko, V. Shuldyk and others.

The Purpose of the article is to reveal the role and
place of interactive technologies in the personal and
professional development of a future teacher during
his or her studies at a higher education institution and
in the development of professional and pedagogical
competencies necessary for the effective organization
of the educational process during future pedagogical
activity.

The Results of the Research. The term
"interactive" (translated from English “inter” -
“mutual”, “act” - to act) means to interact. Interactive
technologies are considered to be those in the process
of using which, on the one hand, active interaction
occurs, ranging from the interaction of two or three
people among themselves to the broad cooperation of
many, communicative competencies are formed and
emotional contacts are established; on the other hand,
mental processes important for the individual develop
(perception, memory, attention, imagination, etc.),
thinking develops in the process of analysis, synthesis,
abstraction and generalization, will and character are
formed. That is, personal competencies are formed in
the process of becoming a future teacher.

According to many researchers (I. Avdeeva, 1.
Klarin, N. Suvorov, O.Pometun, etc.), the essential
characteristics of interactive technologies are:
maximum involvement of participants in the
organization of the educational process; joint activity
in the mode of equal communication; subjective
experience of success by each participant in
pedagogical interaction; mandatory reflection; in-
depth work of participants in the educational process
with personal subjective experience.

Scientists and practitioners have proven that
interactive education stimulates cognitive activity and
contributes to the formation of both subject-specific
and general pedagogical competencies: development of
critical thinking; formation of self-confidence and a

positive “self-concept”; development of independence
and creativity; development of communication skills;
formation of relevant life and professional
competencies; creation of an atmosphere of
cooperation and effective interaction; improvement of
success (Kaplinskyi & Asauliuk 2014).

We will briefly describe some interactive
technologies, the use of which, as practice proves, has
a positive effect on the process of personal and
professional development of higher education
students.

Cooperative learning (German: kooperatives
Lernen) is a method based on cooperation in groups,
which effectively affects the success of learning. When
using cooperative learning methods, favorable
conditions are created for students to verbalize their
thoughts and argue their own statements. Students
learn to look at the problem from other positions and
work with opinions that often contradict their own.
Scientists identify five main criteria for successful
cooperative learning;: positive dependence (the success
of each student depends on the conscientiousness of
others, and therefore, in parallel, mutual responsibility
is cultivated during teamwork); direct support (team
members support each other directly, exchanging
ideas, sources and materials, giving each other an
assessment of the work done in order to obtain a
successful joint result, explaining new material to each
other and thus helping to eliminate gaps in
knowledge); responsibility (each student participates
in completing the task, contributes his own share to the
work on the given problem, is responsible for the result
of group activity, does his best work, trying to get to
the heart of the issue and explain it to other students);
social competence (students learn to trust and respect
each other, to express their thoughts clearly and
distinctly during communication, to resolve
contradictions and conflicts; assessment and self-
assessment (future teachers learn to evaluate their
own contribution to the success of group work, as well
as the reasons for the group's successes and failures,
the group's joint work from the point of view of the
methods used, and to identify the reasons for failures.
This type of interactive technology includes work in
pairs, rotational trios, “Carousel,” “Aquarium,” and
work in small groups (Avtorski pedahohichni
tekhnolohii v osvitno-vykhovnomu seredovyshchi
vyshchoi shkoly, 2015).

Interactive technologies of collective and group
learning (collective discussion of the problem,
brainstorming, “open marathon” decision tree,
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“teaching-learning” methodology, etc.) involve joint
frontal work of all participants. Technologies of
discussion of debatable problems, the essence of which
is the public discussion of controversial issues using
appropriate methods: debates, discussions, round
tables, forums, symposiums, etc. Applying group
forms of work, we were convinced that they contribute
to the successful formation of a future teacher, forming
his professional competencies. Working in groups or
pairs, participants offer their own versions of
performing problem tasks, become researchers, and
together overcome difficulties on the way to the goal.
It should be emphasized that the effectiveness of group
work depends primarily on the extent to which each
group member realizes the importance of mutual
support and assistance, a purposeful desire to achieve
group success with active individual participation, and
everyone's awareness that without his personal
success the group will not be able to achieve a
successful result (Akimova et al., 2015).

An effective method of group work is training as
a form of learning, which is characterized by a high
degree of intensity (per unit of time, its participants
usually acquire more knowledge, skills, and abilities
than when studying according to a traditional
program) and interactivity (all participants during the
training demonstrate communicative, cognitive, and
intellectual activity, participate in games and other
exercises, ask questions of each other and the trainer,
share their experience, express their own thoughts,
versions, proposals, and assumptions) (Klochko et al,,
2022).

Training methods are especially actively used in
cases where the learning process is not aimed at the
accumulation of scientific information but rather at the
formation of life and professional skills and
competencies based on effective communication,
cooperation, openness, activity, and responsibility.
The high efficiency of training is the result of the fact
that with this approach, the position and knowledge of
each participant is valued; you can share your own
experience and hear its assessment by other
participants in a comfortable atmosphere. During the
training session, group discussion methods and game
methods (situational role-playing, didactic, creative,
organizational-active, simulation, and business) are
most often used (Kaplinskyi & Asauliuk 2014).

Project-based learning (research, creative,
informational, adventure, game, practically oriented)
is the solution to current problems taken from real life,
close and important for students. Projects provide an

opportunity to closely combine theory with practice, as
they focus on creating a specific creative product;
stimulate interest in current problems; and form a
whole range of competencies: development of project
thinking, motives, and behavior of partnership and
cooperation; creative approach to planning work on a
project; ability to analyze; ability to show initiative and
make decisions; ability to create a final product; ability
toevaluate the creative products of others and perform
self-assessment; and formation of independence,
creativity, and other personal qualities (Kaplinskyi,
2019).

Stages of work on the project: from problem
formulation to hypothesis testing and practical
application of the results. The requirements for its
application in practice are the formulation of an
important problem that requires research, the value of
the predicted project results, the phased nature of the
project implementation, the organization of
independent work aimed at implementing the project,
the use of research methods, and the materialization of
project results (Kaplinskyi & Lazarenko 2017).

The case method, the essence of which is to use
specific cases (situations and stories, the texts of which
are called “cases”) for joint analysis, discussion, or
development of solutions from a certain section of a
discipline or a separate topic, is based on the concepts
of the development of mental abilities and pedagogical
thinking,

Work on a case involves the analysis of a specific
situation, which involves independent work on
finding, modeling, and designing the optimal solution;
"brainstorming” within a small group; and public
speech with the presentation and defense of the
proposed solution. The functions of the case method
are to acquire skills in using theoretical material to
analyze practical problems; develop skills in
formulating questions; form skills in making decisions
independently in conditions of uncertainty; develop
skills in concise, high-quality, and clear expression; and
defend one's own position (Hurevych & Kaplinskyi
2017).

The case method, with  appropriate
communicative support, realizes the potential for the
formation of personal competencies: the formation of
social activity; the formation of creativity; the
development of the ability to compete; the formation of
a willingness to take responsibility for the results of
one's own activities; the formation of self-confidence;
the development of strong-willed qualities,
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purposefulness; the formation of skills for working in
agroup; and the formation of a communicative culture.

The leading place among interactive teaching
methods is occupied by a discussion - a discussion of a
problem that involves conflicting views and creates
optimal conditions for the development of critical
thinking, analytical and communicative skills, the
formation of the ability to reason, and the development
of the ability to defend one's own opinion and to be
critical of one's own and other people's judgments. One
of its varieties is a debate (a discussion built on the
basis of pre-planned speeches by participants
representing two rival teams; after the speeches, the
teams answer questions and listen to refutations of
their arguments) (Kaplinskyi & Lazarenko 2017).

A special role belongs to the discussion when it
comes to the process of education. The subject of
educational discussions can be situations of moral
choice, problems of a moral and ethical nature from
life, works of art, films, close to the life experience of
students. The discussion involves compliance with
certain requirements for its organization (Kaplinskyi,
2018).

1. Choosing an interesting problem that would
meet the interests of students and be vitally important
for them. The discussion character should be
embedded in the formulation of the topic itself: “To be
like the majority or to remain yourself?” “What does it
mean to be modern?” “A true friend is...” “What does it
mean to be educated?”.

2. An intriguing beginning to the discussion,
which would ensure interest in discussing the problem
and give impetus to controversial judgments. For this
purpose, it would be advisable to prepare one or two
initiators of the discussion in advance (secretly from
others); to prepare a “saboteur” who would deliberately
express the opposite opinion; the presenter or teacher
himself was specifically offered a controversial
version; and to confront contradictory positions.

3. A logical system of questions and their clear
formulation was thought out in advance.

For example, for the discussion “A true friend is...”
we proposed a logical system of questions from the
textbook  “Pedagogy” by V. M. Galuzyak,
M. L. Smetansky, and V. I. Shakhov (Haluziak, 2006):

- Is it possible to be friends with a person who is
less developed, less interesting than you? After all,
friendship should enrich?

- Why did O. Balzac say, “Selfishness is poison for
friendship”?

- In your opinion, can people with similar
characters be friends? And with opposite ones? Which
friendship is stronger?

- How do you understand the words “selfless
friendship”? And can there be “selfish friendship?”

- What, in your opinion, is the main criterion for
assessing a true friend?

4. Providing students with the opportunity to
freely express their thoughts, avoiding an instructive
tone and imposing their own views on the part of the
teacher.

5. The teacher's ability to lead to the truth through
leading questions and analogies, tactfully listening to
different opinions of students, and delicately rejecting
erroneous judgments. In this aspect, it is important to
be guided by the principles:

* [ respect any beliefs and, above all, those that
contradict my own (S. Dali).

* I never agree with your beliefs, but I will defend
your right to express them to the last breath (Voltaire).

* The one who contradicts me arouses not anger
in me, but attention. I respect the one who contradicts
me and thereby teaches me (Montaigne).

6. Avoiding demagogy. Using techniques of
emotional stimulation. The point is that during the
discussion, not only the tip of the chatty tongue should
be involved, but also the intellect, emotions, feelings,
and will.

In the personal and professional development of a
future teacher, interactive game methods (business,
role-playing, didactic, simulation-modeling games)
play an important role (Haluziak, 2006).

A business game is a form of imitation of life or
professional situations close to real ones, reproduction
of the subject and social content of the participant's life,
and modeling of systems, conditions, and connections
characteristic of it as a whole. This occurs through
dialogical forms of interaction using symbolic means.
The purpose of this method is to master practical skills,
develop an individual style of communication and
behavior, and form the ability to show initiative and
independence in solving a pressing problem. During a
business game, a life or professional situation close to
real activity is built.

Role-playing, the essence of which is the
participants acting out given problem situations,
allows them to try on themselves and get used to future
roles, search for effective forms of interaction,
communicate, overcome communication obstacles,
and demonstrate the positive aspects of correct and
disadvantages of stereotypical behavior. The game
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state and personal experiences of game impressions
provide the formation of valuable experience that
comes in handy in similar or analogous situations that
arise in professional activities (Kaplinskyi, 2018).

Often, the basis of a role-playing game is a game
plot, in the development of which each student
performs one or another role in order to develop
communication skills, self-confidence, overcome
excessive shyness, prevent bad habits (smoking,
alcohol, drugs, etc.). Here is an example that students
like.

When using the role-playing method, the class
teacher acts out a situation: several teenagers offer
their peer to drink alcohol with them. He refuses, for
which they call him a weakling, a mama's boy, a
yellow-mouthed person. The students offer different
options for refusal. One of them turns to you: “And
how would you behave in this situation?” Imagine
yourself in the place of this teenager and model the
options for refusing alcohol. We offer options, among
which students, after offering their own versions,
choose the optimal one (Shportun et al., 2020).

1) Guys, I would be happy to do it, but practice
proves that men who do not drink achieve in life more
than those who drink. I am learning to say “No!”
because it is harmful to me. [ will communicate with
you better sober. 2) I want to be a person worthy of
respect! And great people should have great willpower.
3) When I am sober, I do not drink. 4). Guys, [ would
rather be a yellow-mouthed than a blue-nosed. 5) I will
simply say “No!” and in the future I will avoid such
companies where | am not understood, where you
waste time, engage in empty chatter and do not enrich
yourself. I am not used to exchanging myself for trifles.

Using the brainstorming method (collective
search for unconventional ways to solve problems)
helps to overcome psychological inertia and produce
the maximum number of new ideas in the shortest
possible time. An interesting feature of this method is
that during brainstorming, any criticism of the
expressed versions (verbal, gestural, mimic) is
prohibited; any idea is supported, even humorous or
absurd. All expressed ideas are recorded by a group of
experts for further analysis (Kaplinskyi & Damzin
2023).

Coaching helps to promote awareness and
maximum disclosure of the previously unrealized
potential and resource of a person, which may remain
unnoticed, as an interactive process of supporting a
person, the main task of which is to ensure self-
confidence and improve the quality of life, without

giving ready-made advice and recommendations, but
by helping to find their own solutions to current
problems (the coach does not have the answers; he has
questions that help participants find the answer).

Psychologists identify several main areas of
implementation of this method as the art of creating
conditions that facilitate a person's movement towards
the desired results: 1) the coach creates a specific
atmosphere of mutual trust and initiative readiness to
accept the challenge of overcoming oneself and
success in achieving one's goal by focusing attention
on one's capabilities;

2) contributes to the achievement of set goals by
structuring goal-setting algorithms, planning and
motivation using appropriate methods and
technologies, making optimal decisions;

3) reveals the creative potential of the teacher,
which contributes to the birth of ideas, innovative
opportunities.

On the one hand, coaching is based on well-known
methods of psychological science (observation, survey,
conversation, testing, modeling, etc.), and on the other,
it has its own standardized and tested procedures,
models and technologies of self-actualization in order
to obtain the most effective result possible.

Researchers identify four basic stages of
coaching: 1) setting a goal, 2) checking the reality of
achieving it, 3) building paths to achieving it, 4)
actually achieving it (this stage is also called the stage
of will) (Shportun et al., 2020).

Conclusions. Thus, the use of interactive
technologies and teaching methods ensures the
effectiveness of the personal and professional
development of the future teacher, as it contributes to
the development of his creative potential, creates
conditions for experimental research work, self-
improvement, self-realization, self-affirmation, and
self-educational activity, and the search for new ways
and means of solving problems that arise in
professional and pedagogical activity.

Practice proves that interactive education
stimulates cognitive activity and contributes to the
formation of both subject competencies and general
pedagogical ones: the development of critical thinking,
the formation of self-confidence and a positive "self-
concept," the development of independence and
creativity, the development of communication skills,
the formation of relevant life and professional
competencies, the creation of an atmosphere of
cooperation and effective interaction, and improving
academic performance, which in turn ensures the
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successful development of the future teacher as a
professional and a person.

References

Akimova, O. V., Kaplinskyi., V. V., & Khamska, N. B. (2015). Metodychni rekomendatsii do kompleksnoho ekzamenu dlia
studentiv spetsialnosti «Pedahohika vyshchoi shkoly» osvitno-kvalifikatsiinoho rivnia mahistra. [Methodological
recommendations for the comprehensive exam for students of the specialty “Higher School Pedagogy” of the
educational and qualification level of the master's degree]. [Metodychni rekomendatsii]. Vinnytsia: TOV «Firma
«Planer». [in Ukrainian].

Avtorski pedahohichni tekhnolohii v osvitno-vykhovnomu seredovyshchi vyshchoi shkoly. [Author's pedagogical
technologies in the educational environment of higher education]. (za red. Akimovoi O. V., Kaplinskoho V. V.).
(2015). [Kolekt. monohrafiia]. TOV «Niland LTD». [in Ukrainian].

Haluziak, V. M. (2006). Pedahohika: navchalnyi posibnyk. [Pedagogy: a textbook]. (V. M. Haluziak, M. I. Smetanskyi, & V.
1. Shakhov, Eds.; 3rd-ye vyd., vypr. i dop. ed.) [Navchalnyi posibnyk]. Vinnytsia: DP «Derzhavna kartohrafichna
fabryka». [in Ukrainian)].

Hurevych, P. C., & Kaplinskyi, V. V. (2017). Lektorska maisternist vykladacha vyshchoi shkoly yak vazhlyva umova
uspishnosti vykladatskoi diialnosti. [Lecturer's skill of a higher school teacher as an important condition for the
success of teaching activities]. Naukova Shkola Akademika LA. Ziaziuna U Pratsiakh Yoho Soratnykiv Ta Uchniv:
Mater. Nauk.-prakt. Konf., Kh.: NTU «KhPI». [in Ukrainian].

Kaplinskyi, V. V. (2018). Yakist pidruchnykiv i posibnykiv yak vazhlyvyi chynnyk profesiinoho stanovlennia maibutnoho
vchytelia v protsesi zahalnopedahohichnoi pidhotovky. [The quality of textbooks and manuals as an important
factor in the professional development of a future teacher in the process of general pedagogical training]. Naukovi
Zapysky VDPU Im. M. Kotsiubynskoho. Ser. Pedahohika I Psykholohiia., 53, 100-107. [in Ukrainian].

Kaplinskyi, V. V. (2019). Systema profesiinoho stanovlennia maibutnoho vchytelia v protsesi zahalnopedahohichnoi
pidhotovky u pedahohichnykh universytetakh. [The system of professional development of a future teacher in the
process of general pedagogical training in pedagogical universities]. [Avtoref. dys. d-ra ped. nauk.]. [in Ukrainian].

Kaplinskyi, V. V., & Asauliuk, L. O. (2014). Osnovy vykhovnoi diialnosti vchytelia fizychnoi kultury. [Fundamentals of the
educational activity of a physical education teacher]. [Navchalnyi posibnyk]. Vinnytsia: PP «TD «ledelveis i K». [in
Ukrainian].

Kaplinskyi, V. V., & Damzin, O. V. (2023). Metod vykhovnykh sytuatsii u moralno-etychnomu stanovlenni maibutnoho
vchytelia fizychnoi kultury. [The method of educational situations in the moral and ethical formation of a future
physical education teacher]. Ukrainska Polonistyka, 21(1). [in Ukrainian].

Kaplinskyi, V. V., & Lazarenko, N. L. (2017). Metodyka provedennia praktychnykh zaniat u vyshchii shkoli yak vazhlyva
umova formuvannia metodychnoi kompetentnosti studentiv. [The methodology of conducting practical classes in
higher education as an important condition for the formation of methodological competence of students]. Naukovi
Zapysky VDPU Im. M. Kotsiubynskoho. Ser. Pedahohika I Psykholohiia., 49, 59-66. [in Ukrainian].

Klochko, O. V., Fedorets, V. M., Mudrak, O. V., Troitska, T. S., & Kaplinskyi, V. V. (2022). Modeling of ecophobic
tendencies of consciousness of higher education students. SHS Web of Conferences, 142, 03006.
https://doi.org/10.1051/shsconf/202214203006

Shportun, O., Branitska, T., Kaplinsky, V., Zharovska, O., Bayurko, N., & Siryk, E. P. (2020). Peculiarities of leadership
manifestation in the youth social group. Postmodern Openings, 11{1Supl), 177-199.
https://doi.org/10.18662/po/11.1supl/129

© 2024 The Author(s). This is an Open Access article distributed under the terms of the Creative Commons Attribution 4.0 Licence
(https://creativecommons.org/licenses/by/4.0/)



ISSN 3041-1009 Pedeutology, Volume 2, N° 2, (2024), 70-78 77

CIHCOK BUKOPHCTaHHX JJKepelT

Aemopcuki nedazoziuni mexHo02ii 8 0C8iMHb0-8UX08HOMY cepedosuyi suwoi wronu (3a pen. Aximosoi O. B.,
Kanincskoro B. B.). (2015). [Konekr. monorpadis]. TOB «Himang JITO».

AkimoBa, O. B., Kanutincekwit, B. B., & Xamceka, H. B. (2015). Memoduuni pexomendayii 00 KOMNAEKCHO20 ex3ameny O1st
cmydenmie cneyiansrocmi «Iledazozika suwoi wronu» oceimubo-keasigikauiiinozo pisns mazicmpa [Mertoguuni
pexkomenpauii]. Binauusa: TOB «Pipma «[Lnanep».

Tanyssk, B. M. (2006). ITedazozixa: HasyanbHuil noci6uui (B. M. Tany3ssk, M. I. Cmerancekuil, & B. 1. Illaxos, Eds.; 3rd-e
BUf., BUMD. 1 mor. ed.) [Hasuanbuuit nocibuuk]. Binnuus: [OT1 «Tepsxasna kaprorpadiuna dpabpura».

Typesuy, P. C., & Kamutineskuit, B. B. (2017). JlekTopcbka MalicTepHiCTh BUKIIafaya BULLOL [IKOJIK SIK BaKJIMBA yMOBA
YCHIIIHOCTI BUKIIAHAIbKOI AisinbHOCTI. Haykosa IIkona Axademika LA. 3s3iona Y Ilpaysx Hozo Copamnuxie Ta
Yunis: Mamep. Hayx.-npaxm. Koug., X.: HTY «XI1I».

Karutincekui, B. B. (2018). SIKicTh NifipyYHMKIB i MOCIGHUKIB IK BAK/IMBUE YNHHUK MTPOQPECIMHOTO CTAHOBJIEHHS
MalOyTHBOTO BUMTeEJIS B IIPOLLEC] 3arajIbHONeNarorivyHol miarotosru. Haykosi 3anucku BITY Im. M.
Kourobuncokozo. Cep. ITedazozixa I Ilcuxonoeis., 53,100-107.

Kamnincskui, B. B. (2019). Cucmema npogeciiinozo cmanosneHns Mailbymnbozo guumens 8 npoyeci
3azanvronedazoziunol nidzomosku y nedazozivkux yrisepcumemax [Asroped. muc. n-pa nem. Hayk.).

Karutincekui, B. B., & Acaymmwok, 1. O. (2014). Ocnosu suxoenoi disnbrocmi guumens gisuunol Kyasmypu
[HaBuanpuuit noci6uwmk]. Binaung: 11 « T, «€Egenseeiic i K».

Karutincekui, B. B., & Jamsin, O. B. (2023). MeTon BUXOBHUX CHTYaMlil y MOPAIbHO-€TUMHOMY CTAHOBJICHHI
MakbyTHLOrO BUUTEss PizuuHOI KynbTypu. Yipaincoka Iononicmura, 21(1).

Kamnincekuii, B. B, & Jlazapenko, H. 1. (2017). MeToauka NpoBeieHHs MPAaKTUYHUX 3aHATh y BUIIIN [IKOJI K BayKJIUBA
yMOBa (popMyBaHHS METOAMYHOI KOMIIETEHTHOCTI CTYAeHTiB. Haykosi 3anucxu BAITY Im. M. Koytoburcekozo. Cep.
ITeoazozixa I Ilcuxonozis., 49, 59-66.

Klochko, O. V., Fedorets, V. M., Mudrak, O. V., Troitska, T. S., & Kaplinskyi, V. V. (2022). Modeling of ecophobic
tendencies of consciousness of higher education students. SHS Web of Conferences, 142, 03006.
https://doi.org/10.1051/shsconf/202214203006

Shportun, O., Branitska, T., Kaplinsky, V., Zharovska, O., Bayurko, N., & Siryk, E. P. (2020). Peculiarities of leadership
manifestation in the youth social group. Postmodern Openings, 11{1Supl), 177-199.
https://doi.org/10.18662/po/11.1supl/129

© 2024 Astop(u) Lisi po6oTa ny6nikyeTbCs y BIAKPUTOMY AOCTYNi Ta PO3MOBCIOAXYETLCA HAa yMoBax Creative Commons Attribution 4.0 Licence
(https://creativecommons.org/licenses/by/4.0/)



78 ISSN 3041-1009 MepesTonoria, Tom 2, N2 2, (2024), 70-78

IIpo aBTOpa

Bacuns KanninchKuii, TOKTOp IeAaroriuyHux HayK,

npocdecop,
e-mail: vasyl.kaplinskyi@vspu.edu.ua,
https://orcid.org/0000-0003-0829-1079

Onekcanpap Jdamsin, acmipaHnr,
e-mail: Damz@ukr.net,
https://orcid.org/0009-0002-9088-3478

Poman TetepyK, acmipaHT,
e-mail: fukidit486@gmail.com,
https://orcid.org/0009-0000-3463-1829

About the Author

Vasyl Kaplinskyi, Doctor of Pedagogical Sciences,

Professor,
e-mail: vasyl.kaplinskyi@vspu.edu.ua,
https://orcid.org/0000-0003-0829-1079

Oleksandr Damzin, postgraduate,
e-mail: Damz@ukr.net,
https://orcid.org/0009-0002-9088-3478

Roman Teteruk, postgraduate,
e-mail: fukidit486@gmail.com,
https://orcid.org/0009-0000-3463-1829

© 2024 The Author(s). This is an Open Access article distributed under the terms of the Creative Commons Attribution 4.0 Licence

(https://creativecommons.org/licenses/by/4.0/)



